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AÌBSTRAÌCT 

THE EFFECT OF USING CHAÌTGPT ON STUDENTS’ WRITING 

AÌBILITY OF DESCRIPTIVE TEXT AÌT THE TENTH GRAÌDE OF MAÌ 

MAÌ’AÌRIF NU 5 SEKAÌMPUNG EAST LAMPUNG 

 

By: 

RAÌTNAÌ SAÌRI 

 

This research aims to determine whether there is a positive and significant 

effect of using ChatGPT on students’ writing ability of descriptive text at the tenth 

grade of Ma Ma’arif Nu 5 Sekampung East Lampung. The problem addressed in 

this research is related to writing ability, based on problem identification. 

This research is quantitative research with a quasi-experimental design. The 

population of the study is all tenth-grade students at Ma Ma’arif Nu 5 Sekaìmpung, 

while the sample consists of class X 4 as the control class and X 5 as the 

experimental class. The research instruments used are tests, which are administered 

twice, namely a pre-test and a post-test, to measure students' learning outcomes in 

English learning.  

The analysis results using the Mann–Whitney test showed an Asymp. Sig 

(2-taìiled) value of 0.000, which is smaller than 0.05, indicating that there is a 

difference in learning outcomes between the control class and the experimental 

class. Thus, Ho is rejected and Ha is accepted, meaning that there is a positive effect 

of using ChatGPT on students' writing ability. Additionally, the average post-test 

score of the control class is 57, while the experimental class is 80, further 

reinforcing that the using of ChatGPT has a positive and significant effect on the 

descriptive text writing ability of tenth grade students at MAÌ Ma’arif NU 5 

Sekaìmpung East Lampung. 

Keywords: ChatGPT, Descriptive Text, Writing Ability 
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AÌBSTRAÌK 

PENGAÌRUH PENGGUNAÌAÌN CHAÌTGPT TERHAÌDAÌP KEMAÌMPUAÌN 

MENULIS DESCRIPTIVE TEXT SISWAÌ DI KELAÌS X MAÌ MAÌ’AÌRIF NU 

5 SEKAÌMPUNG LAMPUNG TIMUR 

Oleh: 

RAÌTNAÌ SAÌRI 

 

Penelitiaìn ini bertujuaìn untuk mengetaìhui aìpaìkaìh terdaìpaìt pengaìruh positif 

aìnd signifikaìn daìri penggunaìaìn ChaìtGPT terhaìdaìp kemaìmpuaìn menulis deskriptif 

teks siswaì kelaìs sepuluh di Maì Maì’aìrif Nu 5 Sekaìmpung Lampung Timur. 

Permaìsaìlaìhaìn yaìng diaìngkaìt daìlaìm penelitiaìn ini berkaìitaìn dengaìn kemaìmpuaìn 

menulis, yaìng berdaìsaìrkaìn paìdaì identifikaìsi maìsaìlaìh.  

Penelitiaìn ini merupaìkaìn penelitiaìn kuaìntitaìtif dengaìn desaìin quaìsi 

eksperimen. Populaìsi penelitiaìn aìdaìlaìh seluruh siswaì kelaìs X Maì Maì’aìrif Nu 5 

Sekaìmpung, sedaìngkaìn saìmpel terdiri aìtaìs siswaì kelaìs X 4 sebaìgaìi kelaìs kontrol 

daìn X 5 sebaìgaìi kelaìs eksperimen. Instrumen penelitiaìn yaìng digunaìkaìn aìdaìlaìh 

tes, yang di laksanakan sebanyak dua kali, yaìitu pre-test daìn post-test, untuk 

mengukur haìsil belaìjaìr siswaì daìlaìm pembelaìjaìraìn baìhaìsaì Inggris.  

Haìsil aìnaìlisis menggunaìkaìn uji Maìnn–Whitney menunjukkaìn nilaìi AÌsymp. 

Sig (2-taìiled) sebesaìr 0,000 yaìng lebih kecil daìri 0,05, sehinggaì terdaìpaìt perbedaìaìn 

haìsil belaìjaìr aìntaìraì kelaìs control daìn kelaìs eksperimen. Dengaìn demikiaìn, Ho 

ditolaìk daìn Haì diterimaì, yaìng beraìrti terdaìpaìt pengaìruh positif penggunaìaìn 

ChaìtGPT terhaìdaìp kemaìmpuaìn menulis siswaì. Selaìin itu, raìtaì-raìtaì nilaìi post-test 

kelaìs kontrol aìdaìlaìh 57, sedaìngkaìn kelaìs eksperimen aìdaìlaìh 80, yaìng semaìkin 

menguaìtkaìn baìhwaì penggunaìaìn ChaìtGPT memberikaìn pengaìruh positif daìn 

signifikaìn terhaìdaìp kemaìmpuaìn menulis teks deskriptif siswaì kelaìs sepuluh MAÌ 

Maì’aìrif NU 5 Sekaìmpung Lampung Timur. 

Kaìtaì Kunci: ChaìtGPT, Teks Deskriptif, Kemaìmpuaìn Menulis 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

English is one of the international languages that plays a pivotal role 

in the field of education. Many countries have designated English as an 

official language, and it is widely utilized in various academic contexts, 

including learning activities, research, and scientific communication. In 

Indonesia, English is taught from the elementary level through to higher 

education, and learning the language has become an essential requirement 

for students both in spoken and written forms. In the Indonesian educational 

context, students are expected to acquire six fundamental language skills, 

namely listening, speaking, reading, writing, viewing, and presenting.1  

Among these, writing is categorized as a productive skill and is often 

perceived as the most challenging to master. According to Brown, writing 

ability is not developed in a short period but rather through sustained 

practice over time.2 It demands not only a solid grasp of vocabulary, 

grammar, and spelling but also the capacity to generate ideas, organize them 

coherently, and express them effectively in written form. 

In reality, writing in English tends to be dreaded and boring. One of 

the reasons is that teachers integrate all language skills such as writing, 

 
1 Titin Kustini, ‘Mapping The Readiness Of Students In Learning English Phase F Of The 

Independent Curriculum’, Buletin Ilmiah Pendidikan, (2023), 142–150 
2 H. Douglas Brown and James A. Lander, ‘Teaching by Principles: An Interactive 

Approach to Language Pedagogy’, Language (Longman, 1995), 843. 
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speaking, reading, listening, viewing and, presenting, without focusing on 

writing ability. Therefore, teachers are encouraged to design more 

interesting and efficient learning strategies. One of them is the use of 

effective learning media. Learning media serves a crucial role in enhancing 

students’ comprehension, fostering motivation, and supporting creative as 

well as systematic thinking in writing activities.3 

In line with advancements in technology, various digital innovations 

particularly in the realm of artificial intelligence (AI) have begun to 

influence the educational landscape. One notable AI based application is 

ChatGPT, a language model developed using Natural Language Processing 

(NLP) techniques. ChatGPT, which stands for Generative Pre-trained 

Transformer, is an artificial intelligence (AI) based platform with significant 

potential in the field of education.4 The integration of ChatGPT into 

educational practices represents a crucial initial step for both educators and 

students to enhance their technological literacy and avoid falling behind in 

the face of rapid digital advancements. Active engagement with such 

technologies is essential in the era of globalization, where a wide range of 

activities increasingly rely on automated systems and intelligent machines. 

Consequently, the current generation must take an active role, 

particularly within educational contexts, to remain relevant and avoid being 

 
3 I Wayan Kandia and others, ‘The Strategic Role of Learning Media in Optimizing Student 

Learning Outcomes’, Journal of Education Research, (2023), 510. 
4 Yogesh K. Dwivedi et al, 'So What If ChatGPT Wrote It?” Multidisciplinary Perspectives 

on Opportunities, Challenges and Implications of Generative Conversational AI for Research, 

Practice and Policy’, International Journal of Information Management, (2023). 
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perceived as outdated. ChatGPT was developed by OpenAI and officially 

released on November 30, 2022.5 ChatGPT can assist users in generating 

written text, offering constructive feedback, and facilitating the 

development of coherent and grammatically correct sentences. In the 

context of learning English writing, ChatGPT has the potential to serve as 

an effective learning medium, particularly in enhancing students’ writing 

ability in composing descriptive texts. It can support paragraph 

organization, vocabulary enrichment, and evaluation of students’ written 

output in a dynamic and individualized manner. 

In connection with the writing problem above, the researcher 

conducted a Pre-survey at MA Ma'arif NU 5 Sekampung on July 25, 2025, 

to identify the writing issues of students. The researcher has found that 

tenth-grade students have problems in writing ability, especially in writing 

ability in descriptive texts. It can be proven from test result of writing 

descriptive text that we can see on the following table. 

 

 

 

 

 

 

 
5 David Mhlanga, ‘The Value of Open AI and Chat GPT for the Current Learning 

Environments and the Potential Future Uses’, Ssrn Electronic Journal, (2023). 
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Table 1.1 

Pre-Survey Result of Writing Ability for English Grade Students of 

Class X at MA Ma’arif NU 5 Sekampung 

 

No  Class Interval Frequency  Percentage% 

1. ≥75 8 16% 

2. <75 42 84% 

Total  50 100% 

 The data above shows that students in class X are experiencing 

difficulties in writing ability, especially in descriptive texts. The school has 

set a Minimum Mastery Criteria (MMC) for the English subject at 75. The 

results of the pre-survey indicate that in class X only 8 students (16%) 

achieved a score of 75 or higher. Based on the descriptive writing ability of 

the students at MA Ma'arif NU 5 Sekampung, it can be concluded that the 

students' ability to write descriptive texts is still low. 

 Based on the explanation above, it is clear that many students 

experience difficulties in writing ability, especially in descriptive texts. In 

addition, students struggle to compose descriptive texts due to limitations in 

vocabulary and grammar. Therefore, ChatGPT is needed as a suitable 

medium to increase writing ability in descriptive texts. Thus, the researcher 

wanted to conduct research titled "The effect of using ChatGPT on students' 

writing ability of descriptive text at the tenth grade of MA Ma'arif NU 5 

Sekampung." 
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B. Problem Identification 

From the identified background, the researcher recognizes the 

following issues: 

1. The students have limited mastery of English vocabulary. 

2. The students struggle to convey their ideas in writing. 

3. The students have low writing ability especially in writing 

descriptive text. 

4. The new learning media has not been applied in teaching descriptive 

text.  

C. Problem Limitation 

Based on the problem identification, the researcher focused on 

students who have low writing ability, especially in writing descriptive text. 

So, the researcher limits the problem to know the effect of using ChatGPT  

on students’ writing ability of descriptive text at the tenth grade of MA 

Ma’arif NU 5 Sekampung. 

D. Problem Formulation 

Based on the problem limitation, this research problem is formulated 

as follows: Is there any positive and significant effect of using ChatGPT on 

students’ writing ability of descriptive text at the tenth grade of MA Ma’arif 

NU 5 Sekampung? 
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E. Objective and Benefit of the Research 

1. Objective of the research 

The objective of the research is to find out whether there is any 

positive and significant effect of using ChatGPT on students’ writing 

ability of descriptive text at the tenth grade of MA Ma’arif NU 5 

Sekampung. 

2. Benefit of the research 

a. For the teachers 

Provide recommendations for teachers to implement ChatGPT into 

English writing learning. 

b. For the students 

1) Assist students in improving their writing ability, especially in 

composing detailed and creative descriptive texts. 

2) Foster students’ interest and motivation in using ChatGPT for 

writing learning. 

c. For the next researcher 

The results of this study can be used as a basic reference on ChatGPT 

research. 

F. Prior Research 

The researcher understands that this study is not the first to be 

conducted. There are three prior research that the researcher took related to 

this study. The first study was written by Shofia Kamal in 2020 at MAN 1 
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Jembrana, titled "The Effectiveness of ChatGPT as a Revising and Editing 

Tool on Students' Writing Performance." This research utilized a quasi-

experimental method involving 24 students in the control group and 21 

students in the experimental group. This study focused on students’ writing 

of recount text. The findings indicated that ChatGPT, as a revision and 

editing tool, is effective in enhancing students' writing abilities and can 

serve as a complement to teacher feedback in improving EFL students' 

writing skill.6 

The second study was conducted by Tiara Salsabila et al. in 2024 

with the title "The Effectiveness of Using ChatGPT on Writing Skill of High 

School Students". This research aimed to assess the effectiveness of using 

ChatGPT in improving the writing skills of explanation text the eleventh-

grade students at SMAN 1 Puloampel. The method employed was a 

quantitative approach with a quasi-experimental design, involving 60 

students divided into control and experimental groups. Data were collected 

through pre-tests and post-tests in the form of essays. The analysis results 

using the Independent T-test showed a significance value (2-tailed) of 0.000, 

indicating that the null hypothesis (H0) can be rejected, supporting the 

alternative hypothesis (Ha). Thus, it can be concluded that the application 

of ChatGPT is effective in enhancing the writing skills of eleventh-grade 

students at SMAN 1 Puloampel. The findings of this study demonstrate that 

 
6 Shofia Kamal, ‘The Effectiveness of Chatgpt As a Revising and Editing Tool on Students’ 

Writing Performance’ Undergraduate Thesis, Maulana Malik Ibrahim State Islamic University of 

Malang, (2024). 
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ChatGPT serves as a significant tool in the development of students' writing 

abilities.7 

The third study was written by Misbah Sultan et al. in 2025 

involving undergraduate English students in Pakistan, titled "The Effect of 

ChatGPT on the Writing Abilities of Undergraduate English Students. "This 

study aimed to investigate the impact of ChatGPT on the writing abilities of 

undergraduate English students, focusing on its influence on grammar, 

vocabulary, coherence, and structural organization. The study particularly 

examined students’ writing in emails, letters, and academic essays. The 

research applied a quantitative method using a questionnaire as the research 

instrument. The results indicated that students significantly benefited from 

ChatGPT in their writing tasks, developing stronger skills in grammar 

usage, vocabulary mastery, and essay organization. Most students who used 

ChatGPT reported a positive impact on their writing abilities, while also 

reducing errors in their assignments.8 

Based on the above prior research, the researcher provides novelty 

to this study. The novelty of this study is that the researcher focuses on 

students who have low writing ability, especially in writing descriptive text, 

using ChatGPT. By using ChatGPT, it is hoped that students can be assisted 

 
7 Tiara Salsabila, Syafrizal, and Ika Handayani, ‘The Effectiveness of Using Chatgpt on 

Students’ Writing Skills in Senior High School’, Tell-Us Journal, (2024), 722–732. 
8 Misbah Sultan et al, ‘The Effect of ChatGPT on the Writing Abilities of Undergraduate 

English Students’, Journal of Arts and Linguistics Studies, (2025), 67–91. 
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in the writing process because they can be inspired by ChatGPT related to 

descriptive text topics.
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CHAPTER II 

THEORETICAL REVIEW 

 

A. The Concept of Writing 

1. Definition Writing 

According to Febriyantika and Parmawati, writing is not just an 

activity of arranging words or forming letters on paper, but is both a 

process and a product.1 The activity of writing requires skills to integrate 

thoughts, organize ideas, and transform them into coherent and meaningful 

text. Furthermore, writing also reflects a person's ability to process ideas 

so that they can be understood by readers. Therefore, writing can be 

viewed as a means of written communication that requires precision and 

creativity. 

In line with this, Ismayanti and Kholiq emphasize that writing is one 

of the important indicators of student success in learning English.2 Writing 

is not only understood as an end result but also as a process that 

demonstrates learners' ability to organize and express their knowledge 

effectively through writing. 

Meanwhile, Harmer stated that writing is a productive skill that 

involves a thinking process as well as creation.3 This activity is not only a 

 
1 Rika Febriyantika and Aseptiana Parmawati, ‘Improving Students’ Writing Descriptive 

Text Through Think-Pair-Share Technique’, Project (Professional Journal of English Education), 

(2021), 261. 
2 Eni Ismayanti and Abdul Kholiq, ‘An Analysis of Students’ Lexical Choice in Writing 

Descriptive Text’, Lunar, (2022), 11. 
3 Jeremy Harmer, ‘How to Teach Writing Longman’, Pearson Longman, (2004), 1–12. 
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way to build and organize ideas, but also serves as a means of reflection 

that allows the writer to express their thoughts clearly through sentences 

and paragraphs. Practically, writing can help writers expand their horizons, 

train logical thinking, and improve their ability to present ideas in a 

coherent manner. Thus, writing abilities can be seen as a complex 

cognitive activity because it requires a combination of creativity, language 

mastery, and critical thinking abilities. 

In addition, Nunan emphasizes that writing abilities develop through 

a systematic process, such as drafting and revising.4 Through these steps, 

writers can refine ideas, reorganize texts, and improve the overall quality 

of their writing.  

Based on the above explanation, researchers assume that writing is 

a productive skill that requires thinking processes, organizing ideas, and 

language mastery to produce clear, structured, and meaningful writing. 

The purpose of writing is to convey information, express thoughts, 

influence readers, and document knowledge in written form. Thus, writing 

is a complex activity that not only focuses on the final product but also 

involves the process of reflection, revision, and systematic idea 

development. 

 

 

 

 
4 David Nunan, ‘Second Language Teaching Learning’, Heinle Elt, (1998), 273.  
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2. The Process of Writing 

According to Jeremy Hermer process of writing is learning how to 

write by writing. He suggested that the process of writing has four mains 

elements in the writing process.5 

a. Planning 

The writer plans in advance what will be written. Some make 

detailed notes, some only jot down a few keywords, and some even 

plan it mentally. At this stage, the writer considers the purpose of the 

writing, who the readers are, and the best way to organize the content. 

b. Drafting 

A draft is an initial version of a writing. This stage is not final 

because it will still be improved and refined in the next process. 

c. Editing 

At this stage, the writer rereads the draft that has been created to 

find sections that are unclear. The writer may move paragraphs, fix 

sentences, or rearrange the structure. Input from other readers often 

also helps the revision process. 

d. Final version  

After going through revisions, the author produces the final piece. 

This version may differ significantly from the first draft, but it is ready 

to be presented to the intended readers. 

 
5 Ibid, p. 4-5. 
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3. Kinds of Writing 

According to Thomas S. Kane, there are four kinds of writing as 

follows:6 

a. Exposition 

Exposition is a type of writing that aims to explain or provide 

information about an object, idea, fact, historical event, or 

controversial issue. Exposition is structured logically with a certain 

pattern, such as cause-effect, true-false, general-specific, or positive-

negative, and is characterized by the use of conjunctions that indicate 

relationships between ideas. 

b. Description 

Description is writing that focuses on the depiction of objects 

based on sensory observation, especially sight. The presentation 

pattern is usually spatial, for example top-bottom, front-back, or right-

left, so that the reader obtains a clear and structured picture. 

c. Narration 

Narration refers to writing that presents a series of events in a 

specific chronological order with the aim of conveying the meaning 

of those events. 

 

 

 
6 Thomas S. Kane, ‘The Oxford Essential Guide to Writing’, (New York: Oxford University 

Press,1987), 6  
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d. Persuasion 

Persuasion is a type of writing that aims to influence the thoughts 

or beliefs of the reader. Persuasion generally relates to controversial 

issues and is conveyed through rational arguments, evidence, as well 

as other forms such as satire and persuasive language that touch on the 

emotional aspects of the reader. 

Based on the kind of texts that had been presented earlier, the 

research focused on descriptive text to understand the effect produced 

by students, particularly using ChatGPT in descriptive writing ability. 

4. The Writing Assessment  

Assessment is understood as the process of collecting, processing 

and interpreting information to make decisions regarding student 

performance. Through assessment, data is obtained about students' 

language abilities and achievements.7 In learning, assessment can be used 

to find student difficulties, assess learning outcomes, provide feedback, 

and develop teaching plans. In addition, assessment serves as a source of 

data to assess student development, identify obstacles, offer alternative 

solutions, and review the effectiveness of learning.8 This reflection process 

helps students to be more in control and responsible for their learning 

process. 

 
7 Ibid, 32. 
8 Ken Hyland, Second Language Writing, Second Language Writing (Cambridge University 

Press, 2003). 
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In this study, the researcher assessed students' writing ability by 

asking them to compose descriptive texts in the pre-test and post-test. Then 

the pre-test and post-test results were assessed using the assessment rubric 

below: 

Table 2.1 

Assessment of Writing Ability 

 

Aspect Performance 

Description 

Score Weighting 

Content (C) 

30% 

-Topic 

-Details 

Topic is very clear, relevant, and 

well detailed information. 

4   

 

3x 
Topic is clear and relevant, details 

are given but not every complete. 

3 

Topic is partly clear, with few or 

limited details. 

2 

Topic is unclear or not relevant, 

almost no details provided. 

1 

Organization 

(O) 

20% 

-

Identification 

-Description 

 

Clear identification and 

description. Ideas are logically 

ordered and flow smoothly. 

4  

 

2x Identification and description are 

present, but order of ideas is 

sometimes unclear. 

3 

Weak identification or description: 

ideas are not well organization. 

2 

No clear identification or 

description; ideas are 

disorganized. 

1 

Grammar (G) 

20% 

-Use present 

tense 

-Agreement 

Correct use of present tense and 

subject-verb agreement with 

almost no errors. 

4  

 

2x Some errors in present tense or 

agreement, but meaning is still 

understandable. 

3 

Frequent errors in present tense or 

agreement, sometimes confusing 

the reader. 

2 

Very frequent errors in tense and 

agreement; sentence are difficult 

to understand. 

1 
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Vocabulary 

(V) 

15% 

 

Wide and appropriate range of 

vocabulary, accurate word choices 

for description. 

4  

 

1,5x Adequate vocabulary, mostly 

correct word choices, some 

repetition.  

3 

Limited vocabulary, frequent 

repetition word choices. 

2 

Very limited vocabulary, frequent 

wrong words, often not suitable for 

description. 

1 

Mechanics 

(M) 

15% 

-Spelling 

-Punctuation 

-Capitalization 

Almost no mistakes in spelling, 

punctuation, or capitalization. 

4  

 

1,5x 
A few minor mistakes, but they do 

not disturb meaning. 

3 

Several mistakes in 

spelling/punctuation/capitalization 

that sometimes confuse. 

2 

Many mistakes that make the text 

hard to read. 

1 

This rubric score adapted from Brown.9 

Score= 3C + 2O + 2G + 1,5V + 1,5M x 10 

                                 40 

 

 

 

 

 

 

 

 

 
9 Brown, H, D, Teaching By Principles: An Interactive Approach To Language Pedagogy 

2nd . New York: Longman, (2007). 
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B. The Concept of Descriptive Text 

1. Definition of Descriptive Text 

Yoandita explains that an effective description should provide 

enough details with varied elaboration to convey a clear picture of the 

subject being described.10 As a result, readers of a descriptive text can 

imagine how a person, object, or place appears through the writer’s words. 

It explains what someone or something is like, aiming to identify and 

present a particular person, place, or object. In other words, a descriptive 

text portrays the characteristics of a person, thing, or place based on its 

real condition. This indicates that descriptive text has both a 

communicative and pedagogical function, since it not only delivers 

information but also supports students in practicing language use through 

description. 

Siahaan states that a descriptive text is a type of English writing in 

which the author provides a description of an object.11 Similarly, Indriani 

at all explains that descriptive text refers to a composition that portrays a 

specific person, object, or place.12 From these definitions, it can be 

concluded that descriptive text emphasizes clarity and specificity, ensuring 

that the subject being described is easily understood by the reader. 

 
10 Puri Eka Yoandita, 'An Analysis of Students' Ability and Difficulties in Writing 

Descriptive Text', Jurnal Joepallt, (2019), 3. 
11 Junita Siahaan, ‘An Analysis of Students’ Ability and Difficulties in Writing Descriptive 

Text’, Journal of English and Education, (2013), 115. 
12 Rizka Indriani, Zahrida, and Mei Hardiah, ‘The Effect of Guided Question Technique on 

Students’ Writing Ability in Descriptive Text’, Journal of English Language Teaching, (2019), 221. 
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Meanwhile Oshima and Hogue that the descriptive is writing appeals 

to the readers’ senses by explaining how something appears, feels, smells, 

tastes, and/or sounds.13 This view shows that descriptive text uses the 

senses to make reading more interesting and to give readers a clear picture 

of what is being described. 

Based on the description above, the researcher assumes that a 

descriptive text is an English text that clearly describes people, objects, or 

places. The social function of descriptive text is to describe people, 

objects, or places. 

2. Generic Structure of Descriptive Text 

a. Generic Structure 

According Budi et al, the generic structure of descriptive text 

consists of two main parts:14 

1) Identification: introduction to the object being described. 

2) Description: a more specific explanation of the object being 

described. 

 

 

 

 
13 Alice Oshima and Ann Hogue, Introduction to Academic Writing, Agenda (Pearson 

Longman, 2007), 61. 
14 Budi Hermawan, Dwi Haryanti, and Nining Suryaningsih, Bahasa Inggris Work in 

Progress, Jakarta: Pusat Perbukuan, Kementerian Pendidikan, Kebudayaan, Riset dan Teknologi, 

(2022). 
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b. Language feature 

According Gerot, Linda, and Wignell, the language features of 

descriptive text include:15 

1) Focus on specific participants (My best friends, My favourite food, 

etc). 

2) Use of simple present tense. 

3) Use of adjective. 

4) Use of adverb of frequency. 

Taìble 2.2 

Example of Descriptive Text 

 

My Best Friend 

Let me introduce my best friend. Her naìme is 

Haìnaì. She is my claìssmaìte aìt secondaìry school. 

She is seventeen yeaìrs old. 

Identificaìtion  

Haìnaì is very beaìutiful. She haìs aìn ovaìl faìce, 

round eyes, aì straìight nose, aìnd beaìutiful short 

blaìck haìir. Her skin is faìir. She aìlso haìs aì slim 

figure aìnd is quite taìll. She is 150 centimetres 

taìll. Haìnaì loves reaìding aìnd cooking. She is 

smaìrt aìnd friendly. She often helps me with my 

homework aìnd aìlwaìys respects her elders. 

Everyone likes her. 

Description  

 
15 Linda Gerot and Peter Wignell, Making Sense of Functional Grammar, Sydney: 

Antipodeon Education Enterprises Publishing, (1994). 



20 
 

 
 

C.   The Concept of ChaìtGPT 

1. History of ChaìtGPT 

ChaìtGPT is aì computer prograìm thaìt caìn interaìct with humaìns. This 

prograìm runs on OpenAÌI, aì reseaìrch group. The compaìny waìs founded in 

2015 by Saìm AÌltmaìn, Greg Brockmaìn, Elon Musk, aìnd severaìl others. 

The Traìnsformer model, creaìted by OpenAÌI in 2017, is aì type of computer 

prograìm thaìt uses aìrtificiaìl neuraìl networks. This model serves aìs the 

fundaìmentaìl staìrting point for ChaìtGPT. Vaìswaìni staìted thaìt, compaìred 

to previous models, the Traìnsformer is specificaìlly designed to better 

understaìnd aìnd aìnaìlyse sequentiaìl informaìtion, such aìs laìnguaìge.16 

ChaìtGPT waìs laìunched on November 30, 2022. AÌccording to 

Daìvid, ChaìtGPT quickly gaìined over one million subscribers aìs people 

used sociaìl mediaì to spreaìd the word aìbout its potentiaìl. Generaìtive Pre-

traìined Traìnsformer, or GPT, waìs initiaìlly introduced by OpenAÌI in 

2018.17 GPT waìs developed to generaìte originaìl text in response to given 

commaìnds. GPT is prograìmmed aìnd traìined on aì laìrge text corpus.  

However, GPT caìnnot generaìte graìphics or imaìges. The 

development of subsequent model versions, culminaìting in the laìunch of 

GPT-3 in June 2020, waìs driven by the model's aìbility to produce coherent, 

substaìntive, aìnd reaìlistic text. With over 175 billion paìraìmeters, GPT-3, 

 
16 AÌshish Vaìswaìni et aìl, ‘AÌttention Is AÌll You Need’, AÌdvaìnces in Neuraìl Informaìtion 

Processing Systems, (2017), 30. 
17 Daìvid Baìidoo-AÌnu aìnd Leticiaì Owusu AÌnsaìh, ‘Educaìtion in the Eraì of Generaìtive 

AÌrtificiaìl Intelligence (AÌI): Understaìnding the Potentiaìl Benefits of ChaìtGPT in Promoting 

Teaìching aìnd Leaìrning’, Journaìl of AÌI, (2023), 52–62. 
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one of the laìtest versions of ChaìtGPT, is currently the most robust aìnd 

powerful. Maìny aìpplicaìtions, such aìs chaìtbots, naìturaìl laìnguaìge 

processing, aìnd laìnguaìge traìnslaìtion, haìve leveraìged it. Kaìlyaìn saìid thaìt 

GPT-3's aìbility to perform vaìrious laìnguaìge taìsks, such aìs traìnslaìtion, 

summaìrizaìtion, aìnd question aìnswering, without requiring taìsk-specific 

traìining daìtaì, is one of the most significaìnt aìdvaìncements of this 

technology.18 

Nevertheless, there aìre severaìl issues in the development of 

ChaìtGPT. Concerns aìbout the potentiaìl misuse of laìnguaìge models like 

GPT-3 haìve been raìised by severaìl reseaìrchers. They worry aìbout the 

spreaìd of biaìsed or haìrmful informaìtion, aìs well aìs the emergence of faìke 

news. Other reseaìrchers haìve aìlso expressed ethicaìl concerns regaìrding 

the laìck of traìnspaìrency in the development of this model aìnd its potentiaìl 

to perpetuaìte existing biaìses in linguistic daìtaì.19 Despite these doubts, 

ChaìtGPT remaìins aìn importaìnt tool for naìturaìl laìnguaìge processing. 

ChaìtGPT haìs the power to completely chaìnge the waìy people interaìct with 

linguistic daìtaì aìnd provide quick aìnswers to questions. 

Following the launch of GPT-3, OpenAI introduced GPT-4 in 14 

March 2023 as a more advanced language model. GPT-4 show significant 

improvements in reasoning, context understanding, and response accuracy 

compared to previous versions. According to Murad et al, GPT-4 

 
18 Kaìtikaìpaìlli Subraìmaìnyaìm Kaìlyaìn, ‘AÌ Survey of GPT-3 Faìmily Laìrge Laìnguaìge Models 

Including ChaìtGPT aìnd GPT-4’, Naìturaìl Laìnguaìge Processing Journaìl, (2024) . 
19 Duaìnli Yaìn et aìl, ‘Detection of AÌI-Generaìted Essaìys in Writing AÌssessments’, 

Psychologicaìl Test aìnd AÌssessment Modeling, (2023), 125–144. 
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demonstrates multimodal capabilities that enable the model to process 

both textual and visual inputs, allowing it to understand text, images and 

graphics alongside text.20 

Furthermore, OpenAI released GPT-5 on 7 August 2025 as a 

continuation of the development of generative language models. GPT-5 

focused on improving reasoning abilities, long term context 

understanding, accuracy, and alignment with human values. This model is 

designed to improve reliability, including in the processing of complex 

information in the fields of education and research.21   

2. ChaìtGPT aìs aì Leaìrning Mediaì 

AÌ study by AÌji et aìl, shows thaìt ChaìtGPT significaìntly enhaìnces 

teaìchers' competencies in developing digitaìl leaìrning mediaì, such aìs 

interaìctive videos, leaìrning modules, aìnd aìssessment instruments, which 

contributes to aì more engaìging aìnd effective leaìrning process in schools.22 

These findings aìffirm ChaìtGPT's potentiaìl not only aìs aì tool for teaìchers 

but aìlso aìs aì medium thaìt caìn directly support student leaìrning.  

In the context of writing, especiaìlly descriptive texts, ChaìtGPT caìn 

provide exaìmples of sentence structures, enrich students' vocaìbulaìry, aìnd 

 
20 Ibrahim A. Murad, Mustafa Ibrahim Khaleel, and Mohammed Y. Shakor., Unveiling 

GPT-4o: Enhanced multimodal capabilities and comparative insights with ChatGPT-4. International 

Journal of Electronics and Communications Systems, (2024). 
21 Wan Chong Choi, and Chi In Chang, ‘ChatGPT-5 in Education : New Capabilities and 

Opportunities for Teaching and Learning’, Preprints, (2025), 1–15. 
22 Purno Tri AÌji et aìl, ‘Teaìcher Competence in the Use of ChaìtGPT for Developing 

Leaìrning Mediaì in Vocaìtionaìl High Schools’, Internaìtionaìl Journaìl of Community Service 

Leaìrning, (2024), 407–414. 
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guide them in orgaìnizing ideaìs more systemaìticaìlly.23 Therefore, the 

integraìtion of ChaìtGPT in writing instruction is expected to improve 

students' aìbilities to produce descriptive texts, aìs ChaìtGPT faìcilitaìtes 

interaìctive praìctice, immediaìte feedbaìck, aìnd exposure to laìnguaìge usaìge 

vaìriaìtions thaìt aìre cruciaìl in developing writing skill. 

3. The Procedure of Using ChaìtGPT in Writing 

AÌccording Saìraìh et aìl, there aìre three procedures using ChaìtGPT 

for writing, aìs follows:24 

a. Plaìnning  

In the plaìnning staìge, students use ChaìtGPT to set writing goaìls, 

generaìte ideaìs, aìnd orgaìnize the writing fraìmework. They caìn aìsk 

aìbout specific reaìsons, the quaìlities of the objects being described, or 

supporting daìtaì to haìve enough maìteriaìl to prepaìre descriptive texts 

using prompts taught by the researcher. 

b. Traìnslaìting 

AÌt the staìge of traìnslaìting ideaìs into text, students aìsk 

ChaìtGPT for help in turning ideaìs into sentences, for exaìmple with 

exaìmples of opening sentences or more aìppropriaìte synonyms. 

However, students aìre not aìllowed to copy directly from ChaìtGPT, 

 
23 Farda Amini and Susanti Arik, ‘ChatGPT: Enhancing Students’ Writing Skills for EFL 

Students in Descriptive Text’, International Journal of Research and Innovation in Social Science, 

(2024). 
24 Saìraìh Levine et aìl, ‘How Do Students Use ChaìtGPT aìs aì Writing Support?’, Journaìl of 

AÌdolescent aìnd AÌdult Literaìcy, (2025), 454. 
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but raìther use it aìs aì model or inspiraìtion to construct sentences in 

their own style. 

c. Reviewing  

In the review staìge, students utilize ChaìtGPT to rereaìd, 

evaìluaìte, aìnd modify their writing. Some students copy the complete 

draìfts into ChaìtGPT aìnd aìsk it to correct graìmmaìr aìnd coherence, 

then they aìssess whether the revised results should be aìccepted or 

rejected, with the teaìcher's direction to maìintaìin the originaìl style of 

their writing. 

Here aìre some procedures for using ChaìtGPT for writing: 

1) Reseaìrchers prepaìre students physicaìlly aìnd mentaìlly to follow the 

writing leaìrning process. 

2) The reseaìrcher motivaìted the students by aìsking questions aìbout 

their experience in writing descriptive text. 

3) The reseaìrcher introduced aìnd explaìined the use of ChaìtGPT aìs aì 

writing leaìrning mediaì. 

4) The reseaìrcher displaìyed aìn exaìmple of descriptive text produced 

with the help of ChaìtGPT. 

5) The reseaìrcher distributed specific topics to the students aìnd aìsked 

them to use ChaìtGPT to find relevaìnt ideaìs, vocaìbulaìry, or 

exaìmple sentences. 

6) AÌfter thaìt, students were aìsked to draìft descriptive text baìsed on 

the results of their exploraìtion with ChaìtGPT. 



25 
 

 
 

7) The reseaìrcher directed students to aìsk ChaìtGPT for corrections or 

suggestions on their draìfts. 

8) Students revised the text aìccording to the feedbaìck from ChaìtGPT. 

9) The reseaìrcher provided aìdditionaìl feedbaìck on structure, 

vocaìbulaìry aìnd graìmmaìr. 

10) Students wrote the finaìl text aìnd submitted it to be aìssessed aìs the 

result of their writing aìbility. 

4. AÌdvaìntaìges aìnd Disaìdvaìntaìges of ChaìtGPT 

AÌccording Raìul et aìl, there aìre some points of aìdvaìntaìges aìnd 

disaìdvaìntaìges of ChaìtGPT, such aìs:25 

a. AÌdvaìntaìges of ChaìtGPT 

1) The convenience aìnd speed of aìccessing informaìtion caìn saìve time 

in completing vaìrious educaìtionaìl taìsks. 

2) The aìvaìilaìbility of diverse sources of knowledge, aìs ChaìtGPT caìn 

respond with summaìrized informaìtion sourced from daìtaìbaìses, 

books, maìgaìzines, aìnd other resources simply by providing 

instructions or questions. 

3) Chaìtgpt efficiently aìnd coherently develops aìcaìdemic work, aìs it  

 

provides aì rich aìnd eaìsily aìccessible daìtaìbaìse. 

 
25 Raìul AÌlberto, Gaìrciaì Caìstro et aìl, ‘Exploraìtion of ChaìtGPT in Baìsic Educaìtion: 

AÌdvaìntaìges, Disaìdvaìntaìges, aìnd Its Impaìct on School Taìsks’, Contemporaìry Educaìtionaìl 

Technology, (2024), 7. 
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4) ChaìtGPT caìn provide aì vaìriety of educaìtionaìl content, in the form 

of teaìching theories. 

5) ChaìtGPT aìssists teaìchers in lesson plaìnning, especiaìlly when 

designing more structured leaìrning sessions. 

6) ChaìtGPT caìn present vaìrious pedaìgogicaìl straìtegies aìnd aìllows 

for personaìlized leaìrning aìccording to the students' needs. 

7) ChaìtGPT is caìpaìble of compiling teaìching maìteriaìls, such aìs 

reaìlistic diaìlogues, news aìrticles, aìnd reaìding texts. 

 

b. Disaìdvaìntaìges of ChaìtGPT 

1) Eaìse for students in completing aìssignments, leaìding to aì tendency 

to not try on their own aìnd only copy the results provided by AÌI. 

2) The use of ChaìtGPT caìn aìlso weaìken students' reseaìrch skills, aìs 

they aìre no longer aìccustomed to seeking aìnd processing 

informaìtion independently.  

3) AÌnaìlyticaìl aìnd criticaìl thinking skills maìy aìlso decreaìse, aìs the 

quick aìnd instaìnt aìnswers from AÌI limit students' opportunities to 

praìctice deeper thinking processes.  

4) Dependence on technology.   

5) Limited interaìction with teaìchers is aì significaìnt weaìkness, aìs 

excessive use of AÌI caìn hinder communicaìtion aìnd collaìboraìtion 

in the claìssroom.  

6) Decreaìse in student creaìtivity in generaìting new ideaìs. 
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D. Theoreticaìl Fraìmework aìnd Paìraìdigm 

1. Theoreticaìl Fraìmework 

AÌ study must haìve aì theoreticaìl fraìmework aìs the baìsis for the 

concepts in the reseaìrch. The theoreticaìl fraìmework in this study is aì 

systemaìtic thought for aìnaìlysing problems aìnd providing aì preliminaìry 

proposition regaìrding the focus of the reseaìrch. There aìre two vaìriaìbles in 

this study, naìmely the independent vaìriaìble (X) aìnd the dependent 

vaìriaìble (Y). The independent vaìriaìble (X) is using ChaìtGPT, while the 

dependent vaìriaìble (Y) is students’ writing aìbility in descriptive text. 

Writing is one of the six laìnguaìge skills thaìt students must maìster. 

Maìny students consider writing to be aì difficult skill becaìuse it involves 

severaìl components: content, orgaìnizaìtion, graìmmaìr, vocaìbulaìry, aìnd 

mechaìnics. AÌ common problem faìced by students in writing claìsses is the 

difficulty in generaìting aìnd developing ideaìs, aìs well aìs using graìmmaìr 

correctly. One of the maìin issues in writing instruction is the laìck of 

aìppropriaìte tools aìnd support in the writing process. 

In recent yeaìrs, technology haìs become one of the innovaìtions thaìt 

caìn support the teaìching aìnd leaìrning process. AÌrtificiaìl Intelligence (AÌI), 

paìrticulaìrly ChaìtGPT, caìn aìssist students in generaìting ideaìs, constructing 

sentences, enriching vocaìbulaìry, aìnd providing immediaìte feedbaìck. By 

using ChaìtGPT, students aìre expected to be more motivaìted, engaìged, aìnd 

interested in the writing process. 
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Baìsed on the description aìbove, the reseaìrcher aìssumes thaìt using 

ChaìtGPT haìs aì positive aìnd significaìnt effect on the writing aìbility of 

descriptive text aìmong the tenth-graìde students of MAÌ Maì’aìrif NU 5 

Sekaìmpung. 

2. Paìraìdigm  

Paìraìdigm is aì simple scheme thaìt contaìins the maìin elements of 

reseaìrch aìnd shows the relaìtionships between vaìriaìbles. Baìsed on the 

theoreticaìl fraìmework aìbove, this reseaìrch paìraìdigm caìn be described aìs 

follows: 

Figure 2.1 

The Scheme of Paìraìdigm 

 

 

 

   

 

Baìsed on the aìbove paìraìdigm, the reseaìrcher concludes thaìt using 

ChaìtGPT (vaìriaìble X) haìs aìn effect on students' writing aìbility of 

descriptive text (vaìriaìble Y). If ChaìtGPT is used effectively, students aìre 

aìble to produce complete descriptive texts (including content, 

orgaìnizaìtion, graìmmaìr, vocaìbulaìry, aìnd mechaìnics). Thus, the reseaìrch 

hypothesis staìtes thaìt there is aì positive aìnd significaìnt effect of using 

ChaìtGPT on students' writing aìbility of descriptive text. Conversely, if 

(Vaìriaìble 

X) 

Using 

ChaìtGPT 

(Vaìriaìble 

Y) 

Students’ 

writing 

aìbility of 

descriptive 

text 

 

(Positive) 

complete 
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HYPOTHESIS 



29 
 

 
 

ChaìtGPT is not optimaìlly utilized, students tend to produce incomplete 

descriptive texts, indicaìting aì negaìtive or insignificaìnt effect. 

E. Hypothesis 

The hypothesis is the aìnswer we expect aìfter conducting aì reseaìrch 

project.26 Baìsed on the staìtement aìbove, there aìre two forms of hypotheses. 

The first is the null hypothesis, aìnd the second is the aìlternaìtive hypothesis. 

The null hypothesis staìtes thaìt the vaìriaìbles do not haìve aìn effect. The 

aìlternaìtive hypothesis meaìns thaìt there is indeed aì relaìtionship between two 

vaìriaìbles aìnd thaìt both vaìriaìbles haìve aìn effect. 

Therefore, the reseaìrcher formulaìted the null hypothesis aìnd the 

aìlternaìtive hypothesis. It caìn be aìssumed thaìt there is still aì positive effect of 

using ChaìtGPT on students' writing aìbility in descriptive texts in the tenth 

graìde of MAÌ Maì’aìrif NU 5 Sekaìmpung. Furthermore, the reseaìrcher 

formulaìted the hypothesis, focusing on the following conceptuaìl 

aìssumptions: 

a) AÌlternaìtive Hypothesis (Haì) 

There is aì positive aìnd significaìnt effect of using ChaìtGPT on students’ 

writing aìbility of descriptive text aìt the tenth graìde of MAÌ Maì’aìrif NU 5 

Sekaìmpung. 

 

 

 
26 Ebraìhim Khodaìdaìdy, Reseaìrch Principl Method AÌnd Staìtistic In AÌpplied Linguistic, 

Ferdowsi University Of Maìshhaìd (Ferdowsi University of Maìshhaìd, 2013), 33. 
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b) Null Hypothesis (Ho) 

There is no positive aìnd significaìnt effect of using ChaìtGPT on students’ 

writing aìbility of descriptive text aìt the tenth graìde of MAÌ Maì’aìrif NU 5 

Sekaìmpung.  
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CHAÌPTER III 

RESEAÌRCH METHOD 

 

A. Reseaìrch Design 

Reseaìrch design is aì structured plaìn thaìt guides the reseaìrch process 

to ensure every question caìn be aìnswered aìnd the objectives aìre aìchieved.1 

This reseaìrch waìs conducted using aì quaìntitaìtive reseaìrch method. 

Quaìntitaìtive reseaìrch is the collection aìnd aìnaìlysis of numericaìl daìtaì to 

describe, explaìin, predict, or control phenomenaì.2 

This reseaìrch waìs conducted using quaìntitaìtive reseaìrch method 

with a quaìsi-experimentaìl research design. Quaìsi-experimentaìl reseaìrch is 

aì study in which the reseaìrcher aìssigns intaìct groups aìs the experimentaìl 

aìnd control groups using pre-test aìnd post-test.3 This reseaìrch used two 

groups; experimentaìl aìnd control group aìnd these groups were chosen by 

using cluster raìndom saìmpling. The experimentaìl group doing pre-test, 

receive the treaìtment, aìnd doing the post- test, therefore the controlled group 

doing pre-test aìnd post-test only with conventionaìl method in the claìss. The 

treaìtment is conducted aìfter pre-test. The pre-test is intended to find out the 

students writing aìbility before the treaìtment. Meaìnwhile, the post-test is 

intended to find out the students' writing aìbility aìfter the treaìtment given. 

 
1 Donna Schantz and Carol A. Lindeman, ‘The Research Design’, Journal of Critical 

Reviews, (2023), 35–41. 
2 L.R Gaìy, Geoffrey.E Mills, aìnd Peter AÌiraìsiaìn, Educaìtionaìl Reseaìrch (Peaìrson, 2012). 
3 John W Creswell, ‘Reseaìrch Design: Quaìlitaìtive, Quaìntitaìtive aìnd Mixed Methods 

AÌpproaìches’, (2004), 82–83 
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This reseaìrch is intended to investigaìte whether there is aìny positive aìnd 

significaìnt effect of using ChaìtGPT on students’ writing aìbility of 

descriptive text aìt the tenth graìde of MAÌ Maì’aìrif NU 5 Sekaìmpung. 

B. Operaìtionaìl Definition of Vaìriaìble 

The operaìtionaìl definition of aì vaìriaìble is aì complete set of 

instructions on whaìt to observe, aìnd meaìsure to test aì vaìriaìble. Furthermore, 

Creswell 2004 staìtes thaìt "Vaìriaìbles need to be specified in aìn experiment 

so thaìt it is cleaìr to the reaìder which groups receive the experimentaìl 

treaìtment aìnd whaìt outcomes aìre meaìsured".4 The vaìriaìbles used in this 

study aìre: 

1. Independent Vaìriaìble 

Independent vaìriaìble meaìns aì vaìriaìble thaìt is selected, 

maìnipulaìted, aìnd meaìsured by the reseaìrcher.  The independent vaìriaìble 

in this study is using ChaìtGPT. To evaìluaìte this vaìriaìble, the following 

meaìsurement tools aìnd methods were used, aìs follows: 

a. Meaìsurement Tool 

Using ChaìtGPT waìs meaìsured through student feedbaìck surveys. 

b. How to meaìsure 

The frequency using ChaìtGPT aìnd the level of student engaìgement 

were aìssessed. 

 

 
4 Ibid, 157 
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c. Indicaìtors 

Students aìre aìble to generaìte ideaìs, orgaìnise descriptive text more 

cleaìrly, enrich vocaìbulaìry aìnd sentence structure, aìnd revise writing 

baìsed on ChaìtGPT feedbaìck. 

2. Dependent Vaìriaìble 

The dependent vaìriaìble is the result or effect thaìt is influenced by 

the independent vaìriaìble. The dependent vaìriaìble in this study is 

students’ writing aìbility of descriptive text. The evaìluaìtion of this 

vaìriaìble will be caìrried out using the following methods: 

a. Meaìsurement Tools 

Students' writing aìbility waìs meaìsured using aì writing test aìnd aì 

scoring rubric.  

b. How to meaìsure 

Pre-test aìnd post-test aìre used to compaìre students' aìbility in writing 

descriptive text.  

c. Indicaìtors 

Students aìre aìble to write descriptive text using correct content, 

organization, grammar, vocabulary and mechanics. 
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C. Populaìtion, Saìmple, aìnd Saìmpling Technique 

1. Populaìtion 

The populaìtion is determined by the reseaìrcher aìnd must be 

aìchievaìble, meaìsuraìble, aìnd relevaìnt to the reseaìrch objectives.5 In other 

words, the populaìtion includes the entire group thaìt became the subject 

of the reseaìrch. In this study, the populaìtion consisted of aìll tenth grade 

students of MAÌ Maì'aìrif Nu 5 Sekaìmpung, which aìre specificaìlly divided 

into six claìsses: X 1, X 2, X 3, X 4, X 5, aìnd X 6. 

2. Saìmple 

The saìmple is aì set of individuaìls selected for reseaìrch. The saìmple 

consisted of two claìsses: X 5 aìs the experimentaìl claìss with 25 students 

aìnd claìss X 4 aìs the control claìss with 25 students.  

3. Saìmpling Technique 

AÌccording to Donaìl AÌry, aì saìmple is paìrt of aì populaìtion.6 

Maìrczyk expressed aì similaìr view, staìting thaìt aì saìmple is paìrt of aì 

populaìtion.7 Thus, aì saìmple caìn be understood aìs aì smaìll group thaìt 

represents aì populaìtion for reseaìrch purposes. In this study, the 

reseaìrcher employed the Cluster Raìndom Saìmpling technique. This 

 
5 Moses AÌdeleke AÌdeoye aìnd Christine AÌdong, ‘The Power of Precision: Why Your 

Reseaìrch Focus Should Be Smaìrt?’, Journaìl of Educaìtion AÌction Reseaìrch, (2023), 569-577.  
6 Donaìld AÌry et aìl, Introduction to Reseaìrch in Educaìtion, Eighth Edi (Waìdsworth 

Cengaìge Leaìrning, 2010), 148.  
7 Geoffrey Maìrczyk, Daìvid DeMaìtteo, aìnd Daìvid Festinger, Essentiaìls of Reseaìrch 

Design aìnd Methodology Essentiaìls of Behaìvioraìl Science, Book, (2005), 84.  
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technique refers to aì saìmpling method in which eaìch claìss is regaìrded aìs 

aì whole group, so thaìt aìll claìsses haìve aìn equaìl chaìnce of being selected 

without faìvoring individuaìl members within it. Baìsed on this procedure, 

the reseaìrcher determined the reseaìrch saìmple consisting of two claìsses. 

D. Daìtaì Collection Technique 

1. Test 

In the study, tests were used aìs aì daìtaì collection method to 

meaìsure both vaìriaìbles. The reseaìrcher used aì descriptive writing test to 

meaìsure the level of writing aìbility. The reseaìrcher used aì descriptive 

writing test to meaìsure the level of writing aìbility. There aìre two tests 

used in this study, naìmely:8 

a. Pre-test 

The Pre-test was administered before the introduction of 

ChaìtGPT aìs aì leaìrning medium. This test meaìsures students’ 

baìseline writing aìbility in composing descriptive texts, providing aì 

quaìntitaìtive meaìsure for compaìrison aìfter the treaìtment. 

b. Post-test 

The Post-test was aìdministered aìfter using ChaìtGPT in the 

teaìching aìnd leaìrning process. This test quaìntitaìtively aìssesses 

students’ writing aìbility in descriptive texts to determine aìny 

significaìnt improvement in their performaìnce aìs aì result of the 

 
8 Gaìry AÌnderson, ‘Fundaìmentaìls of Educaìtionaìl Reseaìrch’, (Usaì The Faìlmer Press, 

1998), 94. 
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treaìtment. The results from the post-test aìre then compaìred with 

those from the pre-test to evaìluaìte the effect of using ChaìtGPT on 

students’ writing aìbility in descriptive texts. 

E. Reseaìrch Instrument  

Reseaìrch instrument is aì tool used to collect daìtaì or informaìtion 

thaìt is useful for aìnswering reseaìrch problems. To determine the students’ 

writing ability, the researcher conducted a pre-test and post-test by giving 

the students a writing test. The writing test was compiled based on writing 

indicators and contained descriptive text. (A complete description of the test 

instrument ca be found in the appendix on page 93) 

1. Meaìsurement of Reseaìrch Instrument 

Daìtaì processing techniques aìre caìrried out using the vaìlidity test 

aìnd reliaìbility test. 

a. Vaìlidity Test 

AÌ vaìlidity test is daìtaì thaìt caìn be trusted aìs true in 

aìccordaìnce with reaìlity. AÌccording to Sugiyono, vaìlidity meaìns thaìt 

aìn instrument is caìpaìble of meaìsuring whaìt it is intended to 

meaìsure.9 Vaìlidity indicaìtes the level of aìccuraìcy between the aìctuaìl 

daìtaì from the object aìnd the daìtaì gaìthered by the reseaìrcher. To 

maìke the process of daìtaì collection aìnd caìlculaìtion more efficient, 

 
9 Sugiyono, Metodologi Penelitian Kuantitatif, Kualitatif Dan R & D (Penerbit Alfabeta 

Bandung, 2013). 
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this study aìpplied the IBM SPSS Staìtistics 25 softwaìre. The steps 

for conducting aì vaìlidity test aìre aìs follows: 

1) Open the IBM SPSS aìpplicaìtion. 

2) Input the daìtaì into Daìtaì View. 

3) Go to the Menu, select aìnaìlyze, then choose the Correlaìte 

submenu, followed by Bivaìriaìte. 

4) When the Bivaìriaìte Correlaìtions diaìlog box aìppeaìrs, move aìll 

daìtaì into the Vaìriaìbles box. Under Correlaìtion Coefficients, 

choose Peaìrson, aìnd in the Test of Significaìnce section, select 

Two-taìiled. Then, check the Flaìg Significaìnt Correlaìtions 

option. 

5) Finaìlly, click OK. 

b. Reliaìbility Test 

Reliaìbility test caìn be used aìs aì daìtaì collection tool, which 

shows the level of aìccuraìcy, aìccuraìcy, staìbility, or consistency in 

reveaìling certaìin symptoms. The reliaìbility test in this study waìs 

aìlso caìlculaìted using the IBM SPSS Staìtistics 25 aìpplicaìtion 

prograìmme. The steps of the reliaìbility test aìre aìs follows: 

1) Open the IBM SPSS aìpplicaìtion. 

2) Enter the daìtaì in the Daìtaì View. 

3) Select the aìnaìlyze menu, then select the Scaìle sub menu, then 

Reliaìbility AÌnaìlysis, 
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4) Move the daìtaì to be tested, in the Model section, select Split-

Haìlf. Then click Staìtistics, in the Descriptives for box, select 

Scaìled if the item is deleted. Then click continue. 

5) Finaìlly click OK. 

F. Daìtaì AÌnaìlysis Technique 

Daìtaì aìnaìlysis techniques aìre aì series of methods used to process, 

aìssess, aìnd interpret daìtaì in order to produce useful informaìtion. This 

aìnaìlysis aìimed to aìnswer the reseaìrch question: “Is there aì positive aìnd 

significaìnt effect of using ChaìtGPT on the descriptive writing aìbility of 

tenth-graìde students aìt MAÌ Maì'aìrif NU 5 Sekaìmpung?” The aìveraìge pre-

test aìnd post-test scores of the control claìss (without ChaìtGPT) aìnd the 

experimentaìl claìss (using ChaìtGPT) were used aìs the baìsis in the daìtaì 

aìnaìlysis method. This aìnaìlysis waìs used to observe the differences in 

leaìrning outcomes between the two groups. Before hypothesis testing waìs 

conducted, the reseaìrcher first determined the normaìlity aìnd homogeneity 

vaìlues of the daìtaì. The normaìlity test waìs conducted to find out whether the 

daìtaì waìs normaìlly distributed, while the homogeneity test waìs conducted 

to determine whether the daìtaì waìs homogeneous or not. 

1. Normaìlity Test 

Kolmogorov-Smirnov aìnd Shaìpiro-Wilk tests were used to 

compaìre the saìmple scores with normaìlly distributed scores thaìt haìd the 

saìme meaìn aìnd staìndaìrd deviaìtion. The normaìlity test aìims to determine 
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the possibility of whether the saìmple comes from aì normaìlly distributed 

populaìtion. The hypotheses in the normaìlity test aìre: 

a. AÌlternaìtive Hypothesis (Haì): The daìtaì aìre normaìlly distributed if 

the significaìnce vaìlue (sig) > 0.05. 

b. Null Hypothesis (Ho): The daìtaì aìre not normaìlly distributed if the 

significaìnce vaìlue (sig) < 0.05. 

2. Homogeneity Test  

AÌfter conducting the normaìlity test, the reseaìrcher proceeded with 

the homogeneity test using Levene's test in the SPSS prograìm. The 

homogeneity test ensures thaìt two or more daìtaì saìmples derived from the 

populaìtion haìve similaìr vaìriaìnces (homogeneous). The hypothesis in the 

homogeneity test is: 

a. AÌlternaìtive Hypothesis (Haì): The daìtaì aìre homogeneous if the 

significaìnce vaìlue (sig) > 0.05. 

b. Null Hypothesis (Ho): The daìtaì aìre not homogeneous if the 

significaìnce vaìlue (sig) < 0.05. 

3. Hypothesis Test  

AÌfter conducting the normaìlity aìnd homogeneity tests, the 

reseaìrcher continued with the hypothesis test. The reseaìrcher found thaìt 

the daìtaì were not normaìl aìnd not homogeneous, so the daìtaì were 

aìnaìlyzed using the Maìnn-Whitney U test to determine the significaìnce 

of the treaìtment effect. AÌ significaìnce vaìlue of less thaìn 0.05 indicaìted 
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staìtisticaìl significaìnce. The reseaìrcher used SPSS version 25 to process 

the daìtaì for the normaìlity test, homogeneity test, aìnd Maìnn-Whitney U 

test. The reseaìrcher formulaìted the hypotheses aìs follows: 

Ho: ChaìtGPT waìs not effective 

Haì: ChaìtGPT waìs effective 

The criteriaì for aìccepting or rejecting the hypotheses were: Haì waìs 

aìccepted if Sig. < 0.05, aìnd Ho waìs rejected if Sig. > 0.05. The reseaìrcher 

aìpplied inferentiaìl staìtistics to determine whether there waìs aì significaìnt 

difference between the post-test scores of the control group aìnd the post-

test scores of the experimentaìl group. 
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CHAÌPTER IV 

RESULT AÌND DISCUSSION 

 

A.  Reseaìrch Result 

1. Description of Reseaìrch Locaìtion 

Maìdraìsaìh AÌliyaìh Maì'aìrif NU 5 Sekaìmpung, Eaìst Laìmpung haìs 

been estaìblished since July 25, 1983. It waìs founded by the Maì'aìrif NU 

Educaìtion Institute of the Maìjelis Waìkil Caìbaìng (MWC) of 

Sekaìmpung Subdistrict, Eaìst Laìmpung Regency, with the principaìl of 

the Maìdraìsaìh being Mr. Drs. Zaìidun SW. This Maìdraìsaìh is locaìted aìt 

Kaìmpus Maì'aìrif Sumbergede Street No. 56 AÌ, Sekaìmpung Subdistrict, 

Eaìst Laìmpung Regency, Laìmpung Province, Postaìl Code 34182, 

Phone/Faìx (0725) 7850794.  

The Maìdraìsaìh AÌliyaìh waìs estaìblished due to the community's 

need for educaìtion, the aìbsence of aì Maìdraìsaìh AÌliyaìh in this aìreaì, aìnd 

with ten supporting junior high schools including: SLTP PGRI 1 

Sekaìmpung, SLTP PGRI 2 Sekaìmpung, SLTP PGRI 3 Sekaìmpung, 

SLTP PGRI 4 Sekaìmpung, SLTP Negeri 1 Sekaìmpung, SLTP Negeri 2 

Sekaìmpung, SLTP Muhaìmmaìdiyaìh Sekaìmpung, SLTP Pertiwi 

Sekaìmpung, MTs Maì'aìrif NU 5 Sekaìmpung, MTs Maì'aìrif 13 

Haìrgomulyo, aìnd MTs Muhaìmmaìdiyaìh Sekaìmpung.   
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2. The Description of Reseaìrch Result 

The results of this reseaìrch aìre described baìsed on efforts to aìnswer 

the reseaìrch objectives to determine whether there is aì positive aìnd 

significaìnt effect of using ChaìtGPT on students’ writing aìbility of 

descriptive text aìt the tenth graìde of MAÌ Maì'aìrif NU 5 Sekaìmpung. To 

describe the results of this reseaìrch, the reseaìrcher explaìins the following 

paìrts:       

a. AÌnaìlysis of Reseaìrch Instrument Triaìl Result 

1. Vaìlidity Test 

 Taìble 4.1 

The Vaìlidity Result 

 
 C O G V M Totaìl 

Content Peaìrson 
Correlaìtion 

1 .882** .550* .751** .612** .895** 

Sig. (2-taìiled)  .000 .012 .000 .004 .000 

N 20 20 20 20 20 20 

Orgaìnizaìti

on 

Peaìrson 
Correlaìtion 

.882** 1 .550* .751** .723** .925** 

Sig. (2-taìiled) .000  .012 .000 .000 .000 

N 20 20 20 20 20 20 

Graìmmaìr Peaìrson 
Correlaìtion 

.550* .550* 1 .488* .780** .755** 

Sig. (2-taìiled) .012 .012  .029 .000 .000 

N 20 20 20 20 20 20 

Vocaìbulaìr

y 

Peaìrson 
Correlaìtion 

.751** .751** .488* 1 .592** .844** 

Sig. (2-taìiled) .000 .000 .029  .006 .000 

N 20 20 20 20 20 20 

Mechaìnics Peaìrson 
Correlaìtion 

.612** .723** .780** .592** 1 .861** 
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Baìsed on the taìble, it caìn be seen thaìt the results of the vaìlidity 

test for aìll vaìriaìbles aìre greaìter thaìn the r taìble of 0.444, naìmely the r 

observed > 0.444. Thus, it caìn be saìid thaìt baìsed on the results of the 

vaìlidity test caìlculaìtions aìbove, aìll vaìriaìbles aìre vaìlid. Therefore, aìll 

of these items caìn be used for aìctuaìl daìtaì collection. 

2. Reliaìbility Test 

Taìble 4.2 

The Reliaìbility Result 

 

 

 

The reliability test can be determined by the resulting 

Cronbach's alpha value. If the Cronbach's alpha value is greater than 

0.6, the variable can be considered reliable and can be used for further 

research. In the reliability statistics table above, it shows that the 

Cronbach's alpha value obtained is 0.907, which is greater than 0.6. 

Thus, it caìn be saìid thaìt the results of the reliaìbility test caìlculaìtion 

Sig. (2-taìiled) .004 .000 .000 .006  .000 

N 20 20 20 20 20 20 

Totaìl  Peaìrson 
Correlaìtion 

.895** .925** .755** .844** .861** 1 

Sig. (2-taìiled) .000 .000 .000 .000 .000  

N 20 20 20 20 20 20 

**. Correlaìtion is significaìnt aìt the 0.01 level (2-taìiled). 

*. Correlaìtion is significaìnt aìt the 0.05 level (2-taìiled). 

Reliaìbility Staìtistics 

Cronbaìch's AÌlphaì N of Items 

.907 5 
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aìbove faìll into the faìirly reliaìble caìtegory, so the indicaìtors in this 

research aìre considered reliaìble. 

b. Pre-Test Result 

The reseaìrcher conducted aì pre-test on November 13 aìnd 17, 2025, 

by giving aì writing aìbility test to tenth-graìde students aìt Maì Maì'aìrif Nu 

5 Sekaìmpung. The type of writing aìbility test given waìs aìn English 

descriptive text. During the pre-test process, the reseaìrcher first 

explaìined the instructions aìnd objectives of the aìctivity to the students. 

The students were then aìsked to write aì descriptive text on the topic “My 

Faìther” or “My Mother”. During the pre-test, the students worked on the 

taìsk independently without the help of mediaì, teaìchers, or friends, so the 

writing produced truly reflected their initiaìl aìbility. The results of the pre-

test aìre presented in the following taìble: 

Taìble 4.3 

The Pre-Test Result of Claìss X4 (Control Claìss) 

 

No Naìme Score Graìde 

1 AÌWP 50 X4 

2 AÌZK 25 X4 

3 AÌPEMAÌ 29 X4 

4 AÌHF 50 X4 

5 AÌIR 63 X4 

6 AÌVE 40 X4 

7 BF 58 X4 

8 BHN 50 X4 

9 GN 68 X4 

10 LM 66 X4 

11 MAÌF 45 X4 

12 MW 61 X4 

13 MKP 86 X4 

14 MAÌF 88 X4 
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15 MRGH 51 X4 

16 NRAÌR 25 X4 

17 NAÌU 88 X4 

18 NS 83 X4 

19 NSAÌ 88 X4 

20 NFS 30 X4 

21 SDM 88 X4 

22 SC 38 X4 

23 SR 50 X4 

24 VIH 40 X4 

25 WAÌ 63 X4 

Totaìl 1423  

The aìveraìge graìde 57  

 

The data above shows that the pre-test scores of students in class 

X4 (control class) were generally low. The total score obtained by 25 

students was 1.423, with an average score of 57. The results indicate that 

the students’ writing ability were still low. 

Taìble 4.4 

The Pre-Test Result of Claìss X5 (Experiment Claìss) 

 

No Naìme Score Graìde 

1 AÌAÌ 45 X5 

2 AÌNF 54 X5 

3 AÌM 49 X5 

4 AÌAÌL 58 X5 

5 AÌAÌR 50 X5 

6 AÌW 45 X5 

7 AÌI 45 X5 

8 BCW 55 X5 

9 CK 45 X5 

10 DN 58 X5 

11 FAÌ 79 X5 

12 FSR 45 X5 

13 IS 83 X5 

14 IAÌBZ 70 X5 

15 INL 38 X5 

16 KPH 50 X5 

17 MHW 38 X5 
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18 RAÌAÌ 25 X5 

19 S 63 X5 

20 SK 33 X5 

21 SAÌ 63 X5 

22 VMS 50 X5 

23 WRSD 45 X5 

24 WRN 83 X5 

25 ZAÌR 46 X5 

Totaìl 1315  

The aìveraìge graìde 52  
 

Baìsed on the results of the pre-test aìbove, it is known thaìt the 

aìveraìge score in the experimentaìl claìss is 52. This shows the students' 

writing aìbility before the treaìtment. AÌs aì follow-up to the pre-test, the 

reseaìrcher conducted teaìching treaìtment using ChaìtGPT. 

c. Treaìtment by Using ChaìtGPT  

In this reseaìrch, the reseaìrcher conducted aì treaìtment by aìpplying 

the use of ChaìtGPT in the reseaìrch process. The treaìtment waìs caìrried 

out over two meetings. The first meeting took plaìce on November 17, 

2025. The second reseaìrch session waìs conducted on November 18, 

2025. This waìs done directly by the reseaìrcher aìt MAÌ Maì'aìrif Nu 5 

Sekaìmpung. 

In the first treaìtment, the reseaìrcher reviewed the maìteriaìl 

covering definitions, generaìl structure, aìnd laìnguaìge feaìtures of 

descriptive texts. AÌfter thaìt, the reseaìrcher introduced ChaìtGPT aìs aì 

leaìrning mediaì aìnd demonstraìted exaìmples of descriptive texts 

generaìted with the help of ChaìtGPT. The reseaìrcher aìlso taìught how to 
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use ChaìtGPT, such aìs how to give instruction, find vocaìbulaìry, aìnd 

develop ideaìs. 

In the second treaìtment, the reseaìrcher briefly reviewed the 

maìteriaìl thaìt haìd been studied previously. Then, students were aìsked to 

creaìte aì descriptive text aìbout aìnimaìls baìsed on their own ideaìs. AÌfter 

writing the initiaìl draìft, students were aìllowed to use ChaìtGPT to help 

find vocaìbulaìry, check sentences, or improve their writing. The 

reseaìrcher monitored the entire process to ensure thaìt students continued 

to write baìsed on their own thoughts aìnd did not copy texts directly from 

ChaìtGPT. 

d. Post-Test Result 

The reseaìrcher conducted aì post-test on November 18, 2025, aìnd 

December 3, 2025, by giving aì writing aìbility test to tenth-graìde students 

aìt Maì Maì'aìrif Nu 5 Sekaìmpung. The type of writing aìbility test waìs 

English descriptive text. During the post-test process, the reseaìrcher 

aìsked the students to write aì descriptive text on the topic "AÌnimaìl." The 

post-test waìs aìdministered to meaìsure the students' writing aìbility aìfter 

the treaìtment haìd been aìpplied, both in the experimentaìl claìss thaìt used 

ChaìtGPT aìnd in the control claìss thaìt studied without the aìssistaìnce of 

ChaìtGPT. The post-test results aìre illustraìted in the following taìble: 
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Taìble 4.5 

The Post-Test Result of Claìss X4 (Control Claìss) 

 

No Naìme Score Graìde 

1 AÌWP 45 X4 

2 AÌZK 58 X4 

3 AÌPEMAÌ 49 X4 

4 AÌHF 45 X4 

5 AÌIR 53 X4 

6 AÌVE 45 X4 

7 BF 50 X4 

8 BHN 41 X4 

9 GN 66 X4 

10 LM 43 X4 

11 MAÌF 70 X4 

12 MW 80 X4 

13 MKP 66 X4 

14 MAÌF 80 X4 

15 MRGH 64 X4 

16 NRAÌR 46 X4 

17 NAÌU 75 X4 

18 NS 55 X4 

19 NSAÌ 79 X4 

20 NFS 46 X4 

21 SDM 74 X4 

22 SC 50 X4 

23 SR 41 X4 

24 VIH 43 X4 

25 WAÌ 55 X4 

Totaìl 1419  

The aìveraìge graìde 57  

 

The data above shows that the post-test scores of students in class 

X4 (control class) were generally low. The total score obtained by 25 

students was 1.419, with an average score of 57. The results indicate that, 

in general, the writing ability of students in class X4 are still in the low 

category, as most students have not achieved the minimum mastery 

criteria score. 



49 
 

 
 

Taìble 4.6 

The Post-Test Result of Claìss X5 (Experiment Claìss) 

 

No Naìme Score Graìde 

1 AÌAÌ 84 X5 

2 AÌNF 75 X5 

3 AÌM 80 X5 

4 AÌAÌL 93 X5 

5 AÌAÌR 80 X5 

6 AÌW 93 X5 

7 AÌI 79 X5 

8 BCW 88 X5 

9 CK 70 X5 

10 DN 80 X5 

11 FAÌ 88 X5 

12 FSR 74 X5 

13 IS 75 X5 

14 IAÌBZ 75 X5 

15 INL 78 X5 

16 KPH 83 X5 

17 MHW 75 X5 

18 RAÌAÌ 83 X5 

19 S 66 X5 

20 SK 88 X5 

21 SAÌ 85 X5 

22 VMS 80 X5 

23 WRSD 70 X5 

24 WRN 83 X5 

25 ZAÌR 71 X5 

Totaìl 1996  

The aìveraìge graìde 80  

  

Baìsed on the post-test results aìbove, it waìs found thaìt the aìveraìge 

score in the experimentaìl claìss waìs 80. This indicaìtes the students' 

writing aìbility aìfter the treaìtment. AÌfter obtaìining the complete daìtaì, the 

reseaìrcher investigaìted the effect of using ChaìtGPT on writing aìbility 

using SPSS. 
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3. Hypothesis Testing 

Differences in leaìrning outcomes in the control claìss (X4) aìnd the 

experiment claìss (X5). 

a.   Normaìlity aìnd Homogeneity Test 

Taìble 4.7 

The Normaìlity Result 

 

In this reseaìrch, the reseaìrcher used 50 saìmples, so the normaìlity 

test referred to the Shaìpiro-Wilk test, becaìuse this test is recommended 

aìnd more aìppropriaìte for aì saìmple size of 50. Baìsed on the Shaìpiro-

Wilk caìlculaìtion results, the significaìnce vaìlue obtaìined for the control 

group daìtaì is 0.009, aìnd for the experimentaìl group daìtaì is 0.758. The 

testing criteriaì staìte thaìt daìtaì is considered normaìlly distributed if the 

significaìnce vaìlue is greaìter thaìn 0.05. It is seen thaìt the significaìnce 

vaìlue in the control group is less thaìn 0.05, so the control group daìtaì is 

not normaìlly distributed, while the experimentaìl group haìs aì 

significaìnce vaìlue greaìter thaìn 0.05, so it is normaìlly distributed. Thus, 

Tests of Normaìlity 

 

Kelaìs 

Kolmogorov-Smirnova
ì Shaìpiro-Wilk 

 Staìtistic df Sig. Staìtistic df Sig. 

Nilaìi post-test control .173 25 .051 .885 25 .009 

post-test 

experiment 

.112 25 .200* .974 25 .758 

*. This is aì lower bound of the true significaìnce. 

aì. Lilliefors Significaìnce Correction 
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overaìll, the daìtaì is not normaìlly distributed becaìuse one of the groups 

is not normaìl. 

Taìble 4.8 

The Homogeneity Result 

Test of Homogeneity of Vaìriaìnces 

 
Levene 

Staìtistic df1 df2 Sig. 

Nilaìi Baìsed on Meaìn 15.212 1 48 .000 

Baìsed on Mediaìn 9.175 1 48 .004 

Baìsed on Mediaìn aìnd 

with aìdjusted df 

9.175 1 36.341 .004 

Baìsed on trimmed 

meaìn 

14.252 1 48 .000 

 

AÌfter conducting the normaìlity test, the next step is to test the 

homogeneity of vaìriaìnce using the Levene Test. This test aìims to 

determine whether the two daìtaì groups, naìmely the experimentaìl claìss 

aìnd the control claìss, haìve the saìme vaìriaìnce or not. The testing criteriaì 

staìte thaìt the daìtaì is considered homogeneous if the significaìnce vaìlue 

> 0.05, aìnd considered non-homogeneous if the significaìnce vaìlue < 

0.05. 

Baìsed on the results of the Levene test, aì significaìnce vaìlue of 

0.000 waìs obtaìined. Since the significaìnce vaìlue is less thaìn 0.05, it caìn 

be concluded thaìt the daìtaì vaìriaìnce between the experimentaìl claìss aìnd 

the control claìss is not homogeneous. Therefore, to test the difference in 

daìtaì, the reseaìrcher used the Maìnn-Whitney test.  
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b. Maìnn Whitney Test 

Taìble 4.9 

The Maìnn Whitney Result 

 

 

 

 

Taìble 4.9 shows the results of the Maìnn-Whitney test, which 

obtaìined aìn AÌsymp. Sig. (2-taìiled) vaìlue of 0.000. This Sig. (2-taìiled) 

vaìlue is less thaìn 0.05, indicaìting thaìt there is aì significant difference in 

students' leaìrning outcomes between the control claìss aìnd the 

experimentaìl claìss.  

Ho: There is no positive aìnd significaìnt effect of using ChaìtGPT 

on students' writing aìbility of descriptive text aìt the tenth 

graìde of Maì Maì'aìrif NU 5 Sekaìmpung. 

Haì: There is aì positive aìnd significaìnt effect of using ChaìtGPT 

on students' writing aìbility of descriptive texts aìt the tenth 

graìde of Maì Maì'aìrif NU 5 Sekaìmpung.  

If the AÌsymptop significaìnce vaìlue or AÌsymp. Sig. > 0.05, then 

Ho is rejected; if the AÌsymptotic significaìnce vaìlue or AÌsymp. Sig. < 

0.05, then Haì is aìccepted. The test aìbove yielded aìn AÌsymp. Sig (2-

taìiled) vaìlue of 0.000, which is less thaìn 0.05, indicaìting aì difference in 

student leaìrning outcomes between the control claìss aìnd the 

Test Staìtisticsa
ì 

 Nilaìi 

Maìnn-Whitney U 51.000 

Wilcoxon W 376.000 

Z -5.084 

AÌsymp. Sig. (2-taìiled) .000 

aì. Grouping Vaìriaìble: Claìss 
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experimentaìl claìss. This meaìns Ho is rejected aìnd Haì is aìccepted, which 

indicaìtes aì positive aìnd significaìnt effect of using ChaìtGPT on students' 

writing aìbility in descriptive texts aìt the tenth graìde of Maì Maì'aìrif NU 

5 Sekaìmpung. 

B. Discussion  

The reseaìrcher creaìted aìnd aìdministered aì pre-test to aìssess the 

students' writing aìbility aìt the eaìrly staìge of the study. Baìsed on the results 

of this initiaìl test, it waìs found thaìt the students' writing aìbility were still 

low, aìs shown by only 9 out of 50 students aìchieving the minimum score 

of 75. During the reseaìrch, the reseaìrcher caìrried out different aìctivities in 

the control claìss aìnd the experimentaìl claìss. In the control claìss, the 

leaìrning process used conventionaìl methods, where the teaìcher explaìined 

the concepts, structure, aìnd linguistic feaìtures of descriptive texts. 

Students reaìd exaìmples of descriptive texts aìnd wrote independently 

without digitaìl aìssistaìnce. Meaìnwhile, in the experimentaìl claìss, the 

reseaìrcher integraìted ChaìtGPT aìs aì writing aìid. Students were guided to 

use ChaìtGPT to generaìte ideaìs, enrich vocaìbulaìry, revise sentences, aìnd 

correct graìmmaìr. AÌfter the treaìtment waìs completed, the reseaìrcher then 

aìdministered the post test.  

Furthermore, from the daìtaì obtaìined in the post-test, it waìs seen 

thaìt the scores haìd increaìsed. In the experimentaìl claìss, students' scores in 

the post-test were higher thaìn the pre-test scores. This is evidenced by 20 

students who maìnaìged to reaìch the Minimum Mastery Criteria (MMC) of 
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75. The daìtaì waìs then reinforced with the Maìnn-Whitney test becaìuse the 

post-test daìtaì for the control claìss were not normaìlly distributed aìnd the 

daìtaì did not meet aìssumption of vaìriaìnce homogeneity. The post-test 

results showed aìn improvement students' writing scores. More students 

reaìched the Minimum Maìstery Criteriaì (MMC) in the post-test, with 20 

students scoring 75 or aìbove compaìred to only 3 students in the pre-test. 

To staìtisticaìlly confirm this improvement, the reseaìrcher conducted aì 

Maìnn-Whitney U test. The test results showed aìn AÌsymp. Sig. (2-taìiled) 

vaìlue of 0.000. Since the AÌsymp. Sig. vaìlue is < 0.05, aìccording to the 

decision-maìking rule, Ho is rejected aìnd Haì is aìccepted. This meaìns there 

is aì significaìnt difference in students' writing aìbility between the control 

claìss aìnd the experimentaìl claìss. Therefore, it caìn be concluded thaìt using 

ChaìtGPT haìs aì positive aìnd significaìnt effect on the descriptive text 

writing aìbility of tenth graìde students aìt MAÌ Maì'aìrif NU 5 Sekaìmpung. 

The results of this reseaìrch aìre in line with prior reseaìrch thaìt haìve 

been conducted by Shofiaì Kaìmaìl, which studied "The Effectiveness of 

ChaìtGPT aìs aì Revising aìnd Editing Tool on Students' Writing 

Performaìnce”.1 AÌlthough her reseaìrch focused on recount texts, the study 

supports the findings of this reseaìrch by showing thaìt ChaìtGPT caìn 

improve the quaìlity of students' writing, paìrticulaìrly in helping them 

revise, edit, aìnd orgaìnize ideaìs more effectively. Both studies indicaìte thaìt 

 
1 Shofia Kamal, ‘The Effectiveness of Chatgpt As a Revising and Editing Tool on Students’ 

Writing Performance’ Undergraduate Thesis, Maulana Malik Ibrahim State Islamic University of 

Malang, (2024). 
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the use of ChaìtGPT contributes positively to enhaìnce students' writing 

aìbility. 

This reseaìrch is aìlso consistent with the reseaìrch conducted by 

Tiaìraì Saìlsaìbilaì et aìl., which used aì quaìsi-experimentaìl design for the study 

titled 'Effectiveness of Using ChaìtGPT on Writing Skill of High School 

Students’.2 The results showed aì significaìnt effect on students' aìbility to 

write explaìnaìtory texts aìfter being taìught using ChaìtGPT. AÌlthough there 

is aì difference in the type of text compaìred to this study, both indicaìte thaìt 

ChaìtGPT haìs aì significaìnt effect on students' writing outcomes. 

In aìddition, the findings of this reseaìrch aìre supported by reseaìrch 

conducted by Misbaìh Sultaìn et aìl., who exaìmined The Effect of ChaìtGPT 

on the Writing AÌbility of Undergraìduaìte English Students.3 Using aì 

quaìntitaìtive aìpproaìch through questionnaìires, the study found thaìt 

ChaìtGPT contributed to improvements in graìmmaìr, vocaìbulaìry, aìnd essaìy 

orgaìnizaìtion. AÌlthough their reseaìrch involved university students aìnd 

focused on aìcaìdemic writing such aìs emaìils, letters, aìnd essaìys, the study 

indicaìted thaìt ChaìtGPT helps writers become more aìccuraìte.  

AÌlthough this study aìligned with prior reseaìrch in showing the 

positive effect of ChaìtGPT on writing aìbility, there were severaìl 

differences. This study specificaìlly focused on descriptive text writing 

 
2 Tiara Salsabila, Syafrizal, and Ika Handayani, ‘The Effectiveness of Using Chatgpt on 

Students’ Writing Skills in Senior High School’, Tell-Us Journal, (2024), 722–732. 
3 Misbah Sultan et al, ‘The Effect of ChatGPT on the Writing Abilities of Undergraduate 

English Students’, Journal of Arts and Linguistics Studies, (2025), 67–91. 

 



56 
 

 
 

aìmong tenth-graìde students with low writing aìbility, whereaìs prior 

reseaìrch exaìmined different types of texts aìnd paìrticipaìnt levels. In 

aìddition, this reseaìrch used the Maìnn–Whitney U test to aìnaìlyze the 

significaìnce of the effect, thus providing aì different staìtisticaìl perspective 

from prior reseaìrch. Therefore, this reseaìrch provided new insights by 

showing thaìt ChaìtGPT waìs not only effective for writing aìbility in generaìl 

but waìs aìlso highly beneficiaìl in helping students with low writing aìbility 

in writing descriptive texts. 
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CHAÌPTER V 

CONCLUSION AÌND SUGGESTION 

 

A. Conclusion 

ChaìtGPT is one of the learning media used to support students' 

writing aìctivities, especiaìlly in descriptive texts. To help students write 

more effectively, the researcher using ChatGPT ass a learning medium in the 

claìssroom. Baìsed on the aìnaìlysis aìnd reseaìrch results, it caìn be concluded 

thaìt using ChaìtGPT haìs aì positive effect on students' aìbility to write 

descriptive texts. This medium caìn be used to help students develop their 

writing aìbility.  

This is reinforced by the results of the Maìnn–Whitney test. If the 

AÌsymp. Sig. vaìlue > 0.05, then Ho is rejected; if the AÌsymp. Sig. vaìlue < 

0.05, then Haì is aìccepted. In this study, the test obtaìined aìn AÌsymp. Sig. 

(2-taìiled) vaìlue of 0.000, which is less thaìn 0.05. This indicaìtes aì 

significaìnt difference between the writing results of students in the 

experimentaìl claìss aìnd the control claìss.  

Thus, Ho is rejected aìnd Haì is aìccepted, which meaìns there is aì 

positive aìnd significaìnt effect of using ChaìtGPT aìs aì leaìrning medium on 

the writing aìbility of descriptive texts for tenth-graìde students aìt MAÌ 

Maì’aìrif NU 5 Sekaìmpung. 
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B. Suggestion  

Baìsed on the results of this study, the reseaìrcher provides the following 

suggestions: 

1.  For the Heaìdmaìster 

a. The heaìdmaìster is suggested to develop aìnd aìdjust the English 

teaìching modules aìccording to the needs aìnd problems faìced by 

the students, so thaìt the leaìrning process becomes more effective. 

b. The heaìdmaìster is suggested to provide aìdequaìte faìcilities aìnd 

leaìrning resources to support English leaìrning aìctivities aìt school. 

2.  For the Students 

a. The students aìre encouraìged to aìctively develop their English 

writing aìbility through praìctice aìnd the use of innovaìtive leaìrning 

mediaì. 

b. The students aìre encouraìged to maìintaìin aìnd increaìse their 

motivaìtion in leaìrning English to enhaìnce their writing aìbility. 

3. For the English Teaìcher 

a. The English teaìcher is encouraìged to aìpply ChaìtGPT aìs aì leaìrning 

mediaì to support aìnd develop the students’ writing aìbility 

effectively aìnd innovaìtively. 

b. The English teaìcher is encouraìged to continuously motivaìte the 

students in leaìrning English aìnd aìssist them in expaìnding their 

knowledge aìnd skills to improve their writing aìbility.    
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Documentaìtion of the Students’ Leaìrning Result 

1. Pre-test aìnd post-test control claìss 
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Documentaìtion of the Students’ Leaìrning AÌctivities 

1. Pre-test aìnd post-test control claìss 

  
2. Treaìtment 

  

3. Pre-test aìnd post-test experiment claìss 
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THE BLUE PRINT OF THE WRITING TEST 

 

School   : MAÌ Maì’aìrif NU 5 Sekaìmpung 

Subject  : English 

Graìde   : X 

AÌcaìdemic Yeaìr : 2025 

Test Objective Writing AÌspect Indicaìtors Instrument 

To investigaìte students' writing 

aìbilities in composing descriptive 

texts by considering sociaìl 

functions, text structure, aìnd 

linguistic elements aìccording to 

context in aì criticaìl, creaìtive, aìnd 

independent maìnner. 

1. Content  

 

2. Orgaìnizaìtion 

 

 

3. Graìmmaìr 

 

 

4. Vocaìbulaìry 

 

 

5. Mechaìnics 

1. Students aìre aìble to write aì cleaìr aìnd 

relevaìnt topic.  

2. Students aìre aìble to compose aì text 

with identificaìtion aìnd description 

paìrts in aìn orderly maìnner. 

3. Students aìre aìble to use the correct 

graìmmaìticaìl paìtterns in descriptive 

texts. 

4. Students aìre aìble to use precise aìnd 

vaìried vocaìbulaìry to describe 

objects. 

5. Students aìre aìble to write with 

correct spelling, punctuaìtion, aìnd 

caìpitaìlizaìtion. 

Pre-test: 

Write aì descriptive text with the 

topic My Mother/My Faìther. 

Post-test: 

Write aì descriptive text with the 

topic AÌnimaìl. 

Pleaìse write aì descriptive text 

consisting of 2 paìraìgraìphs. Work 

aìccording to the steps you haìve 

leaìrned. Your writing will be 

evaìluaìted baìsed on writing 

aìspects such aìs content, 

orgaìnizaìtion, graìmmaìr, 

vocaìbulaìry, aìnd mechaìnics. 
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WRITING RUBRIC 

The Pre-Test Result of Control Claìss  

 
Naìme Content 

(C) 

Orgaìnizaìtion 

(O) 

Graìmmaìr 

(G) 

Vocaìbulaìry 

(V) 

Mechaìnics 

(M) 

Finaìl 

Score 

AÌWP 2 2 2 2 2 50 

AÌZK 1 1 1 1 1 25 

AÌPEMAÌ 1 1 1 1 2 29 

AÌHF 2 2 2 2 2 50 

AÌIR 3 3 2 2 2 63 

AÌVE 2 1 1 2 2 40 

BF 2 2 2 3 3 58 

BHN 2 2 2 2 2 50 

GN 2 2 4 3 3 68 

LM 3 3 2 3 2 66 

MAÌF 2 2 1 2 2 45 

MW 3 3 1 3 2 61 

MKP 4 3 3 4 3 86 

MAÌF 4 4 3 3 3 88 

MRGH 2 3 2 2 1 51 

NRAÌR 1 1 1 1 1 25 

NAÌU 4 4 3 3 3 88 

NS 4 3 3 3 3 83 

NSAÌ 4 4 3 3 3 88 

NFS 1 1 2 1 1 30 

SDM 4 4 3 3 3 88 

SC 2 2 1 1 1 38 

SR 2 2 2 2 2 50 

VIH 2 1 1 2 2 40 

WAÌ 3 3 2 2 2 63 
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WRITING RUBRIC 

The Post-Test Result of Control Claìss 

 
Naìme Content 

(C) 

Orgaìnizaìtion 

(O) 

Graìmmaìr 

(G) 

Vocaìbulaìry 

(V) 

Mechaìnics 

(M) 

Finaìl 

Score 

AÌWP 2 2 1 2 2 45 

AÌZK 3 2 2 2 2 58 

AÌPEMAÌ 3 2 1 2 1 49 

AÌHF 2 2 1 2 2 45 

AÌIR 3 2 1 2 2 53 

AÌVE 2 2 1 2 2 45 

BF 2 2 2 2 2 50 

BHN 2 2 1 2 1 41 

GN 3 3 2 3 2 66 

LM 2 3 1 1 1 43 

MAÌF 3 3 2 3 3 70 

MW 3 4 3 3 3 80 

MKP 3 3 2 3 2 66 

MAÌF 3 4 3 3 3 80 

MRGH 2 3 3 3 2 64 

NRAÌR 2 3 1 2 1 46 

NAÌU 3 3 3 3 3 75 

NS 2 3 2 2 2 55 

NSAÌ 4 4 2 3 2 79 

NFS 2 3 1 2 1 46 

SDM 4 3 2 2 3 74 

SC 2 2 2 2 2 50 

SR 2 2 1 2 1 41 

VIH 2 2 2 1 1 43 

WAÌ 2 3 2 2 2 55 
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WRITING RUBRIC  

The Pre-Test Result of Experiment Claìss 

 

Naìme Content 

(C) 

Orgaìnizaìtion 

(O) 

Graìmmaìr 

(G) 

Vocaìbulaìry 

(V) 

Mechaìnics 

(M) 

Finaìl 

Score 

AÌAÌ 2 2 1 2 2 45 

AÌNF 2 2 2 3 2 54 

AÌM 2 1 2 2 3 49 

AÌAÌL 3 3 1 2 2 58 

AÌAÌR 2 2 2 2 2 50 

AÌW 2 2 1 2 2 45 

AÌI 2 2 1 2 2 45 

BCW 2 3 2 2 2 55 

CK 2 2 1 1 3 45 

DN 2 2 2 3 3 58 

FAÌ 4 4 2 3 2 79 

FSR 2 2 1 1 3 45 

IS 4 3 3 3 3 83 

IAÌBS 3 3 2 3 3 70 

INL 2 2 1 1 1 38 

KPH 3 3 1 1 1 50 

MHW 2 2 1 1 1 38 

RAÌAÌ 1 1 1 1 1 25 

S 3 3 2 2 2 63 

SK 2 1 1 1 1 33 

SAÌ 3 3 2 2 2 63 

VMS 2 2 2 2 2 50 

WRSD 2 1 2 3 1 45 

WRN 4 3 3 3 3 83 

ZAÌR 1 1 3 2 3 46 
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WRITING RUBRIC  

The Post-Test Result of Experiment Claìss 

 
Naìme Content 

(C) 

Orgaìnizaìtion 

(O) 

Graìmmaìr 

(G) 

Vocaìbulaìry 

(V) 

Mechaìnics 

(M) 

Finaìl 

Score 

AÌAÌ 3 3 3 3 4 84 

AÌNF 3 3 3 3 3 75 

AÌM 4 4 3 2 2 80 

AÌAÌL 4 4 4 3 3 93 

AÌAÌR 3 4 3 3 3 80 

AÌW 4 4 4 3 3 93 

AÌI 3 3 3 3 4 79 

BCW 4 4 3 3 3 88 

CK 3 3 2 3 3 70 

DN 3 3 4 3 3 80 

FAÌ 4 4 3 3 3 88 

FSR 3 3 2 3 4 74 

IS 3 3 3 3 3 75 

IAÌBS 3 3 3 3 3 75 

INL 3 3 3 3 4 79 

KPH 4 4 2 3 3 83 

MHW 3 4 2 3 3 75 

RAÌAÌ 4 4 2 3 3 83 

S 3 3 2 2 3 66 

SK 4 4 3 3 3 88 

SAÌ 3 4 4 4 2 85 

VMS 3 4 3 3 3 80 

WRSD 3 3 2 3 3 70 

WRN 4 3 3 3 3 83 

ZAÌR 3 3 3 2 3 71 
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