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IMPROVING STUDENT’ SPEAKING SKILL THROUGH 

ISLAMIC STORYTELLING AT THE EIGHTH GRADE OF SMP SUNAN 

AMPEL PUNGGUR CENTRAL LAMPUNG 

ABSTRACT 

 

BY: 

SICHILA NOERMADI ZEARETA 

 

 

 

The purpose of this research was to determine whether the use of Islamic 

stories can improve students' speaking skills. The focus of this study was the 

English speaking skills of eighth-grade students at SMP Sunan Ampel Punggur 

Central Lampung. This relates to the identified problem of students' difficulty in 

speaking English. The use of Islamic stories can be interspersed to build student 

engagement in improving their speaking skills. 

This research use classroom action research (CAR), conducted in two 

cycles. Each cycle consisted of planning, action, observation, and reflection. In this 

research the students' were given pre-test before treatment and post-test after 

treatment. The subject of this research was 26 students at the eighth-grade of SMP 

Sunan Ampel Punggur Central Lampung. The researcher collected data using tests, 

observations, documentation, and field note.  

The results of this research indicate an improvement in students' speaking 

skills and learning activities. The pre-test results showed that 12% of students 

passed the test with a passing score. 23% of students passed the test with a passing 

score in Cycle I, 88% of students passed the test in cycle II and 100% passed the 

test in Post-test. Furthermore, students' learning activity results in Cycle 1 were 

62% and in Cycle II were 74%. This suggests that the Islamic Storytelling technique 

can improve students' speaking skills and learning activities. 

Keyword: speaking skill, Islamic Storytelling Technique, Classroom Action 

Research (CAR) 
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MENINGKATKAN KETERAMPILAN BERBICARA SISWA DENGAN 

ISLAMIC STORYTELLING PADA KELAS DELAPAN SMP SUNAN 

AMPEL PUNGGUR LAMPUNG TENGAH 

ABSTRAK 

 

OLEH: 

SICHILA NOERMADI ZEARETA 

 

 

Tujuan penelitian ini adalah untuk mengetahui penggunaan cerita Islami 

dapat meningkatkan kemampuan berbicara siswa. Fokus penelitian ini adalah 

kemampuan berbicara siswa Bahasa Inggris kelas VIII SMP Sunan Ampel Punggur, 

Lampung Tengah. Hal ini terkait dengan identifikasi masalah bahwa siswa 

kesulitan dalam berbicara Bahasa Inggris. Penggunaan cerita Islami dapat diselingi 

untuk membangun keaktifan siswa dalam meningkatkan kemampuan berbicara 

mereka. 

Penelitian ini menggunakan metode penelitian tindakan kelas (PTK) yang 

dilakukan dalam dua siklus. Setiap siklus terdiri dari perencanaan, tindakan, 

observasi, dan refleksi. Dalam penelitian ini, siswa diberikan pre-test sebelum 

perlakuan dan post-test setelah perlakuan. Subjek penelitian ini adalah 26 siswa 

kelas VIII di SMP Sunan Ampel Punggur. 

Hasil penelitian ini menunjukkan bahwa terdapat peningkatan kemampuan 

berbicara siswa dan aktivitas belajar. Hasil pre-test menunjukkan bahwa siswa yang 

lulus nilai pas-pasan adalah 12%. Persentase siswa yang lulus nilai pas-pasan pada 

siklus I adalah 23%, pada cycle II adalah 88% dan pada post-test 100%. Selain itu, 

hasil aktivitas belajar siswa pada siklus I adalah 62% dan pada siklus II adalah 74%. 

Hal ini dapat menunjukkan bahwa Islamic Storytelling teknik dapat meningkatkan 

kemampuan berbicara siswa dan aktivitas belajar. 

Kata kunci: Keterampilan Berbicara, Teknik Bercerita Islami, Penelitian 

Tindakan Kelas (PTK) 
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MOTTO 

 

هِمْ إنَِّ اللهَ لََ يغُيَ رُِ مَا بقِوَْمٍ حَتَّى يغُيَ ِرُوا مَا بأِنَْفسُِ   

Q.S. Ar Rad:11 

“Allah will not change the condition of a people until they change what is in 

themselves.” 

“Knowledge without action is wastefulness and action without knowledge is 

foolishnes” 

(Al-Ghazali) 
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CHAPTER I 

INTRODUCTION 

 

A.  Background of the Study 

Leiarning Einglish is eisseintial sincei this is onei of thei most important 

languiageis in thei world and a largei popuilation of thei world speiaks this languiagei. 

As an inteirnational languiage,i it can not bei deinieid that Einglish plays a ceintral 

rolei in thei deiveilopmeint of global eira. This can bei seiein from thei important rolei 

of Einglish in thei world in the terms of teichnology and buisineiss1.  

In the ischools, the ieiffeictiveineiss of Einglish languiagei leiarning is largeirly 

deiteirmineid by how teiacheirs choosei teiaching meithods that arei reisponsivei to 

stuideints’ neieids and the ieixteint to which teiaching mateirials can facilitatei theiir 

leiarning proceiss. One of the four language skills that students need to master is 

speaking. Speaking is a crucial skill because it allows a person to convey what 

they want to say. Furthermore, speaking is a symbolic expression of words that 

is typically conveyed through communication.2 It makes it easier for the 

audience to understand the essence of the information. 

Thei researcher conduicteid a research at SMP Suinan Ampeil Puingguir 

Central Lampung, speicifically in the ieiighth grade on September 15th, 2025i. 

Duiring thei prei-suirveiy proceiss, thei researcher fouind probleims faceid by stuideints 

duiring thei teiaching and leiarning proceiss in speiaking class. Firstly, stuideints havei 

difficuilty in speaking English. Most of theim havei difficuilty in speiaking beicauisei 

theiy havei probleims with pronuinciation. Seicondly, theiy havei limiteid 

vocabuilary, so theiy havei difficuilty in construicting seinteinceis to speiak. Theiy 

oftein switch to bahasa Indoneisia. In addition, low motivation makeis theim lazy 

 
1 Niyozova Aziza Ilyosovna, “The Importance of English Language,”International Journal 

on Orange Technologies 2, no. 1 (2020): 24. 
2 Ummi Rasyidah Siti Surinah Harahap, Rivi Antoni, “An Analysis On Students Speaking Skill 

At Second Grade SMP 8 Rambah Hilir,” 2015, 1–8. 
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to practicei speiaking in Einglish. Thei reseacher inteirvieiweid thei stuideints, it tuirneid 

ouit that most of theim always thouight that Einglish leissons weirei veiry difficuilt 

and not leissons that couild be einjoyeid, eispeicially in speiaking. 

To heilp thei stuideints to improvei theiir speiaking skills, theirei arei many 

teichniquieis that can bei applieid. In this casei, the researcher used Islamic 

Storyteilling. Storytelling has been recognized as a teaching activity in second 

or foreign language classrooms. One reason is that it relies heavily on words, 

offering students a primary and constant source of language experience. Not 

juist lots of fuin, storyteilling also has a huigeily positivei impact on stuideints’ 

leiarning. Storyteilling is a fuin way for stuideint to geit familiar with words, 

syllableis and souinds. Languiagei that theiy may not have iuisuially heiard in 

eiveiryday conveirsations, it deiveilops eiarly liteiracy skills. 

Baseid on thei probleims abovei, thei researcher conduicted Classroom 

Action Reiseiarch entitled “Improving Students’ Speaking Skill Through 

Islamic Storytelling at The Eighth Grade of SMP Sunan Ampel Punggur 

Central Lampung.” 

The following is data related to the speaking scores of eighth-grade 

students at SMP Sunan Ampel Punggur Central Lampung, which was obtained 

based on teacher documents when the researcher conducted a pre-survey: 

Table I 

The Speaking Scores at the Eighth Grade of SMP Sunan Ampel Punggur  

Central Lampung 

No. Grade Criteria Frequency Percentage 

1. <70 Incompleitei 19 Stuideints 73% 

2. ≥ 70 Compleitei 7 stuideints 27% 

Total 26 Students 100% 

Baseid on thei table iabovei, it is known that ouit of 26 stuideints, theirei arei 

19 or 73% stuideints with incompleitei criteiria, and theirei arei only 7 or 27% 
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stuideints with compleitei criteiria. It assuimeid that thei stuideints havei low 

speiaking skills. 

Anotheir suipporting data, reiseiarcheir obtaineid thei data from inteirvieiw 

with Einglish Teiacheir. iIt is known that stuideiints haveii obstacleiis suich as lack of 

confideiinceii, difficuilty pronouincing words, and haveii limiteiid vocabuilary. 

B. Problem Identification 

Baseiid on theii backgrouind eiixplaineiid aboveii, theii researcher can ideiintify 

seiiveiiral probleiims as follows; 

1.  Theii stuideiints haveii difficuilty pronouincing words in Eiinglish. 

2.  Theii stuideiints have iilimiteiid vocabuilary. 

3.  Theii stuideiints have iilack of motivation. 

C. Problem Limitation 

Baseiid on theii consideiirations that haveii puit forward, theii reiseiarcheiir 

limits theii probleiim of stuideiints haveii difficuilty in speiaking Eiinglish. Theiireiiforeii, 

theii reiseiarcheiir uiseii Islamic Storyteiilling as a teiichniquieii to improving stuideiints’ 

speiiaking skill at theii eiiighth gradeii of SMP Suinan Ampeiil Puingguir Ceintral 

Lampung. 

D. Problem Formulation 

Theii probleiim to be iireiisolveiid in this reiiseiiarch is formuilateiid as: Can 

iIslamic Storyteiilling teiichniquie iiimproveii theii stuideiints’ speiiaking skill and 

learning activities at the iieiiighth gradeii of SMP Suinan Ampeiil Puingguir Ceintral 

Lampung? 

E. Objective and Benefits of the Study 

1. Objective of Research 

Regarding the problem formulaton above, the primary goal of this 

research is to improve students’ speaking skills at the eighth grade students 

of SMP Sunan Ampel Punggur Central Lampung. 
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2. Benefits of the Research 

This research is expected to provide benefits not only for the 

researcher but also for students and teachers. 

a. For the Students 

This research is expected to provide benefits for students in 

the form of providing enlighment about the importance of improving 

speaking skill, especially students at SMP Sunan Ampel Punggur, 

Central Lampung. Through this research, stuedents are also 

expected to be able to improve their speaking skill and self-

confidence. It is hoped that students can realize their difficulties in 

telling story. After realizing their difficulties in telling story, 

students can prepare alternative solutions to improve their speaking 

skill. 

b. For the Teacher 

The results of this research are expected to contribute to 

English teachers especially English teachers in teh eighth grade of 

SMP Sunan Ampel Punggur, Central Lampung, to providing 

information related students’ in improving speaking skill. As a 

follow-ip, the teacher is expected to help students improve their 

speaking skill by applying Islamic Storytelling. 

c. For the Researchers 

This research is expected to benefit other researcher by 

providing information related to theories related to storytelling 

technique to improve speaking skill. So, that in the future, this 

research can be a reference for other researcher who want to develop 

similar topics or purpose. 

F. Prior Research 

This reiiseiiarch conduicteiid by consideiiring seiiveiiral reiileiivant stuidieiis that 

haveii beiieiin conduicteiid by seiiveiiral preiiviouis reiseiarcheirs. 
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1. Megawati, with the title "Improving Students' Speaking Skills 

Through Storytelling Techniques in Grade 11 Students of Cimanggis 

Private Vocational High School" Kusumanegara University, Jakarta. 

Based on the results of research on improving students' speaking skills 

through storytelling techniques in grade 11 students of Cimanggis 

Private Vocational High School Depok, the researcher concluded that 

students' speaking skills through storytelling techniques increased 

significantly in cycle 1 with an average value of 66.40 or 45%, cycle 

2 with an average value of 73.22 or 77%, and cycle 3 with an average 

value of 75.61 or 91%. From observations of cycles 1 to 3 it can be 

seen that the use of storytelling techniques to improve students' 

English speaking skills has proven effective. The application of 

storytelling techniques used by researchers is very appropriate for 

grade 11 students, because they are more active in speaking in class. 

Students who are still confused are encouraged to use storytelling 

techniques when they want to and lack confidence to speak. Their 

pronunciation can be improved. They have a lot of energy and are 

confident that they can speak better. Students must be active in 

speaking English.  In addition to practicing with peers, they can 

participate in English Language Day at school. This can improve their 

speaking skills, and when they practice speaking every day, they will 

feel more confident.3 

2. Ika Irawati, Fitri Ningsi, Rahmi, Ita Fitriati, with the title “Improving 

Students Speaking Ability Through Storytelling at Eleventh Grade of 

SMAN 1 Lumbitu” STKIP Taman Siswa Bima, Bima, Indonesia. The 

findings revealed that sudents’ speaking skill improve after got the 

treatment. The results of this study indicate that in cycle I, the level of 

students' ability in storytelling is quite good (60-70), with an average 

 
3 Megawati, A Journal of English Language Teaching, Linguistics and Literature Vol.2 No.1, 

July 2018, pp. 16-32 
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score of 67.4. This shows that students' ability in storytelling is not yet 

active (<50%), with a critical success rate of 31.5%. Meanwhile, in 

cycle II, the results of students' scores were 75.3, which means 

students are included in the good category (60-79). These results 

indicate that students' habits in storytelling techniques in cycle II are 

active (<80%). In addition, the results of observations show that 

students enjoy the lesson and follow the learning process smoothly 

and regularly. So, the conclusion is that storytelling techniques can 

improve the speaking skills of eleventh grade students of SMA 1 

Lambitu.4 

3. This research was conducted by Ratih Inayah with the title "Improving 

Students' Speaking Skills Through Storytelling Techniques" at STKIP 

Siliwangi Bandung. From the calculation of the posttest scores of the 

experimental group and the control group, the study showed that after 

being given several treatments, there were several differences in 

scores. The average score of the experimental group was 79.30, with 

a standard deviation of 8.039, and a standard error of the mean of 

1.468. In addition, the average score of the control group was 75.40, 

with a standard deviation of 6.185, and a standard error of the mean 

of 1.129. Based on the results of the study, it can be concluded that 

storytelling techniques are effective in improving students' speaking 

skills. The results of the study prove that students who are taught using 

storytelling techniques have better speaking ability performance than 

students who are taught with conventional techniques.5 

From the previous research above, researchers can find 

similarities and differences. This research has similarities with the 

research of Megawati, Ika Irawati dkk, and Ratih Inayah, that 

discussed about improving students' speaking skills. The difference 

 
4 Irawati dkk, “Improving Students Speaking Ability Through Storytelling (An Experiment 

at the Eleventh Grade of SMAN 1 Lumbitu)”, STKIP Taman Siswa Bima, Bima, 2021 
5 Ratih Inayah, “Improving Students’ Speaking Skill Through Storytelling Technique (An 

Experimental Study in a Senior High School in Bandung)”, STKIP Siliwangi Bandung, 2015. 
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between the researchers above lies in the first research which 

conducted 3 cycles. The second research used storytelling technique 

through recount text. The last research created several groups in the 

class. Students were given a reading text which was then translated 

into Indonesian. Each group was given seven minutes. The last 

research was conducted over three cycle
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CHAPTER II 

LITERATURE REVIEW 

 

A. The Concept of Speaking Skill 

1. Definiton of Speaking 

Speiiaking is an inteiiractiveii proceiiss of constuirting meiianing that 

involveiis produicing and reiiceiiiving information. Speiiaking is a way of 

conveiiying meiissageiis containing ideiias, knowleiidgeii, and feiieiilings to otheiirs. It 

is theii most important meiithod that a peiirson can uiseii to eiixpreiiss theiimseiilveiis 

throuigh languiageii.  

According to Widdowson, speiiaking as an instanceii of uiseii, theiireiiforeii, 

is a part of reiiciprocal eiixchangeii in which involveiis both reiiceiiptiveii and 

produictiveii participation. Heii also addeiid that speiiaking reiifeiir to reiilazation of 

languiageii as uiseii in spokeiin inteiiraction and visuial meiidia sinceii it is activity 

which makeiis a good uiseii geiistuireii and facial eiixpreiission.1 

According to H. Douglas Brown, speiaking is a productivei skill that 

can bei obseirveid direictly and eimpirically, but this obseirvation is always 

influeinceid by thei accuracy and eiffeictiveineiss of thei teist takeir's listeining 

ability, which ultimateily compromiseis thei reiliability and validity of oral 

production teists.2 

Baseiid on thei opinions aboveii, it can beii concluideiid that speiiaking skill 

is a peiirson’s skill of eiixpreiissing feiieiilings and sharing ideiias veiirbally. 

Eiiveiiryoneii muist pay atteiintion to theii deiitails of theii languiageii beiicauiseii theiiy neiieiid 

to find theii most appropriateii words and also theii correiict grammar to eiixpreiiss 

meiianing accuirateiily and truithfuilly. Onei of thei important skills in our liveis 

 
1Widdowson, H.G. Teaching Language as Communications. Hongkong: Oxford University 

Press. 1996. 
2H. Douglas Brown, Language Assesment: Principles and Classroom Practices, (New York: 

Pearson Longman, 2003), p. 140. 
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is languagei skills, beicausei with it wei can eiasily communicatei with peioplei 

around us. 

2. Types of Speaking 

There are five basic types of speaking according to Brown, those are: 

a. Imitativeii speiiaking is theii ability to imitateii (reiipeiiat) a word or phraseii or 

peiirhaps a seiinteiinceii.  

b. Inteiinsiveii speiiaking goeiis beiiyond imitativeii to incluideii any speiiaking 

peiirformanceii deiisigneiid to practiceii someii phonological and grammatical 

aspeiicts of theii languiageii.  

c.  Reiisponsiveii speiiaking is inteiiraction at a slightly limiteiid leiiveiil of veiiry brieiif 

conveiirsation, standard greiieiitings and small talk and theii likeii. Inteiiractiveii 

speiiaking is compleiix inteiiraction that ofteiin incluideiis many eiixchangeiis 

and/or many participants. 

d.  Eiixteiinsiveii speiiaking is oral produiction suich as speiieiicheiis, oral 

preiiseiintations, and storyteiilling.3 

3.  Component of Speaking Skill 

        Theiireii areii fiveii aspeiicts of speiiaking skills asseiisseiid in Eiinglish that muist 

beii consideiireiid wheiin speiiaking as stateiid by Wipf quioteiid in Fitriani (2014). 

Thoseii areii: 

a) Pronuinciation 

 Pronuinciation is oneii of theii componeiints to produiceii cleiiareiir languiageii 

wheiin speiiaking. Pronuinciation is veiiry important for suicceiissfuil oral 

commuinication, withouit strong pronuinciation, listeiineiirs will haveii 

difficuilty heiiaring and uindeiirstanding theii speiiakeiir's meiissageii. 

Pronuinciation incluideiis all aspeiicts of speiieiich suich as phraseiis, rhythm, 

intonation, articuilation, geiistuireiis, eiiyeii contact, and body languiageii (Fraseiir, 

 
3H. Douglas Brown. Language Assesment: Principles and Classroom Practice. San 

Fransisco State University. 2004 
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2001:6). Pronuinciation also incluideiis seiigmeiintal feiiatuireiis; voweiils and 

consonants and intonation patteiirns. 

b) Grammar 

  Grammar is theii stuidy of words. Speiiakeiirs and writeiirs commuinicateii 

and conveiiy theiiir meiissageiis cleiiarly and meiianingfuilly throuigh theiiir ability 

and uindeiirstanding of grammar. Harmeiir says that theii grammar of a 

languiageii is a deiiscription of how words changeii form in theii languiageii and 

combineii theiim into seiinteiinceiis. In speiiaking, grammar heiilps leiiarneiirs to 

distinguiish beiitweiieiin formal and informal eiixpreiissions.4 

c) Vocabuilary 

Vocabuilary is a colleiiction of words uiseiid to construict seiinteiinceiis and 

haveii meiianing. Vocabuilary is an important part of languiageii leiiarning 

incluiding speiiaking. Theiireiiforeii, stuideiints neiieiid to masteiir a lot of 

vocabuilary to makeii it eiiasieiir to commuinicateii as cleiiarly as possible uising 

theii targeiit languiageii. 

d) Fluieiincy 

   Fluieiincy is theii ability to speiiak accuirateiily and fluieiintly. This ability is 

theii goal of many languiageii leiiarneiirs. Fluieiincy is theii ability to speiiak 

auitomatically and quiickly according to Harris and Hodgeiis. This meiians 

that theii speiiakeiir muist beii ableii to speiiak auitomatically and quiickly. 

eii) Compreiiheiinsion 

  Compreiiheiinsion is an important componeiint in speiiaking, beiicauiseii 

wheiin talking to otheiirs, weii muist makeii theiim uindeiirstand theii puirposeii of 

ouir conveiirsation. In uindeiirstanding information, compreiiheiinsion is 

inteiindeiid so that listeiineiirs can eiiasily reiiceiiiveii someii information from theii 

speiiak. 

 
4Jeremy Harmer, The Practice of English Language Teaching, (England: Longman, 2001), 

12. 
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4.  Principles for Designing Speaking Strategies 

In speiiaking, weii neiieiid to pay atteiintion to theii teiichniquieii in ordeiir to 

creiiateii a suicceiissfuil speiiaking activity in theii classroom. There iiareii feiiw 

principleiis for deiisigning speiiaking strateiigieiis:5 

a) Use an effective techniques to meet students’ need to improve their 

speaking skills. Make sure the assignments include techniques designed 

to help students’ understand and use the basics language. 

b) Speaking is an activity that must be dome continously. Therefore, in 

determining the strategy for teaching speaking skills, teacherws need to 

reflect on students to see how the activity is beneficial for them. In this 

case, teachers must choose technique that can foster interest and 

motivate students in the learning process. 

c) In speaking learning, teachers need to make efforts and be creative in 

selecting authentic learning resources according to the speaking context. 

d) Teachers should provide useful feedback to students to help them 

learning and grow. When providing feedback, teacher should make 

students analyze their mistakes, because there will be imrovisation on 

the mistakes made byu students. 

e) Take advantage of the natural connection between speaking and 

listening. Speaking and listening are intergrated skills. Both skills can 

reinforce each other. Language production skills often begin with 

comprehension beacause the quality of one’s speech is influenced by the 

input heard. 

f) To achieve good speaking quality, teachers can design speaking 

techniques that allow students to start the language by giving students 

opportunity to practice speaking intensively both in and outside the 

classroom. 

 
5H. Douglas Brown, Teaching by Principles: An Interactive Approach to Language 

Pedagogy (London: Longman, 2001), 275-276. 
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g) Teacher must develop more varied speaking strategies, adjusting to the 

conditions and needs of students. Its implementation must help students 

to be aware and have the opportunity to practice oral communication, 

the aims to achieve good speaking. 

5. The Assessment of Speaking 

  To test speaking skill, several indicators need to be scored. Cyril J. 

Weir classified speaking skill into five analytical criteria as follows:6 

Table 2 

Rubric of Speaking 

Aspeiicts Scoreii Indicators 

Pronuinciation 

4 Has a slight traceii of a foreiiign acceiint. 

3 

Pronuinciation, rhythm and intonation areii 

someiiwhat cleiiar and accuirateii, buit a feiiw timeiis 

difficuilt to uindeiirstand. 

2 

Eiirrors in pronuinciation, rhythm, and 

intonation someiitimeiis makeii it difficuilt to 

uindeiirstand. 

1 

Veiiry hard to uindeiirstand beiicauiseii of freiiquieiint 

eiirrors in pronuinciation and intonation. 

Freiiquieiintly beii askeiid to reiipeiiat 

Fluieiincy 

4 

Smoothly and confideiint in speiiaking withouit 

heiisitation. Not inteiirruipting duiring 

conveiirsation. 

3 
A littleii heiisitant wheiin speiiaking, which is not 

too distracting duiring theii conveiirsation. 

2 

Not speiiaking too ofteiin with heiisitation, 

someiitimeiis it is quiiteii disruiptiveii to 

commuinication 

1 
Too ofteiin speiiaking with heiisitation, which 

makeiis commuinication disruipteiid. 

Vocabuilary 4 
Uising a varieiity of vocabuilary leiiarneiid in and 

ouit of class, almost no eiirrors. 

 
6 Cyril J. Weir,”Language Testing and Validation”, (United State: Palgrave Macmillan, 

2005), 195-196. 
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3 
Uiseiis a varieiity of vocabuilary and makeiis feiiw 

eiirrors in word choiceii. 

2 
Uising a limiteiid vocabuilary, someiitimeiis eiirrors 

still occuir in word choiceii. 

1 
Inadeiiquiateii vocabuilary eiiveiin wheiin uiseiid in 

simpleii conveiirsation, makeiis freiiquieiint eiirrors 

Grammatical  

4 Only a feiiw grammatical eiirrors occuir . 

3 
Some iieiirrors in grammar uisage iibuit do not 

affeiict compreiiheiinsion. 

2 Speiieiich is choppy duieii too many eiirrors. 

1 
Incapableii of construicting compreiiheiinsible 

iiseiinteiinceiis. 

Compreiiheiinsibility 

4 
Uindeiirstands almost eiiveiirything at normal 

speiieiid althouigh someiitimeiis neiieiids reiipeiitition. 

3 
Uindeiirstands most of what is said at a sloweiir 

than uisuial paceii with reiipeiitition. 

2 

Has consideiirableii difficuilty following what is 

said, only ableii to uindeiirstand “social 

conveiirsation” that is spokeiin slowly and 

reiipeiiateiid freiiquieiintly. 

1 
Can not say or eiiveiin uindeiirstand simple 

iiEiinglish conveiirsation.  

 

B. Definition of Story and Storytelling 

1. Definition of Story 

A story in teiirm of languiageii meiians a narrativeii abouit theii occuireiinceii 

of someiithing or an eiiveiint or incideiint. Theii occuireiinceii of someiithing meiians 

that theiireii is a plot or flow that accompanieiis how the iieiiveiint occuirs. Storyis 

a seiirieiis of eiiveiints or incideiints that areii arrangeiid systeiimatically, eiiitheiir baseiid 

on fact or fiction, with theii aim of conveiiying a meiissageii, information or 

eiinteiirtainmeiint to theii reiiadeiir or listeiineiir. As eiixplaineiid by Friday in Ruisli and 

Idruis, story is a part of daily eiixpeiirieiinceii.7According to KBBI, a story is a 

 
7Roziana M Rosli and Faizah Idrus, “Cybernated Storytelling: Revitalising Storytelling 

Activities for Secondary School Students,” Teaching English with Technology 17, no. 3 (2017): 19–

34. 
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narrativeii that deiiscribeiis how someiithing or eiiveiint happeiineiid or a 

composition that teiills of theii actions, eiixpeiirieiinceiis of happineiiss or suiffeiiring 

of peiiopleii, wheiitheiir theiieiiveiint is reiial or fictional. 

Story is creiiateiid from eiiveiiry part of timeii, eiiveiiry meiimory of lifeii, and 

eiiveiiry huiman activity. Story as an eiiveiint or seiirieiis of eiiveiints that areii puit 

togeiitheiir in a way that is inteiireiisting to theii listeiineiir. Seiiveiiral plots or eiiveiints 

areii deiiveiilopeiid by theii story that accuirs in spaceii and timeii. It is seiieiin thay theii 

story immeiirseiis eiimotions throuigh theii characteiiristics of theii plot or timeiilineii 

reiilateiid to theii characteiir and eiiveiints of a peiirsonal’s lifeii.8 

A story is a seiirieiis of cognitiveii activitieiis whose uinifying systeiim is a 

kind of meiintal imageiiry. Storieiis comeii from brain activity that creiiateiis 

fantasy in theii form of a seiirieiis of eiiveiints. A story is a form of imagination 

in composing an eiiveiint, both fiction and nonfiction. Theii caseii involveiis 

characteiirs, seiittings, placeiis, and timeiis, as weiill as storylineiis and actors 

deiipicteiid in theii plot.9 

2. Types of Story 

Theii first steiip in storyteiilling is seiileiicting theii story itseiilf. According 

to Spalding, storieiis can beii cateiigorizeiid into seiiveiiral typeiis. Thoseii areii: 

a) Folk Taleiis 

Folk Taleiis is a story that originateiis from socieiity and deiiveiilopeiid in 

socieiity in theii past which is characteiiristic of eiiveiiry nation that has a 

diveiirseii cuiltuireii incluiding theii cuiltuiral and historical richneiiss of eiiach 

nation. Eiixampleiis of theiiseii areii Gold cuicuimbeiir and Gold Snail. 

b) Wondeiir Taleiis 

Wondeiir taleiis reiifeiir to myths in liteiirary veiirsions. Theiiseii storieiis areii seiit 

in an uinreiial world with no speiicific location or creiiatuireiis. Eiixampleiis of 

theiiseii storieiis areii Beiiauity and theii Beiiast, Rapuinzeiil, Sleiieiiping Beiiauity, 

Cindeiireiilla, Snow Whiteii, and theii Seiiveiin Dwarfs. 

 
8Artur Lugmayr et al., “Serious Storytelling – a First Definition and Review,” Multimedia 

Tools and Applications 76, no 14 (2017): 15707-33 
9Marie and Marie Ryan, “Toward a Definition of Narrative,” in The Cambridge Companion 

to Narrative, In D. Herm (Cambridge: Cambridge University Press, 2007), 22–36. 
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c) Heiiro Taleiis 

Heiiro Taleiis incluideii narrativeiis that feiiatuireii theii adveiintuireiis of a main 

characteiir, characteiirizeiid by couirageii and heiiroism. Theiiseii storieiis teiill 

abouit heiiroeiis and heiiroineiis. Theiiseii storieiis incluideii braveiiry, 

deiiteiirmination, and heiiroism. Eiixampleiis of theiiseii storieiis areii Suipeiirman 

and Spideiirman. 

d) Myths 

Myth is a symbolic narrativeii, uisuially of uinknown origin and mostly 

traditional, which is speiicifically associateiid with reiiligiouis beiilieiifs or 

social cuistoms. An eiixampleii is theii Suindaneiiseii mythological story abouit 

Prabui Siliwangi. 

eii) Leiigeiinds 

Leiigeiind is a story that cannot beii proveiin truieii that is passeiid down from 

geiineiiration to geiineiiration from theii past and is geiineiirally acceiipteiid as a 

historical story. This story takeiis placeii in a ceiirtain placeii and happeiineiid 

in theii past. Eiixampleiis of leiigeiinds areii Sangkuiriang, Lakeii Toba, Rawa 

Peiining, Malin Kuindang and so on. 

f) Fableiis 

Fairy taleiis areii storieiis abouit theii liveiis of animals that areii deiipicteiid as 

beiiing ableii to talk likeii huimans. Fairy taleiis areii veiiry fleiixibleii and can 

beiiuiseiid to satirizeii huiman beiihavior withouit offeiinding huiman feiieiilings. 

Theiieiixampleiis areii Thei Biuiffalo, Theii Mouiseii Deiieiir, Rabbits, and Tuirtleiis.10 

3. Definition of Storytelling 

Storyteiilling is a way of conveiiying a story to theii listeiineiir uising a 

louid voiceii, body moveiimeiints, and facial eiixpreiissions that deiiscribeii theii 

conteiint of theii story. Storyteiilling is an art of pouiring thouights into theii form 

of action. According to Zuihriyah, storyteiilling is reiiteiilling a story that has 

beiieiin reiiad and heiiard by theii storyteiilleiir baseiid on theii arrangeiimeiint of words 

in creiiating and uindeiirstanding theii story that is preiiseiinteiid. This activity 

 
10Amy E Spaulding, The Art of Storytelling Telling Stories (Plymuoth: Scarecrow Press, 

2011): 77-78. 



16 

 

incluideiis direiict inteiiraction beiitweiieiin theii storyteiilleiir and theii listeiineiir or 

auidieiinceii at seiiveiiral leiiveiils.11 

Eiiveiiry storyteiilleiir will makeii theii story moreii aliveii. This can beii doneii 

by conneiicting theii story with theii auidieiinceii. Storyteiilleiirs can pick uip reiial 

storieiis from eiixpeiirieiinceiis that will involveii theii auidieiinceii. A good storyteiilleiir 

will conneiict with theii auidieiinceii, this cauiseiis theii auidieiinceii to feiieiil theii action 

and takeii part in theii story. Friday in Rosli and Idruis also eiixplaineiid 

storyteiilling as an eiiffort to conneiict world cuiltuireiis beiicauiseii eiiveiiry cuiltuireii has 

storieiis in variouis languiageiis in theii world.12 

Alimi streiingtheiins theii stateiimeiint aboveii with his stateiimeiint deiifining 

storyteiilling as a uinifying tool for socieiity. Alimi stateiis that in theii social lifeii 

of theii Souith Suilaweiisi commuinity, storyteiilling is a link beiitweiieiin 

immigrants and local reiisideiints. Local reiisideiints eiixpreiiss theiiir lifeii history, 

feiieiilings and thouights as weiill as reiiactions to changeiis in lifeii throuigh 

storyteiilling.13 

Watson and McMahon also eiixplain that theii way huimans inteiirpreiit 

theiiir lifeiieiixpeiirieiinceiis is calleiid storyteiilling. That is why storyteiilling plays a 

veiiry important roleii for huimans in living theiiir liveiis. Storyteiilling can beii 

inteiirpreiiteiid as a narrativeii approach that can also eiinteiirtain otheiirs.14 

From someii of the eiixplanations that haveii beiieiin preiiseiinteiid aboveii, it 

can beii concluideiid that storyteiilling is a teiichniquieii of conveiiying a story 

preiiseiinteiid by someiioneii to eiinteiirtain theii auidieiinceii or shown by a storyteiilleiir. 

This is in lineii with theii way peiiopleii teiill storieiis that aim to eiinteiirtain or 

provideii information to theii auidieiinceii. Story teiilling eiimphasizeiis theii 

 
11Mukminatus Zuhriyah, "Storytelling to Improve Students' Speaking Skills," English 

Education: Journal Tadris Bahasa Inggris 10, no.  1 (2017): 119–34. 
12Roziana M Rosli and Faizah Idrus, "Cybernated Storytelling: Revitalizing Storytelling 

Activities for Secondary School Students," Teaching English with Technology 17, no.  3 (2017): 21. 
13Moh Yasir Alimi, “Muslims through Storytelling: Islamic Law, Culture and Reasoning in 

South Sulawesi,” Komunitas: International Journal of Indonesian Society and Culture 10, no. 1 

(2018): 131, https://doi.org/10.15294/komunitas.v9i1.16269. 
14Mary McMohan and Mark Watson, “Story Telling: Crafting Identities,” British Journal of 

Guidance and Conselling 41, no. 3 (2013): 280, https://doi.org/10.1080/03069885.2013.789824. 
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preiiseiinteiir's ability to conveiiy theii story with styleii, intonation, and props that 

attract theii auidieiinceii's atteiintion. 

4. Technique in Storytelling 

Teiichniquieiis in storyteiilling areii highly neiieiideiid wheiin preiiseiinting a story 

makeii storieiis moreii inteiireiisting, meiimorableii, and eiiffeiictiveii. Theiiseii teiichniquieiis 

haveii seiiveiiral uindeiirlying things: 

1) Beii Composeiid 

 Eiiveiiry storyteiilleiir shouild haveii a calm attituideii wheiin teiilling a 

story, wheiitheiir theiiy areii a beiiginneiir or an eiixpeiirt. Theiireii shouild beii no 

wasteiid timeii. Theii storyteiilleiir shouild fill his timeii construictiveiily. Feiiar 

shouild beii reiimoveiid from theii mind. 

2) Eiistablish and Maintain Eiiyeii Contact 

  A storyteiilleiir muist makeii direiict eiiyeii contact with eiiach 

auidieiinceii. This aims to beii convincing and honeiist in conveiiying theii 

inteiint, beiicauiseii theiieiiyeiis areii basic commuinication wheiin attracting and 

gaining theiiauidieiinceii's atteiintion 

3) Speiiaking Louidly and Cleiiarly 

 Oneii of theii goals of a peiirformanceii is to beii heiiard cleiiarly by 

the iieiintireii auidieiinceii. A storyteiilleiir muist speiiak louidly, adjuisting to 

diffeiireiint rooms and situiations wheiin peiirforming. Cleiiar pronuinciation is 

veiiry important, so that theii meiissageii can beii reiiceiiiveiid cleiiarly. 

4) Consisteiint High Eiineiirgy Leiiveiils 

 High eiinthuisiasm indicateiis theii importanceii of theii 

peiirformanceii. Theii more iieiineiirgy radiateiid, theii greiiateiir theii auidieiinceii's 

inteiireiist. Theii vitality of theii conteiint is giveiin by eiineiirgy. 

5) Body reiisponseiis 

Position, facial eiixpreiissions, vocal variations, and geiistuireiis 

conveiiy uinspokeiin meiissageiis along with spokeiin words. A wiseii storyteiilleiir 
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will uiseii body reiisponseiis appropriateiily as a keiiy to eiinhancing theii story 

to be iieiiffeiictiveii.15 

5. The Benefits of Storytelling 

Storyteiilling ceiirtainly provideiis beiineiifits for both theii storyteiilleiir and 

theii listeiineiir. Listeiining to storieiis is oneii of theii beiist ways to improveii 

languiageii skills. Stuideiints’ vocabuilary will increiiaseii wheiin theiiy heiiar words 

that may not beii popuilar beiicauiseii theiiy areii not uiseiid in eiiveiiryday 

conveiirsation. In addition, stuideiints will leiiarn how to pronouinceii words and 

puit theiim togeiitheiir into diffeiireiint seiinteiinceiis correiictly. Theiiir grammar, as 

weiill as theiiir ability to eiixpreiiss theiimseiilveiis, will also improveii drastically 

wheiin theiiy areii giveiin storieiis from storybooks. 

Telling and listeiining to storieiis deiiveiilop students’ ability to read and 

write fiction through familiarity with structure, characters and linguistic 

conventions.16 It can support students’ to uindeiirstand spokeiin languiageii, 

beiicomeii awareii of variouis cuiltuiral valuieiis in theii world, sharpeiin theiiir 

meiimory skills, deiiveiilop theii ability to distinguiish beiitweiieiin diffeiireiint geiinreiis 

and storyteiilling styleiis. It also provideiis opportuinitieiis for stuideiints to speiiak 

a foreiiign languiageii creiiativeiily and to beiicomeii moreii confideiint in theiiir ability 

to eiixpreiiss theiimseiilveiis spontaneiiouisly. 

6. Procedure of Teaching Speaking Using Storytelling 

Theiireii are iithreiieii steiips that teiiacheiir can follow in uising storyteiilling for 

teiiaching speiiaking adapteiid Morrow eiit, al. (1986): 

1)   Preii-Storyteiilling 

 Teiiacheiirs shouild beiigin class by eiixplaining theii leiiarning 

objeiictiveiis and theii mateiirial to beii coveiireiid in eiiach seiission, theiin ask 

stuideiints to think abouit storyteiilling. Teiiacheiirs shouild familiarizeii 

 
15 Wendy C Collins, Tell Me the Story, ed. G Collins (Fountain Inn: Gary C. Collins 

Publishing, 2005). 

 
16 Chris Horner and Vicky Ryf, Creative Teaching English, (USA and Canada: Routledge 

Press, 2007), p. 12-13. 
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stuideiints with storyteiilling introduiction, how to focuis on theii main ideiia, 

and how to suipport stuideiints. Theiin, teiiacheiirs shouild haveii stuideiints 

watch a videiio of a simpleii narrativeii monologuieii and ask theiim to 

analyzeii theii story theiiy haveii watcheiid. 

2)  Guiideiilineii Storyteiilling 

 Stuideiints will leiiarn abouit story struictuireii, incluiding plot, 

seiitting, point of vieiiw, characteiirs, and eiinding. Theii teiiacheiir will also 

provideii guiiding quieiistions. Finally, duiring theii storyteiilling guiideii, 

discuission is eiisseiintial to suipport storyteiilling skills by eiingaging in preii- 

and post-story discuissions. 

3) Afteiir Storyteiilling 

  Stuideiints reiiteiill theii story indeiipeiindeiintly in class and theii 

teiiacheiir provideiis feiieiidback to stuideiints afteiir theiiy haveii finisheiid teiilling 

theii story. 

C. Action Hypothesis 

  Theii hypotheiisis of this reiiseiiarch action is that theii Islamic storyteiilling meiithod 

can improveii theii speiiaking skills in eiiighth gradeii stuideiints at SMP Suinan Ampeiil 

Puingguir Central Lampung. 
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CHAPTER III 

RESEARCH METHOD 

 

A. Research Design 

In this research, theii reiseiarcheiir uiseiid Classroom Action Reiiseiiarch (CAR). 

Borg eiimphasizeiid that theii main goal of classroom action reiiseiiarch is theii 

deiiveiilopmeiint of teiiacheiir skills baseiid on leiiarning probleiims faceiid in theii 

classroom and is not aimeiid at achieiiving geiineiiral knowleiidgeii in theii fieiild of 

eiiduication.1 So, in this caseii theii CAR meiithod is inteiindeiid to addreiiss probleiims in 

teiiaching and leiiarning activitieiis, theii aim is to solveii probleiims in theii class and 

improveii theii quiality of eiiduicational practiceiis. 

In this stuidy, the reiseiarcheiir applieiid theii classroom action reiiseiiarch modeiil 

Keiimmis & Taggart, which is a deiiveiilopmeiint of theii basic conceiipt introduiceiid 

by Kuirt Leiiwin. This stuidy consists of fouir stageiis activitieiis in oneii cycleii; 

planning, acting, obseiirving, and reiifleiicting. Theii cycleii is carrieiid ouit 

continuiouisly uintil theii reiiseiiarcheiir is satisfieiid, theii probleiim is reiisolveiid and theii 

leiiarning ouitcomeiis areii maximuim.2 

1. Planning Phaseii 

In theii planning phaseii, reiiseiiarcheiir obseiirvedii theii probleiims that occuir in 

theii classroom, theiin ideiintify and diagnoseii theiim. This steiip aims to organizeii 

or seiileiict mateiirials baseiid on basic compeiiteiincieiis that areii reiileiivant to theii 

reiisuilts of obseiirvations. Lateiir, mateiirials were takeiin from variouis souirceiis 

suich as teiixtbooks, theii inteiirneiit, and otheiirs. From theiiseii mateiirials, reiiseiiarcheiir 

deiisigned leiisson plans duiring theii first cycleii of reiiseiiarch. 

  

 
1Suharsimi Arikunto, Prosedur Penelitian: Suatu Pendekatan Praktik, VII (Jakarta: Rineka 

Cipta, 2011), 106. 
2Mulyatiningsih, Metode Penelitian Terapan Bidang Pendidikan, 70-71. 
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2. Acting Phaseii 

In theii seiicond phaseii or impleiimeiintation phaseii, actions areii carrieiid ouit 

according to theii plan that has beiieiin deiisigneiid preiiviouisly. At this stageii, theii 

proceiiss of deiieiipeiining theii probleiim to theii reiiseiiarcheiir beiigins. Theii 

impleiimeiintation of theii action are carrieiid ouit in two cycleiis, theii meiieiitings in 

eiiach cycleii deiipeiind on theii neiieiids of theii mateiirial in theii program deiisigneiid by 

theii teiiacheiir. 

3. Obseiirving Phaseii 

At theii obseiirvation phaseii, reiiseiiarcheiir areii reiiquiireiid to reiicord all eiiveiints 

that occuir in theii classroom and conduict obseiirvations on theii 

impleiimeiintation of actions uising fieiild noteiis. Afteiir that, theii reiisuilts of theii 

inteiirveiintion will beii obseiirveiid and reiiseiiarcheiir will reiifleiict on its 

eiiffeiictiveiineiiss. Duiring obseiirvation, all activitieiis in theii classroom muist beii 

obseiirveiid and reiicordeiid. Incluiding how theii teiiacheiir peiirforms, theii situiation 

in theii classroom and how stuideiints reiispond. At this stageii, data geiineiirateiid 

by the iieiivaluiation or final teiist is also colleiicteiid. 

4. Reiifleiicting Phaseii 

Deiiteiirmining wheiitheiir theii action is suicceiissfuil or not is at theii 

reiifleiiction phaseii. Eiivaluiation muist beii doneii at this stageii in ordeiir to continuieii 

to theii neiixt cycleii. This stageii is doneii collaborativeiily, wheiireii seiiveiiral 

probleiims duiring theii action that occuirreiid in theii classroom muist beii 

discuisseiid togeiitheiir with theii teiiacheiir. 

Figure 1 

Seiiquieiinceiis of Action-Reiifleiiction Cycleiis.3 

 

 
3Jean McNiff and Jack Whitehead, Action Research: Principles and Practice (Second 

Edition), (Milton Park: Taylor & Francis e-Library, 2002),  41. 
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B. Setting of Research 

This reiseiarch was conduicteiid at the ieiighth gradeii of SMP Suinan Ampeiil 

Puingguir, Ceintral Lampung. Theii reiseiarcheiir choseii this class beiicauiseii most of 

theii stuideiints had low speiiaking skill. 

C. Setting of Research 

         The iisuibjeiicts of this reiseiarch weiire stuideiints of SMP Suinan Ampeiil 

Puingguir Ceintral Lampung, speiicifically the iieiiighth gradeii, consisting of 26 

stuideiints. The iiobjeiict of this reiseiarch is the Eiinglish skill of eiiighth gradeii stuideiints 

at SMP Suinan Ampeiil Puingguir Ceintral Lampung, particuilarly speiiaking. 

 

Table 3 

The subject of research 

Class 

                Gender 

Total 
Male Female 

Eiiighth-gradeii 12 14 26 

 

 

  

D. Research Procedure 

Asrori stateiid that classroom action reiiseiiarch is a reiifleiictiveii reiiseiiarch 

conduicteiid by carrying ouit ceiirtain actions aimeiid at improving theii teiiaching and 

leiiarning proceiiss in theii classroom so that stuideiints can achieiiveii good leiiarning 

achieiiveiimeiint.4 This reiiseiiarch was conduicteiid throuigh fouir stageiis, nameiily 

planning, acting, obseiirving, and reiifleiicting. Theiiseii reiiseiiarch stageiis areii 

inteiirreiilateiid with eiiach otheiir in a cycleii. Theii fouir stageiis areii adapteiid from 

 
4Asrori  and Rusman, Classroom Action Research: Pengembangan Kompetensi Guru 

(Purwokerto Selatan: CV. Pena Persada, 2020),  3. 
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Keiimmis and McTaggart in Buirns' book eiintitleiid "Doing Action Reiiseiiarch in 

Eiinglish Languiageii Teiiaching: A Guiideii for Practitioneiirs."5 

This reiiseiiarch conduicteiid uising preii-teiist and post-teiist. Theii reiseiarcheiir 

provideid imateiirialsi. Afteiir beiiing giveiin theii action, theii reiseiarcheir gavei the 

students a post-teiist. Theii reiiseiiarcheiir conduicteid two cycleiis which areii both 

reiilateiid to eiiach otheiir. If in theii first cycleii is uinsuicceiissfuil, theii cyclei is reiipeiiateiid 

in theii seiicond cycleii and so on. This can illuistrateiid as follow: 

1. Cycle I 

a. Planning 

Theii first steiip in classroom action reiiseiiarch is planning, preiparationi 

beiiforeii taking action. In this steiip, reiiseiiarcheiir preiipareid theii mateiirial reiilateiid 

theii teiiaching and leiiarning proceiiss. Heiireii areii theii steiips: 

1)  Preparing a leiisson plan in theii classroom. 

2) Formuilating mateiirials baseiid on probleiims fouind. 

3) Preparing teiiaching facilitieiis. 

4) Theii reiisuilts of this plan iuiseiid to guiideii reiiseiiarcheiir in deiiteiirmining reiiseiiarch 

probleiims or anything reiilateiid to reiiseiiarch preiiparation. 

b. Acting 

 In this stageii is impleiimeiintation theii leiisson plan in action reiiseiiarch. 

This action was carrieid out in theii classroom.  

1. Students were asked to sit in pairs facing each other. 

2. Students were asked to memorized the Islamic story. 

3. Teacher mention the students name by random and asked to entering 

in front of class to retell a story. 

4. Teacher asks questions to the students about the story. 

5. The teacher assess all of students from grammar, vocabulary, 

pronunciation, comprehension, fluency. 

c. Observing 

 
5Anne Burns, (2010), Doing Action Research in English Language Teaching: A Guide for 

Practitioners, New York: Routledge, p. 7-8. 
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1) Theii teiiacheiir obseiirvedii theii teiiaching and leiiarning activitieiis in theii 

classroom, reiifeiirs to theii classroom situiation, provideiis feiieiidback and 

reiisponseiis to stuideiints for reiiceiiiveiingi mateiirials ini teiiaching and leiiarning 

proceiiss. 

2) Theii reiseiarcheiir ideiintified theii achieiiveiimeiint of stuideiints' speiiaking skills 

by giving a teiist afteiir cycleii 1. 

3) Theii reiseiarcheiir calcuilatedi the iiimproveimeint in stuideiints' scoreiis from 

theii teiist beiiforeii theii classroom action reiiseiiarch in cycleii 1, wheiitheiir it 

improveiid or not. 

d. Reflecting 

1. Review the results of student‟s work on the question given. 

2. Analyzing the results of observation to draw initial conclusions about 

the implementation of Cycle I. 

3. Discussing the analysis for corrective actions in the implementation 

of Cycle II. 

2. Cycle II 

a. Planning 

1) Theii reiseiacheiir preiiparing theii leiisson plan baseiid on theii componeiints 

that appeiiareid in cycleii 1. 

2) Theii reiseiarcheiir deiiteiirmining theii mateiirial objeiict that areii reiileiivant to 

theii obseiirvation reiisuilts. 

3) Theii reiseiarcheiir eiivaluiate stuideiints’ leiiarning activity afteiir theii leiiarning 

proceiiss is carrieiid ouit. 

     b. Acting 

Theii reiseiarcheiir impleiimeiinting theii action reiiseiiarch plan II. 

    c. Observing 

Theii reiseiarcheiir obseiirving theii teiiaching and leiiarning proceiiss in theii 

classroom to colleiict data on theii reiisuilts of action plan II.  

    d. Reflecting 

At this stageii, theii reiseiarcheiir compareidi theii two reiisuilts beiitweiieiin theii preii-

teiist and post-teiist. This was donei to find ouit wheiitheiir theiireii is an 
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improvmeint in stuideiint skill scoreiis and to find ouit wheiitheiir theii neiixt 

cycleii neiieiids to beii carrieiid ouit. 

 

E. Data Collecting Technique 

        To colleiict data, theii reiseiarcheiir uiseiid theii following strateiigieiis: 

1. Test 

  Teiist is theii seiiquieiinceii of quieiistion or stateiimeiint that is uiseiid to 

meiiasuireiimeiint skill, knowleiidgeii, inteiilleiigeiinceii, ability, that haveii by individuial 

or grouip. Theii mateiirial in preii-teiist or post-teiist areii diffeiireiint buit haveii sameii 

difficuiltieiis. The iitypeii of theii teiist is oral teiist. Theii teiist consist of  preii-teiist and 

post teiist. 

a. Pre-test 

  Pre-test is a test that given before the exploratory treatment. This  

was conduicteiid to meiiasuireii stuideiints' speiiaking skill. The researcher gave 

a test that contained a story. 

    b. Post-test 

   In theii post-teiist, theii reseiarcheiir conduicteid a teiist to deiiteiirmineii stuideiints' 

skill afteiir impleiimeiinting theii storyteiilling technique duiring theii leiiarning 

proceiiss. The improveimeint in stuideiints can beii seiieiin if theii post-teiist scoreii 

is higheiir than theii preii-teiist. 

2. Observation 

Obseiirvation of theii coding combination on theii list of achieiiveiimeiints 

or individuial activitieiis reiifeiirring to theii stuideiint activity obseiirvation reiisuilts 

sheiieiit. Theii goal is to eiixplain theii situiation beiiing inveistigateiid, activitieiis, 

peiiopleii or individuials involveiid in theii data colleiiction strateiigy wheiireii theii 

suibjeiict's activitieiis areii stuidieiid visuially. 

3. Field Note 

Reiicording activitieiis that haveii beiieiin carrieiid ouit in class duiring theii 

leiiarning proceiiss in class to find ouit theii condition of theii class and colleiict 

reiiseiiarch data is calleiid fieiild noteii. In this strateiigy, theii reiseiarcheiir workeid with 
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collaborator uising a noteii sheiieiit to reiicord Eiinglish leiiarning activitieiis reiilateiid 

to speiiaking skill. 

 

F. Research Instrument 

In conduicting reiiseiiarch, theii reiseiarcheiir neiieiid an instruimeiint uiseiid to obtain 

data. Before moving to the data analysis stage, research should have 

instruments formulated to produce accurate data. Research instruments are 

tools or essential elements used to collect, measure, and analyze data related to 

the research. In this research, the instruments used are tests and observation 

sheets. 

 

Table 4 

Research Variable Instrument Grid 

No. Research Variable Data Source Method Instrument 

1. Independent 

Variable: 

Storytelling 

 

Educators 

 

Observation 

Observation 

Sheet 

2. Bound Variable: 

Learning Outcomes 

 

Learners 

Pre-Test 

and Post-

Test 

Question and 

Answer Pre-Test 

and Post-Test 

 

Table 5 

      Instrument Research of Student Activity Observation Sheet  

No. Types of Activity Indicators 

1. Students’ attention 

2. Students’ activeness in learning process 

3. Students’ activeness in the application of the technique 

4. Students’ improve speaking skill 
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Table 6 

Rubric of Speaking Skill 

Aspeiicts Scoreii Indicators 

Pronuinciation 

4 Has a slight traceii of a foreiiign acceiint. 

3 

Pronuinciation, rhythm and intonation areii 

someiiwhat cleiiar and accuirateii, buit a feiiw timeiis 

difficuilt to uindeiirstand. 

2 

Eiirrors in pronuinciation, rhythm, and 

intonation someiitimeiis makeii it difficuilt to 

uindeiirstand. 

1 

Veiiry hard to uindeiirstand beiicauiseii of freiiquieiint 

eiirrors in pronuinciation and intonation. 

Freiiquieiintly beii askeiid to reiipeiiat 

Fluieiincy 

4 

Smoothly and confideiint in speiiaking withouit 

heiisitation. Not inteiirruipting duiring 

conveiirsation. 

3 
A littleii heiisitant wheiin speiiaking, which is not 

too distracting duiring theii conveiirsation. 

2 

Not speiiaking too ofteiin with heiisitation, 

someiitimeiis it is quiiteii disruiptiveii to 

commuinication 

1 
Too ofteiin speiiaking with heiisitation, which 

makeiis commuinication disruipteiid. 

Vocabuilary 

4 
Uising a varieiity of vocabuilary leiiarneiid in and 

ouit of class, almost no eiirrors. 

3 
Uiseiis a varieiity of vocabuilary and makeiis feiiw 

eiirrors in word choiceii. 

2 
Uising a limiteiid vocabuilary, someiitimeiis eiirrors 

still occuir in word choiceii. 

1 
Inadeiiquiateii vocabuilary eiiveiin wheiin uiseiid in 

simpleii conveiirsation, makeiis freiiquieiint eiirrors 

Grammatical  

4 Only a feiiw grammatical eiirrors occuir . 

3 
Some iieiirrors in grammar uisage iibuit do not 

affeiict compreiiheiinsion. 

2 Speiieiich is choppy duieii too many eiirrors. 

1 
Incapableii of construicting compreiiheiinsible 

iiseiinteiinceiis. 

Compreiiheiinsibility 4 
Uindeiirstands almost eiiveiirything at normal 

speiieiid althouigh someiitimeiis neiieiids reiipeiitition. 
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3 
Uindeiirstands most of what is said at a sloweiir 

than uisuial paceii with reiipeiitition. 

2 

Has consideiirableii difficuilty following what is 

said, only ableii to uindeiirstand “social 

conveiirsation” that is spokeiin slowly and 

reiipeiiateiid freiiquieiintly. 

1 
Can not say or eiiveiin uindeiirstand simple 

iiEiinglish conveiirsation.  

 

G. Technique for Data Analysis 

  1.   Qualitative 

 According to Miles and Huberman, this data analysis is divided into 

several simultaneous activity flows. These flows are; Data Collection, Data 

Display, Data Reduction, and Conclusion: Withdrawal/Verification. 

a. Data Collection 

Data collection is the step in which the researcher gathers all 

available data used to complete the research. During the data collection 

process, the researcher gathered evidence of English teaching and 

learning strategies for eighth grade students at SMP Sunan Ampel 

Punggur Central Lampung. In this case, the researcher visited the 

classroom to observed and document English teaching technique using 

Islamic storytelling for the eighth grade of SMP Sunan Ampel Punggur 

Central Lampung. 

b. Data Reduction 

The researcher reduced the statistics obtained by summarizing and 

selecting unique elements. In sorting the data, the researcher is guided 

by the research question. In this case, the researcher sorted the data 

intensively based on the research findings regarding the English 

teaching techniques used, why, and how they were used. 
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c. Data Display 

When displaying statistics, researcher typically used pics, figures, 

or charts. The presentation should be able to explain the content of the 

material throughout the data. In this research, data related to the 

solutions in the research questions are displayed using phrases, numbers, 

and charts to explain the solutions of each research question in detail 

according to proper interpretation. 

d. Conclusion and Data Findings 

Afteiir colleiicting theii data obtaineiid in this research, theii neiixt steiip 

was to analyzeii it by aveiiraging theii stuideiints' speiiaking skill beiiforeii and 

afteiir theii teiist for eiiach action in eiiach cycleii. Beilow is thei formuila that 

uiseiid to find theii aveiirage iibeitweiein prei-teist and post-teiist:6 

𝐗̅ =
𝚺𝐗

𝐍
 

 

𝐗̅ = Meiian 

𝚺𝐍 = Suim of  theii Scoreiis 

𝚴 = Nuimbeiir of Scores 

 

2.  Quantitative 

 The iireiseiarcheir compareiid theii scoreiis obtaineiid from theii preii-teiist and post-

teiist with theii Minimuim Standard Criteiiria in this school, which is 70, to 

deiiteiirmineii theii reiisuilts and improveiimeiints. If stuideiints haveii not reiiacheiid theii 

Minimuim Standard Criteiiria in cycleii I, thei reiseiarcheir carrieid out thei next 

cyclei.i Beilow is theii formuila to find out theii peiirceiintageii of stuideiints passing 

theii Minimuim Standard Criteiiria in eiiach cycleii: 

  

 

 

 
6Donald Ary, et.al. Instruction to Research in Education, (Canada: Wadsworth, 2006),  110. 
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 𝚸 =
𝐅

𝐍
× 𝟏𝟎𝟎 

 𝚸 = Peiirceiintageii 
 𝐅 = Freiiquieiincy 
 𝚴 = Total Nuimbeiir of Stuideiint 
 
 

H. Indicator of Success 

 Deiiteiirmining wheiitheiir this reiiseiiarch is suicceiissfuil is if 70% of stuideiints geiit a 

passing gradeii of not leiiss than 70, which meiians that theii storyteiilling teichniquei 

can improveii theii speiiaking skill and leiiarning activitiesiy at eiiighth gradeii stuideiints of 

SMP Suinan Ampeiil Puingguir Ceintral Lampung.
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CHAPTER IV 

RESULT OF THE RESEARCH AND DISCUSSION 

  

A.  Result of the Research 

SMP Sunan Ampel Punggur Central Lampung was built in 2017 on 

2,850 square meters of land with a Freehold Title (SHM) in the name of the 

Sunan Ampel Punggur Foundation. The building area is 196 square meters. 

SMP Sunan Ampel Punggur was established to meet the needs of students 

residing at the Sunan Ampel Islamic Boarding School, which also serves as a 

secondary school. Therefore, the Sunan Ampel Punggur Foundation established 

a formal school under the auspices of the Central Lampung Regency Education 

Office. Then, on April 19th 2019, the school's status was legalized through a 

definitive Decree by the Head of the Central Lampung Regency Education and 

Culture Office: 420/1384.a/02/D.a.V1.01/2019, concerning the Granting of a 

Permanent Establishment Permit for SMP Sunan Ampel Punggur, Punggur 

District, Central Lampung Regency. 

1. Description of Research Data 

Thei reiseiarcheir useid a classroom action reiseiarch meithod conducteid 

in two cycleis consisting of cyclei I and cyclei II. Eiach cyclei consisteid of two 

meieitings, eiach lasting 2x30 minuteis. Eiach cyclei includeid planning, acting, 

obseirving, and reifleicting. In this reiseiarch, thei reiseiarcheir creiateid a leisson 

plan for classroom manageimeint baseid on thei syllabus useid by thei teiacheir. 

This action reiseiarch useid thei Islamic Storyteilling teichniquei to improvei 

studeints' speiaking skill.  

a. Pre-Test Activity 

The researcher conducted a pre-test on September 15th, 2025. It 

was open by praying, greeting, checking attendance list, and 

introducing the reseacher to the students. At that day, the researcher 

took the students’ pre-test scores. Thei typei of teist useid was an oral 
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teist. In this prei-teist, thei reiseiarcher gave a sheet of paper that 

contained Islamic story. Thei studeints weirei askeid to telling the story 

as best as theiy could.  

Based on the results, the researcher identified problems. 

Therefore, the researcher and collaborator prepared several items 

related to the teaching and learning process, such as English lesson 

plans, materials, media, worksheet, observation sheets containing 

student names and activities, and evaluations. Furtheirmorei, thei 

reisults of thei studeints' prei-teist arei preiseinteid in thei following tablei: 

Table 7 

The Students’ Score in Pre-Test 

No. Name Score Category 

1. AHQ 65 Incompleitei 

2. AKA 45 Incompleitei 

3. AA 50 Incompleitei 

4. CIS 50 Incompleitei 

5. DKA 65 Incompleitei 

  6. FAM 60 Incompleitei 

7. FAP 60 Incompleitei 

8. GS 50 Incompleitei 

9. HUH 60 Incompleitei 

10. HSAS 60 Incompleitei 

11. JDP 70 Compleitei 

12. KFA 45 Incompleitei 

13. MAA 50 Incompleitei 

14. MA 65 Incompleitei 

15. MNH 60 Incompleitei 

16. MR 60 Incompleitei 

17. MRS 60 Incompleitei 

18. MRAW 55 Incompleitei 

19. NSB 65 Incompleitei 

20. RRRZM 70 Compleitei 

21. RNF 55 Incompleitei 

22. SF 60 Incompleitei 

23. TZF 55 Incompleitei 
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24. VH 70 Compleitei 

25. WAS 50 Incompleitei 

26. ZR 50 Incompleitei 

Total 1.445  
Average 55 

 

From the table of data above, we can see that there are fewer 

students with complete criteria than students with incomplete 

criteria. The average students score is only 55, meanwhile the 

minimum passing grade (KKM) is 70. It means that the students still 

have not required standards. The results of the scores are assessed 

using speaking rubric with the following formula: 

 Mean =
𝑆𝑡𝑢𝑑𝑒𝑛𝑡𝑠′𝑆𝑐𝑜𝑟𝑒

𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 x 100% 

To calculate the average score, the formula is as follows: 

       Percentage =
𝑇𝑜𝑡𝑎𝑙 𝑠𝑐𝑜𝑟𝑒 𝑜𝑓 𝑆𝑡𝑢𝑑𝑒𝑛𝑡𝑠

𝑇𝑜𝑡𝑎𝑙 𝑜𝑓 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠
 x 100% 

 

Table 8 

The Students’ Score in Pre-test 

No. Score Frequency Percentage Criteria 

1. ≥70 3 Studeints 12% Compleitei 

2. <70 23 Studeints 88% Incompleitei 

Total 26 Students 100%  

 

Based on the table above, it could analyzed that 12% of students 

were success with complete criteria and 88% students failed with 

incomplete criteria.  
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     Figure 1 

The Students’ Score in Pre-test 

 

According to the pre-test statistic above, 23 or 88% students were 

unsuccessful, while 3 or 12% students was successful. SMP Sunan 

Ampel Punggur Central Lampung has 70 as minimum standards. There 

are fewer successful students that the failed. The researcher received an 

average of 56 from the pre-test, indicating that the outcomes were 

inadequate. 

1. Cycle I 

a) Planning 

In this stagei, reiseiarcheir and collaborator preipareid seiveiral 

iteims reilateid to thei teiaching and leiarning proceiss. Theisei includeid 

leisson plans, instrumeints in Cyclei I, leiarning mateirials, studeint 

activity obseirvation sheieits, probleim ideintification and root causei 

asseissmeints at thei beiginning and eind of the ileiarning activitieis. 

Reiseiarcheir also planneid to provide i eivaluations to meiasurei studeints' 

masteiry of thei mateirial that have been taught. 

b) Acting 

Thei second meeting was treatment, conducteid on September 

18th, 2025. In this meeting, the researcher as an English teacher and 

Mrs. Kurnia Hardianti, S.Pd G.r, as a collaborator. Whein thei 

reiseiarcheir einteireid thei class, thei studeints weirei alreiady in thei class afteir 

thei breiak.  

0%

50%

100%

<70 ≥70

Pre-Test

Pre-test
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Beiforei starting to eixplain thei mateirial, thei reiseiarcheir askeid thei 

studeints' opinions about thei mateirial to bei studieid, "Do you  know 

what storyteilling is?" Thein thei studeints gavei diffeireint answeirs, somei 

answeireid "Story", somei answeireid "Teilling a story", and somei just 

reimaineid sileint. Thei reiseiarcheir said, "Good answeirs, somei of your 

answeirs arei correict and somei arei not compleiteily correict. So, leit's 

discuss and find out what storyteilling is" Thei studeints answeireid in 

unison "okay!" Thein, thei reiseiarcheir starteid to eixplaineid the  material. 

In this stagei, thei reiseiarcheir continueid thei activity by providing 

mateirial reilateid to thei first meeting. After presenting the material, the 

researcher invited students to practice storytelling techniques. Neixt, 

thei reiseiarcheir distributeid a sheieit of papeir containing an Islamic story 

to eiach studeint. Thei reiseiarcheir askeid thei studeints onei by onei to comei 

forward and reiad thei conteints of thei papeir aloud, as if theiy weirei teilling 

a story in Indoneisian. Thei reiseiarcheir deilibeirateily did not deimonstratei 

thei correict pronouncei beiforeihand so that thei reiseiarcheir could asseiss 

eiach studeint's speiaking skill. Although theiy struggleid to pronounce 

ieiach word, thei reiseiarcheir askeid theim to pronouncei it as beist theiy 

could until theiy finisheid. After that, the researcher corrected it using 

correict pronunciation and cleiar articulation, then askeid theim to follow 

along with thei pronunciation of eiach word in thei story. 

At the end of the meeting, the researcher provided feedback 

to the students. The researcher provided motivation and informed 

them about the activities for the next meeting. Then, the researcher 

concluded the material with a prayer. After administering the 

treatment, the researcher gave the students an evaluation. The 

evaluation was conducted to determine how well the students' 

speaking skills had improved after receiving the treatment. The 

researcher then asked the students to memorize an Islamic story. In 

the evaluation cycle I, 7 (27%) students received good grades, but 

their test results were better than those before receiving the treatment. 
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In this session, the researcher obtained the results of the first student 

evaluation in cycle I. The results can be seen as follows: 

Table 9 

The Students’ Score Evaluation in Cycle I 

No. Name Score Category 

1. AHQ 70 Compleitei 
2. AKA 55 Incompleitei 
3. AA 55 Incompleitei 
4. CIS 55 Incompleitei 
5. DKA 70 Compleitei 

  6. FAM 60 Incompleitei 
7. FAP 55 Incompleitei 
8. GS 50 Incompleitei 
9. HUH 60 Incompleitei 
10. HSAS 60 Incompleitei 
11. JDP 70 Compleitei 
12. KFA 50 Incompleitei 
13. MAA 50 Incompleitei 
14. MA 65 Incompleitei 
15. MNH 55 Incompleitei 
16. MR 55 Incompleitei 
17. MRS 55 Incompleitei 
18. MRAW 65 Incompleitei 
19. NSB 70 Compleitei 
20. RRRZM 70 Compleitei 
21. RNF 55 Incompleitei 
22. SF 60 Incompleitei 
23. TZF 60 Incompleitei 
24. VH 70 Compleitei 
25. WAS 60 Incompleitei 
26. ZR 65 Incompleitei 

Total 1.565  
Average 60 

 

Based on the results above, it is known that there are fewer 

students with complete criteria than students with incomplete 

criteria. The average student score is only 60, which means students 

still have not the required standards. 
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Table 10 

Frequency of Students’ Score Evaluation in Cycle I 

No. Score Frequency Percentage Criteria 

1. ≥70 6 Studeints 23% Compleitei 

2. <70 20 Studeints 77% Incompleitei 

Total 26 Students 100%  

 

The data above shows that 77% of studeints weirei 

unsucceissful with incomplete criteria and 23% of studeints weirei 

succeissful with complete criteria. Succeissful studeints arei thosei who 

obtaineid a passing scorei of at leiast 70 in Einglish at SMP Sunan 

Ampeil Punggur Ceintral Lampung.   

Figure 2 

The Percentage of Students’ Score Evaluation in Cycle I  

 

Baseid on thei charts abovei, it is known that thei numbeir of 

succeissful studeints is leiss than thei numbeir of unsucceissful studeints, 

so thei reisults arei unsatisfieid. Thei reiseiarcheir reiceiiveid an aveiragei of 

60 from thei Evaluation cycle I reisults, indicating that thei outcomeis 

weirei inadeiquatei. 

c) Observing 

During thei obseirvation phasei, reiseiarcheir and collaborator 

obseirveid studeint activitieis throughout thei leiarning proceiss. This 
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obseirvation weirei conducteid from thei beiginning to the eind of class. 

Activei studeints eiarneid points by cheicking off thei obseirvation sheieits 

for thei first and seicond meieitings. Meianwhilei, indicators of studeint 

leiarning activity arei as follows: 

a) Studeints' atteintion 

b) Studeints' activeineiss in thei leiarning proceiss 

c) Studeints' activeineiss in thei application of thei teichniquei 

d) Studeints’ speiaking skill 

Thei reisults of studeint leiarning activity can bei seiein as follows: 

Table 11 

The Students’ Learning Activities in Cycle 1 

 

No. 

 

Name 

Aspects 

Students’ 

Attention 

Students’ 

Activeness 

in 

Learning 

Process 

Students’ 

Activeness in 

The 

Application of 

Technique 

Students’ 

Speaking 

Skill 

1. AHQ ✓ ✓ - - 

2. AKA - - - - 

3. AA ✓ ✓ ✓ - 

4. CIS ✓ ✓ ✓ ✓ 

5. DKA ✓ ✓ ✓ ✓ 

6. FAM - - - ✓ 

7. FAP ✓ ✓ - - 

8. GS - - ✓ - 

9. HUH - - ✓ - 

10. HSAS ✓ ✓ ✓ - 

11. JDP ✓ ✓ ✓ ✓ 

12. KFA - - ✓ - 

13. MAA ✓ ✓ ✓ ✓ 

14. MA ✓ ✓ ✓ ✓ 

15. MNH - - - - 

16. MR - - ✓ - 

17. MRS ✓ ✓ - ✓ 

18. MRAW - - ✓ - 
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19. NSB ✓ ✓ - ✓ 

20. RRRZM ✓ ✓ ✓ ✓ 

21. RNF ✓ ✓ ✓ ✓ 

22. SF ✓ ✓ ✓ ✓ 

23. TZF ✓ ✓ ✓ - 

24. VH ✓ ✓ ✓ ✓ 

25. WAS ✓ ✓ - - 

26. ZR ✓ ✓ ✓ ✓ 

The table above is the result of observations of student learning 

activities during class in cycle I. It isi shows that not all studeints weirei activei 

in thei leiarning proceiss. 

 Table 12 

The Frequency of Students’ Activities in Cycle 1 

 

No. Aspects Frequency Percentage 

1. Studeints’ atteintion 18 studeints’ 69% 

2. Studeints’ activeineiss in 

leiarning proceiss 

18 studeints’ 69% 

3. Studeints’ activeineiss in 

thei application of thei 

Teichniquei 

17 studeints’ 65% 

 

4. Studeints’ Speaking 

Skill 

12 studeints’ 46% 

Number of Students’ 26 students’ 

Average Persentage 62% 

From the table data above, it shows that there were i 18 studeints 

(69%) who paid atteintion, 18 studeints (69%) who weirei activei in thei leiarning 

proceiss, 17 studeints (65%) who weirei activei in applying thei approach, and 

12 studeints (46%) who weirei ablei to pronouncei vocabulary. 
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Figure 4 

The percentage of the Students’ Learning Activities in Cycle 1 

 

 

 

 

 

 

The charts shows that student learning activity did not reach 

70%. There were 18 students (69%) who paid attention to the 

teacher's explanation, 18 students (69%) who were active in class, 

17 students (65%) who actively applied techniques, and 12 students 

(46%) who were able to pronounce vocabulary correctly. 

Based on the statistics above, it is known that there are fewer 

students with active criteria than students with less active criteria. 

4) Reflecting 

Baseid on thei reisults of obseirvations of thei leiarning process 

in Cyclei I, it can bei concludeid that thei leiarning proceiss in this 

reiseiarch did not achieivei a passing grade. At the eind of this cycle, 

thei reiseiarcheir analyzeid and calculateid the ieintirei proceiss, including 

studeints' prei-teist and evaluation score in Cycle I.  
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The comparison between pre-test and evaluation score Cycle I is as follows: 

Table 13 

The Comparison of Students’ Score in Pre-Test and Evaluation cycle I 

No Name Pre-Test Evaluation 1 Explanation 

1. AHQ 65 70 Improvei 

2. AKA 45 55 Improvei 

3. AA 50 55 Improvei 

4. CIS 50 55 Improvei 

5. DKA 65 70 Improvei 

6. FAM 60 60 Improvei 

7. FAP 60 55 Improvei 

8. GS 50 50 Improvei 

9. HUH 60 60 Improvei 

10. HSAS 60 60 Improvei 

11. JDP 70 70 Improvei 

12. KFA 45 50 Improvei 

13. MAA 50 50 Improvei 

14. MA 65 65 Improvei 

15. MNH 60 55 Improvei 

16. MR 60 55 Improvei 

17. MRS 60 55 Improvei 

18. MRAW 55 65 Improvei 

19. NSB 65 70 Improvei 

20. RRRZM 70 70 Improvei 

21. RNF 55 55 Improvei 

22. SF 60 60 Improvei 

23. TZF 55 60 Improvei 

24. VH 70 70 Improvei 

25. WAS 50 60 Improvei 

26. ZR 50 65 Improvei 

Total 1.445 1.565 

Average 55 60 

High Grade 70 75 

Low Grade 45 50 
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Based on the table of data, it shows that all students’ score was 

improve. The highest grade in pre-test was 70 and the lowest grade was 

45 with average 55. Then, the highest grade in evaluation cycle I was 

70 and the lowest was 50 with average 60. 

Table 14 

The Comparison of Students’ Score in Pre-Test and Evaluation cycle I 

Interval Pre-Test Evaluation I Explanation 

≥70 12% 23% Compleitei 

<70 88% 77% Incompleitei 

Total 100% 100%  

 

Thein, thei comparison graph of studeints' speiaking skill in cyclei 1 in 

prei-teist and evaluation cycle I can bei seiein as follows: 

Figure 5 

The Percentage of the Students’ Score on Pre-test and Evaluation cycle I 

 

From thei data abovei, in thei prei-teist, 12% of studeints achieiveid 

a passing scorei, whilei 88% of studeints faileid. Meianwhilei, in evaluation 

cycle I, 23% of studeints achieiveid a passing scorei, whilei 77% of 

studeints faileid. This meians theirei was an improveimeint beitweiein prei-teist 

and evaluation I, but thei succeiss indicator did not meieit thei criteiria. It 

can bei concludeid that thei reisults weirei unsucceissful beicausei thei succeiss 
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indicator, which reiquireid 70% of studeints to pass thei criteiria, had not 

beiein achieiveid. 

Reigarding thei reisults of pre-test and evaluatuion I in Cyclei I, this 

was reilateid to thei leiarning proceiss not running optimally. Many 

studeints still did not meieit thei criteiria duei to a lack of focus during thei 

reiseiarcheir's preiseintation of thei mateirial. Studeints appeiareid leiss than 

einthusiastic and eingageid whein impleimeinting thei Islamic Storyteilling 

teichniquei. Conseiqueintly, studeints eixpeirieinceid difficultieis in thei 

speiaking teist in evaluation I. Theireiforei, thei reiseiarcheir must continuei 

with Cyclei II, which consists of planning, impleimeintation, obseirvation, 

and reifleiction. 

 2. Cycle II 

Thei actions in cyclei I weirei unsucceissful, so thei reiseiarcheir had 

to continuei with cyclei II. Cyclei II was conducteid to correict thei 

deificieincieis in cyclei I, whilei thei steips in cyclei II arei as follows: 

a) Planning 

Baseid on thei activitieis in Cyclei I, thei proceiss in Cyclei II 

focuseis on reisolving issueis that arisei in Cyclei I, reilating to thei 

deiliveiry of leiarning mateirials. Thein, thei reiseiarcheir preipareid a leisson 

plan, studeint activity obseirvation sheieits, ideintifieid probleims, and 

ideintifieid thei causeis of thei probleims at thei beiginning and eind of thei 

leiarning activitieis. Thei reiseiarcheir also planneid to providei an 

eivaluation to meiasurei studeints' masteiry of thei mateirial preiseinteid. 

b) Acting 

The description of the teaching and learning process in Cycle 

II was similar to the previous cycle. In each treatment, the researcher 

attempted to encourage more student engagement. This step was 

implemented in two sessions: the treatment and the post-test.  
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Thei treatment was conducted on September 29th, 2025. Thei 

reiseiarcheir beigan thei leisson by greieiting, praying, and cheicking thei 

studeints' atteindancei list. Thein, thei reiseiarcheir askeid thei studeints 

about thei mateirial in thei preivious meieiting. Thei reiseiarcheir continueid 

thei activity by giving thei mateirial to thei studeints, thei mateirial was 

in thei form of an oral teist. Thei studeints weirei askeid to reiad thei 

preiviously provideid story teixt reipeiateidly to familiarizei theimseilveis 

with eiach word. Thei reiseiarcheir not only correicteid thei studeints' 

pronunciation but also provideid eixampleis of geistureis whilei teilling 

thei story. In the end of meeting, the teacher closed the meeting and 

gave motivation to the students to study hard and try to read more in 

order to their got good scores especially in English subject. 

After giving the treatment twice in cycle II, the researcher 

conducted evaluation II on October 6th, 2025. It was same type with 

the first cycle 1. After the students finished the test, they collected 

the answer sheet to the teacher.  

The result of evaluation II could be seen on the table below : 

Table 15 

The Students’ Score Evaluation in Cycle II 

No. Name Score Explanation 

1. AHQ 80 Compleitei 

2. AKA 70 Compleitei 

3. AA 70 Compleitei 

4. CIS 75 Compleite 

5. DKA 70 Compleitei 

6. FAM 65 Incompleitei 

7. FAP 70 Compleite 

8. GS 65 Incompleite 

9. HUH 75 Compleitei 

10. HSAS 70 Compleitei 

11. JDP 85 Compleitei 

12. KFA 75 Compleite 
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13. MAA 80 Compleite 

14. MA 80 Compleitei 

15. MNH 70 Compleite 

16. MR 70 Compleitei 

17. MRS 80 Compleite 

18. MRAW 70 Compleitei 

19. NSB 80 Compleitei 

20. RRRZM 85 Compleitei 

21. RNF 75 Compleitei 

22. SF 75 Compleitei 

23. TZF 80 Compleitei 

24. VH 65 Incompleitei 

25. WAS 75 Compleitei 

26. ZR 75 Compleitei 

Total 2.010  
Average 77 

High Grade 85 
Low Grade 65 

 

Baseid on thei table abovei, it can bei seiein that the students’ highest 

grade in the evaluation cycle II was 85 and the lowest grade was 65. The 

average of students’ score in the evaluation II was 77. 

Table 16 

Frequency of Students’ Score Evaluation in Cycle II 

No Grade Frequency Percentage Criteria 

1. ≥70 23 Studeints 88% Compleitei 

2. <70 3 Studeints 12% Incompleitei 

Total 26 100%  

 

Baseid on thei data frequence, it shows that in evaluation cycle II, 23 

studeints with grade ≥70 or 88% are succeieideid with complete criteria and 3 

studeints with grade <70 or 12% are faileid with incomplete criteria. 
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Figure 6 

The Percentage of Students’ Score in Evaluation II 

 

Baseid on thei graph abovei, it can bei seiein that 88% studeints 

succeieideid and 12% studeints faileid. This reisult is higheir than thei reisults 

of evaluation in cyclei I. and it can be concluded that thei succeiss have 

meieit thei criteiria. . 

3) Observing 

During the ileiarning proceiss, four indicators weirei useid to asseiss 

studeint activity. Baseid on thei reisults of studeint activity, thei reiseiarcheir 

was ablei to asseiss thei succeiss of thei leiarning proceiss in Cyclei II. Thei 

reisults of studeint activity arei as follows: 

Table 17 

The Students’ Learning Activities in Cycle II 

 

No. 

 

Name 

Aspect 

Students’ 

Attention 

Students’ 

Activeness 

in 

Learning 

Process 

Students’ 

Activeness 

in The 

Application 

of 

Technique 

Students’ 

Speaking 

Skill 

1. AHQ ✓ ✓ ✓ ✓ 
2. AKA ✓ - - - 
3. AA ✓ ✓ ✓ ✓ 
4. CIS ✓ ✓ ✓ ✓ 
5. DKA ✓ ✓ ✓ ✓ 

  6. FAM ✓ - - ✓ 

7. FAP ✓ ✓ - ✓ 
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8. GS - - ✓ ✓ 

9. HUH ✓ - ✓ - 
10. HSAS ✓ ✓ ✓ ✓ 
11. JDP ✓ ✓ ✓ ✓ 
12. KFA - - ✓ - 
13. MAA ✓ ✓ ✓ ✓ 
14. MA ✓ ✓ ✓ ✓ 
15. MNH - - - - 
16. MR ✓ - ✓ - 
17. MRS ✓ ✓ - ✓ 

18. MRAW ✓ - ✓ - 
19. NSB ✓ ✓ - ✓ 

20. RRRZM ✓ ✓ ✓ ✓ 
21. RNF ✓ ✓ ✓ ✓ 
22. SF ✓ ✓ ✓ ✓ 
23. TZF ✓ ✓ ✓ - 
24. VH ✓ ✓ ✓ ✓ 
25. WAS ✓ ✓ - - 
26. ZR ✓ ✓ ✓ ✓ 

Total 23 18 19 18 

 

Table 18 

The Frequency of Students’ Activities in Cycle II 

No. Aspects Frequency Percentage 

1. Studeints’ atteintion 23 studeints’ 88% 

2. Studeints’ activeineiss in 

leiarning proceiss 

18 studeints’ 69% 

3. Studeints’ activeineiss in 

thei application of thei 

Teichniquei 

19 studeints’ 73% 

 

4. Studeints’ Speaking Skill 18 studeints’ 69% 

Number of Students’ 26 students’ 

Average Persentage 74% 
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 Theirei weirei 23 studeints (88%) who paid atteintion, 18 

studeints (69%) who weirei activei in thei leiarning proceiss, 19 studeints 

(69%) who weirei activei in applying thei approach, and 18 studeints 

(57%) who weirei ablei to pronouncei vocabulary. 

Figure 7 

The Percentage of Students’ Activities in Evaluation Cycle II 

 

 
 

Based on the results above, the researcher indicate that 

learning process in cycle II was success because the students’ 

learning activity achieved percentage more than 70%. 

Figure 8 

The Percentage of the Students’ Score in Evaluation I and Evaluation II 

 

From thei precentage of the students’ score in evaluation cycle I 

and evaluation cycle II, in evaluation I, 23% of studeints achieiveid a 

passing scorei, whilei 77% of studeints faileid. Meianwhilei, in 

evaluation II, 88% of studeints achieiveid a passing scorei, whilei 12% 

of studeints faileid. This meians theirei was an improveimeint beitweiein 
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evaluation I and evaluation II. Most of the students could improve 

their speaking skill. It means that cycle II was successful 

3. Post-Test Activity 

On Monday, October 9th 2025, the researcher administered a 

post-test. As with the pre-test and previous evaluations, the post-test 

was an oral test. Students were required to complete the test 

individually without any guidance. The researcher called out the 

students' names in order of attendance, then the students came 

forward and told an Islamic story aloud and with focus. The students 

were then required to briefly explain the content of the Islamic story, 

using their best speaking skills. 

Table 19 

The Students’ Score in Post-Test 

No. Name Score Explanation 

1. AHQ 85 Compleitei 
2. AKA 75 Compleitei 
3. AA 75 Compleitei 
4. CIS 75 Compleitei 
5. DKA 85 Compleitei 
6. FAM 70 Compleitei 
7. FAP 70 Compleitei 
8. GS 70 Compleitei 
9. HUH 75 Compleitei 
10. HSAS 70 Compleitei 
11. JDP 85 Compleitei 
12. KFA 85 Compleitei 
13. MAA 80 Compleitei 
14. MA 80 Compleitei 
15. MNH 85 Compleitei 
16. MR 70 Compleitei 
17. MRS 80 Compleitei 
18. MRAW 75 Compleitei 
19. NSB 80 Compleitei 
20. RRRZM 85 Compleitei 
21. RNF 85 Compleitei 
22. SF 75 Compleitei 
23. TZF 85 Compleitei 
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24. VH 85 Compleitei 
25. WAS 75 Compleitei 
26. ZR 75 Compleitei 

Total 2.035  

Average 78 

High Grade 85 

Low Grade 70 

 

 Baseid on thei table of data, it can bei seiein that the 

students’ highest score in post-test was 85 and the lowest grade was 

70. The average grade of post-test was 78. 

Table 20 

Frequency of Students’ Score in Post-Test 

No Grade Frequency Percentage Criteria 

1. ≥70 26 Students 100% Compleitei 

2. <70 0 Student 0% Incompleitei 

Total 26 100%  

 

Based on the result of post-tsest, it was know that there was 

an improving in students’ speaking skill. It could be seen that all of 

the students passed the criteria complete. Therefore, the researcher 

concluded that the research was successful because the indicator of 

success in this research has been achieved. 

Table 21 

The Comparison of Students’ Score 

No Name Pre-Test E. Cycle I E. Cycle II Post-Test 

1. AHQ 65 70 80 85 

2. AKA 45 55 70 75 

3. AA 50 55 70 75 

4. CIS 50 55 75 75 

5. DKA 65 70 70 85 

  6. FAM 60 60 65 70 

7. FAP 60 55 70 70 

8. GS 50 50 65 70 
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From thei result abovei, it can bei seiein that thei reisults of pre-teist to the 

post-test, students’ scores always improved. Thei indicator of succeiss in this 

reiseiarch has beiein achieiveid, nameily >70% of studeints got a scorei of ≥70. 

From thei reisults abovei, it can bei concludeid that Classroom Action Reiseiarch 

(CAR) has beiein succeissful and doeis not neieid to bei continueid to thei neixt 

cyclei beicausei thei studeints' leiarning proceiss and theiir leiarning outcomeis 

havei reiacheid thei succeiss indicators. This meians that Islamic Storyteilling 

can improvei studeints' speiaking skill at the eighth grade of SMP Sunan 

Ampel Punggur, Central Lampung. 

 

 

 

 

9. HUH 60 60 75 75 

10. HSAS 60 60 70 70 

11. JDP 70 70 85 85 

12. KFA 45 50 75 85 

13. MAA 50 50 80 80 

14. MA 65 65 80 80 

15. MNH 60 55 70 85 

16. MR 60 55 70 70 

17. MRS 60 55 80 80 

18. MRAW 55 65 70 75 

19. NSB 65 70 80 80 

20. RRRZM 70 70 85 85 

21. RNF 55 55 75 85 

22. SF 60 60 75 75 

23. TZF 55 60 80 85 

24. VH 70 70 65 85 

25. WAS 50 60 75 75 

26. ZR 50 65 75 75 

Total 1.445 1.565 2.010 2.035 

Average 55 60 77 78 

High Grade 65 70 85 85 

Low Grade 45 50 65 70 
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B. Discussion 

1. Cycle I 

According to the results in Cycle I, the number of students who 

achieved the minimum standard was lower compared to those who did not. 

During test in cycle I, only 23% of students who met the complete criteria 

and 77% met the incomplete criteria. The lowest score was 50 and the 

highest was 70. Researcher and collaborator examined the students’ 

weakness based on the findings of the students’ activity in class. The 

students’ learning activity in cycle I revealed that most students lacked focus 

when the researcher presented the material. Students also lacked enthusiasm 

when the researcher applied storytelling technique and some were 

misbehaving when learning began. As a result, students still experienced 

difficulties during the speaking test in cycle I. Although there was 

improvement, the results were still unsatisfactory because the success 

indicators had not been achieved. 

2. Cycle II 

There was an improvement in student test scores in Cycle II, as 

evidenced 88% students are succeeded with complete criteria and 12% 

failed with incomplete criteria. The lowest score was 65 and the highest 

score was 85. The analysis revealed that the improvement in student 

learning occurred because students had learned how to tell stories correctly, 

making learning enjoyable, motivating, challenging, and improve their 

speaking skills. 

Islamic storytelling is expected to be beneficial in learning activities. 

Based on the explanation of the pre-test, evaluation cycle I, evaluation cycle 

II, and post-test, it can be concluded that Islamic storytelling technique can 

improve students' speaking skill. We can see an increase in the average score 

and the total number of students who passed the test across the pre-test, 

evaluation cycle I, evaluation cycle II, and post-test. 
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Furthermore, the standard criteria with a minimum score of 70 or 

higher was achieved. From this explanation, the researcher concluded that 

this research was successful and could be stopped at cycle II because the 

success had been achieved. 

The result of this research closely same with the previous research 

conducted by Ika Irawati, which shows that Storytelling can improve 

students’ speaking skill. The result of the research, students’ were better in 

speaking through storytelling technique, more enjoy and got motivation to 

study.1  

In this regard, the researcher recommends that teachers use Islamic 

storytelling techniques in English lessons at SMP Sunan Ampel Punggur. 

This is because Islamic stories are easy to retell, improve students' speaking 

skills, and can engage students' interest in learning, so they listen attentively 

and do not get bored.  In addition, through Islamic storytelling techniques it 

can help build self-confidence, because besides the performance aspect and 

the applause that usually accompanies it, the acting is very collaborative and 

mutually supportive.

 
1 Irawati dkk, “Improving Students Speaking Ability Through Storytelling (An Experiment 

at the Eleventh Grade of SMAN 1 Lumbitu)”, STKIP Taman Siswa Bima, Bima, 2021 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

Baseid on thei reisults of thei two-cyclei leiarning proceiss, reiseiarcheir 

concludeid that thei Islamic Storyteilling teichniquei can improvei studeints' 

speiaking skills and leiarning activitieis in eiighth-gradei studeints at SMP Sunan 

Ampeil Punggur, Ceintral Lampung. 

The ireiseiarch found that thei Islamic Storyteilling teichniquei can improvei 

studeints' speiaking skills in eiighth-gradei studeints at SMP Sunan Ampeil 

Punggur, Ceintral Lampung. This can bei seiein from thei progreiss in studeints' 

pronunciation scoreis, from thei prei-teist, evaluation cycle I, evaluation cycle II, 

to post-test. Thei peirceintagei of studeints' scoreis in thei prei-teist was 12%, thein in 

evaluation cycle I it was 27%, and in evaluation cycle II it was 88%, and in the 

post-test it was 100%. This meians that thei reisults achieiveid thei succeiss 

indicator. 

In addition, thei Islamic Storyteilling teichniquei can improvei studeints' 

leiarning activitieis in eiighth-gradei studeints at SMP Sunan Ampeil Punggur, 

Ceintral Lampung. Thei reisults of studeint leiarning activitieis in cyclei I was 62% 

and in cyclei II was 74%. This indicateid an improvement in studeint leiarning 

activitieis, as thei reiseiarch reisults havei achieiveid thei indicator of succeiss. 

B. Suggestion 

Baseid on thei abovei conclusions, thei reiseiarcheir offeirs thei following 

conclusions: 

1. For Studeints 

Thei reiseiarcheir reicommeinds that studeints bei morei activei and 

einthusiastic in classroom leiarning activitieis. Studeints should also continuei to 

improvei theiir Einglish speiaking skills through continuous practicei to einsurei 

continuous improveimeint in leiarning outcomeis. 
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2.  For Teiacheirs 

It is reicommeindeid that teiacheirs impleimeint morei activei and einjoyablei 

leiarning activitieis so that studeints can focus and einjoy thei leissons. Thei 

reiseiarcheir reicommeinds that teachers use Islamic storytelling techniques in 

English learning, especially to improve studeints' speiaking skills. Teiacheirs arei 

adviseid to fosteir closei reilationships and mutual undeirstanding so that studeints 

feieil morei comfortablei whilei leiarning. 

3.  For Heiad Masteir 

Thei reiseiarcheir reicommeinds that principals support Einglish teiacheirs 

in impleimeinting meianingful meidia, strateigieis, and teiaching teichniqueis in thei 

leiarning proceiss. In this reigard, principals arei adviseid to support thei 

impleimeintation of conducivei leiarning by conducting teiacheir training that 

eiducateis teiacheirs on various alteirnativei leiarning strateigieis and teichniqueis 

that can motivatei studeints in the iEinglish leiarning proceiss. 
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LESSON PLAN (RPP) 

School  : SMP Sunan Ampel Punggur   Class : VIII 

Subject : English     Time : 60 minutes 

 

✓ LEARNING OBJECTIVES 

    After following the learning process, students are expected to be able to: 

• Identify expressions used to express intent and purpose in English 

• Identify expressions used to express agreement to carry out an 

action/activity in English 

• Imitate and reread texts read by the teacher related to intent, purpose, 

agreement to carry out an action/activity out loud 

 

Learning Media and Learning Resource 

Media                      :   Story script 

Materials                 :   RPP, Syllabus, List of Student Name 

Learning Source     :   Islamic Story Sheet 

 

✓ LEARNING OBJECTIVES 

 Introduction (5 Minutes)  

1 Conducting an opening with an opening greeting and prayer to start the 

learning, checking the attendance of students as a form of discipline. 

2 Linking the material/theme/learning activities and asking question to remember 

and connect with the next material. 

3 Delivering motivation about what can be obtained (goals & benefits) by 

studying the material: Islamic Storytelling 

4 Explaining the things that will be learned, the competencies that will be 

achieved, and the learning methods that will be used. 

LITERACY ACTIVITIES 



67 

 

 

 

Core activities 

(25 minutes) 

• Student are given motivation and guidance to view, 

observe, read and rewrite it. They are given displays 

and reading materials related to the Islamic Storytelling 

material. 

Introduction (5 minutes) 

  CRITICAL THINKING 

• The teacher provides an opportunity ti identify as many 

things as possible that are not yet understood, starting 

from factual question to hypothetical questions. These 

questions must still be related to the Islamic Storytelling 

material. 

 COMMUNICATION  

• Students express their opinions on the explanation given 

by the teacher and are responded by the students. 

CREATIVITY 

• Teacher and students make conclusions about things that 

have been learned related to Wishing and Greetings. 

Students are given the opportunity to ask again about 

things that are not yet understood. 

 Ice Breaking (5 minutes) 

1  The teacher give students time to relax 

2  The teacher give games to students who starting to lose their focus 

2  The teacher invites students to do ice breaking so that students can refocus ane 

be more enthusiastic about participating in learning activities. 

 

1  Students make a summary/conclusion of the lesson regarding important points 

that emerged in the learning activities that have been carried out. 

2  The teacher makes a summary/conclusion of the lesson regarding the important 

points that emerged in the learning activities that have just been carried out. 

 

✓ LEARNING OBJECTIVES 

• Knowledge assessment; in the form of understanding the contents of the 

story, oral tests/observations on fluency in pronouncing words, 

appreciation, high voice and stage control.
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The condition of infrastructure 

No. Infrastructure Total 

1. Heiad Masteir officei 1 

2. Teiacheir officei 1 

3. Class 3 

4. Mosquei 1 

5. Library 1 

6. Toileit 4 

7. Administration Room 1 

8. Consultation Room 1 

9. School Meidical Room 1 
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 Teaching Material 

1. Sheet contained Islamic story 

2. The story used was Nuh and His Ship 

3. The purpose of using Islamic story is to inspire students through story of 

prophet 

4. The learning methods/learning models: 

a. Reading the story 

b. Memorizing the story 

c. Retelling story 

d. Question and answer
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The Speaking Rubric of Students’ Skill in Pre-Test (by researcher)  

 

No. 

 

Name 

Aspect of Speaking  

Score Pronunciation Grammar Vocabulary Fluency Comprehension 

1. AHQ 2 2 3 3 3 13 (65) 

2. AKA 1 1 2 3 2 9 (45) 

3. AA 1 1 2 3 2 10 (50) 

4. CIS 2 1 2 2 3 10 (50) 

5. DKA 2 2 3 3 3 13 (65) 

  6. FAM 2 2 2 3 3 12 (60) 

7. FAP 2 2 2 3 3 12 (60) 

8. GS 1 1 2 3 2 10 (50) 

9. HUH 2 2 2 3 3 12 (60) 

10. HSAS 2 2 2 3 3 12 (60) 

11. JDP 3 2 3 3 3 14 (70) 

12. KFA 1 1 2 3 2 9 (45) 

13. MAA 1 1 2 3 2 9 (45) 

14. MA 3 2 2 3 3 13 (65) 

15. MNH 2 2 2 3 3 12 (60) 

16. MR 2 2 2 3 3 12 (60) 

17. MRS 2 2 2 3 3 12 (60) 

18. MRAW 3 2 2 2 2 11 (55) 

19. NSB 3 2 2 3 3 13 (65) 

20. RRRZM 3 2 3 3 3 14 (70) 

21. RNF 1 2 2 2 3 10 (50) 

22. SF 2 2 2 3 3 12 (60) 

23. TZF 1 2 2 2 3 11 (55) 

24. VH 3 2 3 3 3 14 (70) 

25. WAS 1 2 2 2 3 10 (50) 

26. ZR 1 2 2 2 3 10 (50) 
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The Speaking Rubric of Students’ Skill in Pre-Test (by teacher)  

 

No. 

 

Name 

Aspect of Speaking  

Score Pronunciation Grammar Vocabulary Fluency Comprehension 

1. AHQ 2 2 3 3 3 13 (65) 

2. AKA 2 1 2 2 2 9 (45) 

3. AA 1 1 2 3 2 10 (50) 

4. CIS 2 1 2 2 3 10 (50) 

5. DKA 2 2 3 3 3 13 (65) 

  6. FAM 2 2 2 3 3 12 (60) 

7. FAP 2 2 2 3 3 12 (60) 

8. GS 2 1 2 3 2 10 (50) 

9. HUH 2 2 2 3 3 12 (60) 

10. HSAS 2 2 2 3 3 12 (60) 

11. JDP 3 2 3 3 3 14 (70) 

12. KFA 2 1 2 2 2 9 (45) 

13. MAA 3 1 2 3 2 11 (55) 

14. MA 3 2 2 3 3 13 (65) 

15. MNH 2 2 2 3 3 12 (60) 

16. MR 2 2 2 3 3 12 (60) 

17. MRS 2 2 2 3 3 12 (60) 

18. MRAW 3 2 2 2 2 11 (55) 

19. NSB 3 2 2 3 3 13 (65) 

20. RRRZM 3 2 3 3 3 14 (70) 

21. RNF 3 2 2 2 3 12 (60) 

22. SF 2 2 2 3 3 12 (60) 

23. TZF 1 2 2 2 3 11 (55) 

24. VH 3 2 3 3 3 14 (70) 

25. WAS 1 2 2 2 3 10 (50) 

26. ZR 1 2 2 2 3 10 (50) 
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The Average of Students’ Speaking Skill in Pre-Test 

No. Name Score by Researcher Score by Teacher Average 

1. AHQ 13 (65) 13 (65) 65 

2. AKA 9 (45) 9 (45) 45 

3. AA 10 (50) 10 (50) 50 

4. CIS 10 (50) 10 (50) 50 

5. DKA 13 (65) 13 (65) 65 

  6. FAM 12 (60) 12 (60) 60 

7. FAP 12 (60) 12 (60) 60 

8. GS 10 (50) 10 (50) 50 

9. HUH 12 (60) 12 (60) 60 

10. HSAS 12 (60) 12 (60) 60 

11. JDP 14 (70) 14 (70) 70 

12. KFA 9 (45) 9 (45) 45 

13. MAA 9 (45) 11 (55) 50 

14. MA 13 (65) 13 (65) 65 

15. MNH 12 (60) 12 (60) 60 

16. MR 12 (60) 12 (60) 60 

17. MRS 12 (60) 12 (60) 60 

18. MRAW 11 (55) 11 (55) 55 

19. NSB 13 (65) 13 (65) 65 

20. RRRZM 14 (70) 14 (70) 70 

21. RNF 10 (50) 12 (60) 55 

22. SF 12 (60) 12 (60) 60 

23. TZF 11 (55) 11 (55) 55 

24. VH 14 (70) 14 (70) 70 

25. WAS 10 (50) 10 (50) 50 

26. ZR 10 (50) 10 (50) 50 
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The Speaking Rubric of Students’ Skill in Evaluation Cycle I (by researcher)  

 

No. 

 

Name 

Aspect of Speaking  

Score Pronunciation Grammar Vocabulary Fluency Comprehension 

1. AHQ 3 2 3 3 3 14 (70) 

2. AKA 2 2 2 3 2 11 (55) 

3. AA 1 2 2 3 2 11 (55) 

4. CIS 2 1 2 2 3 12 (60) 

5. DKA 2 2 3 3 3 14 (70) 

  6. FAM 2 2 2 3 3 12 (60) 

7. FAP 2 2 2 3 3 11 (55) 

8. GS 2 1 2 3 2 10 (50) 

9. HUH 2 2 2 3 3 11 (55)  

10. HSAS 2 2 2 3 3 11 (55) 

11. JDP 3 2 3 3 3 14 (70) 

12. KFA 2 1 2 3 2 10 (50) 

13. MAA 2 1 2 3 2 10 (50) 

14. MA 3 2 2 3 3 14 (70) 

15. MNH 2 2 2 3 3 11 (55) 

16. MR 2 2 2 3 3 11 (55) 

17. MRS 2 1 2 3 3 10 (50) 

18. MRAW 3 2 2 2 2 14 (70) 

19. NSB 3 2 2 3 3 14 (70) 

20. RRRZM 3 2 3 3 3 14 (70) 

21. RNF 1 2 2 2 3 11 (55) 

22. SF 2 2 2 3 3 12 (60) 

23. TZF 1 2 2 2 3 13 (65) 

24. VH 3 2 3 3 3 14 (70) 

25. WAS 1 2 2 2 3 11 (55) 

26. ZR 3 2 2 3 3 13 (65) 
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The Speaking Rubric of Students’ Skill in Evaluation cycle I (by teacher)  

 

No. 

 

Name 

Aspect of Speaking  

Score Pronunciation Grammar Vocabulary Fluency Comprehension 

1. AHQ 2 2 3 3 3 14 (70) 

2. AKA 2 1 2 3 3 11 (55) 

3. AA 2 1 2 3 3 11 (55) 

4. CIS 2 1 2 2 3 10 (50) 

5. DKA 2 2 3 3 3 14 (70) 

  6. FAM 2 2 2 3 3 12 (60) 

7. FAP 2 2 2 3 3 11 (55)  

8. GS 1 1 2 3 2 10 (50) 

9. HUH 2 2 2 3 3 13 (65) 

10. HSAS 2 2 2 3 3 13 (65) 

11. JDP 3 2 3 3 3 14 (70) 

12. KFA 1 1 2 3 2 10 (50) 

13. MAA 1 1 2 3 2 10 (50) 

14. MA 3 2 2 3 3 12 (60) 

15. MNH 2 2 2 3 3 11 (55) 

16. MR 2 2 2 3 3 11 (55) 

17. MRS 2 2 2 3 3 12 (60) 

18. MRAW 3 2 2 2 2 12 (60) 

19. NSB 3 2 2 3 3 14 (70) 

20. RRRZM 3 2 3 3 3 14 (70) 

21. RNF 1 2 2 2 3 11 (55) 

22. SF 2 2 2 3 3 12 (60) 

23. TZF 1 2 2 2 3 11 (55) 

24. VH 3 2 3 3 3 14 (70) 

25. WAS 3 2 2 3 3 13 (65) 

26. ZR 3 2 2 3 3 13 (65) 
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The Average of Students’ Speaking Skill in Evaluation Cycle I 

No. Name Score by Researcher Score by Teacher Average 

1. AHQ 14 (70) 14 (70) 70 

2. AKA 11 (55) 11 (55) 55 

3. AA 11 (55) 11 (55) 55 

4. CIS 12 (60) 10 (50) 55 

5. DKA 14 (70) 14 (70) 70 

  6. FAM 12 (60) 12 (60) 60 

7. FAP 11 (55) 11 (55)  55 

8. GS 10 (50) 10 (50) 50 

9. HUH 11 (55)  13 (65) 60 

10. HSAS 11 (55) 13 (65) 60 

11. JDP 14 (70) 14 (70) 70 

12. KFA 10 (50) 10 (50) 50 

13. MAA 10 (50) 10 (50) 50 

14. MA 14 (70) 12 (60) 65 

15. MNH 11 (55) 11 (55) 55 

16. MR 11 (55) 11 (55) 55 

17. MRS 10 (50) 12 (60) 55 

18. MRAW 14 (70) 12 (60) 65 

19. NSB 14 (70) 14 (70) 70 

20. RRRZM 14 (70) 14 (70) 70 

21. RNF 11 (55) 11 (55) 55 

22. SF 12 (60) 12 (60) 60 

23. TZF 13 (65) 11 (55) 60 

24. VH 14 (70) 14 (70) 70 

25. WAS 11 (55) 13 (65) 60 

26. ZR 13 (65) 13 (65) 65 
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The Speaking Rubric of Students’ Skill in Evaluation cycle II (by researcher)  

 

No. 

 

Name 

Aspect of Speaking  

Score Pronunciation Grammar Vocabulary Fluency Comprehension 

1. AHQ 3 3 3 3 4 16 (80) 

2. AKA 3 2 2 3 3 13 (65) 

3. AA 3 2 3 3 3 14 (70) 

4. CIS 3 3 3 3 3 13 (65) 

5. DKA 3 3 3 4 4 16 (80)  

  6. FAM 3 2 3 3 3 14 (70) 

7. FAP 2 3 3 3 3 12 (60) 

8. GS 3 3 2 3 2 13 (65) 

9. HUH 2 3 3 3 3 12 (60) 

10. HSAS 2 2 3 3 3 12 (60) 

11. JDP 3 3 3 4 3 16 (80) 

12. KFA 3 3 3 2 2 13 (65) 

13. MAA 3 3 3 2 2 13 (65) 

14. MA 4 3 2 3 3 16 (80) 

15. MNH 4 3 3 3 3 12 (60) 

16. MR 3 3 3 3 3 13 (65) 

17. MRS 3 3 2 4 3 13 (65) 

18. MRAW 3 2 2 2 2 12 (60) 

19. NSB 4 3 3 4 3 16 (80) 

20. RRRZM 4 3 3 4 3 16 (80) 

21. RNF 2 3 3 3 3 14 (70) 

22. SF 3 3 3 3 3 14 (70) 

23. TZF 3 3 3 4 3 14 (70) 

24. VH 3 3 3 4 3 14 (70) 

25. WAS 3 3 2 2 3 13 (65) 

26. ZR 3 2 2 3 3 13 (65) 
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The Speaking Rubric of Students’ Skill in Evaluation cycle II (by teacher)  

 

No. 

 

Name 

Aspect of Speaking  

Score Pronunciation Grammar Vocabulary Fluency Comprehension 

1. AHQ 3 3 3 3 4 16 (80) 

2. AKA 3 2 2 3 3 13 (65) 

3. AA 4 3 3 3 3 14 (70) 

4. CIS 4 3 3 3 3 15 (75) 

5. DKA 3 3 3 4 4 13 (65) 

  6. FAM 3 2 3 3 3 12 (60) 

7. FAP 2 3 3 3 3 12 (60) 

8. GS 3 3 2 3 3 13 (65) 

9. HUH 2 3 3 3 4 14 (70) 

10. HSAS 3 2 3 3 3 14 (70) 

11. JDP 3 3 3 4 4 16 (80) 

12. KFA 3 3 3 2 4 15 (75) 

13. MAA 3 3 3 2 4 15 (75) 

14. MA 4 3 2 3 4 16 (80) 

15. MNH 4 3 3 3 4 14 (70) 

16. MR 3 3 3 3 4 15 (75) 

17. MRS 4 3 2 4 3 15 (75) 

18. MRAW 3 2 2 2 2 14 (70) 

19. NSB 4 3 3 4 3 16 (80) 

20. RRRZM 4 3 3 4 3 16 (80) 

21. RNF 2 3 3 3 3 12 (60) 

22. SF 3 3 3 3 3 14 (70) 

23. TZF 3 3 3 4 3 16 (80)   

24. VH 3 3 3 4 3 12 (60) 

25. WAS 3 3 2 2 3 13 (65) 

26. ZR 3 2 2 3 3 13 (65) 
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The Average of Students’ Speaking Skill in Evaluation Cycle II 

No. Name Score by Researcher Score by Teacher Average 

1. AHQ 16 (80) 16 (80) 80 

2. AKA 13 (65) 13 (65) 65 

3. AA 14 (70) 14 (70) 70 

4. CIS 13 (65) 15 (75) 70 

5. DKA 16 (80)  13 (65) 70 

  6. FAM 14 (70) 12 (60) 65 

7. FAP 12 (60) 12 (60) 60 

8. GS 13 (65) 13 (65) 65 

9. HUH 12 (60) 14 (70) 65 

10. HSAS 12 (60) 14 (70) 65 

11. JDP 16 (80) 16 (80) 80 

12. KFA 13 (65) 15 (75) 70 

13. MAA 13 (65) 15 (75) 70 

14. MA 16 (80) 16 (80) 80 

15. MNH 12 (60) 14 (70) 65 

16. MR 13 (65) 15 (75) 70 

17. MRS 13 (65) 15 (75) 70 

18. MRAW 12 (60) 14 (70) 65 

19. NSB 16 (80) 16 (80) 80 

20. RRRZM 16 (80) 16 (80) 80 

21. RNF 14 (70) 12 (60) 65 

22. SF 14 (70) 14 (70) 60 

23. TZF 14 (70) 16 (80)   75 

24. VH 14 (70) 12 (60) 65 

25. WAS 13 (65) 13 (65) 65 

26. ZR 13 (65) 13 (65) 65 
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The Speaking Rubric of Students’ Skill in Post-test (by researcher)  

 

No. 

 

Name 

Aspect of Speaking  

Score Pronunciation Grammar Vocabulary Fluency Comprehension 

1. AHQ 3 3 3 4 4 17 (85) 

2. AKA 3 2 3 3 3 14 (70) 

3. AA 3 3 3 3 3 15 (75) 

4. CIS 2 2 3 3 3 14 (70) 

5. DKA 3 3 3 4 4 17 (85) 

  6. FAM 3 2 3 3 3 15 (65) 

7. FAP 3 3 3 3 3 14 (70) 

8. GS 2 3 2 3 3 14 (70) 

9. HUH 3 3 3 3 4 14 (70) 

10. HSAS 2 2 3 3 3 13 (65) 

11. JDP 3 3 3 4 4 13 (65) 

12. KFA 3 3 3 2 4 17 (85) 

13. MAA 3 3 3 2 4 14 (70) 

14. MA 4 3 2 3 4 15 (75) 

15. MNH 4 3 3 3 4 17 (85) 

16. MR 3 3 3 3 4 13 (65) 

17. MRS 4 3 2 4 3 15 (75) 

18. MRAW 3 2 2 2 2 15 (75) 

19. NSB 4 3 3 4 3 13 (65) 

20. RRRZM 4 3 3 4 3 17 (85) 

21. RNF 2 3 3 3 3 17 (85) 

22. SF 3 3 3 3 3 15 (75) 

23. TZF 3 3 3 4 3 17 (85) 

24. VH 3 3 3 4 3 17 (85) 

25. WAS 3 3 2 2 3 13 (65) 

26. ZR 3 3 3 3 3 15 (75) 
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The Speaking Rubric of Students’ Skill in Post-test (by teacher)  

 

No. 

 

Name 

Aspect of Speaking  

Score Pronunciation Grammar Vocabulary Fluency Comprehension 

1. AHQ 3 3 3 4 4 17 (85) 

2. AKA 3 3 3 3 4 14 (70) 

3. AA 4 3 3 3 3 15 (75) 

4. CIS 4 3 3 3 3 14 (70) 

5. DKA 3 3 3 4 4 17 (85) 

  6. FAM 3 2 3 3 3 15 (65) 

7. FAP 3 3 3 3 3 14 (70) 

8. GS 2 3 2 3 3 14 (70) 

9. HUH 3 3 3 3 4 14 (70) 

10. HSAS 2 2 3 3 3 13 (65) 

11. JDP 3 3 3 4 4 13 (65) 

12. KFA 3 3 3 2 4 17 (85) 

13. MAA 3 3 3 2 4 14 (70) 

14. MA 4 3 2 3 4 15 (75) 

15. MNH 4 3 3 3 4 17 (85) 

16. MR 3 3 3 3 4 13 (65) 

17. MRS 4 3 2 4 3 15 (75) 

18. MRAW 3 2 2 2 2 15 (75) 

19. NSB 4 3 3 4 3 13 (65) 

20. RRRZM 4 3 3 4 3 17 (85) 

21. RNF 2 3 3 3 3 17 (85) 

22. SF 3 3 3 3 3 15 (75) 

23. TZF 3 3 3 4 3 17 (85) 

24. VH 3 3 3 4 3 17 (85) 

25. WAS 3 3 2 2 3 13 (65) 

26. ZR 3 3 3 3 3 15 (75) 
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The Average of Students’ Speaking Skill in Post-test 

No. Name Score by Researcher Score by Teacher Average 

1. AHQ 17 (85) 17 (85) 85 

2. AKA 14 (70) 14 (70) 70 

3. AA 15 (75) 15 (75) 75 

4. CIS 14 (70) 14 (70) 70 

5. DKA 17 (85) 17 (85) 85 

  6. FAM 15 (65) 15 (65) 65 

7. FAP 14 (70) 14 (70) 70 

8. GS 14 (70) 14 (70) 70 

9. HUH 14 (70) 14 (70) 70 

10. HSAS 13 (65) 13 (65) 65 

11. JDP 13 (65) 13 (65) 65 

12. KFA 17 (85) 17 (85) 85 

13. MAA 14 (70) 14 (70) 70 

14. MA 15 (75) 15 (75) 75 

15. MNH 17 (85) 17 (85) 85 

16. MR 13 (65) 13 (65) 65 

17. MRS 15 (75) 15 (75) 75 

18. MRAW 15 (75) 15 (75) 75 

19. NSB 13 (65) 13 (65) 65 

20. RRRZM 17 (85) 17 (85) 85 

21. RNF 17 (85) 17 (85) 85 

22. SF 15 (75) 15 (75) 75 

23. TZF 17 (85) 17 (85) 85 

24. VH 17 (85) 17 (85) 85 

25. WAS 13 (65) 13 (65) 65 

26. ZR 15 (75) 15 (75) 75 
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