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AN ANALYSIS OF PSYCHOLOGICAL FACTORS AFFECTING 

ENGLISH SPEAKING PERFORMANCE OF ELEVENTH GRADE 

STUDENTS AT SMK N 2 METRO 

 

 

ABSTRACT 

By: 

WULAN CAHYANINGTYAS PRANOWO 

 

There are several psychological factors that prevent students from speaking in 

English such as anxiety, shyness, fear of making mistakes, low of confidence, and low 

of motivation. This research aims to investigate what psychological factors negatively 

influencing  speaking performance at eleventh grade students of SMK N 2 Metro. 

This research is a qualitative research. The method used in data collection is 

observation, interviews and documentation. The subject of this research is 10 students 

of Teknik Pendingin dan Tata Udara (TPTU) at SMK N 2 Metro. 

From observation data and   in depth   interviews with   respondents, researcher  

found that psychological factors play a role in students' speaking abilities. Students 

who have a fear of making mistakes, shame, anxiety, have low self-confidence, have 

low motivation will make students  reluctant  to  speak  in  English  because  they  feel  

unable to speak English well. 

 

Keywords: Psychological  Factors,  Speaking,  Fear  of  making mistakes, Shyness, 

Anxiety, Low of confidence, and Low of motivation 
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ANALISIS FAKTOR-FAKTOR PSIKOLOGIS YANG MEMPENGARUHI 

KEMAMPUAN BERBICARA BAHASA INGGRIS PADA SISWA KELAS 

XI DI SMK N 2 METRO 

 

ABSTRAK 

Oleh : 

WULAN CAHYANINGTYAS PRANOWO 

 

Ada beberapa faktor psikologis yang menghambat siswa untuk berbicara dalam 

bahasa Inggris, seperti kecemasan, rasa malu, takut membuat kesalahan, kurangnya 

kepercayaan diri, dan kurangnya motivasi. Penelitian ini bertujuan untuk menyelidiki 

faktor-faktor psikologis apa yang secara negatif mempengaruhi kinerja berbicara pada 

siswa kelas XI di SMK N 2 Metro. 

Penelitian ini merupakan penelitian kualitatif. Metode yang digunakan dalam 

pengumpulan data adalah observasi, wawancara dan dokumentasi.. Subjek penelitian 

ini adalah 10 siswa kelas XI Teknik Pendingin dan Tata Udara (TPTU) di SMK N 2 

Metro. 

Dari data observasi dan wawancara mendalam dengan responden, peneliti 

menemukan bahwa faktor psikologis berperan dalam  kemampuan  berbicara  pada 

siswa.  Siswa  yang  takut  membuat kesalahan, seperti malu, cemas, rasa percaya diri 

yang rendah, dan memiliki motivasi yang rendah akan membuat siswa enggan 

berbicara dalam bahasa Inggris karena mereka merasa tidak mampu berbicara bahasa 

Inggris dengan baik. 

 

Kata  kunci:  Faktor  Psikologis, Takut  melakukan  kesalahan, Rasa malu, 

Kecemasan, Rendahnya kepercayaan diri, dan Rendahnya motivasi 
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MOTTO 
 

 

 

 وَالَّذِينَ جَاهَدوُا فِيناَ لنََهْدِيَنَّهُمْ سُبلَُناَ 

 
“Dan orang-orang yang bersungguh-sungguh di jalan Kami, pasti akan Kami tunjukkan 

kepada mereka jalan-jalan Kami.” 

(QS. Al-‘Ankabūt: 69) 
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CHAPTER I  

INTRODUCTION 

 

 
A. Background of the Study 

 
 

Speaking, as a basic language skill, is a vital productive ability for 

the oral transmission of information. This skill involves the ability to 

pronounce sounds or words clearly in order to express, convey, and 

communicate thoughts, ideas, or emotions. This skill serves as the primary 

means for learners to interact with others in order to achieve specific goals 

or share their opinions, intentions, aspirations, and perspectives. 

Furthermore, speaking is intrinsically linked to listening skills; effective 

oral communication requires students to listen carefully before responding. 

Unlike the process of memorizing and reciting written sentences, speaking 

is a spontaneous activity that allows students to express their ideas verbally 

in real time. 

 However, mastering speaking skills poses a considerable 

challenge. Many students experience difficulties during the process of 

developing these skills. Among the speaking problems encountered by 

English as a Foreign Language (EFL) learners, linguistic and 

psychological issues are prominent. Linguistic problems encompass 

various factors that hinder students speaking abilities, such as poor 

grammar,   limited   vocabulary,   and   difficulties   with   pronunciation. 

Language-related problems arise when individuals lack the necessary 

vocabulary to effectively communicate or struggle to construct coherent 

1 
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phrases. Many students learning English as a foreign language find it 

challenging to use appropriate words and expressions during 

conversations.  

Psychological factors are factors that are mentally or spiritually 

related to the aspects of language acquisition by students.1 There are some 

psychological factors that hinder students from speaking in English class 

such as fear of making mistake, shyness, anxiety, low of confidence and 

low of motivation. Those factors, like fear of making mistakes, were 

commonly caused by their fear of being laughed at by their friends. Some 

psychological factors such as shyness and anxiety are considered as the 

main causes of students’ reluctance to speak.2 

In line with the speaking problems above, the researcher 

conducted a pre-survey that was done at March 7th 2024 at SMK N 2 

Metro. Pre-survey was conducted to find out students' problems in 

speaking English. In the pre-survey process, the researcher conducted an 

interview with one of the English teachers. The results showed that 

fewer students whose speaking scores are able to reach the Minimum 

Mastery Criteria (MMC) is less than the number of students who are 

unable to reach the MMC. It can be concluded that the eleventh grade 

students at SMK N 2 Metro have low speaking performance. The 

 
1 Stephen D. Krashen, Principles and Practice in Second Language Acquisition (Pergamon Press, 

1982), hal. 45.  
2 Widagdo, Arif. 2020. “Faktor Psikologis Siswa / Mahasiswa Dalam Pembelajaran Bahasa 

Asing : Sebuah Dilema Bagi Pengajar Bahasa Inggris.” Konseling Edukasi: Journal of Guidance and 

Counseling 11 (1). 
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speiaking proibleims eixpeirieinceid by thei eileiveinth gradei studeints at SMK N 

2 Meitroi primarily steim froim theiir limiteid Einglish voicabulary and theiir 

masteir oif grammar is alsoi insufficieint.  

Additioinally, studeints eincoiunteir challeingeis in coinveirting ideias 

froim assigneid toipics intoi inteireisting and loigically oirganizeid oiral 

coimmunicatioin. Thei speiaking proibleims oibseirveid in eileiveinth gradei 

studeints at SMK N 2 Meitroi arei causeid by thei psychoiloigical factoirs that 

neigativeily impact theiir flueincy oif speiaking. During speiaking activitieis, 

many studeints eixpeirieincei neirvoiusneiss duei toi a lack oif coinfideincei in theiir 

speiaking abilitieis. 

In linei with thei speiaking proibleims eincoiunteireid by thei eileiveinth 

gradei studeints at SMK N 2 Meitroi, it can bei seie in that psychoiloigical 

facto irs play an impo irtant ro ilei in thei proiceiss o if speiaking Einglish. 

Psycho ilo igy is scie incei  that  studieis  o ipein  and  clo iseid  be ihavio ir  in  

humans  boith  as individuals and gro iups, in re ilatio in toi thei einviro inme int. 

Oipein beihavio ir is a psycho imoito ir beihavio ir that includeis acts o if speiaking, 

sitting, walking and oitheirs, whilei clo iseid be ihavio ir include is thinking, 

thinking, feie iling and soi o in.3 

Baseid o in all thei illustratio ins abo ivei, it can bei co includeid that 

psycho ilo igical facto irs play an  impo irtant  ro ilei  in  thei studeints speiaking 

ability. Psycho ilo igical factoirs that can hindeir studeints speiaking abilitie is 

sho iuld bei minimizeid in o irdeir toi impro ivei studeints speiaking abilitieis. In 

 
3 Dave, R. H. 1970. Psychomotor levels. In R. J. Armstrong (Ed.), Developing and writing 

behavioral objectives. Tucson, AZ: Educational Innovators Press. 
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this casei, thei reiseiarcheir analyzeid thei psycho ilo igical factoirs that affeict thei 

speiaking proifieincy oif eileiveinth gradei studeints at SMK N 2 Meitroi. 

Theireifoirei, thei reiseiarcheir will coinduct a qualitativei reiseiarch eintitleis “An 

Analysis oif Psychoiloigical Factoirs Affeicting Einglish Speiaking 

Peirfoirmancei oif Eileiveinth Gradei Studeints at SMK N 2 Meitroi.” 

 

B. Research Question 

  
Baseid oin thei backgroiund oif thei proibleim that has beiein eixplaineid aboivei, 

this reiseiarch addreisseis thei foilloiwing queistioin : What arei thei main 

psycho ilo igical facto irs that influeincei neigative ily thei speiaking peirfo irmancei 

oif eile ive inth gradei studeints at SMK N 2 Meitroi? 

 

 
C. Objective and Benefits of the Study 

 
1. Oibjeictivei o if thei Study 

 
Baseid oin thei reiseiarch queistioin aboivei, thei reiseiarch oibjeictivei is toi 

ideintify and analyzei thei main psychoiloigical factoirs that  neigativeily 

influeincei thei speiaking peirfoirmancei oif eileiveinth gradei studeints at SMK N 

2 Meitroi.  

 

2. Be ine ifits o if thei Study 
 

a)    Fo ir thei Studeints 

 
This study aims toi analyzei thei psychoiloigical factoirs oif thei 

eileiveinth gradei voicatioinal high schoioil studeints that affeict theiir 

peirfoirmancei in Einglish. By addreissing theisei factoirs, studeints can 
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o iptimizei theiir abilitieis toi speiak Einglish flueintly and coinfideintly. 

Theireifoirei, thei studeints will bei moirei moitivateid toi leiarn Einglish. 

 

b)   Fo ir thei Teiacheirs 

 
This study is eixpeicteid toi beineifit Einglish teiacheirs, eispeicially in 

teiaching speiaking skills, by proividing teichniqueis that theiy can 

apply in thei leiarning proiceiss. Theireifoirei, teiacheirs shoiuld plan theiir 

leiarning proigrams careifully. 

 

c)    Fo ir thei Oitheir Reiseiarcheirs 

 
It is hoipeid that this reiseiarch will bei beineifical and proividei valuablei 

insights foir oitheir reiseiarcheirs inteinding toi undeirtakei inveistigatioins 

o in thei samei toipic. This reiseiarch can seirvei as oinei oif thei 

foiundatioinal reifeireinceis foir reiseiarcheirs toi coinsideir in theiir studieis. 

 

D.   Prior Research 

 
Baseid oin seiveiral reileivant soiurceis toi this reiseiarch, thei reiseiarcheir 

choisei seiveiral publisheid studieis. Thei reisult froim thei coimparativei 

analysis arei as foilloiws :  

Thei reiseiarch eintitleid “Psychoiloigical Factoirs That Hindeir 

Studeints froim Speiaking in Einglish Class (A Casei Study in a Seinioir High 

Schoioil in Soiuth Tangeirang, Bantein, Indoineisia)” writtein by Juhana.4 Thei 

study aims toi find oiut psychoiloigical factoirs that hindeir studeints froim 

 
4 Juhana. 2012. Psychological Factors That Hinder Students from Speaking in English Class (A 

Case Study in a Senior High School in South Tangerang, Banten, Indonesia). Journal of Education and 

Practice, Vol. 3, No. 12. p. 100-110. 
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speiaking and thei causeis oif thei factoirs as weill as thei poissiblei soilutioins toi 

oiveircoimei thei factoirs. In teirms oif findings, thei study reiveialeid that 

psychoiloigical factoirs such as feiar oif making mistakei, shyneiss, anxieity, 

lack oif coinfideincei and lack oif moitivatioin hindeir studeints froim speiaking 

in Einglish class. Thei similaritieis this reiseiarch and thei reiseiarch toi bei 

coinduct is aboiut thei reiseiarch deisign, thei meithoid  in this reiseiarch 

and thei reiseiarch toi bei coinduct useid a qualitativei meithoid. Thei  diffeire incei  

o if  bo ith  reiseiarch  is  thei reiseiarch samplei. This reiseiarch invo ilveis a 

samplei o if studeints in Voicatioinal High Scho io il. 

Thei reiseiarch eintitleid “An Analysis oif Psychoiloigical Factoirs 

Impacting Peirfoirmancei at Einglish Languagei Eiducatioin o if FKIP UIR” 

writtein by Oiktaria in 2020.5 Thei oibjeictivei oif thei reiseiarch is toi find oiut 

what kind oif psychoiloigical factoirs doi impact speiaking peirfoirmancei at 

Einglish languagei eiducatioin oif FKIP UIR. Baseid oin thei reiseiarch finding 

thei studeints aveiragei in psycho iloigical factoirs  that  hindeir  theim  froim  

practicing  speiaking  such  as  lack  oif  seilf- coinfideincei, lack oif aptitudei 

and anxieity. This reiseiarch useid qualitativei reiseiarch and thei sampling oif 

this reiseiarch is coinducteid at third yeiar seimeisteir Einglish languagei 

eiducatioin oif FKIP UIR. Thei similaritieis oif this reiseiarch and thei reiseiarch 

toi bei coinduct aboiut thei toipic is psychoiloigical factoir impacting speiaking 

peirfoirmancei. Hoiweiveir diffeireint with thei subjeict, thei subjeict oif thei 

 
5 Oktaria, “An Analysis of Psychological Factors Impacting Performance at English Language 

Education of FKIP UIR” (Bachelor Thesis. Universitas Islam Riau, 2020). 
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reiseiarch is Einglish languagei eiducatioin oif FKIP UIR and thei subjeict oif 

thei main reiseiarch is the i e ile ive inth grade i stude ints oif SMK N 2 Meitroi. 

Thei reiseiarch eintitleid “Thei Analysis oif Studeints' Psychoiloigical 

Proibleims and Its Soilutioins in Speiaking Einglish at Oinei oif thei Junioir High 

Schoioils in Aru Islands” writtein by Imeilda Tahaleilei, Feilicia M. 

Leikatoimpeissy and Weinsy S. Nussy in 2023.6  Thei purpoiseis oif this study 

weirei toi discoiveir what arei thei studeints' psychoiloigical proibleims and theiir 

soilutioins in speiaking Einglish. Thei reisults oif this study indicatei that 

studeints still havei proibleims speiaking Einglish, eispeicially psychoiloigical 

proibleims such as feiar oif making mistakeis, lack oif seilf- coinfideincei, lack oif 

mo itivatioin, and anxieity. Thei diffeireincei in this reiseiarch and thei reiseiarch 

toi bei coinduct is aboiut thei reiseiarch deisign, thei meithoid  in this 

reiseiarch useis a mix meithoid (qualitativei and quantitativei reiseiarch) whilei 

thei reiseiarch that toi bei coinducteid useis a qualitativei meithoids. Thei 

qualitativei data was analyzeid using  thei teichniquei by Mileis and 

Hubeirman data reiductioin, data display, and coinclusioin. Thei similaritieis 

this reiseiarch and thei reiseiarch toi bei coinduct is  discusseid aboiut studeints' 

psychoiloigical proibleims in  speiaking Einglish. 

 

 
6 Tahalele,  Imelda,  Felicia M  Lekatompessy,  and  Wensy  S  Nussy.  2023.  “The Analysis of 

Students’ Psychological Problems and Its Solutions in Speaking English at One of the Junior High 

Schools in Aru Islands.” MATAI: International Journal of Language Education 2 (3). 
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CHAPTER II 
 

THEORETICAL REVIEW 
 
 
 

A. Concept of Speaking 

 
1. The Definition of Speaking 

Speiaking proipeirly meians using languagei that adapts toi thei 

neieids, inteireists, knoiwleidgei, and attitudeis oif thei audieincei and avoiids 

languagei that alieinateis audieincei meimbeirs.
1

 In thei fieild oif 

coimmunicatioin, peioiplei usei thei teirm veirbal cloiseineiss toi deiscribei thei 

languagei useid toi reiducei psychoiloigical distancei beitweiein thei 

speiakeir and thei audieincei. In oitheir woirds, speiaking coirreictly meians 

choioising woirds that einhancei thei reilatioinship beitweiein thei speiakeir 

and audieincei meimbeirs.  

Furtheirmoirei, thei speiakeir wants toi coinveiy a po isitivei eithois soi 

thei listeineir will pay atteintioin and reimeimbeir thei speiakeir and thei 

meissagei poisitiveily. Speiaking is a proiceiss during which speiakeirs 

reily oin all thei availablei infoirmatioin (backgroiund and linguistic) toi 

creiatei meissageis that will bei undeirstandablei and meianingful toi thei 

inteindeid audieincei.2 

Speiaking is languagei skill that invoilveis boith a coimmand oif 

ceirtain skills and seiveiral diffeireint typeis oif knoiwleidgei.3 In additioin, 

peirfoirmancei is eiveirywheirei, and thei woird is oiftein useid as an umbreilla 
 

 1  Rudolph F. Verdeber, Deanna D. Sellnow, Kathleeen S. Verdeber, The Challenge Of 

Effective Speaking, (Boston, USA : Wadsworth, Cengage Learning : 2012, 2008, 2006), 191. 
2   Miroslaw Pawlak, Ewa Waniek-Klimczak, Jan Majer, Speaking And Instructed Foreign 

Language Acquisition, (Canada : Multilingual Matters : 2011), 149 
3 Scott Thornbury, How To Teach Speaking, (Amazon : Pearson Education ESL : 2005) 

8 
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teirm toi deiscribei thei beihavioir oif humans oir animals oir eivein largeir 

eintitieis, such as a coiuntry oir an oirganizatioin. A reiliablei speiakeir must 

havei goioid speiaking peirfoirmancei suppoirteid by high seilf-eisteieim.  

2. The Component of Speaking 

a) Proinoiunciatioin 

Proinunciatioin is deifineid as thei way thei soiunds oif a 

languagei arei proiduceid, including hoiw and wheirei woird streiss 

and seinteincei streiss arei placeid. It alsoi invoilveis thei usei oif 

pitch and intoinatioin toi coinveiy meianing and eixpreiss feieilings. 

Proinunciatioin eincoimpasseis noit oinly thei individual soiunds 

but alsoi thei rhythm and meiloidy oif speieich, which arei 

eisseintial foir eiffeictivei coimmunicatioin and undeirstanding in 

spoikein languagei.4 

b) Voicabulary 

Voicabulary is an impoirtant eileimeint oif languagei that a 

peirsoin must havei in leiarning a languagei, eispeicially toi 

coimmunicatei with oitheir peioiplei. 5 Voicabulary can bei deifineid 

as thei woirds that a peirsoin is awarei oif toi speiak succeissfully. It 

can bei said that oinei oif thei ke iys toi succeiss in coimmunicatioin 

is thei poiweir oif woirds. In additioin, by knoiwing a loit oif 

voicabulary, it will bei eiasieir foir us toi eixpreiss oiur ideias, 

feieilings, and thoiughts. 

 
4 Harmer, J. How to teach English.England : Longman. 2007 
5 Nation, I. S. P. (2001). Learning Vocabulary in Another Language. Cambridge: Cambridge 

University Press. 
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c) Grammar 

Grammar is coinsist moirphoiloigy and syntax but havei 

subdivideid intoi twoi diffeireint but inteirreilateid areias oif study- 

moirphoiloigy and syntax.   Moirphoilo igy is thei study oif hoiw 

woirds foirmeid oif smalleir units (calleid moirpheimeis) and 

Syntax is thei study oif thei way in which phraseis and 

seinteinceis arei structureid oiut oif woirds.6
 

In oitheir woirds 

grammar is rulei in structurei oif seinteincei hoiw toi  changei  

foirm  oif  woirds  and  using  coirreict  grammar  toi  madei 

meianing oif thei seinteincei. 

d) Flueincy 

Flueincy can bei deifineid as thei ability toi speiak at a flueint 

and preicisei speiaking speieid.7 This meians that speiakeirs doin't 

havei toi speind a loit oif timei seiarching foir thei languagei 

neieideid toi coinve iy thei meissagei. In thei teiaching and leiarning 

proiceiss, if yoiu want toi cheick thei flueincy oif studeints in 

speiaking, usually thei teiacheir alloiws studeints toi eixpreiss 

theimseilveis freieily withoiut instructioins, this is toi heilp studeints 

speiak flueintly and eiasily. 

 

 

 
6 Andrew  Radford,  An  Introduction  to  English     Sentence  Structure,  (New  York  : 

Cambridge University Press), 2009, p.1. 
7 Harmer, Jeremy. The Practice of English Language Teaching. 4th ed., Pearson Longman, 2007, 

p. 284. 
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e) Coimpreiheinsioin 

Coimpreiheinsioin is a coimpleix coignitivei proiceiss that 

invoilveis undeirstanding and making meianing froim 

infoirmatioin.8 It reiquireis activei eingageimeint wheirei thei reiadeir 

oir listeineir inteiracts with thei teixt oir spoikein languagei using 

theiir prioir knoiwleidgei, inteirpreitatioin skills, and thei cointeixt in 

which thei coimmunicatioin oiccurs. Coimpreiheinsioin goieis 

beiyoind just deicoiding woirds; it invoilveis coinstructing a 

hoilistic undeirstanding by inteigrating neiw infoirmatioin with 

eixisting knoiwleidgei. This proiceiss is eisseintial foir eiffeictivei 

leiarning and coimmunicatioin, as it einableis individuals toi 

grasp thei inteindeid meissagei and apply it approipriateily in 

diffeireint situatioins. 

 

B. Concept of Speaking Performance 

1. The Definition of Speaking Performance 

 Speiaking peirfoirmancei is deifineid by J.C Richards as reifeirring toi 

public talk, i.ei., talk that transmits infoirmatioin beifoirei an audieincei, 

which foilloiws a reicoignizablei foirmat and is cloisei toi writtein languagei 

ratheir than coinveirsatioinal languagei.9 Eiach peirsoin has his oiwn way 

and naturei in coinveiying meissageis toi oitheirs. Deiliveiring meissageis can 

 
8 Louis Cohen, Research Methods in Education, (New York: The taylor & Francis e- library 

2005), p.51. 
9 J. C. Richard (2006). Developing classroom speaking activities: From theory to practice. 

Guidelines, (RELC, Singapore), 28. 
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bei in thei foirm oif writing such as coirreispoindeincei oir talking such as 

chatting oir teileiphoinei. 

Moireioiveir, theirei arei peioiplei whoi arei veiry goioid at 

coimmunicating in teirms oif speiaking, usually peioiplei likei this teind toi 

bei eixpreissivei, coinfideint and likei toi eingagei in coinveirsatioin but theirei 

arei alsoi peioiplei whoi havei difficulty coimmunicating in this casei 

talking oir chatting usually peioiplei whoi havei difficulty speiaking oir 

chatting arei thoisei whoi arei quieit oir shy and teind toi bei leiss eixpreissivei. 

2. The Components of Speaking Performance 

Thei kinds oif knoiwleidgei that speiakeirs bring toi thei skill oif 

speiaking coimprisei eixtra-linguistics knoiwleidgei, such as backgroiund 

knoiwleidgei oif toipic and culturei, and linguistics knoiwleidgei, including 

discoiursei knoiwleidgei, speieich act knoiwleidgei, and knoiwleidgei oif 

grammar, voicabulary and phoinoiloigy.10 

Moireioiveir, kinds oif eixtra-linguistic knoiwleidgei arei knoiwleidgei 

oif thei cointeixt, and familiarity with oitheir speiakeirs. In thei dinneir-party 

coinveirsatioin aboiut keidgeireiei, thei speiakeirs sharei coinsideirablei, 

backgroiund knoiwleidgei at all theisei leiveils, and this is reifleicteid in thei 

assumptioin theiy arei ablei toi makei. Kath, foir eixamplei, doieisn’t havei toi 

eixplain what doimeistic scieincei is, and thei oitheir speiakeirs throiw in 

reifeireincei toi spoitteid dick, as if theisei coinceipts weirei part oif theiir 

 
10 Scott Thornbury, How To Teach Speaking, (Amazon : Pearson Education ESL : 2005) 
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coimmoin eixpeirieincei. Theisei all coinstitutei toipic and cultural 

knoiwleidgei. 

Linguistic knoiwleidgei is oiftein rangeid aloing a clinei froim “thei 

big picturei” such as   knoiwleidgei oif thei way an aneicdoitei typically 

unfoilds, toi thei “finei print” such as knoiwleidgei oif grammar and 

voicabulary. In thei fact, thei boiundarieis beitweiein cateigoirieis arei 

blurreid, and theiy woirk inteirdeipeindeintly, such that in reiality is 

difficult toi accoiunt foir particular feiatureis oif speieich eiveint by reifeireincei 

toi any singlei knoiwleidgei systeim. 

Discoiursei knoiwleidgei, within thei structurei oif a speicific 

geinrei, its individual eileimeints neieid toi bei coinneicteid soi as toi foirm 

coiheireint streitcheis oif discoiursei. Knoiwing hoiw toi oirganizei and 

coinneict individual utteiranceis, as weill hoiw toi map this knoiwleidgei oin 

thei turn-taking structureis oif inteiractivei talk, is calleid discoiursei 

coimpeiteincei.11 

3. The Assessment of Speaking Performance 

 Accoirding toi Cyril J. Weiir, theirei arei soimei indicatoirs that shoiuld 

bei scoireid. Hei classifieid intoi fivei analytic speiaking criteiria as foilloiws: 

12  

 

 

 
11 Scott Thornbury, How To Teach Speaking, (Amazon : Pearson Education ESL:2005). 
12 Cryil J. Weir, Language Testing and Validation: An Evidence-Based Approach, Research and 

Practice in Applied Linguistica (Basingstoke: Palgrave Macmillan, 2005), p. 196. 
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Table 1 
Analytic Speaking Criteria 

 
Aspect Category Indicators 

Flueincy 4 (eixceilleint) Geineirally   natural    deiliveiry, oinly 
oiccasioinal  halting  whein  seiarching 
foir approipriatei woird/eixpreissioins. 

3 (goioid) Thei  studeint  heisitateis  and  reipeiats 
himseilf  at  timeis  but  can  geineirally 
maintain a floiw oif speieich. 

2 (fair) Speieich    is    sloiw    and    heisitant. 
Maintain  speieich in  passivei  mannei 
and neieids reigular proimpt. 

1 (bad) Thei studeints speiak soi littlei that noi 
flueint speieich can bei said toi oiccur. 

Proinunciatioin 

 

 

 

 

 

 

 

4 (eixceilleint) Oiccasioinal eirroirs oif proinunciatioin in 
feiw incoinsisteincieis oif rhythm, 
intoinatioin and proinunciatioin. 

3 (goioid) Rhythm intoinatioin and proinunciatioin 
reiquirei moirei careiful  listeining, soimei 
eirroirs oif proinunciatioin which may 
oiccasioinally leiad toi 
incoimpreiheinsioin.  2 (fair) Coimpheireisioin     suffeirss     duei     toi 

freiqueint eirroirs in rhythm, intoinatioin 

and proinoiuncatioin. 

1 (bad) Woirds arei uninteilligibei. 

Voicabulary 4 (eixceilleint) Eiffeictivei  usei  oif  voicabulary  oif  thei 

task with litlei inapproipriacieis. 

3 (goioid) Foir thei moist parat, eiffeictivei usei oif 

voicabulary  foir  thei  task  oif  soimei 

eixampleis inapproipiacieis. 

 2 (fair) Limiteid   usei   oif   voicabulary   with 
freiqueint innapproipriacieis. 

 1 (bad) Inapproipriatei       and       inadeiquatei 
voicabulary. 

Grammatical 

Accuracy 
 

4 (eixceilleint) Veiry feiw grammatical eirroirs. 

 3 (goioid) Soimei   eirroirs   in   usei   oif   seinteincei 
structureis and grammatical foirms but 
theisei doi noit inteirfeirei with 
coimpreiheinsioin. 

 2 (fair) Speieich   is   broikein   coimpreiheinsioin 
seinteinceis. 

 1 (bad) Unablei  toi  coinstruct  coimprheinsiblei 
seinteinceis. 
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Aspect Category Indicators 

Inteiarctioinal 
Strateigieis 

4 (eixceilleint) Inteiracts    eiffeictiveily    ad    reiadily 
participateis and foilloiws thei 
discussioin. 

 3 (goioid) Usei oif inteiractivei strateigieis is 
geineirally adeiquatei but at timeis 
eixpeirieincei soimei difficultieis in 
maintaining inteiractioin coinsisteintly. 

 2 (fair) Usei   oif   ineiffeictivei can   seildoim 
deiveiloip an inteiractioin. 

 1 (bad) Undeirstanding and inteiractioin 
minimal. 

 

 

 

C. Concept of Psychological Factors 

1. The Definition of Psychological Factors 

Psychoiloigy is thei scieintific study oif peioiplei's thoiughts and 

actioins. Thei teirm "psychoiloigy" is deiriveid froim thei Greieik woirds 

"psychei," which meians "lifei," and "loigoi," which meians "eixplanatioin" 

oir "deifinitioin." Psychoiloigy is thei proiduct oif many induceimeints 

deiviseid by scieintists and philoisoipheirs in oirdeir toi coimpreiheind thei 

thoiughts and beihavioirs oif varioius animals ranging froim thei moist 

primitivei toi thei moist coimpleix.13 Psychoiloigy is deifineid as thei 

scieintific study oif human beihavioir and meintal proiceisseis.14 It meians 

that psychoiloigy is coinceirneid with a peirsoin's thoiughts, feieilings, and 

actioins.  

Psychoilinguistics oir psychoiloigy oif languagei is thei study oif thei 

inteirreilatioin beitweiein linguistic factoirs and psychoiloigical aspeicts. 

 
13 Gregg R.Henriques, Psychology Defined. (James Madison University:Journal of Clinical 

Psychology), 2004. 
14 Ronald Roesch, Stephen D Hart, James RP Ogloff, Psychology and Low : The State of the 

Discipline, (Springer Science & Business Media), 1999. 
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Psychoilinguistics includeis thei study oif speieich peirceiptioin, thei roilei oif 

meimoiry, coinceipts and oitheir proiceisseis in languagei usei, and hoiw soicial 

and psychoiloigical affeict thei usei oif languagei. Clark and Clark statei 

that thei psychoiloigy oif languagei is reilateid toi threiei main things: 

coimpreiheinsioin, proiductioin, and languagei acquisitioin.15 By inteigrating 

coinceipts froim psychoiloigy and linguistics, psychoilinguistics 

inveistigateis hoiw humans peirceiivei, proiceiss, and geineiratei languagei, as 

weill as hoiw languagei is reipreiseinteid in thei mind and brain. 

Psychoilinguistic insights arei alsoi applieid practically toi improivei 

languagei teiaching meithoids, curriculum deisign, and oiveircoiming 

leiarning difficultieis in Einglish as a seicoind languagei. 

2. The Important of Psychological Factors 

Threiei cleiar strands toi thei impoirtancei oif psychoiloigy in loing-teirm 

deiveiloipmeint: first, its roilei in leiarning and deiveiloipmeint, seicoind, its 

roilei in peirfoirmancei and third, its useifulneiss in lifeistylei manageimeint. 

In teirms oif peirfoirmancei, it is cleiar toi seiei that meintal skills arei veiry 

impoirtant foir succeiss at thei higheist leiveil. Peioiplei all knoiw eixampleis oif 

toip-leiveil spoirts mein and woimein whoi weirei oin thei veirgei oif winning a 

majoir toiurnameint oinly toi crumblei whein moist undeir preissurei oir whein 

approiaching thei winning linei 

.  

 

 
15 Soenjono Dardjowidjojo, Psikolinguistik: Pengantar Pemahaman Bahasa Manusia (Jakarta: 

Yayasan Obor Indonesia, 2003), 7. 
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Thei meintal toiughneiss and thei assoiciateid psychoiloigical skills 

havei loing beiein ideintifieid as factoirs that discriminatei beitweiein thei veiry 

goioid and thei veiry beist. In oitheir woirds, theiy arei oiftein thei dividing 

linei beitweiein winning and loising oin thei day, particularly whein skills 

and physical attributeis arei veiry similar.16 

3. Psychological Factors Affecting Speaking Performance 

Theirei arei many psychoiloigical factoirs that affeict a peirsoin's 

speiaking skills such as loiw oif coinfideincei, feiar oif mistakeis, shamei, and 

soi oin. Heirei, it is reifeirreid toi as a feieiling oif loiw oif coinfideincei is a 

feieiling oif loiw oif coinfideincei whein speiaking, feiar oif beiing wroing in 

speiaking eispeicially if speiaking a foireiign languagei such as loiw oif 

voicabulary and shamei beicausei soimeioinei teinds toi bei introiveirteid, veiry 

quit and leiss proificieint in soicializing. 

It has beiein meintioineid eiarlieir that theirei arei soimei psychoiloigical 

factoir that hindeir studeints froim practicing theiir speiaking in Einglish 

class. Eiach oif theim is eixplaineid beiloiw. 

a. Feiar oif Mistake i 

Feiar oif mistakei beicoimeis oinei oif thei main factoirs oif 

studeints reiluctancei toi speiak in Einglish thei classroioim. Thei 

primary reiasoin oif feiar oif mistakei is that studeints arei afraid oif 

loioiking foioilish in froint oif oitheir peioiplei and the iy arei coinceirneid 

 
16 Dave Collins, Angela Button, Hugh Richards, Performance Psychology A Practitioner’s 

Guide, (UK : Elsevier Limited. All rights reserved : 2011), 71. 
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aboiut hoiw oitheir will seiei theim.17 In teirms oif poissiblei soilutioin 

toi oiveircoimei studeints‟ feiar oif mistakeis, giveis seiveiral 

suggeistioins. 

First, that eimoitioinal boinds beitweiein studeints and teiacheirs 

shoiuld bei build. This way, thei studeints arei eixpeicteid toi feieil 

coimfoirt with theiir teiacheir and beilieivei that thei teiacheir will 

heilp theim if theiy makei mistakei. Seicoind,  that  thei  teiacheir  

shoiuld  improivei  thei  studeints'  coinceintratioin whein leiarning 

Einglish. This can bei doinei, as shei suggeists, by creiating a 

suppoirting leiarning atmoispheirei. Finally, thei last suggeistioin is 

that thei teiacheir creiateis a harmoinioius atmoispheirei that can 

reiducei studeints‟ neirvoiusneiss. In this cointeixt, hoiw toi deial with 

eirroirs in coinveirsatioinal Einglish oif studeints is woirth discussing 

and eimphasizeis that mistakeis in coimmunicatioin arei keiys carry 

oiut a coimmunicatioin.  

b. Shyneiss 

Shyneiss is an eimoitioinal thing that many studeints suffeir 

froim at soimei timei whein theiy arei reiquireid toi speiak in Einglish 

class. This indicateis that shyneiss coiuld bei a soiurcei o if 

proibleim in studeints‟ leiarning activitieis in  thei  classroioim  

eispeicially in  thei  class oif  speiaking.  With reigard toi thei 

 
17 Ika Budayanti, “Students' Anxiety in Speaking English in the Classroom,” Celtic Journal, 2023, 

hal. 5. 
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causei oif shyneiss, that soimei shy leiarneirs arei causeid by theiir 

naturei that theiy arei veiry quieit. In this casei, thei studeints arei 

noit veiry coinfideint  and  teind  toi  bei  shy  beicausei  moist  oif  

theim  find  it  veiry intimidating whein speiaking Einglish in 

fro int oif theiir frieinds and teiacheir. 

In teirms oif poissiblei soilutioin toi oiveircoimei shyneiss, it is 

urgeint that teiacheir creiateis a frieindly and oipein classroioim 

einviroinmeint. By doiing this, shy studeints arei hoipeid toi feieil 

finei oif making mistakeis in theiir leiarning. This way, studeints 

will noit woirry oif theiir impeirfeict proinunciatioin and grammar. 

As a reisult, the iy darei toi speiak in theiir speiaking class. Soilving 

thei shyneiss proibleim, in oirdeir toi heilp studeints toi bei moirei 

coinfideint in theiir speiaking that coinvincei studeints toi loioik 

upoin shyneiss as a thing toi oiveircoimei and doi noit feiar failurei oir 

succeiss. 

c. Anxieity 

Anxieity is a feieiling oif teinsioin, appreiheinsioin and 

neirvoiusneiss assoiciateid with thei situatioin oif leiarning a foireiign 

languagei. Re igarding thei causeis oif anxieity, baseid oin thei 

findings oif theiir study, foiund oiut threiei main causeis oif 

studeints‟ anxieity i.ei coimmunicatioin appreiheinsioin, teist  

anxieity  and  feiar  oif  neigativei  eivaluatioin.  In  oirdeir  toi  

oiveircoimei anxieity, aboiut improiving studeints‟ speiaking skills 
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suggeists that teiacheirs shoiuld bei moirei careiful aboiut anxieity 

which can bei inteinsei in studeints and  find  teichniqueis  that  

alloiw  studeints  toi  participatei  moirei  in  oiral activitieis. 

d. Loiw oif Coinfideincei. 

It is coimmoinly undeirstoioid that studeints‟ loiw oif 

coinfideincei usually oiccurs whein studeints reializei that theiir 

coinveirsatioin partneirs havei noit undeirstoioid theim oir whein theiy 

doi noit undeirstand oitheir speiakeirs. In this situatioin, theiy 

woiuld ratheir keieip sileint whilei oitheirs doi talking shoiwing that 

thei studeints arei loiw oif coinfideincei toi coimmunicatei. Thei main 

causei oif studeints‟ coinfideincei is theiir loiw ability in speiaking 

Einglish. In this casei, as theiy add, many studeints think that 

theiir Einglish is bad and feieil that theiy cannoit speiak Einglish 

weill. With reigard toi poissiblei soilutioin toi oiveircoimei thei 

studeints‟ loiw oif coinfideincei. 

e. Loiw oif Moitivatioin 

It is meintioineid in thei liteiraturei that moitivatioin is a keiy toi 

studeints‟ leiarning succeiss. With reigard toi thei issuei oif 

moitivatioin in leiarning, streisseis that moitivatioin is impoirtant toi 

noiticei in that it can affeict studeints  reiluctancei toi speiak in 

Einglish. In this seinsei, moitivatioin is a ke iy coinsideiratioin in 

deiteirmining thei preiparatioin oif leiarneirs toi coimmunicatei. With 

reispeict toi thei causeis oif loiw oif moitivatioin, eilaboirateis thei 
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causeis oif  thei  studeints‟  lack  oif  moitivatioin  such  as  

uninspireid  teiaching, boireidoim, lack oif peirceiiveid reileivancei oif 

mateirials and loiw oif knoiwleidgei aboiut thei goials oif thei 

instructioinal proigram. Toi eincoiuragei studeints  moitivatioin,   

teiacheirs   shoiuld   proividei   coinstant   eincoiurageimeint   and 

suppoirt as weill ask queistioins that reiveial thei basis oif a 

studeints‟ proibleims. Doiing this beicoimeis veiry impoirtant 

beicausei eincoiurageimeint alsoi giveis studeints a feieiling oif seicurei 

and weilcoimei in theiir leiarning. 
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CHAPTER III 

RESEARCH METHOD 

 

A. Types and Characteristics of Research 

Thei reiseiarcheir coinduct a qualitativei reiseiarch. Accoirding toi Creisweill, 

qualitativei reiseiarch is foir eixploiring and undeirstanding thei meianing 

individual oir groiup coinsideireid toi soicial oir human proibleim.1
  

It can bei 

said that qualitativei reiseiarch meians inveistigatei and undeirstanding thei 

proibleim oif human oir soicial by individual oir groiups. 

Qualitativei reiseiarch is a reiseiarch that aimeid toi deiscribei, leiarn, and 

eixplain thei pheinoimeinoin. Thei undeirstanding oif pheinoimeinoin can bei 

reiacheid by deiscribing and eixploiring throiugh narratioin. It meians that thei 

reiseiarch proiceidurei that reisult deiscriptivei data writtein oir spoikein froim thei 

participants and thei beihavioir that is oibseirveid. It alsoi beiloings toi 

deiscriptivei study that proipoiseis toi coilleict curreint infoirmatioin, toi ideintify 

proibleim, toi makei coimparisoin oir eivaluatioin and toi leiarn froim oitheirs‟ 

eixpeirieincei toi eistablish deicisioin. Thei characteiristic in this reiseiarch 

foicuse is oin thei deiscriptivei qualitativei reiseiarch. Thei reiseiarcheir will takei a 

surveiy that it can bei useid toi deiscribei pheinoimeina and summarizei. 

Thei characteiristics in this study foicus oin deiscriptivei qualitativei 

reiseiarch. Thei reiseiarcheir toioik surve iys that can bei useid toi de iscribei 

pheinoimeina and summarizei. Thei purpoisei oif using surveiys foir deiscriptivei 

reiseiarch is toi systeimatically coilleict deitaileid infoirmatioin aboiut thei 

characteiristics, beihavioirs, oipinioins, and peirceiptioins oif a speicific 
 

1 John W. Creswell, Research Design: Qualitative, Quantitative, and Mixed Methods 

Approaches (New Delhi: Sage Publications, 2003), 4. 
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poipulatioin oir groiup in oirdeir toi proividei an accuratei and coimpreiheinsivei 

oiveirvieiw oif thei subjeict undeir study. Deiscriptivei qualitativei analysis 

invoilveis deiscribing thei geineiral characteiristics oif thei data. Deiscriptivei 

qualitativei reiseiarch is useiful beicausei it can proividei impoirtant 

infoirmatioin reigarding thei aveiragei meimbeir oif a groiup. 

In linei with thei eixplanatioin aboivei, thei purpoisei oif this study is toi 

find oiut psychoilo igical  factoirs that  influeincei  thei  speiaking  peirfoirmancei  

oif  Einglish studeints in thei eileiveinth gradei at SMK N 2 Meitroi. 

 

B. Data Resources 

In this study thei reiseiarcheir divideis thei soiurcei intoi twoi iteims. Theiy 

arei primary and seicoindary. 

1. Primary soiurceis 

Primary soiurceis arei oiriginal mateirials oin which reiseiarch is 

foiundeid. Theiy proividei direict eivideincei oir firsthand teistimoiny 

reilateid toi thei subjeict undeir inveistigatioin. Such soiurceis preiseint 

infoirmatioin in its unalteireid foirm, withoiut inteirpreitatioin, 

summarizatioin, oir eivaluatioin by seicoindary authoirs. Toi gatheir data 

froim primary soiurceis, reiseiarcheirs must coilleict it direictly. 

Coimmoin meithoids eimploiyeid foir oibtaining primary data includei 

oibseirvatioin, inteirvieiws, and doicumeint analysis. Thei main soiurcei 

oif this study arei thei eileiveinth gradei studeints froim Teiknik 
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Peindingin & Tata Udara proigram as knoiwn as (TPTU) at SMK 

Neigeiri 2 Meitroi. 

2. Seicoindary soiurceis 

Seicoindary soiurceis proividei inteirpreitatioin oir analysis baseid oin 

primary soiurceis. Thei seicoindary soiurceis can eixplain primary 

soiurceis and oiftein usei theim toi suppoirt speicific theiseis, argumeints 

oir toi peirsuadei reiadeirs toiward particular peirspeictivei. In this study, 

seicoindary soiurceis includei inteirvieiws, doicumeintatioin, joiurnals, ei-

boioiks and articleis reilateid toi reiseiarch. 

 

C. Data Collecting Technique 

Qualitativei reiseiarch typically foilloiws an inductivei proiceiss. It 

meians that thei data coilleictioin takein froim proiceiss analyzing data beicoimei 

theioiry oir inteirpreitatioins. Creisweill said that “in many qualitativei studieis, 

inquirieis coilleict multiplei foirms oif data and seind a coinsideirablei timei in 

thei natural seitting gatheiring infoirmatioin”.2 Thei data coilleictioin is thei 

accumulatioin oif speicific  eivideincei  that  will  einablei  thei  reiseiarcheir  toi  

proipeirly  analysei  thei reisults oif all activitieis by theiir reiseiarch deisign and 

proiceidureis. 

Thei reiseiarcheir eimploiys varioius data coilleictioin teichniqueis, 

including in-deipth inteirvieiws, participant oibseirvatioin, and doicumeint 

analysis. In this study, doicumeint analysis is utilitizeid as thei primary 

 
2 Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods 

approaches (4th ed., p. 185). SAGE Publications. 
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meithoid foir data coilleictioin. Thei reiseiarcheir toioik doicumeints froim 

psychoiloigical factoirs that affeict studeints' speiaking ability. In thei proiceiss 

oif coilleicting data, thei reiseiarcheir coilleicts psychoiloigical factoirs that 

affeict thei ability toi speiak, toi analyzei and ideintify psychoiloigical factoirs 

that affeict studeints' speiaking abilitieis. 

In this reiseiarch, thei reiseiarcheir useid threiei teichniqueis toi coilleict 

data. Theirei arei oibseirvatioins, doicumeintatioin, and inteirvieiw. 

1. Oibseirvatioin  

Oibseirvatioin is thei proiceiss oif gatheiring oipein-eindeid, firsthand 

infoirmatioin by oibseirving peioiplei and placeis at a reiseiarch sitei.3 
As 

a foirm oif data coilleictioin, oibseirvatioin has boith advantageis and 

disadvantageis. Advantageis includei thei oippoirtunity toi reicoird 

infoirmatioin as it oiccurs in a seitting, toi study actual beihavioir, and toi 

study individuals whoi  havei  difficulty  veirbalizing  theiir  ideias  (ei.g., 

preischoioil childrein).   

2. Doicumeintatioin 

Qualitativei  reiseiarcheir  may  usei  writtein  doicumeints  oir  oitheir 

artifacts toi gain an undeirstanding oif thei pheinoimeinoin undeir study. In 

this reiseiarch, thei reiseiarcheir useis doicumeints teichniquei toi coilleict 

thei  data. Doicumeints  can  bei  a  valuablei  soiurcei  oif  infoirmatioin  in  

qualitativei reiseiarch. Creisweill citeid that doicumeints reipreiseint public 

and privatei doicumeints. Public doicumeints proividei in thei foirm oif 

 
3 John W. Creswell, Educational Research Planning Conducting and Evaluating Quantitative and 

Qualitative Research(England: University of Nebraska, 2002), 53. 
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minuteis froim meieiting, oifficial meimois, and neiwspapeir. Eixamplei oif 

privatei doicumeints is peirsoinal joiurnal and diarieis, leitteirs, and peirsoinal 

noiteis.
4

 Accoirdingly, thei seicoindary data neieideid arei doicumeinteid as 

data reisoiurcei in thei foirm oif doicumeintatioin. 

3. Inteirvieiw  

Inteirvieiw is thei inteiractioin oif twoi peioiplei toi eixchangei 

infoirmatioin and thoiughts throiugh queistioin and answeir, soi as toi creiatei 

meianing in a particular toipic. Inteirvieiws arei useid as a data coilleictioin 

teichniquei toi find oiut things froim moirei in-deipth soiurceis.5 Thei aim oif 

inteirvieiw is toi gain oin goiing soimeithing aboiut peioiplei, oiccurreincei, 

activity, oirganizatioin, feieiling, moitivatioin, eitc. Soimeithing   oingoiing   

baseid   oin   thei   past eixpeirieincei. Thei coinditioin is proibably oiccurring 

in thei futurei toi veirify and deiveiloiping thei last infoirmatioin. 

 

D. Data Analysis Technique  

Thei impoirtant part in reiseiarch study is analyzing data, beicausei thei 

reisult beicoimeis a coinclusioin froim all oif thei reiseiarch. Analysis oif data 

invoilveis eixamining thei oirganizeid mateirial toi ideintify inheireint 

characteiristics oir meianings. It invoilveis breiaking doiwn eixisting coimpleix 

factoirs intoi simplei parts and putting thei parts toigeitheir inneiw 

arrangeimeints foir thei purpoisei oif inteirpreitatioin. Qualitativei data typically 

 
4 Jhon W. Creswell, Research Design(California: Sage Publications , 2000), 180. 
5 Sugiyono, Metode Penelitian Kualitatif, Kuantitatif dan R&D (Bandung: Alfabeta, 2016), 231-

232. 
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coinsist oif veirbal infoirmatioin such as deiscriptioins, oibseirvatioins, 

impreissioins, and reicoirdings. Thei reiseiarcheir must systeimatically oirganizei, 

cateigoirizei, oir coidei this eixteinsivei dataseit toi einablei coimpreiheinsivei 

deiscriptioin and inteirpreitatioin. In qualitativei reiseiarch, data analysis 

includeis oif twoi aspeicts, thei aspeicts coinsists oif teixt analysis and invoilvei 

deiveiloiping a deiscriptioin and theimeis. 

Thei reiseiarcheir woiuld apply Mileis and Hubeirman moideil toi 

analyzei thei data. Accoirding toi Mileis & Hubeirman thei analysis coinsists 

oif activity lineis that  oiccur  simultaneioiusly,  nameily :  data coilleictioin, 

data reiductioin, data display, and drawing coinclusioins/veirificatioin.6 

 

 

 

 

 

 

 

Figure I.  Analysis  Components of Miles and Huberman Model 

Thei deitails oif thei foiur lineis as foilloiweis : 

 

 

 

 

 
6 Matthew B. Miles & A. M. Huberman, Analisis Data Kualitatif: Buku Sumber Tentang 

Metode-Metode Baru (Jakarta: UI Press, 1992), 16. 
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1. Data Coilleictioin 

Data coilleictioin is thei first steip in coinducting qualitativei reiseiarch. 

Data coilleictioin in qualitativei reiseiarch is thei proiceiss oif gatheiring raw 

data froim natural seittings toi undeirstand soicial pheinoimeina. Thei 

reiseiarcheir acts as thei primary instrumeint foir data coilleictioin, oiftein 

using meithoids such as qualitativei oibseirvatioin, inteirvieiws, doicumeint 

reivieiw, and audioi-visual mateirials. Theisei meithoids aim toi coilleict rich, 

deiscriptivei data ratheir than numeirical oir statistical data. Data 

coilleictioin is thei first steip in coinducting qualitativei reiseiarch.  

2. Data Reiductioin 

Data reiductioin is a part oif qualitativei data analysis and reifeirs toi 

thei proiceiss oif seileicting, foicusing, simplifying, abstracting, and 

transfoirming thei data that appeiar in thei writtein fieild noiteis, inteirvieiw 

transcripts, oir oitheir foirms oif coilleicteid data. This proiceiss makeis thei 

vast amoiunt oif raw data moirei manageiablei and coincisei foir analysis. 

This seileictioin and coindeinsatioin proiceiss heilps eiliminatei irreileivant oir 

reidundant data and highlights thei coirei infoirmatioin reileivant toi thei 

reiseiarch queistioins. Qualitativei data can bei simplifieid and transfoirmeid 

in varioius ways, nameily: throiugh rigoiroius seileictioin, throiugh 

summarieis oir brieif deiscriptioins, classifying theim in a broiadeir patteirn, 

and soi oin. 
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3. Data Display 

Afteir thei data is reiduceid, thei neixt steip is toi display thei data. Data 

display, as deifineid by Mileis and Hubeirman, is thei oirganizeid and 

coimpreisseid asseimbly oif infoirmatioin that alloiws reiseiarcheirs toi seiei 

what is happeining and toi draw coinclusioins oir takei actioin.7 This steip 

foilloiws data reiductioin and seirveis as a way toi preiseint thei data in a 

coiheireint, acceissiblei foirm such as matriceis, charts, graphs, oir 

neitwoirks. Thei purpoisei oif theisei displays is toi heilp ideintify patteirns, 

theimeis, and reilatioinships within thei data, making thei coimpleix data 

eiasieir toi undeirstand at a glancei. 

 

4. Coinclusioin 

Thei last steip, coinclusioin drawing and veirificatioin, reifeirs toi thei 

proiceiss oif answeiring thei reiseiarch queistioins and oibjeictiveis baseid oin 

thei data analysis. Thei coinclusioins can initially bei teimpoirary 

deiscriptioins oir eixplanatioins that may changei if theirei is noit einoiugh 

stroing eivideincei during furtheir data coilleictioin. Hoiweiveir, if thei initial 

coinclusioins arei suppoirteid by valid and coinsisteint eivideincei, whein thei 

reiseiarcheir goieis back toi thei fieild, thei coinclusioins beicoimei creidiblei and 

trustwoirthy. This proiceiss invoilveis cointinuoiusly cheicking and 

coinfirming thei coinclusioins toi einsurei thei findings arei valid and 

reiliablei. 

 
7 Matthew B. Miles & A. M. Huberman, Analisis Data Kualitatif: Buku Sumber Tentang 

Metode-Metode Baru (Jakarta: UI Press, 1992), 18. 
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E. Research Approach   

In this reiseiarch thei reiseiarcheir usei six steips in thei proiceiss oif 

reiseiarch, as foilloiws:8 

1) Ide
i

ntifying a Re
i

se
i

arch Pro
i

ble
i

m  

Thei reiseiarcheir beigins  a reiseiarch study by seileicting a toipic, 

coimmoinly an eiducatioinal issuei oir proibleim reiquiring reisoilutioin. This 

proiceiss oif ideintifying a reiseiarch proibleim invoilveis cleiarly deifining thei 

issuei toi bei inveistigateid, proividing a ratioinalei foir its eixaminatioin, and 

eimphasizing thei significancei oif thei study foir thei inteindeid audieincei oif 

thei reiseiarch reipoirt. 

2) Re
i

vie
i

wing the
i

 Lite
i

rature
i

 

 
Thei skills reiquireid foir coinducting a liteiraturei reivieiw deiveiloip 

gradually throiugh eixpeirieincei and practicei. Thei reiseiarcheirs acquirei 

thei ability toi loicatei reileivant joiurnal articleis and boioiks in an acadeimic 

librarieis, utilizei coimputeirizeid databaseis, critically seileict and asseiss 

thei quality oif reiseiarch reilateid toi theiir toipic, and summarizei it in a 

reivieiw.kills reiquireid foir reivieiwing thei liteiraturei deiveiloip oiveir timei 

and with practicei. Thei reiseiarcheir can leiarn hoiw toi loicatei joiurnal 

articleis and boioiks in an acadeimic library, acceiss coimputeirizeid 

databaseis, choioisei and eivaluatei thei quality oif  reiseiarch oin  yoiur 

toipic, and summarizei it in a reivieiw.
 

 

 
8 John  W.  Creswell,  Educational  Research    Planning,  Conducting  and  Evaluating 

Quantitative and Qualitative Research (New York: Pearson Education, 2002 ), 7. 
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3) Spe
i

cifying a Purpo
i

se
i

 fo
i

r Re
i

se
i

arch 

 
If thei reiseiarch proibleim coiveirs a broiad toipic oif coinceirn, writeir 

neieids toi foicus it soi that writeir can study it. A foicuseid reistateimeint oif 

thei proibleim is thei purpoisei stateimeint. This stateimeint coinveiys thei 

oiveirall oibjeictivei  oir  inteint  oif  thei  reiseiarch.  As  such,  it  is  thei  

moist  impoirtant stateimeint in yoiur reiseiarch study. 

4) Co
i

lle
i

cting Data  

 
Eivideincei heilps proividei answeirs toi thei reiseiarch queistioins and 

hypoitheiseis. Toi geit theisei answeirs, thei reiseiarcheir eingageis in thei steip 

oif coilleicting oir gatheiring data. Coilleicting data meians ideintifying and 

seileicting individuals foir a study, oibtaining theiir peirmissioin toi study 

theim, and gatheiring infoirmatioin by asking peioiplei queistioins oir 

oibseirving theiir beihavioirs.
 

5) Analyzing and Inteirpreiting thei Data 

During oir immeidiateily afteir data coilleictioin, thei reiseiarcheir neieids 

toi makei seinsei oif thei infoirmatioin supplieid by individuals in thei study. 

Analysis coinsists oif “taking thei data apart” toi deiteirminei individual 

reispoinseis and thein “putting it toigeitheir” toi summarizei it. 

6) Reipoirting and Eivaluating Reiseiarch 

Afteir coinducting thei reiseiarch, thei reiseiarcheir deiveiloipeid a writtein 

reipoirt and distributeid it toi seileict audieinceis (such as feilloiw teiacheirs, 

administratoirs, pareints, and studeints) that can usei thei infoirmatioin. 
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CHAPTER IV 

RESULT AND DISCUSSION 

A. Research Result 

1. Description of Research Location 

 

  Baseid oin thei reisults oif thei doicumeintatioin that thei reiseiarcheir did 

at SMK Neigeiri 2 Meitroi, infoirmatioin can bei oibtaineid that Voicatioinal 

High Schoioil 2 Meitroi (SMK); oipeineid in 1972 undeir thei namei oif thei 

Pioineieir Teichnical Middlei Schoioil (STM), thein changeid its namei toi thei 

Meitroi Statei Agricultural Teichnical High Schoioil (SMT) in 1978, thein 

changeid again toi thei Voicatioinal High Schoioil 2 Meitroi (SMK) baseid oin 

ministeirial deicreiei numbeir 036/ Oi/1997 coinceirning thei changei in thei 

noimeinclaturei oif SMKTA toi beicoimei SMK as weill as thei oirganizatioin 

and woirk proiceidureis oif SMK. 

  In 2003 it was preidicateid as an Eixceilleint Schoioil, in 2005 it was 

preidicateid as a Natioinal Standard Schoioil, oin May 9, 2006 it was 

deisignateid as an Inteirnatioinal Standard Natioinal Schoioil (SBI) baseid oin 

thei deicisioin oif thei Direictoir oif Voicatioinal High Schoioil Deiveiloipmeint, 

Direictoiratei Geineiral oif Primary and Seicoindary Eiducatioin Manageimeint, 

Ministry oif Natioinal Eiducatioin numbeir 0001/ C5.2/Keip/MN/2006, 

toigeitheir with thei preidicatei oif SMK SBI, SMK Neigeiri 2 Meitroi foir its 

administrativei manageimeint useis thei Quality Manageimeint Systeim 64 

(QMS) ISOi 9001-2008 and in 2009 was cateigoirizeid as SMK SBI 

INVEiST until noiw. 

33 
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  At thei beiginning oif thei eistablishmeint oif SMK Neigeiri 2 Meitroi 

oinly had 4 eixpeirtisei proigrams, nameily Agricultural Meichanizatioin, 

Agricultural Proiduct Proiceissing Teichnoiloigy, Agroinoimy, and Fisheirieis. 

In 2018 SMK Neigeiri 2 Meitroi beicamei a Reivitalizatioin schoioil. 

a. Vision and Mission of SMK N 2 Metro 

1) Visioin 

“Eixceilleint and Proiductivei in Scieincei and Teichnoiloigy baseid 

oin IMTAQ”. 

2) Missioin 

a) Preiparei a curriculum that is ablei toi meieit thei neieids oif 

scieincei and teichnoiloigy that is fleixiblei and oirieinteid 

toiwards thei deiveiloipmeint oif industry and eimploiymeint 

neieids. 

b) Deiveiloiping poisitivei spirit, eixceilleincei, and coimpeititioin. 

c) Deiveiloip a leiarning climatei roioiteid in reiligioius valueis, 

noirms, and culturei oif thei surroiunding coimmunity and 

Indoineisian culturei in geineiral. 

d) Preiparei adeiquatei leiarning and suppoirting facilitieis 

accoirding toi coimpeiteincy deimands. 

e) Impleimeinting a proiductioin, seirvicei, and coimpeiteincy 

baseid leiarning proiceiss with a gloibal peirspeictivei. 
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3) Oibjeictiveis oif thei Schoioil 

a) Proiducei graduateis whoi arei inteilligeint, skilleid, faithful, 

deivoiteid, and havei noiblei characteir.  

b) Preiparei studeints toi einteir thei woirld oif proifeissioinal woirk 

with characteir, eintreipreineiurial insight and ablei toi 

coimpeitei toi cointinuei toi coilleigei. 

c) Proividei reial eixpeirieincei soi that studeints masteir 

proiductivei skills with industrial culturei standards that arei 

oirieinteid toi quality standards, high proiductivei and 

coimpeititivei woirk eithic.  

d) Reializing thei schoioil intoi an einviroinmeintally frieindly 

voicatioinal schoioil. 

b. The Quantity Students of SMK Negeri 2 Metro 

Thei foilloiwing is a tablei oif thei numbeir oif studeints oif SMK Neigeiri 2 

Meitroi in thei Acadeimic Yeiar oif 2025/2026 as foilloiws: 

Table 2 

Recapitulation of students in SMK Negeri 2 Metro 

Level 

Education 

M F Total 

Class X 456 168 624 

Class XI 342 117 459 

Class XII 281 105 386 

Total 1079 390 1469 
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B. Description of Research Result  

 Baseid  oin  thei  reiseiarch  coinducteid  by  thei  reiseiarcheir, this 

reiseiarch invoilveid 10 eileiveinth gradei studeints froim Teiknik Peindingin & 

Tata Udara proigram (TPTU) as participants in this reiseiarch. Thei data 

weirei takein froim oibseirvatioins, inteirvieiws, and doicumeintatioin toi find oiut 

and ideintify what arei thei main psychoiloigical factoirs that influeincei 

neigativeily thei speiaking peirfoirmancei oif eileiveinth gradei studeints at 

SMK N 2 Meitroi. Deiscriptioins oif thei reisults oif this reiseiarch includei oif, as 

foilloiws: 

1. The Main Psychological Factors that Influence Negatively the 

Speaking Performance of Eleventh Grade Students at  SMK N 2 

Metro 

  Baseid oin thei reisult oif oibseirvatioin and inteirvieiws with thei 

eileiveinth gradei studeints oif TPTU at SMK N 2 Meitroi, thei peirceintagei oif 

eiach psychoiloigical factoirs that influeincei neigativeily thei speiaking 

peirfoirmancei arei preiseinteid in thei fo illoiwing table i: 

Table 3 

Percentage Main Psychological Factors 
 

that Influence Negatively the Speaking Performance 
 
 

No. Psychological Factors Percentage 

1. Feiar oif Mistakei 60% 

2. Shyneiss 40% 

3. Anxieity 40% 

4. Lo iw Coinfideincei 70% 

5. Lo iw Moitivatioin 20% 
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A deiscriptioin o if thei reisults oif thei inteirvieiw oin eiach psychoiloigical 

factoir, including oif: 

a) Feiar oif Making Mistakeis 

Baseid oin inteirvieiws with thei eileiveinth gradei studeints oif 

TPTU,  theiy  feieil  afraid  oif  making  mistakeis  in speiaking 

Einglish in public thei moist impoirtant beicausei oif theiir lack oif 

voicabulary masteiry, and proinunciatioin that is noit goioid einoiugh toi 

speiak in Einglish froim theisei twoi factoirs causei thei ability oif 

studeints toi speiak Einglish is loiw. 

Thei studeints was alsoi woirry aboiut hoiw theiir classmateis 

seiei theim doiing wroing and arei coinsideireid stupid. Theireifoirei, it is 

neiceissary toi build coinducivei and coimfoirtablei classroioim 

coinditioins soi that thei teiaching-leiarning proiceiss beicoimeis smoioitheir 

and things likei thei aboivei arei noi loingeir a coinceirn oif studeints. 

b) Shyneiss  

Baseid oin thei reisults oif inteirvieiws with thei eileiveinth gradei 

studeints oif TPTU, theiy feieil  ashameid whein askeid toi speiak in 

Einglish in froint oif thei class beicausei soimei peioiplei havei a shy 

innatei naturei plus if theiy arei askeid toi speiak Einglish which 

incideintally is a foireiign languagei in Indoineisia. 

Thei studeints havei moirei proibleims whein theiy havei toi cointroil 

theiir shyneiss whein the iy speiak Einglish in loiw quality. Theireifoirei, 

many eiffoirts arei neieideid toi build a coinducivei and coimfoirtablei 
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atmoispheirei in thei classroioim soi studeints feieil coinfideint and arei 

noit woirrieid aboiut beiing eimbarrasseid whein speiaking in froint oif 

thei class.  

c) Anxieity 

Baseid oin thei reisults oif inteirvieiws with thei eileiveinth 

gradei studeints oif TPTU, the iy alsoi feilt uneiasy whein askeid toi 

speiak in Einglish first in public beicausei oif theiir lack oif ability. 

The iy feieil uneiasy aboiut what theiy havei toi say and hoiw toi say it 

in Einglish.  

 Anxieity is alsoi feilt moirei by soimei studeints whein the iy 

speiak in public such as in froint oif thei class. Thei studeints‟ 

speiaking peirfoirmancei is noit goioid einoiugh and beicoimeis a joikei 

by classmateis whoi seiei it and alsoi neirvoius if theiir speiaking 

peirfoirmancei is noit goioid einoiugh toi proiducei bad gradeis in 

Einglish subjeict.  

d) Loiw Coinfideincei 

Baseid oin inteirvieiws with thei studeints oif thei eileiveinth 

gradei studeints oif TPTU, theiy havei loiw coinfideincei toi speiak 

Einglish beicausei studeints preivioiusly feilt inseicurei if theiy weirei 

askeid toi speiak Einglish in froint oif thei class.  

Toi speiak Einglish, eispeicially with studeints whoi arei 

basically lacking in coinfideincei beicoimei thei difficulty. If 

studeints havei a goioid seinsei oif seilf-coinfideincei at leiast theiy will 
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try withoiut much doiubt toi practicei speiaking Einglish in public 

such as in froint oif thei class.  

e) Loiw Moitivatioin 

Baseid oin thei reisults oif inteirvieiws with thei eileiveinth 

gradei studeints oif TPTU, theiy havei weiak moitivatioin toi speiak 

Einglish in public beicausei theiy doi noit masteir Einglish itseilf. 

Oinei reiasoin is studeints arei noit familiar with Einglish, making 

studeints' moitivatioin toi speiak Einglish weiak. 

Anoitheir factoir that makeis studeints' moitivatioin loiw in 

speiaking Einglish is thei limiteid voicabulary oif studeints soi 

studeints havei difficulty coinve iying meissageis whein speiaking in 

Einglish. Thei lack oif studeints' ability toi proinoiuncei Einglish is 

alsoi oinei oif thei oibstacleis. Incoirreict proinunciatioin in 

coimmunicating using Einglish alsoi causeis miss coimmunicatioin. 

 

C. Discussion 

Thei reisults oif this reiseiarch arei discusseid by foicusing oin thei reiseiarch 

queistioins and thei reilateid theioirieis. Baseid oin oibseirvatioin oin speiaking 

peirfoirmanceis and inteirvieiws with thei eileiveinth gradei studeints oif Teiknik 

Peindingin & Tata Udara (TPTU) at SMK N 2 Meitroi, thei reiseiarcheir foiund 

that thei main psychoiloigical factoirs that influeincei neigativeily thei speiaking 

peirfoirmancei oif thei eileiveinth gradei studeints oif Teiknik Peindingin & Tata 

Udara (TPTU) at SMK N 2 Meitroi includei oif, as foilloiws: 
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1. Feiar oif Making Mistakeis 

Thei peirceintagei oif feiar oif making mistakei is 60%. Theisei 

difficultieis arei beicausei oif loiw Einglish voicabulary, thei 

insufficieint proinunciatioin, and feiar oif beiing laugheid at by 

classmateis whein making mistakeis. Lo iw Einglish   proificieincy  

such   as   limiteid  Einglish   voicabulary  and   bad proinunciatioin 

makei studeints feieil afraid toi makei mistakeis in thei proiceiss oif 

speiaking Einglish. 

Furtheirmoirei, thei studeints teind toi bei sileint oir doi noit proiducei 

woirds smoioithly beicausei theiy feieil coinfuseid aboiut thei voicabulary 

that will bei spoikein and feieil afraid whein thei proinunciatioin is 

wroing. In additioin, thei studeints alsoi feieil traumatizeid toi speiak in 

Einglish beicausei soimei oif theim arei ridiculeid by theiir classmateis. 

2. Shyneiss 

 Thei peirceintagei oif shyneiss is 40%. Thei difficulty oif shyneiss is 

in thei foirm oif feieiling ashameid beicausei oif having loiw Einglish 

ability.  Thei studeints whoi had loiw Einglish ability teind toi bei shy in 

speiaking Einglish. Shyneiss that preiveints studeints froim speiaking 

Einglish is causeid by theiir loiw Einglish skills. That is beicausei thei 

studeints teind toi feieil inseicurei whein theiy find oiut that theiir 

Einglish skills arei noit goioid soi that the iy arei veiry eimbarrasseid toi 

speiak in froint oif thei class. 
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3. Anxieity 

 Thei  peirceintagei  oif  anxieity is 40%.  Thei  difficultieis oif  

anxieity arei feieiling uneiasy aboiut what theiy havei toi say and hoiw toi 

say it in Einglish with theiir loiw ability; feieiling uneiasy if thei 

appeiarancei isn't goioid einoiugh; and feieiling woirry oif geitting a bad 

gradei in Einglish. 

 Moireioiveir, thei studeints teind toi feieil afraid toi speiak Einglish in 

froint oif thei class beicausei theiy feieil difficult toi eixpreiss what theiy 

want toi eixpreiss oin thei basis oif theiir loiw Einglish skills. Beisideis, 

thei studeints alsoi havei eirroirs in oirieintatioin beicausei theiir 

oirieintatioin teinds toi geit goioid gradeis 

4. Loiw Coinfideincei 

 Thei peirceintagei oif loiw coinfideincei is 70%. Thei difficulty oif 

loiw coinfideincei is in thei foirm oif feieiling inseicurei in preivioius areias 

has feilt inseicurei toi speiak Einglish if with loiw ability. Loiw Einglish 

abilitieis alsoi causei studeints toi feieil inseicurei aboiut speiaking 

Einglish in froint oif thei class. That was causeid by thei eixpeirieincei 

oif preivioius studeints whoi feilt uncoimfoirtablei  toi  eixpreiss  

theimseilveis  in  Einglish  with  theiir  limiteid Einglish skill. 

5. Loiw Moitivatioin 

 Thei peirceintagei oif loiw moitivatioin is 20%. Thei difficultieis oif 

loiw moitivatioin  arei  feieiling  noit  having  thei  moitivatioin  toi  speiak  

Einglish beicausei oif noit beiing ablei toi speiak Einglish; and feieiling 
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noit having thei moitivatioin toi speiak Einglish beicausei theiy arei noit 

useid toi it in thei daily coimmunicatioin 

 In  additioin,  thei  studeints teind  toi  havei  loiw moitivatioin in  

speiaking Einglish beicausei theiy doi noit havei goioid habit in speiaking 

Einglish that is applieid in eiveiryday lifei. Theireifoirei, theiy feieil 

awkward toi pump theiir moitivatioin toi speiak Einglish with theiir 

peieirs at schoioil oir in froint oif thei class oitheir than that loiw 

moitivatioin is alsoi causeid by theiir weiak Einglish ability. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. CONCLUSION 

 Thei coinclusioin oif this reiseiarch is preiseinteid by foicusing oin thei reiseiarch 

queistioins  oif  this  reiseiarch.  Thei  main  psychoiloigical  factoirs  that  

influeincei neigativeily thei speiaking peirfoirmancei includei oif loiw coinfideincei, 

feiar oif making mistakeis, anxieity, shyneiss, and loiw moitivatioin. Thei study 

shoiws loiw seilf-coinfideincei is thei biggeist proibleim, thein feiar oif making 

mistakeis, shyneiss, anxieity, and loiw moitivatioin.  

 Froim thei data, studeints stay quieit in 80% oif speiaking activitieis beicausei 

theiy lack coinfideincei. Theiy geit neirvoius (shaking hands, foirgeitting woirds) 

beicausei oif anxieity, and feieil shy toi speiak in froint oif class beicausei oif culturei. 

This makeis theiir speiaking flueincy, proinunciatioin, and bad inteiractioin. Theisei 

proibleims arei woirsei beicausei thei studeints knoiw Einglish is impoirtant foir joibs 

but doi noit feieil coinfideint toi practicei. 

 Teiacheirs shoiuld heilp by using pair woirk foir safei practicei, giving poisitivei 

woirds toi build coinfideincei, using joib toipics toi increiasei moitivatioin, and 

teiaching ways toi calm anxieity. Schoioils shoiuld add moirei speiaking practicei in 

leissoins. Futurei reiseiarch can study oitheir Voicatioinal High Schoioil classeis oir 

usei surveiys with moirei studeints. Soilving theisei proibleims will heilp thei 

studeints speiak Einglish coinfideintly foir theiir futurei woirk. 
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B. SUGGESTION 

 This reiseiarch is eixpeicteid toi havei beineifits noit oinly foir reiseiarcheir but 

alsoi foir studeints,  Einglish teiacheir and ageincy at SMK N 2 Meitroi. Baseid 

oin thei coinclusioin aboivei, theirei arei soimei suggeitioins inteindeid toi thei quality 

oif leiarning proiceiss, as foilloiws: 

1. Foir thei Studeints 

 It is suggeisteid toi thei studeints toi bei moirei activei in speiaking using 

Einglish and  improivei  theiir ability in  speiaking ability soi  the iy can  

bei  succeissful  in Einglish leiarning.  

2. Foir Einglish Teiacheirs 

 It is advisablei foir thei teiacheirs toi moitivatei thei studeints toi bei 

activei in speiaking using E inglish. It is suggeisteid foir thei teiacheirs toi heilp 

thei studeints toi minimizei thei psychoiloigical factoirs that cointributei 

neigativeily. Theireifoirei, thei teiacheir shoiuld bei ablei toi creiatei thei einjoiyablei 

teiaching leiarning proiceiss. 

3. Foir Oitheir Reiseiarcheir 

 It is hoipeid that this reiseiarch will bei beineificial foir thei oitheir 

reiseiarcheirs whoi will  coinduct thei reiseiarch in thei samei toipic oif 

reiseiarch. This reiseiarch can beicoimei oinei oif thei foiundatioin toi bei 

coinsideireid by thei reiseiarcheir. 



45 

 

 

 

BIBLIOGRAPHY 

Andreiw  Radfo ird,  An  Introiductioin  toi  Einglish     Seinteincei  Structurei,  (Neiw  Yoirk  

: Cambridgei Univeirsity Preiss), 2009, p.1. 

 

Broiwn, H. Doiuglas. (2007). Principleis oif Languagei Leiarning and Teiaching (5th eid.). 

Peiarsoin Eiducatioin, p. 153. 

 

Broiwn, H. Doiuglas. (1973). "Affeictivei Variableis in Seicoind Languagei Acquisitioin." 

Languagei Leiarning, 23(2), 231-244. 

 

Cryil J. Weiir, Languagei Teisting and Validatioin: An Eivideincei-Baseid Approiach, 

Reiseiarch and Practicei in Applieid Linguistica (Basingstoikei: Palgravei 

Macmillan, 2005), p. 196. 

 

Creisweill, J. W. (2014). Reiseiarch deisign: Qualitativei, quantitativei, and mixeid meithoids 

approiacheis (4th eid., p. 185). SAGEi Publicatioins. 

 

Davei Coillins, Angeila Buttoin, Hugh Richards, Peirfoirmancei Psychoiloigy A 

Practitioineir’s Guidei, (UK : Eilseivieir Limiteid. All rights reiseirveid : 2011), 71. 

 

Greigg R.Heinriqueis, Psychoiloigy Deifineid. (Jameis Madisoin Univeirsity:Joiurnal oif 

Clinical Psychoiloigy), 2004. 

 

Harmeir, Jeireimy. Thei Practicei oif Einglish Languagei Teiaching. 4th eid., Peiarsoin 

Loingman, 2007, p. 284. 

 

Ika Budayanti, “Studeints' Anxieity in Speiaking Einglish in thei Classroioim,” Ceiltic 

Joiurnal, 2023, hal. 5. 

 

J.C.Richard (2006). Deiveiloiping classroioim speiaking activitieis:Froim theioiry toi practicei. 

Guideilineis, (REiLC, Singapoirei), 28. 

 

Jo ihn  W.  Creisweill,  Eiducatioinal  Reiseiarch    Planning,  Coinducting  and  Eivaluating 

Quantitativei and Qualitativei Reiseiarch (Neiw Yoirk: Peiarso in Eiducatioin, 2002 

), 7. 

Juhana, “Psychoiloigical Factoirs That Hindeir Studeints froim Speiaking in Einglish Class 

(A Casei Study in a Seinioir High Schoioil in Soiuth Tangeirang, Bantein, 

Indoineisia),” Joiurnal oif Eiducatioin and Practicei, noi.12 (2012): 102. 

Lo iuis Coihein, Reiseiarch Meithoids in Eiducatioin, (Neiw Yoirk: Thei taylo ir & Francis ei- 

library 2005), p.51. 

 

Mattheiw B. Mileis & A. M. Hubeirman, Analisis Data Kualitatif: Buku Sumbeir Teintang 

Meitoidei-Meitoidei Baru (Jakarta: UI Preiss, 1992), 18. 



46 

 

 

 

 

Michaeil Hubeirman M. and Mileis, Data Manageimeint and Analysis Meithoids, In N. K. 

Deinzin and Y.S Linco iln (Eids.): Tho iusand Oiaks, CA: Sagei, 1994), 429. 

 

Miro islaw Pawlak, Eiwa Wanieik-Klimczak, Jan Majeir, Speiaking And Instructeid Foireiign 

Quantitativei and Qualitativei Reiseiarch (Neiw Yoirk: Peiarso in Eiducatioin, 2002 

), 7.  

 

Natioin, I. S. P. (2001). Leiarning Voicabulary in Anoitheir Languagei. Cambridgei: 

Cambridgei Univeirsity Preiss. 

 

Oiktaria, “An Analysis oif Psychoiloigical Factoirs Impacting Peirfoirmancei at Einglish 

Languagei Eiducatioin oif FKIP UIR” (Bacheiloir Theisis. Univeirsitas Islam Riau, 

2020). 

 

Roinald Roieisch, Steiphein D Hart, Jameis RP Oigloiff, Psychoiloigy and Loiw : Thei Statei oif 

thei Disciplinei, (Springeir Scieincei & Busineiss Meidia), 1999 

 

 

Rudoilph F. Veirdeibeir, Deianna D. Seillno iw, Kathleieiein S. Veirdeibeir, Thei Challeingei Oif 

Eiffeictivei Speiaking, (Bo istoin, USA : Wadswoirth, Ceingagei Leiarning : 2012, 

2008, 2006), 191. 

 

Scoitt Thoirnbury, Hoiw Toi Teiach Speiaking, (Amazoin : Peiarsoin Eiducatioin EiSL : 2005),. 

 

Sugiyoinoi, Meitoidei Peineilitian Kualitatif, Kuantitatif dan R&D (Bandung: Alfabeita, 

2016), 231-232. 

 

Tahaleilei,  Imeilda,  Feilicia M  Leikatoimpeissy,  and  Weinsy  S  Nussy.  2023.  “Thei 

Analysis oif Studeints’ Psychoiloigical Proibleims and Its Soilutioins in Speiaking 

Einglish at Oinei oif thei Junioir High Schoioils in Aru Islands.” MATAI: 

Inteirnatioinal Joiurnal oif Languagei Eiducatioin 2 (3). 

 

Widagdoi, Arif. 2020. “Faktoir Psikoiloigis Siswa / Mahasiswa Dalam Peimbeilajaran 

Bahasa Asing : Seibuah Dileima Bagi Peingajar Bahasa Inggris.” Koinseiling 

Eidukasi: Joiurnal oif Guidancei and Coiunseiling 11 (1). 

 

 



 

 

 

47 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDICES 
 
 
 
 
 
 
 



48 
 

 

 



49 
 

 

 

 

 

 



50 
 

 

 

 

 

 

 



51 
 

 

 

 

 

 



52 
 

 

 

 

 

 

 



53 
 

 

 

 

 

 

 



54 
 

 

 

 

 

 

 



55 
 

 

 

 

 

 

 



56 
 

 

 

 

 

 

 

 

 



57 
 

 

 

 

 

 



58 
 

 

 

 

 

 

 



59 
 

 

 

 

 

List Students as Participants 

 

 

No Name Class 

1 Ananta Riswa Pratama TPTU 3 

2 Anggi Nuban Nainal TPTU 3 

3 Faiz Ardiansyah Ramadhani TPTU 3 

4 Fatir Anggoiroi Pradiptoi TPTU 3 

5 Irsan Kurniansyah TPTU 3 

6 Lamhoit Eirwindoi Simanulang TPTU 3 

7 Muhamad Parma Ramadani TPTU 3 

8 Muhammad Naufal Rhaffy TPTU 3 

9 Rifqi Fadhlurrahman Saputra TPTU 3 

10 Yuda Fahmi Pratama TPTU 3 

 

 
 

Observation Sheet 

 
 

 
No 

 
 

 
Name 

The Students’ Speaking Assignment 

Anxiety Shyness Fear of Making 
Mistakes 

Low  
Confidence 

Low 

Motivation 

Yeis Noi Yeis Noi Yeis Noi Yeis Noi Yeis Noi 

1 ARP  √  √ √   √ √  

2 ANN 
 

√   √ √  √   √ 

3 FAR √   √  √ √  √  

4 FAP  √ √  √   √  √ 

5 IK √   √  √ √   √ 

6 LEiS  √ √   √ √   √ 

7 MPR √   √ √   √  √ 

8 MNR  √ √   √ √   √ 

9 RFS  √  √ √  √   √ 

10 YFP  √ √  √  √   √ 
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Instrument Blueprint 

 

Aspeict Sub Aspeict Queistioin 

Psychoiloigical factoir 

neigativeily influeincing 

speiaking peirfoirmancei 

 

 

 

 

 

 

 

 

 Anxieity Doi yoiu feieil anxieity whein speiaking Einglish in froint 
oif yoiur class? What arei thei causeis oif yoiur anxieity? 

 

Shyneiss 

 

Arei yoiu shy toi deiliveir thei speiaking toipic in froint oif 

thei class? Why doi yoiu feieil it? What arei thei causeis 

oif yoiur shyneiss? 

 

Feiar oif Making 

Mistakeis 

Doi yoiu feieil feiar oif making mistakei whein 

speiaking in froint oif thei class? What arei thei causeis 

oif yoiur feiar oif mistakei? 

 

Loiw 

Coinfideincei 

Doi yoiu feieil coinfideincei whein speiaking in froint oif 

thei class? What arei thei causeis oif yoiur lack oif 

coinfideincei? 

 

Loiw 

Moitivatioin 

Doi yoiu havei high moitivatioin toi spe iak in 

Einglish in froint oif thei class? What arei thei causeis 

oif yoiur lack oif moitivatioin?  

 

 

 

Aspeict Sub Aspeict Queistioin 

Psychoiloigical factoir 

neigativeily influeincing 

speiaking peirfoirmancei 

 

 

 

 

 

 

 

 

 Anxieity What thei studeints eixpeirieincei that causeis theim toi 

feieil anxioius in thei proiceiss oif speiaking in froint oif 

thei class? 
 Shyneiss 

 

What thei studeints eixpeirieincei that causeis theim toi 

feieil shyneiss in thei proiceiss oif speiaking in froint oif 

thei class? 
 

Feiar oif Making 

Mistakeis 

What thei studeints eixpeirieincei that causeis theim toi 

feieil feiar oif making mistakeis in thei proiceiss oif 

speiaking in froint oif thei class? 

Loiw oif Coinfideincei What thei studeints eixpeirieincei that causeis theim toi 

havei loiw coinfideincei in thei proiceiss oif speiaking in 

froint oif thei class? 

Loiw oif Moitivatioin What thei studeints eixpeirieincei that causeis theim toi 

havei loiw moitivatioin in thei proiceiss oif speiaking in 

froint oif thei class? 
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List Interview For Students 

1.  Participant 1 

P : Assalamualaikum,bisa kita mulai seikarang ya 

ARP  : Waalaikumsalam, oikei kak 

P : Kamu meirasa ceimas tidak saat beirbicara Bahasa Inggris di deipan keilas? 

ARP : Einggak sih kak. Masih bisa dikointroil koik, kalau disuruh maju kei deipan 

keilas saya juga biasa saja. Saya sudah beibeirapa kali diminta maju, jadi 

agak teirbiasa. 

P : Meirasa malu sama teiman-teiman tidak? 

ARP : Einggak kak. Soialnya teiman-teiman di keilas sudah saling keinal deikat, 

dan kami seimua coiwoik, jadi leibih santai. 

P : Apa kamu khawatir jika meilakukan keisalahan saat beirbicara? 

ARP : Nah kalau soial itu, iya kak. Saya khawatir kalau salah ngoimoing, apalagi 

kalau lagi jeilasin seisuatu. Takut aja nanti teiman-teiman keitawa atau 

koimeintar, jadi keisannya saya nggak bisa. 

P : Bagaimana deingan rasa peircaya diri kamu saat beirbicara? 

ARP : Seibeinarnya masih lumayan peircaya diri, kak. Kalau sudah peigang teiks 

atau mateiri, saya beirani maju. Cuma kalau disuruh langsung, kadang jadi 

ragu-ragu seindiri. 

P : Oih iya, kalau moitivasi kamu untuk beirlatih bahasa Inggris bagaimana? 

ARP : Kurang sih kak. Pulang seikoilah sudah capeik sama peilajaran dan 

praktik, jadi kadang leibih milih istirahat daripada beilajat heihei. Padahal 

saya tahu Bahasa Inggris itu peinting buat keirja nanti. 

P : Baik, teirimakasih ya sudah luangkan waktunya 

ARP : Iya kak, sama-sama 

 

2. Participant 2 

 

P : Assalamualaikum, kita mulai ya 

ANN : Waalaikumsalam, siap Mbak 

P : Kamu meirasa ceimas atau deig-deigan saat beirbicara bahasa Inggris di 

deipan keilas? 

ANN : Iya Mbak, Tangan saya sampai dingin, deig-deigan. Apalagi kalau tiba-

tiba dipanggil maju tanpa dikasih waktu siap-siap dulu, panik. 

P : Kamu meirasa malu tidak di deipan teiman-teiman? 
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ANN : Untuk malu sih nggak teirlalu, Mbak. Tapi teitap ada rasa nggak einak 

kalau sampai salah banyak. 

P : Lalu seibeirapa beisar sih keikhawatiran kamu meilakukan keisalahan? 

ANN : Lumayan Mbak. Saya seiring lupa koisakata dan bingung milih kata yang 

teipat. Kalau salah ngoimoing, takutnya teiman-teiman pada keitawa, teirus saya 

makin nggak foikus. 

P : Kalau deingan rasa peircaya diri, gimana? 

ANN : Jujur, peircaya diri saya kurang, Mbak. Saya kadang sudah siap di 

keipala, tapi pas ngoimoing jadi maceit-maceit, beilibeit. Jadi seitiap mau maju, pasti 

mikir dulu lama. 

P : Moitivasi kamu beilajar Bahasa Inggris seipeirti apa? 

ANN : Seibeinarnya moitivasi ada, Mbak. Saya tahu kalau nanti keirja di bidang 

teiknik, mungkin keiteimu sama oirang luar neigeiri hahaha. Cuma kadang susah 

untuk koinsistein Mbak. 

P : Oikei baik, teirimakasih ya. 

ANN : Sama-sama, Mbak. 

 

3. Participant 3 

 

P : Assalamualaikum, seikarang kita mulai peirtanyaannya ya. 

FAR : Waalaikumslam, oikei Kak. 

P : Kamu seiring meirasa ceimas saat beirbicara Bahasa Inggris di deipan 

keilas? 

FAR: Kadang-kadang saja, Kak. Biasanya kalau sudah dikasih tahu jadwal 

preiseintasi dari jauh hari, saya tidak teirlalu ceimas. Tapi kalau meindadak disuruh 

maju, baru teirasa deig-deigannya. Yang saya rasa tuh saya takut keitika beirbicara 

dalam bahasa Inggris, nanti teiman-teiman saya gak paham. Jadi, saya juga 

meirasa malu untuk beirbicara Bahasa Inggris. 

P : Kalau soial malu di deipan teiman, bagaimana? 

FAR : Nggak teirlalu malu, Kak. Teiman-teiman satu keilas sudah teirbiasa saling 

bantu, jadi saya meirasa agak aman. Meireika juga seiring salah, jadi bukan saya 

seindir 

P : Kamu khawatir tidak kalau meilakukan keisalahan saat beirbicara? 

FAR : Jujur, biasa saja, Kak. Meinurut saya salah itu bagian dari proiseis beilajar. 

Tapi kalau keisalahannya teirlalu banyak, baru saya mulai nggak einak seindiri. 

P : Gimana deingan rasa peircaya diri kamu? 

FAR : Peircaya diri saya seibeinarnya masih kurang, Kak. Kadang saya meirasa 

apa yang saya ucapkan tidak jeilas, eintah dari peingucapan atau susunan 

kalimatnya. Itu yang bikin saya ragu keitika diminta maju. 

P : Lalu moitivasi kamu beilajar Bahasa Inggris seipeirti apa? 
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FAR : Untuk seikarang, moitivasi saya reindah, Kak. Tugas seikoilah dan 

praktikum aja udah banyak bangeit, jadi saya jarang meiluangkan waktu khusus 

buat latihan speiaking. Saya sadar ini keileimahan saya, tapi beilum bisa disiplin. 

P ; Baik, thank yoiu ya. 

FAR : Yoiurei weilcoimei Kak. 

 

4. Participant 4 

 

P : Assalamualaikum, kita mulai peirtanyaannya ya. 

FAP : Waalaikumsalam, iya Mbak 

P : Kamu meirasa ceimas tidak saat speiaking Einglish di deipan keilas? 

FAP : Kalau ceimas bangeit sih nggak, Mbak. Saya masih bisa teinang, 

meiskipun teitap ada rasa teigang seidikit. Biasanya saya tarik napas dulu seibeilum 

mulai. 

P : Bagaimana deingan rasa malu di deipan teiman-teiman? 

FAP : Nah, kalau malu itu iya Mbak. Saya kurang nyaman kalau harus beirdiri 

seindiri di deipan, seimeintara yang lain meimpeirhatikan. Kadang takut keilihatan 

salah atau jadi bahan beircandaan. 

P : Apa kamu takut kalau meilakukan keisalahan? 

FAP : Iya, saya takut Mbak. Takut kalau peingucapan saya aneih atau 

kalimatnya nggak nyambung. Kalau guru langsung meingoireiksi di deipan keilas, 

rasanya juga jadi tambah gugup. 

P : Rasa peircaya diri kamu saat beirbicara seipeirti apa? 

FAP : Masih lumayan, Mbak. Kalau saya sudah beilajar dulu di rumah dan 

paham mateirinya, saya bisa bicara leibih lancar. Tapi kalau beilum siap, rasa 

peircaya diri langsung turun 

P : Moitivasi beilajar dan latihan bahasa Inggris kamu bagaimana? 

FAP : Meinurut saya, moitivasi saya cukup baik, Mbak. Saya keipikiran nanti 

kalau keirja dan keiteimu doikumein, meisin, atau instruksi dalam bahasa Inggris, 

akan leibih mudah kalau seikarang sudah teirbiasa. 

P : Baiklah, teirimakasih. 

FAP : Oikei Mbak. 

 

5. Participant 5 

 

P : Assalamualaikum, siap? Kita mulai ya. 

IK : Waalaikumsalam, siap Kak. 

P : Apa kamu meirasa ceimas saat beirbicara bahasa Inggris di deipan keilas? 

IK : Iya Kak, saya meirasa ceimas. Jantung deig-deigan bangeit, apalagi kalau 

nunggu giliran dipanggil. Yang ada di pikiran cuma "jangan sampai lupa". 
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P : Kamu meirasa malu nggak di deipan teiman-teiman? 

IK : Untuk malu seibeinarnya tidak teirlalu, Kak. Teiman-teiman juga seiring 

salah, jadi saya meirasa kami sama-sama beilajar. 

P : Bagaimana deingan rasa takut meilakukan keisalahan? 

IK : Saya tidak teirlalu takut, Kak. Saya pikir wajar kalau peilajar masih 

seiring salah. Yang peinting saya meincoiba dulu. 

P : Bagaimana deingan rasa peircaya diri kamu? 

IK : Peircaya diri saya masih kurang, Kak. Saya seiring meirasa cara saya 

meinyusun kalimat beilum bagus, jadi kadang suara saya meingeicil seindiri waktu 

bicara.P: Moitivasi latihan bahasa Inggris kamu bagaimana? 

IK : Saya cukup teirmoitivasi, Kak. Saya keipikiran kalau nanti punya 

keiseimpatan keirja yang butuh bahasa Inggris, seitidaknya saya sudah bisa seidikit-

seidikit, walaupun seikarang masih seiring salah. 

 

6. Paeticipant 6 

 

P : Assalamualaikum, kita mulai ya. 

LEiS : Siap Mbak. 

P : Kamu ceimas tidak saat beirbicara bahasa Inggris di deipan keilas? 

LEiS : Tidak teirlalu ceimas, Mbak. Saya anggap seipeirti tugas biasa saja. 

Walaupun kadang teitap teigang, tapi masih aman lah. 

P : Rasa malu di deipan teiman bagaimana? 

LEiS : Kalau malu, iya Mbak. Saya kurang nyaman dilihat banyak teiman 

keitika bicara pakai bahasa Inggris, apalagi kalau meirasa lidah saya kaku. 

P : Kamu khawatir nggak kalau meilakukan keisalahan saat beirbicara? 

LEiS : Jujur, saya tidak teirlalu meimikirkan itu, Mbak. Saya tahu pasti ada 

salahnya, jadi saya leibih foikus meinyeileisaikan sampai habis saja. 

P : Bagaimana deingan rasa peircaya diri kamu? 

LEiS : Peircaya diri saya masih kurang, Mbak. Kadang saya sudah tahu apa 

yang mau dioimoingin, tapi beigitu ngoimoing jadi ragu dan buyar. 

P : Moitivasi kamu untuk beilajar bahasa Inggris seipeirti apa? 

LEiS : Saya meirasa moitivasi saya cukup, Mbak. Saya ingin bisa meimahami 

istilah-istilah teiknis dan seitidaknya bisa meinjeilaskan hal seideirhana kalau suatu 

saat dibutuhin. 

P : Oikei baik, teirimakasih ya. 

LEiS : Sama-sama Mbak. 

 

7. Participant 7 

 

P : Assalamualaikum, kita mulai peirtanyaannya ya. 
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MPR : Waalaikumsalam, iya Kak. 

P : Kamu meirasa ceimas saat speiaking Einglish di deipan keilas? 

MPR : Iya Kak, cukup ceimas. Biasanya seibeilum maju saya sudah keipikiran 

duluan, takut salah dan lupa teiks. 

P: Kamu meirasa malu tidak di deipan teiman-teiman? 

MPR : Untuk malu sih tidak, Kak. Teiman-teiman di keilas sudah tahu 

keimampuan masing-masing, jadi saya tidak teirlalu meimikirkan itu. 

P : Seibeirapa beisar rasa takut kamu meilakukan keisalahan? 

MPR : Cukup beisar, Kak. Kalau salah meinyeibut kata atau malah diam teirlalu 

lama, saya takut keilas jadi ribut dan saya tambah nggak koinsein. 

P : Bagaimana deingan rasa peircaya diri kamu? 

MPR : Saya meirasa peircaya diri saya seidang, Kak. Kalau sudah latihan 

beibeirapa kali di rumah, saya bisa bicara leibih beirani. Tapi kalau beilum seimpat 

latihan, biasanya saya mudah goiyah.P: Moitivasi kamu untuk latihan bahasa 

Inggris bagaimana? 

MPR : Meinurut saya, moitivasi saya cukup tinggi, Kak. Saya ingin keimampuan 

saya tidak beirheinti di peilajaran seikoilah saja, tapi bisa teirpakai di dunia keirja 

nanti. Biar keirein juga kak bisa Bahasa Inggris hahaha, 

P : Wah bagus. Thank yoiu ya. 

MPR : Yoiurei weilcoimei Mbak. 

 

8. Participant 8 

 

P : Assalamualaikum, kita mulai oikay. 

MNR : Waalaikumsalam, gas Mbak. 

P :  Kamu ceimas tidak saat beirbicara bahasa Inggris di deipan keilas? 

MNR : Tidak teirlalu ceimas, Mbak. Saya leibih meirasa teigang seibeintar di awal, 

seiteilah itu agak teinang. 

P : Bagaimana deingan rasa malu di deipan teiman-teiman 

MNR : Iya, saya meirasa malu, Mbak. Kadang takut kalau cara bicara saya 

dianggap aneih atau dijadikan bahan beircanda. 

P : Kamu khawatir meilakukan keisalahan 

MNR :  Seidikit, Mbak, tapi tidak beirleibihan. Saya sadar pasti ada 

salahnya, jadi saya anggap seibagai proiseis beilajar saja. 

P : Rasa peircaya diri kamu saat beirbicara seipeirti apa? 

MNR : Peircaya diri saya teirmasuk reindah, Mbak. Saya seiring meinurunkan 

voilumei suara tanpa sadar kareina takut salah ucap. 

P: Moitivasi kamu dalam Bahasa Inggris bagaimana? 

MNR: Meinurut saya, moitivasi saya cukup, Mbak. Hanya saja saya masih 

keisulitan meimbagi waktu antara tugas lain dan latihan Bahasa Inggris. 
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P : Oikei baik, teirimakasih ya. 

MNR : Sama-sama Mbak. 

9. Participant 9  

 

P : Assalamualaikum, kita mulai peirtanyaannya ya. 

RFS : Waalaikumsalam, oikei Kak. 

P : Kamu seiring meirasa ceimas tidak saa beirbicara Bahasa Inggris di deipan 

keilas? 

RFS : Kadang-kadang gugup, Kak. Biasanya kalau suasana keilas ramai dan 

seimua mata teirtuju kei deipan. 

P : Kamu meirasa malu nggak di deipan teiman-teiman? 

RFS : Tidak teirlalu, Kak. Teiman-teiman sudah seiring maju juga, jadi rasanya 

biasa aja. 

P : Bagaimana deingan rasa takut meilakukan keisalahan? 

RFS : Saya cukup khawatir, Kak. Guru seiring langsung meingoireiksi jika ada 

yang salah, jadi saya meirasa harus eikstra hati-hati. 

P : Rasa peircaya diri kamu seipeirti apa? 

RFS : Peircaya diri saya masih kurang, Kak. Saya seiring lupa koisakata di 

teingah jalan, jadi kadang tiba-tiba beirheinti dan bingung mau lanjut ngoimoing 

apa. 

P : Moitivasi beilajar Bahasa Inggris kamu bagaimana? 

RFS : Moitivasi saya lumayan, Kak. Saya ingin peilan-peilan meimpeirbaiki 

keikurangan saya, meiskipun proiseisnya susah. 

P : Baiklah, teirimakasih ya. 

RFS : Sama-sama Kak. 

 

10. Participant 10 

 

P : Assalamualaikum, kita mulai peirtanyaannya seikarang ya. 

YFP : Waalaikumsalam, siap Mbak. 

P : Kamu meirasa ceimas tidak saat speiaking Einglish di deipan keilas? 

YFP : Tidak teirlalu ceimas, Mbak. Saya leibih meirasa teigang di awal saja, 

seiteilah mulai bicara biasanya agak leibih santai. 

P : Kamu meirasa malu di keilas yang ramai? 

YFP : Iya Mbak, saya meirasa malu kalau keilas lagi ramei. Rasanya seimua 

oirang meimpeirhatikan dan meinunggu saya salah. 

P : Seibeirapa beisar keikhawatiran kamu meilakukan keisalahan? 

YFP : Cukup beisar, Mbak. Kadang kata-kata yang sudah saya hafal seipeirti 

hilang beigitu saja, dan itu meimbuat saya tambah tidak teinang. 

P : Bagaimana deingan rasa peircaya diri kamu? 
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YFP : Peircaya diri saya masih kurang, Mbak. Saya seiring meirasa cara bicara 

saya beilum bagus, jadi saya meinahan diri untuk tidak bicara teirlalu panjang.P: 

Moitivasi kamu untuk latihan bahasa Inggris seipeirti apa? 

YFP : Meinurut saya, moitivasi saya lumayan, Mbak. Saya tidak anti deingan 

bahasa Inggris, hanya saja beilum bisa. Saya harap peilan-peilan bisa leibih beirani 

dan lancar. 

P : Oikei baik, teirimakasih ya. 

YFP : Sama-sama Mbak. 

 

 

List Interview with Teacher (Mrs. YA) 

 

Peineiliti     : Assalamualaikum Miss. 

Guru         :Waalaikumsalam Mbak, seihat? 

Peineiliti    : Alhamdulilah seihat Miss, Miss seindiri?  

Guru         : Alhamdulillah Mbak. 

Peineiliti     : Seibeilumnya moihoin maaf  Miss jika saya meingganggu waktu nya.  

Guru         : Santai saja koik Mbak. 

Peineiliti  : Izin meiminta waktu seibeintar ya Miss untuk diwawancarai teirkait 

deingan peineilitian saya. 

Guru         : Silahkan Mbak. 

Peineiliti    : Baik Miss, meinurut Miss, apakah dalam peimbeilajaran Bahasa 

Inggris siswa keilas 11 meirasa ceimas keitika diminta untuk 

beirbicara Bahasa Inggris di deipan teiman- teimannya? 

Guru          : Kaloi rasa ceimas sih biasanya beibeirapa siswa saja ya mba, tidak 

seimua seipeirti itu. 

Peineiliti       : Rasa ceimas seipeirti apa yang dialami oileih siswa Miss? 

Guru       :  Kalau  meinurut  saya,  rasa  ceimas  yang  dialami  kareina 

kurangnya peirsiapan beilajar, dan bisa juga kareina kurangnya 

peingeitahuan koisa kata. Jadi meireika tidak siap untuk beirbicara di 

deipan teiman-teimannya. 

Peineiliti :Oih iya Miss artinya para siswa seiring untuk tidak 

meimpeirsiapkan peimbeilajaran ya Miss?Apakah ada faktoir seindiri 

meingapa meireika kurang meimpeirsiapkan peimbeilajaran Miss? 
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Guru           : Anak-anak seikarang mungkin meimang maleis beilajar ya Mbak 

kaloi meimang tidak ada tugas dari guru. Jadi, meinurut saya 

meimang faktoir dari dirinya saja yang malas. Tapi tidak seimua 

siswa loih ya. 

Peineiliti      : Lanjut Miss, apa ada siswa yang meirasa kurang peircaya diri? 

Guru            : Iya Mbak, keibanyakan dari meireika tuh meirasa tidak peircaya  

diri  keitika saya  diminta  untuk  spe iaking dide ipan ke ilas. 

Peineiliti      : Biasanya apa yang meireika lakukan untuk meinghindari hal itu 

Miss? 

Guru            : Meireika pasti meinunjuk teiman yang lain dan banyak alasan. 

Peineiliti       : Rasa kurang peircaya diri meireika itu seipeirti apa sih Miss? 

Guru            : Kalau saya lihat, meireika meirasa teiman-teimannya leibih jagoi. 

Tidak seidikit juga yang suka ngeitawain teimannya waktu lagi di 

deipan keilas. Tapi saya seilalu maksa agar meireika mau beirbicara 

di keilas. Biar anak-anak meirasa peircaya diri Mbak. 

Peineiliti        : Oih beigitu ya Miss. Apa seimua siswa seipeirti itu Miss?  

Guru            : Tidak seimua Mbak, rata-rata leibih banyak yang meirasa kurang 

peidei dari pada yang meirasa ceimas. 

Peineiliti        : Oih iya Miss, keitika peimbeilajaran apakah meireika meirasa kurang 

moitivasi keitika diminta untuk beirbicara di deipan keilas? 

Guru       : Mungkin banyak yang meimpeingaruhi ya Mbak. Tapi untuk 

kurangnya moitivasi dari guru diseikoilah, saya rasa sih tidak. 

Kareina,saya seibagai guru seilalu meimbeiri moitivasi keitika di keilas. 

Jadi, mungkin kareina meireika tidak teirmoitivasi oileih lingkungan 

meireika dan diri meireika seindiri saja. 

Peineiliti       : Untuk  faktoir  takut  meimbuat keisalahan. Apakah meireika juga 

meirasa seipeirti itu keitika diminta untuk beirbicara? 

Guru        : Pasti mbak, seitiap siswa ada yang takut untuk meimbuat 

keisalahan. Eintah itu dalam beirbicara Bahasa Inggris atau dalam 

meinjeilaskan peilajaran deingan meinggunakan Bahasa Indoineisia. 
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Peineiliti       :Baik Miss, seipeirti apa rasa takut yang dialami oileih siswa keilas 11 

pada peimbeilajaran Bahasa Inggris ya Miss? 

Guru            : Siswa tidak mau meincoiba teirleibih dahulu kareina meireika takut 

salah dan rata-rata meireika diteirtawakan teiman-teimannya dan dapat 

koimeintar yang ne igative i Mbak. Hal ini seiring teirjadi di keilas, 

biasanya keitika siswa saya minta untuk beirbicara bahasa inggris di 

deipan teiman- teimannya. Ya kurang leibih hampir sama seipeirti 

kurangnya rasa peircaya diri yang dialami meireika. 

Peineiliti        : Baik Miss, mungkin itu saja dari saya, teirimakasih banyak.  

Guru : Sama-sama Mbak. 
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