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IMPROVING READING COMPREHENSION 

BY USING READ ENCODE ANNOTATED PONDER (REAP) STRATEGY 

AMONG THE TENTH GRADEAT SMK MUHAMMADYAH 1 TERBANGGI 

BESAR 

IN THE ACADEMIC YEAR OF 2019/2020 

 

ABSTRACT 

BY 

AKYUNINA 

 

The purposes of this research are to show that using Read Encode Annotated 

Ponder(REAP) strategy can improve the students‟ Reading Comprehension and students‟ 

learning activities at the tenth graders of SMK Muhammadiyah 1 Terbanggi Besar in 

academic year 2019/2020. The writer had outlined the problem in this research that 

focused on reading comprehension. It is related on the problem identification that the 

students have low motivation to learn English especially in Reading, they get the 

difficulties to determine the main idea in the text, and they are also not interested about 

the learning method in the class. They always feel bored in English subject. 

  

 The kind of this research is classroom action research (CAR) which was 

conducted in two cycles. Each cycle consist of planning, acting, observing and reflecting. 

Object of this research is the students‟ reading comprehension. In collecting the data used 

test, observation and documentation.  

 

The finding research is average score of pre-test, post-test I and post-test II 

showed that there was progressing score. In cycle I, the average score at pre-test was 

52.10, and in post-test I the average sore was 67.4 and the average score of post test II 

was 78.7. Based on the result, it could be said that using Read Encode Annotated Ponder 

(REAP) Strategy can improve the students‟ reading comprehension at the tenth graders of 

SMK Muhammadiyah 1 Terbanggi Besar. 

Keywords: Reading Comprehension, Read Encode Annotated Ponder (REAP) Strategy 
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MENINGKATKAN PEMAHAMAN MEMBACA SISWA MELALUI  

 READ ENCODE ANNOTATED PONDER (REAP) STRATEGI DI SMK 

MUHAMMADIYAH 1 TERBANGGI BESAR TAHUN PELAJARAN 2019/2020 

 

ABSTRAK 

OLEH 

AKYUNINA 

 

Tujuan dari penelitian ini adalah untuk menunjukkan bahwa penggunaan strategi 

Read Encode Annotated Ponder(REAP) Strategy dapat meningkatkan pemahaman 

membaca dan aktifitas pembelajaran pada siswa kelas sepuluh SMK Muhammadiyah 1 

Terbanggi Besar pada tahun pelajaran 2019/2020. Permasalahan yang diangkat oleh 

penulis dalam penelitian ini berkaitan dengan pemahaman membaca. Hal ini berdasarkan 

pada identifikasi masalah yang menjelaskan bahwa siswa mempunyai motivasi rendah 

untuk belajar bahasa Inggris khususnya materi membaca, mereka mengalami kesulitan 

dalam menentukan ide pokok dalam sebuah cerita , dan mereka pula tidak tertarik 

terhadap metode yang digunakan di kelas. Mereka selalu bosan pada saat materi bahasa 

Inggris.  

 

Bentuk penelitian ini adalah penelitian tindak kelas (PTK) yang dilakukan dalam 

dua siklus. Setiap siklus terdiri dari perencanaan, tindakan, pengamatan dan refleksi. 

Objek dari penelitian ini adalah kemampuan menulis siswa. Dalam pengumpulan data 

menggunakan test, observasi, dokumentasi dan catatan lapangan.  

 

Nilai rata-rata pre-test, post-test I dan post-test II menunjukkan bahwa ada 

peningkatan nilai. Pada siklus I, nilai rata-rata pada pre-test adalah 52.10, pada post-test I 

nilai rata-rata adalah 67.4 dan nilai rata-rata pada post-test II adalah 78.7. Berdasarkan 

hasil tersebut, dapat dikatakan bahwa strategi Read Encode Annotated Ponder (REAP) 

dapat meningkatkan pemahaman membaca siswa di SMK Muhammadiyah 1 Terbanggi 

Besar 

Kata kunci: Pemahaman membaca, Strategi Read Encode Annotated Ponder (REAP). 
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CHAPTER  I 

INTRODUCTION 

 

A. Background of study 

Reading is the complex cognitive process of decoding symbols to derive 

meaning. It is a form of language processing. Reading is one of the skills used to 

obtain information from text or anything in writing. Reading is the process of 

getting information from the text by combining the knowledge that has been 

obtained beforehand with information from the text. In reading students should 

not only know the meaning of each word in the text, but also to understand the 

meaning to achieve the goal of reading lessons namely understanding. 

Moreover, reading has many advantage. It helps people build a better 

vocabulary. The readers have a richer vocabulary, so far they are easier to find the 

best expression for all that they want to tell others. In general, the more people 

read, the richer vocabulary they gets. Furthermore, books are definitely a treasure 

trove of knowledge. Reading stimulates imagination. When people read about 

unknown places, their mind itself creates the imaginative images in the heads, 

rather than simply saving images from small screens in memory. Thus, the 

imagination and creativity of our minds are being strengthened by reading. 

Reading lights up new ideas. In addition, reading gives us new perspectives. 

Through reading, people get new ideas and inspiration, so that they may try 

something new or different, inspired the things they read. 
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Reading is influenced by several aspects that are categorized in the aspects 

of linguistics and non linguistics. The linguistics aspects of reading skills includes 

English vocabulary mastery, mastery of grammar, skills in detecting the main 

idea, and supports details, and the ability to understand the context of the 

readings. A high mastery of the vocabulary significantly supporting the ease of 

reading to understand text content because readers could translate any words in a 

text. By having a good grammar mastery readers could understand the contents of 

the text content. 

Furthermore, one of teaching reading that right is REAP strategy. Read, 

Encode, Annotate and Ponder (REAP) is a strategy for helping readers to read and 

understand a text. REAP develops independent reading skills by encouraging the 

reader to put the main idea of the passage into his/her own words, both orally and 

in written form. It could be employed as a study technique, thereby assisting long 

term memory. 

Moreover, REAP strategy would be applied in the reading lesson, in order 

to make student easy to find the main idea in the text. It helps students identifying 

information by their understanding, improving student's attention in understanding 

unfamiliar words in the text (by using quotes, phrase or the other words), and 

making a personal connection between the texts with their understanding. The 

reason why this strategy is chosen is because in step of REAP strategy is 

appropriate for the problem in this research. Through this process, students are 

guided to guess the main idea in the text by using their own words and get the 

important information from the text. 
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An observation have been conducted on June 21
st
 2019 at SMK 

Muhammadiyah 1 Terbanggi Besar, it could be seen that the students have limited 

vocabulary mastery, they are not able to understand the contents of the text well, 

students have difficulties to determine the main ideas in reading, they don‟t have 

any motivation to read an English reading text book. 

Another problem above, below the date of students score illustrated in the 

following table: 

Table I 

Data of Students Reading Comprehension Score 

The Tenth Grade at SMK Muhammadiyah 1 Terbanggi Besar 
No Students name Grade Criteria 

1 ARS 6.7 Incomplete 

2 DAS 13 Incomplete 

3 DFH 20 Incomplete 

4 DRP 73 Complete 

5 FMR 26.7 Incomplete 

6 FHP 13 Incomplete 

7 HSN 13 Incomplete 

8 NAA 73 Complete 

9 NAT 20 Incomplete 

10 PAI 20 Incomplete 

11 PAG 13 Incomplete 

12 RSI 20 Incomplete 

13 RGF 20 Incomplete 

14 RAN 26.7 Incomplete 

15 SRN 13 Incomplete 

16 SMS 73 Complete 

17 SMH 73 Complete 

18 SNH 6.7 Incomplete 

19 YKI 6.7 Incomplete 
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Table II 

The percentage of the Score Among the Tenth Grade 

At SMK Muhammadiyah 1 Terbanggi Besar 

No Grade Frequency Percentage Criteria 

1 >68 4 students 21% Complete 

2 <68 15 students 79% Incomplete 

 

Based on the results of reading comprehension score, it is known that the 

percentage of the tenth grade of SMK Muhammadiyah 1 Terbanggi Besar who 

achieve Minimum Mastery Criteria (MMC) is 21%. While the percentage of 

students who are not able to achieve Minimum Mastery Criteria (MMC) is 79%. It 

means that the percentage of students who achieve Minimum Mastery Criteria is 

less than the percentage of students who do not achieve Minimum Mastery 

Criteria, therefore it could be assumed that the reading ability of the tenth grade at 

SMK Muhammadiyah 1 Terbanggi Besar is unsatisfactory. 

Based on the illustration above, the researcher would conduct classroom 

action research by implementing of  REAP strategy. Therefore the researcher 

would conduct to Improve Reading comprehension of Tenth graders of SMK 

Muhammadiyah 1 Terbanggi Besar by REAP Strategy in the Academic Year of 

2019/2020. 

 

B. Identification Of The Problem  

Based on the background of theproblem of the research problems are 

identified as follows: 
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1. Student have lack of English vocabulary.  

2. Students have difficultiesis in determining the main idea and supporting 

ideas in a reading. 

3. Students do not have the motivation to read English text.  

4. Students have low reading comprehension. 

 

C. Problem Limitation 

 Based on the problems identification, the researcher lack of the problem 

by problem of number 4 that is students have inefficiency in reading 

comprehension by Using Read Encode Annotated Ponder (REAP) Strategy of 

Among the Tenth Grade at SMK Muhammadyah 1 Terbanggi Besar in the 

Academic Year of 2019/2020”  

 

D. Formulation The Problem 

 The researcher formulated this research as follows: "Can Read Encode 

Annotated Ponder (REAP) strategy improve the students reading comprehension 

of Among the Tenth Grade at SMK Muhammadiyah 1 Terbanggi Besar in the 

academic year of 2019/2020”. 

 

E. Objective and Benefit of Study 

1. Objective of Study 

  The purpose of this study is to determine whether REAP strategy 

could improve reading comprehension among the tenth grade at SMK 

Muhammadiyah 1 Terbanggi Besar in the academic year 2019/2020. 
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2. Benefit of Study 

  This research is expected to provide benefits not only for researchers 

but also for students, English teachers, and the institution. 

a. For the Students 

The application of this research is expected to help students improve 

their English skills, especially reading skills. The implementation of 

REAP strategy in this study is expected to increase student motivation 

in learning reading. This research is expected to be able to strengthen 

students' interest in reading so that a conducive learning atmosphere 

that is not monotonous could be created. 

b.  For the Teachers 

This research is expected to help teachers in the process of teaching 

English, especially teaching reading. The application of this research 

is expected to help teachers in creating conducive learning conditions 

so that learning targets could be achieved effectively. 

c. For the Institution 

This research is expected to bring tremendous benefits to improving 

student academic achievement in school. So that the institution's good 

name could be maintained. This research is also expected to be a 

consideration for the school to complete the infrastructure used in 

teaching English. It is also hoped that this research could encourage 

schools to make innovations in the selection and implementation of 

English teaching strategies. 
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F. Prior Research 

 This research would be conducted by considering several previous studies. 

The first prior research was conducted by Supriyanti with the title of the research 

“Using Read Encode Annotate and Ponder (REAP) Technique to Increase 

Reading Comprehension: A Case of the Eleventh Grade Students of SMA 

Negeri6Semarang"
1
. The teaching strategy that was used by first prior research is 

REAP strategy. English language skills examined by the first prior research are 

reading. The research method used by the first prior research is qualititative. The 

first prior research sample isthe eight grade studentswhereas the results of 

research from the first prior research prove that the REAP strategy could improve 

reading. 

 The first prior research has similarities and differences with this study. 

The equation between the first prior research and this study lies in the equation of 

language skills studied and the teaching strategies used. The language skill 

examined by the first prior research and this research is reading, while the 

teaching strategy used in this study is a REAP strategy. The difference between 

this study and the first prior research lies in the research method, the research 

sample. This research would involve The Tenth Grades at SMK Muhammadiyah 

1 Terbanggi Besar as  research sample. While, the first previous research involved 

the Eleventh Grade Students of SMA Negeri 6 Semarang. 

 In addition, this research would be done by considering some of the 

previous studies. The second prior research conducted by Vera Maria Santi with 

                                                             
1
Supriyantini. “Using Read Encode Annotate and Ponder (REAP) Technique to Increase 

Reading Comprehension: A Case of the Eleventh GradeStudents of SMA Negeri 6 Semarang". 

Faculty of Language and Arts Education 8. 1(2017) 
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the title of the research “Improving Students‟ Reading Comprehension By Using 

REAP (Read, Encode, Annotate, Ponder) Strategy”
2
.  The teaching strategy that 

was used by second prior research is REAP and get the gist strategy. Language 

assessed by the second prior research is reading comprehension. A research 

method used by the second prior research is Classroom Action Research. A 

sample of the research the second prior research is in the use of this strategy, 

when the students or readers have difficult or confuse in comprehending the text, 

so it could be concluded that this strategy is very useful for students to know that 

there are tough words in the text and be able to understand the meaning of the 

words is difficult. 

 The second prior research has similarities and differences with this 

study. The equation between the second prior research and this study lies in the 

equation of language skills studied and the teaching strategies used. The language 

skill examined by the second prior research and this research is reading, while the 

teaching strategy used in this study is a REAP strategy. The difference between 

this study and the first prior research lies in the research sample. This research 

would involve the Tenth Grade at SMK Muhammadiyah 1 Terbanggi Besar as a 

research sample. While, the first previous research involved the eighth grade at 

Junior High School. 

 The third previous research was carried out by Rahmawati with the title 

“Using Read, Encode, Annotate And Ponder (REAP) Strategy In Teaching 

                                                             
2
Vera Maria Santi. “Improving Students’ Reading Comprehension By Using REAP (Read, 

Encode, Annotate, Ponder) Strategy”. Linguistics and Language Teaching 2.1 (2015) 
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Reading Comprehension”
3
. The result of previous studies that third proved 

reading comprehension that using REAP has a significant effecting students‟ 

reading comprehension. The result from the pre-test and post-test demonstrated a 

significant improved in the quality of the students‟ reading comprehension in the 

experimental group while the quality of students‟ reading comprehension in 

control condition was increased. 

 This research has similarities with the third previous research. The 

equation is the research method used. This research and previous research use 

classroom action research to improve the students‟ reading comprehension. The 

third previous research also had differences with this research. The first difference 

lies in the research sample. This research would involve at SMK Muhammadiyah 

1 Terbanggi Besar as sample. 

 From the previous research above, so I would focus on improving 

reading comprehension in class X.  the research focus on study" Improving 

Reading Comprehension By Using Read Encode Annotated Ponder (REAP) 

Strategy Among the Tenth Grade At SMK Muhammadiyah 1 Terbanggi  Besar In 

The Academic Year Of 2019/2020". 

                                                             
3
Rahmawati. “Using Read, Encode, Annotate And Ponder (REAP) Strategy In Teaching 

Reading Comprehension”.Teacher Training and Education 4.6 (2015) 
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CHAPTER II 

REVIEW OF THE RELATED THEORIES 

 

A. Reading Comprehension 

1. The Concept of Reading Comprehension 

Reading could not be separated from comprehension because the 

purpose or the result of reading activity is to comprehend what has been 

read. Reading without understanding what has been read is useless. In 

reading comprehension as one of integrated skill attracts many experts to 

highlight their opinion about the definition of reading comprehension. 

According Peter Guppy, Margaret hugest reading comprehension is 

less than half what is read.
4
 

Moreover, John T. Guthrie,As reading comprehension is a form of 

cognitive expertise, it is wise to scaffold children gradually toward higher 

levels of reading. 
5
 

Meanwhile, Ontario, Comprehension is about thinking, 

understanding, and connecting the meaning of written, oral, or visual texts. 

Readers comprehension is affected not only by the reasons for reading a 

particular text but also by personal knowledge and prior experiences. 

                                                             
4
 Peter Guppy, The development ofindependent reading. (England ; Open University 

Press, 1999),p. 69 
5
 John T. Guthrie, Motivating Reading Comprehension. (New Jersey ; Lawrence Erlbaum 

Associates, 2004),p. 245 
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Effective readers monitor their own reading, realize when they no longer 

understand what they are reading, and take corrective measures.
6
 

Next, Douglas Brown defines reading comprehension is primarily 

a matter of developing appropriate, efficient comprehension strategies.
7
 Its 

means that reading comprehension purpose is to efficiency of reading. 

In reference to the above definitions from the experts, it could be 

concluded that reading comprehension as the aim of reading is not only a 

process of identifying the word but also a process of constructing and 

understanding a meaning from a written text to get information related to 

the text and also to give students pleasure. Moreover, reading 

comprehension could be seen as the ability to find the stated or unstated 

writer‟s idea in the text. The essence of reading comprehension is to 

understand all information delivered by the writer. It also refers to the 

ability to connect between the words in a text, to understand the ideas and 

relationships between ideas conveyed in a text. 

2. Reading Comprehension Models 

In the reading comprehension, there are three important models 

which should be paid more attention such as: 

 

 

 

                                                             
6
 Ontario, Guide to Effective Literacy Instruction. ( Ontario ; Printed on recycled paper, 

2008), p.25 
7
 H. Douglas Brown, Teaching by Principles an Interactive Approach to Language 

Pedagogy second edition (San Francisco State University 2000),p. 306 
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a. The bottom-up model 

Bottom-up model where the reader begins with the printed word, 

recognizes graphic stimuli, decoded them to sound, recognizes word 

and decodes meaning. 

b. Top-down Model 

Top-down model emphasize the importance of these schemata, 

and the reader‟s contribution, over the income text. Top-down model 

intends the students to build the meaning through their previous 

knowledge and assumption. 

c. Interactive Model 

Interactive model is a combination among bottom-up and top-

down models and emphasizes the interaction between a reader and 

the text.
8
 

In reference to the above definitions from the experts, it could be 

concluded that reading comprehension as the aim of reading is not only a 

process of identifying the word but also a process of constructing and 

understanding a meaning from a written text to get information related to 

the text and also to give students pleasure. Moreover, reading 

comprehension could be seen as the ability to find the stated or unstated 

writer‟s idea in the text. The essence of reading comprehension is to 

understand all information delivered by the writer. It also refers to the 

                                                             
8
J. Charles Alderson, Assessing reading (New York ; Cambridge University Press, 2000), 

16-18. 
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ability to connect between the words in a text, to understand the ideas and 

the relationships between ideas conveyed in a text. 

3. The Assessment of Reading Comprehension 

Assessment is a measurement done by the teacher to know how far 

the students have already understood about the materials that have been 

discussed. In teaching reading comprehension, assessment is aimed to 

know how far the students comprehend texts. The teacher usually gives a 

test to assess the students‟ ability. In assessing the students‟ reading 

comprehension, the teacher may refer to some techniques for tests. There 

are some techniques that could be used by. Some of them are as follows:  

a. Integrative tests  

These tests are designed to obtain a much more general idea of 

how well students read a text.  

b. The cloze test and gap-filling tests  

Cloze tests are constructed from a collected text arranged by 

applying the random deletion procedure for words. The words deleted are 

between five and twelve. Meanwhile, the gap-filling test does not use 

random deletion, but it uses rational deletion. The words which are 

deleted represent the idea to what the whole sentence.  

c. Multiple-choice techniques  

It is a common technique usually done by teachers in assessing 

reading comprehension. This technique allows the students to choose the 

right answer from some possible answers given. Scoring procedures of 
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multiple-choice item range from simple dichotomous scoring, with a “0” 

indicating in correct answer and a “1” a correct answer to rating scales.
9
 

d. Matching techniques  

This technique allows the students to match two sets of 

components. For example, the testers match the title with paragraphs. 

e. Dichotomous techniques  

This technique allows the testers to choose the two possible 

answers given i.e. true and false. The students have two choose one of 

those two choices.  

f. Short-answer techniques  

Short-answers technique is constructed by giving questions 

requiring a brief response in a few words. It is possibly used to interpret 

and to see whether the students have really understood the specific 

information of the text.    

g. The summary test  

This technique allows the students to summarize the main idea of 

each paragraph of the whole text. There are various ways of assessing 

students‟ reading skills. Therefore, teachers should use variation of 

techniques to test students‟ understanding especially in reading 

                                                             
9
Freed, Melvyn N.; Hess, Robert K.; Ryan, JosephM., Research American Council On 

Education/Praeger Series On Higher Education; 2nd Ed.(Greenwood Publishing Group, 2002),p. 

424 
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comprehension. Teachers should be aware of adapting their assessment 

techniques to suit the needs of students.
10

 

 

B. The Concept of REAP Strategy 

1. The nature of REAP strategy  

REAP is a strategy that encourages students to share the ideas 

encountered in their reading. REAP develops independent reading skills by 

encouraging the reader to put the main idea of the passage into his own 

words, both orally and in written form. It could be employed as a study 

technique, thereby assisting long term memory. REAP is an effective 

strategy for students of grad for up to high school level. Because it is a 

multisensory approach to learning its effectiveness is enhanced. It is 

particularly beneficial for students with learning problems because it 

encompasses analysis and synthesis. 

According to Anthony V. Manzo and Ula C. Manzo, REAP does so 

by teaching student a number of ways to annotate, or write short critiques 

of, what they have read. The various annotation serve as alternative 

perspective from which to consider and evaluate information and ideas.
11

 

It means that reap is writing opinions about what they read with their own 

understanding and justifying information and ideas 

                                                             
10

 J. Charles Alderson, Assessing reading (New York ; Cambridge University Press, 

2000), 206. 
11

Anthony V. Manzo,Content Area Reading Heuristic Approach. (Columbus ; Merrill 

PublishingCompany, 1990) ,p. 221 
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Moreover Anthony V. Manzo and Ula C. Manzo, REAP is a way to 

teach children a variety of possible ways to write respond to reading.
12

 It‟s 

mean REAP is teaching reading so children could write their opinions. 

Meanwhile, Janet Allen, REAP is an excellent activity for student 

to note important information and to talk to other about connections and 

questions, as well as to establish purpose to further reading.
13

It means 

REAP is to record the information they get from reading, then share 

information and ask other people, and understand the contents of the 

reading. 

Furthermore, Eanet in Jan Lacina and Cecilia Silva, REAP is an 

effective strategy for upper elementary student as they try to understand a 

text they are reading. 
14

 it means REAP is a good strategy for reading 

comprehension of children in learning to read a reading. 

From some opinions above, so the writer get conclusion about 

definition of REAP strategy. REAP strategy is a strategy which designed 

for teaching and learning to read comprehension process. On the other 

hand, this strategy is used or applied in teaching and learning reading 

comprehension. This strategy has the purpose that would be achieved that 

is to improve students‟ reading comprehension in reading process in order 

to get information from the text. 

                                                             
12

 Anthony V. Manzo, Teaching Children To be Literate. (United States of America ; Ted 

Buchholz, 1995), p. 357 
13

 Janet Allen, Reading History; A Practical Guide to Improving Literacy. (United States 

of America, Oxford University Press, 2005), P. 69 
14

Jan Lacina, Case of Successful Literacy Teachers. (United States of America ; Sage 

publications, 2011), p. 179 
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2. The implementation of REAP Strategy in Teaching Reading Comprehenssion 

The teaching steps of the implementation by using REAP strategy is as 

follows: 

1. R—Read to discern the writer‟s message. 

2. E—Encode the message by translating it into your own language. 

3. A—Annotate by cogently writing the message in note for yourself 

or in a thought book to share with others. 

4. P—Ponder, or reflect, on what you have read and written, first 

introspectively and then by sharing and discussing it with others 

and as a study aid in test preparation.
15

 

The steps in REAP are as follows: 

1. Recognizing and defining. Student read a selection. The teacher 

provides them whit a well-written summary annotation and ask 

them how the annotation parallels what they have read. 

2. Discriminating. Student read a second selection. This time, the 

teacher gives them four annotation to consider. One example 

should be a good summary annotation and others faulty in some 

way-too broad, too narrow, and/or tangential to the ideas presented 

in the selection. In class discussion, students choose the best 

annotation, logically defend their choice, and explain why the 

others are unsatisfactory. 

                                                             
15

 Janet Allen, Reading History; A Practical Guide to Improving Literacy. (United States 

of America, Oxford University Press, 2005),p. 66 
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3. Modeling. The process. Student read a third selection. This time, 

the teacher actually demonstrates to student how to write summary 

annotation. This step is most effective when the teacher “think 

aloud” writing and rewriting as necessary to compose a thorough, 

concise summary. 

4. Practicing. Students read a fourth selection and individually try 

writing a summary annotation, a few individual productions are 

duplicated or put on the chalkboard and compared and evaluated by 

teacher and class. 

5. Sequencing. Some students, despite extensive training, would not 

develop skill in writing quality summaries, nevertheless, the 

teacher introduction the other annotation on a suitable schedule to 

expose these student to the full range of guidelines. 

6. Reinforcement. The teacher has student exchange annotation and 

write annotation in response to one another‟s work. At this point 

the teacher could present letters-to-the-editor from news and 

magazine as example of dialog centered on text and as models of 

effective writing from which students could learn incidentally each 

time they read a newspaper or magazine.
16

 

3. The Benefits of REAP Strategy  

Many benefits in using REAP strategy, REAP technique is an annotation 

technique to increase reading and writing skills. Annotating has several 

                                                             
16

Anthony V. Manzo,Content Area Reading Heuristic Approach. (Columbus ; Merrill 

PublishingCompany, 1990) ,p. 226 



19 

 

 

benefits. Besides making text more meaningful, annotating improves student 

attention while reading and makes reading a more active process. Annotation 

writing enhances information processing and, in turns, improves registration of 

information of memory. There is less information to remember when it has 

been summarized in an annotation, and annotations are written in students‟ 

own words. It makes the students easier to understand the materials, especially 

the reading material. Simply, the students could understand the reading 

material while they are reading it.
17

 

C.Action Hypothesis 

The action hypothesis of this research is stated, as follows: 

“The implementation of REAP strategy improves reading comprehension 

among the tenth graders of SMK Muhammadiyah 1 Terbanggi Besar”. 

 

                                                             
17

Supriyantini. “Using Read Encode Annotate and Ponder (REAP) Technique to Increase 

Reading Comprehension: A Case of the Eleventh GradeStudents of SMA Negeri 6 Semarang". 

Faculty of Language and Arts Education 8. 1(2017) 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Variable and Definition of Operational Variable 

1. Independent Variable 

Independent variable (X) is variable that causes, influences, or 

affect outcomes. It also called treatment, manipulated, antecedent or 

predictor variable. Independent variable of this research used Read 

Encode Annotated Ponder (REAP) strategy as variable (X). This variable 

emphasizes on improving student‟s scores in reading comprehension base 

of general knowledge.  

Moreover, to know student‟s participant in this strategy there are 

some indicators as follow: 

a. The students paid attention the teacher‟s explanation about 

narrative text used REAP strategy. 

b. The students understand narrative text used REAP strategy. 

c. The students were active in class and giving idea or suggest 

about narrative text. 

d. The students were able to do the task and read their own 

narrative text 

2. Dependent Variable 

Dependent variable (Y) is the variable which is observed and 

measured to determine the effect of independent variable. Dependent 

variable of this research is reading comprehension ability. It is can be 

defined as knowledge of students in identification the text such as: main 
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idea, topic, and others. In this research, reading comprehension was taught 

in pre-test and post-test in different level in multiple choice from that 

consist of 20 items and will give 1 score for each items and calculated 

gotten score with formulating total of true answers divided number of the 

exercise and multiplied to 100, so the lowest score is 0 and the highest 

score is 100. And to know the student‟s mastery in reading 

comprehension, the writer decides some indicators in this variable; as 

follows:  

a. The students are able to understand the main idea, topic of the passage 

and answering the question well. 

b. The students should identify the communicative purpose of the text.  

c. The students are able to predict and prove their prediction with their 

own word. 

d. The students should be gotten included in the text. 

B. Setting of The Research 

Classroom action research would be conducted at SMK 

Muhammadiyah 1 Terbanggi Besar. The setting of the research is Bandar 

Jaya, Kec.Terbanggi Besar, Kab. Lampung Tenggah 

C. Subject of  the Research 

The subjects of this research are the students of the tenth grade of 

SMK Muhammadiyah 1Terbanggi besar. The total of student is 19. While, 

the object of this research is the students‟ narrative text reading 

comprehension at class X Accountancy of SMK Muhammadiyah 1 
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Terbanggi Besar. This classroom action research is collaborative study. 

The collaborator of this research is the English teacher of the tenth grade, 

that is Emasari, S.S 

Table 3 

The Number of Students 

Grade Sex Total 

 Male Female 

X 4 15 19 

 

D. Action Plan  

1. Classroom action research 

The research uses the classroom action research. According to Jean 

McNiff and Jack Whitehead, action research is a form of enquiry that 

enables practitioners everywhere to investigate and evaluate their work.
18

 

In addition, Donald Ary et, al, asserts that action research is based on 

the premise that local conditions vary widely and that the solutions to 

many problems could not be found in generalized truths that take no  

account of local conditions.
19

 It means that researcher focus on the use of

                                                             
18

Jean McNiff and Jack Whitehead, All You Need To Know About Action Research, 

(London: Saga pulications, 2006), 7. 
19

Donald Ary, Introduction to Research in Education 8th Edition, (Wadsworth: Cengage 

Learning,2010, 2006), 512. 
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action research in education.  

Meanwhile, Patrick defines action research is referred to variously as 

a term, process, enquiry, approach, flexible spiral process and as cyclic.
20

It 

means that action research is reflection to use to review the previous action 

and plan the next one. 

From several theories, it could be inferred that the classroom action 

research is a dynamic process that has our aspects, planning, action, 

observing, and reflecting in every cycles, it is do the class to improve the 

quality of learning practice.  

Classroom action research (CAR) has various models but in this 

research the researcher uses ZinaO‟leary research design. According to 

ZinaO‟leary action research is a cyclical process that takes shape as 

knowledge emerges.
21

 This phase could be seen by following figured: 

                                                             
20

Patrick J. M. Costello, Action Research, (British: Library Cataloguing-in-Publication 

Data, 2003),  5. 
21

Zina O‟leary, Doing The Essential Guide To Doing Research, (London: SAGE 

Publications, 2004), 140. 
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Figure 1. ZinaO‟leary
22

 

This figure describes the sequence of the research which is 

proceeding by planning, following by action, observation, and reflection 

that implement in each cycle in spiral system. The assumption is if the 

determine out came in the first cycle could not be achieve or there may be 

found new problem, so it would probably be continue and reside in the 

next cycle that have same phase on the first cycle. 

In this case, the researcher would conduct classroom action research 

of the tenth grade at SMK Muhammadiyah 1 Terbanggi Besar. The reason 

of why the researcher would conduct classroom action research is because 

the researcher wants to improved the reading comprehension of the tenth 

grade of SMK Muhammadiyah 1 Terbanggi Besar by REAP strategy.  

 

                                                             
22

 Ibid, 141. 
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2. The steps in the research 

There are four steps in cycle. they are planning, action, 

observation, and reflection, if the first has failed and the cycle must be 

review again in the second cycle and so on. It hat could be illustrating 

as follows: 

a. Cycle 1 

1) Planning 

In this first phase, after analyzing the finding of the 

preliminary study such as identifying and diagnosing 

student‟s problem in reading that occur in the classroom and 

concluding the finding in preliminary study. Then the 

researcher would prepare some plans to conduct the 

classroom. They were the following: 

a) The researcher prepares the lesson plan including 

learning procedure, media, and relevant material to be 

applied in acting phase. 

b) The researcher prepares learning resource for students. 

The researcher determines the strategy to be applied in 

acting phase. In this case, the researcher uses card sort 

strategy to improve reading comprehension. 

c) The researcher prepares observation format and also 

evaluating format to evaluate the student‟s activity after 

learning process. 
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d) The researcher designs the criteria of success. 

2) Action 

In the second phase, the researcher collaborates to implement 

the action that has been arranged in planning phase. These 

activities are implemented on the following step: 

a) Pre teaching activity 

(1) The researcher starts the lesson by greeting to the 

students. 

(2) The researcher and students pray together. 

(3) The researcher checks students‟ attendance. 

(4) The researcher informs to the students about the 

competence, the indicator and the objectives that 

should be achieve. 

b) While teaching activity 

(1) The researcher devises the students into some group. 

(2) The researcher explains the card sort to the students 

about narrative text. 

(3) The researcher gives the material and facilities in the 

form of narrative text topics to the students during 

the discussion by applying REAP strategy. 

(4) The researcher affirms student‟s reading 

comprehension by checking their understanding. 
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(5) After the students become more proficient in using 

this technique, gradually the researcher transfer the 

responsibilities to the students to lead the discussion 

by applying this strategy. 

c) Post teaching activity 

(1) The researcher gives positive feedback to the 

students. 

(2) The researcher and the students conclude the 

learning topic that has been discussed. 

(3) The researcher greets the students in end of the 

meeting. 

(4) After giving treatment in cycle 1. The researcher 

gives the post-test. The instrument which is giving to 

the students has different type from the instrument 

which is giving in the pre-test. 

3) Observation 

In the third phase, the observer observes the student‟ activity, 

their participations, class situation during learning process, 

and researcher performance by using structure observation 

form and made note the overall activities. Furthermore, the 

researcher also collects the data from the post test and result 

of student‟s activity. The researcher observes the overall 

activities to find out the effectiveness of learning process 
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which have be occurs and the result is concluding and 

discussing in reflecting phase. 

4) Reflection 

In the fourth phase, the researcher tries to see and think again 

something that researcher has done. It also to know whether 

there is influence to the students‟ learning process. By 

reflecting, the researcher could get information the strength 

and the weakness from the action that the researcher has been 

done. If the researcher still find  the problems, the researcher 

would conduct the next cycle and use the collected data in 

cycle one as the reference by repairing all the problems or 

weaknesses in previous cycle. 

a. Cycle 2 

1) Re-Planning 

In the first phase, when the researcher finds the problem in 

the first cycle, the researcher would repair the problem in the 

next cycle. It would explain as a follow: 

a) The researcher analyses the reflection result to obtain the 

solving problem. 

b) The researcher revises  and prepare the lesson plan based 

on the problem appear in the previous cycle including 

learning procedure, media, and relevant material to be 

apply in acting phase. 
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c) The researcher rearranges observation format and also 

reform the evaluation format to improve the plan 

indicators that have not been achieved yet in the previous 

cycle. 

2) Action 

In the second phase of cycle two, the researcher applies the 

same steps in previous cycle, but the writer apply the revise 

plan such as lesson plan, material, and instrument for 

evaluation. The activities they are: 

a) Pre teaching activity 

(1) The researcher starts the lesson by greeting to the 

students. 

(2) The researcher and students prays together. 

(3) The researcher checks student‟s attendance. 

(4) The researcher informs to the students about the 

competence, the indicators and objectives that would 

be achieve. 

b) While teaching activity 

(1) The researcher divides the students into some group. 

(2) The researcher reminds how to applyREAP strategy. 

(3) The researcher gives the material and facilitates the 

students during the discussion by applying REAP 

strategy. 



30 

 

 

(4) The researcher affirms student‟s reading 

comprehension by checking their understanding. 

(5) After the students become more proficient in using 

this strategy, gradually the researcher transfers the 

responsibilities to the students to lead the discussion 

by applying this strategy. 

(6) The researcher gives the evaluation to the students.  

c) Post teaching activity 

(1) The researcher gives positive feedback or 

reinforcement to the students. 

(2) The researcher and students conclude the learning 

topic that have been discussed. 

(3) The researcher greets the students in the end of the 

meeting. 

3) Observation 

In the third phase, the observer observes the student‟s 

activity, their participations, class situation during learning 

process, and researcher performance by using structure 

observation form and made note the overall activities. 

Furthermore, the researcher also collects the data from the 

post test and the result of student‟s activity. 
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4) Reflection 

In the fourth phase, the researcher discusses and analyses 

about the data that have been collected from all the activities 

from the acting phase until observing phase to find out 

whether the implementation of card sort run successful or 

unsuccessful in the second cycle and also compare the 

student‟s improvement from cycle one until cycle to find out 

the student‟s achievement. If there is find good improvement 

based on the criteria of success that have determine before, 

the researcher did not continue the action in next cycle. 

 

E. Data Collecting Technique 

In collecting data the writer would use the following steps: 

1. Test  

Test of this research consist of pre-test that would be conducted before 

the treatment and post-tests that would be done at the end of each cycle. 

The post test would be done after the treatments. After the treatment, the 

student would have a post-test. The form and the procedure of the post text 

are the same as pre-test. In this case, the researcher would do the test in 

order to know the reading comprehension of the tenth graders of SMK 

Muhammadiyah 1 Terbanggi Besar. The tests that would be done include 

of pre-test and post-test. Both of the tests are in form of asking the 

students to write narrative text guided by pictures that are related on the 

topics. 



32 

 

 

2. Observation  

The aim of the observation is to explain the situation being 

investigated: activities, people, or individuals are involved in an activity 

and the relationship among them. Observations are systematically 

recorded rather than stored only in personal memory, and are carefully 

interpret and analyses, again employing systematic and plan 

procedures.
23

It means that observation is a data collection strategy in 

which the activities of subjects are visually examine. In this research the 

writer would observe the learning process of the tenth graders of SMK 

Muhammadiyah 1 Terbanggi Besar in their classroom. During the learning 

process, the researcher is going to observe the students‟ activeness in 

learning to write the narrative text.  

3. Documentation  

Documentation may refer to particular individuals, as with school 

records and reports about pupils, or may concern more „macro‟ issues, as 

with one of her Majesty‟s Inspectorate reports on the physical state of 

schools, it could have a number of features.
24

 For the example, they may 

be made up exclusively of written words, or they may include statistics, as 

in a survey research report. It means that documentation is note of 

information in the form of documentation. In this case, documentations is 

needed by the writer in order to get the complete data about the 
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Roger Sapsford, Victor Jupp, Data Collection and Analysis Second Edition, (India at 

Gopsons Papers Ltd, Noida, 2006),p.58. 
24

Roger Sapsford, Victor Jupp, Data Collection and Analysis Second Edition, (India at 

Gopsons Papers Ltd, Noida, 2006),p.273. 
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establishment history of SMK Muhammadiyah 1 Terbanggi Besar, the 

organization structure of SMK Muhammadiyah 1 Terbanggi Besar, the 

names of teacher in each subject, the data about the school building sketch 

in order to know the location of each classes, the office, the library, the 

canteen, the mosque, the laboratory, the parking area, and the yard.  

4. Field Note 

Field note is observation instrument used in CAR to provide a record 

of what is going on during an observation which includes descriptions of 

places, people, objects, acts, activities, events, purposes, times and 

feelings. In this research, the researcher would use field note to record the 

student‟s activity during the learning process. In this research, the 

researcher would conduct the field note in order to get the complete data 

from the tenth graders of SMK Muhammadiyah 1 Terbanggi Besar about 

the student activities, events in each learning steps, learning purposes, 

leaning time, and feelings of the students in the learning process. 

 

F. Instrument of the Research 

1.  Test 

To measure students‟ narrative text reading comprehension of the 

tenth grade of SMK Muhammadiyah 1 Terbanggi Besar, the researcher 

would apply some reading tests that consist of pre-test and pos-test. Both 

of the tests are in form of asking the students to write narrative text based 

on the pictures that are related on the topics of narrative text.  
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2. Observation sheet 

In order to observe the learning activity and each cycle, the researcher 

would use observation sheet. It deals with learning activity such as: 

a. Interaction with classmate 

b. Reactions to particular students, optimal productive pairs and groups 

of the classroom are more vocal, etc. 

c. Frequency of the student-initiated responses 

d. Quality of teachers-elicited responses 

e. Affective states (apparent self-esteem, extroversion, anxiety, 

motivation, etc. 

f. Students‟ verbal and nonverbal response to materials, types of 

activities, teaching styles. 

3. Documentation Sheet 

Documentation sheet would be used by the research in order to get the 

supporting data. The content of documentation sheet includes of student‟ 

reading worksheet, student records and profile, course overviews, lesson 

plans, classroom materials. In the case, documentation is needed by the 

researcher in order to get the complete data about the establishment history 

of SMK Muhammadiyah 1 Terbanggi Besar, the organization structure of 

SMK Muhammadiyah 1 Terbanggi Besar the names of teacher in each 

subject, the data about the school building sketch in order to know the 

location of each classes, the office, the library, the canteen, the mosque, 

the laboratory, the parking area, and the yard. 
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4. Field Note Sheet 

Field note sheet would be used by the researcher to record the 

student‟s activity during the learning process and get the complete data 

from the tenth graders of SMK Muhammadiyah 1 Terbanggi Besar about 

the student activities, events in each learning steps, learning purpose, 

learning time, and feeling of the students in the learning process. 

 

G. Data Analysis  

  Data analysis is the processing of information or data that has been 

gathered in order to draw conclusions. It is a process of organizing the data in 

order to gain regularity of the pattern and form of the research. Having 

collected the data from test, observation, interview, documentation, the 

researcher would analyze the data based on the limitation of the problems and 

the objectives of the research. In analyzing and interpreting the data, the first 

step that the researcher would do is in form of making abstraction of all 

collecting data. After conducting the research, she would make an abstraction 

of all data. Then, she would select the data that is related to the research 

question and classified them into the tow categories data sin learning process. 

Tabulating the result of the test, finding the mean of the pre-test and the 

post-test. The mean would be calculated by applying the following formula:  

N

X
X



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Notes: X = Mean  

  X = The total number of students‟ scores 

 N       = Number of students
25

 

 

H. Indicators of Success 

To know the gain of data, the researcher would analyze the result of 

test by taking the average score of pre-test and post-test. Furthermore, the 

result must achieve the passing grade of reading comprehension in this class 

at least 68. If the mean of post-test has fulfilled at least 68, and 70% of the 

students has been passed, the researcher would not continue to the next cycle. 

There would be two minimum cycles in this classroom action research. 

 

 

 

                                                             
25

 Donald Ary at all, Introduction to Research in Education, p.108 
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CHAPTER IV 

RESULT OF THE RESEARCH AND INTERPRETATION 

 

A. Result of The Research 

1. Description of SMK Muhammadiyah 1 Terbanggi Besar 

Before presenting the result of this research, the researcher describes 

SMK Muhammadiyah 1 Terbanggi Besar that consists of: 

a. The History of SMK Muhammadiyah 1 Terbanggi Besar 

SMK Muhammadiyah 1 Terbanggi Besar is the senior high school 

in Bandar Jaya City, Lampung. It is located at street Pingled Bandar Jaya 

Barat, Bandar Jaya Barat, Kec. Terbanggi Besar, Kab. Lampung Tengah, Prov. 

Lampung.  

SMK Muhammadiyah 1 Terbanggi Besar was founded in 1989 and get a 

DIP number in 1990. The headmaster of SMK Muhammadiyah 1 Terbanggi Besar 

in the academic year 2019/2020 is Suharlan, S.Pd.,M.Pd. 

b. The Condition Teacher of SMK Muhammadiyah 1 Terbanggi 

Besar 

Table 4 

The Condition Teacher of  

SMK Muhammadiyah 1 Terbanggi Besar 

 

No Name Position 

1 Suharlan, S.Pd., M.Pd Headmaster 

2 Drs. Ngadiono Vice of Public Relation 

3 Dra. Yuliarsih Vice of Students 

4 S. Udin Hartaya Vice of Curriculum 

5 Musri Lestari, S.Pd Vice of Spares 

6 Drs. Mujahidin  Head of Library 

7 AB, Aziz, S. Pd Head of Computer Lab 

8 Suyati Asih,S.Pd Teacher 



38 

 

 

9 Didik Rohani, SE Teacher 

10 Rismayati, SE Teacher 

11 Supriyadi, BA Teacher 

12 Sunu Wahyuliono, S.Pd Teacher 

13 Ahyarudin, S.Pd Teacher 

14 JakaWaluya, S.T Teacher 

15 EmaSARI, S.S Teacher 

16 Jembar Gustam Efendi, S.Pd Teacher 

17 Dwi Meizastuti, S.Pd Teacher 

18 Siti Khodijah, A. Md Teacher 

19 Rona MuhamadArif, S.Pd Teacher 

20 Rita Erningsih, S.E Teacher 

21 Vendri Rama Agustin, A.Md Teacher 

22 Maysarohtunnusa E, S.Pd Teacher 

23 Yunita Amalia P, S.Pd Teacher 

24 Etlia Laila Putra, S.Pd Teacher 

25 Dwi Puspitayani, S.Pd Teacher 

26 SitiMarfuahDarojati, S.Pd Teacher 

27 Pipit Anggriawati, A.Md Teacher 

28 Adi Suswanto, S.E Teacher 

29 Indah Noviyanti Administration Staff 

30 Sunardi  Administration Staff 

31 MaulanaKamaludin Administration Staff 

32 YuliMustika Administration Staff 

  Source: Documentation of SMK Muhammadiyah 1 Terbanggi 

Besar 

c. The Quantity Students of SMK Muhammadiyah 1 Ter banggi 

Besar 

The quantity students of SMK Muhammadiyah 1 Terbangg iBesar 

that is identified, as follows: 
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Table 5 

The Students’ Quantity of SMK Muhammadiyah 1 Terbanggi 

Besar 

in the Academic Year of 2019/2020 

 

No Class Male Female Total 

1 X 17 26 43 

2 XI 27 43 70 

3 XII 23 20 43 

Total 67 89 156 

 

d. The Building of SMK Muhammadiyah 1 Terbanggi Besar 

The condition of facilities in SMK Muhammadiyah 1 Terbanggi 

Besar in the academic year of 2019/2020 that is illustrated on the table 

below: 

Table 6 

The Buildingof SMK Muhammadiyah 1 Terbanggi Besar 

 

No Building facility Quantity 

1 Classroom 9 

2 library room 1 

3 Administration room 1 

4 Principal's office 1 

5 Teacher council room 1 

6 Computer Laboratory Room 1 

7 Physics Laboratory 1 

8 Basketball court 1 

9 Student's Toilet 6 

10 Teacher's toilet 2 

11 OSIS room 1 

12 Warehouse 2 

13 Mosque 1 

source:school archive taken on November 30,
 
2019. 
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2. Description of the Research 

This research used classroom action research. It was conducted in 

two cycles: cycle I and cycle II. Each cycle consists of two meetings and 

each meeting takes 2x45 minutes. Each cycle includes of planning, action, 

observation and reflection. In this research, the researcher is as an English 

teacher and Mrs. Emasari,S.S as the collaborator. 

a. Pre-test activity 

The researcher conducted the pre-test on November 4, 2019 at 

2x45. All the students have already prepared when the teaching time 

came. The researcher greeted the students. The researcher told the 

students that the researcher would conduct the research in their class in 

order to know their reading comprehension before doing the action of 

the classroom action research. The pre-test was administrated to the 

students to be finished individually. The kind of test was multiple 

choice tests. Then, the students‟ pre-test result is illustrated on the 

table below:  

Table 7 

Students’ Pre-test Score 

 

NO NAME SCORE NOTE 

1 ARS 50 INCOMPLETE 

2 DAS 30 INCOMPLETE 

3 DFH 60 INCOMPLETE 

4 DRP 60 INCOMPLETE 

5 FMR 30 INCOMPLETE 

6 FHP 30 INCOMPLETE 

7 HSN 50 INCOMPLETE 

8 NAA 60 INCOMPLETE 
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9 NAT 45 INCOMPLETE 

10 PAI 65 INCOMPLETE 

11 PAG 40 INCOMPLETE 

12 RSI 50 INCOMPLETE 

13 RGF 50 INCOMPLETE 

14 RAN 35 COMPLETE 

15 SRN 50 INCOMPLETE 

16 SMS 80 INCOMPLETE 

17 SMH 70 COMPLETE 

18 SNH 60 INCOMPLETE 

19 YKI 75 COMPLETE 

Total 990  

Average  52.10  

High Score 80  

Low Score 30  

Source: The result score of reading pre-test at tenth graders of SMK 

Muhammadiyah 1 Terbanggi Besar November 04
 
,2019. 

 

Table 8 

Frequency of students’ score in Pre-test 

 

No Grade Frequencies Percentage Explanation 

1 ≥ 68 3 15.8% Complete   

2 < 68 16 84,2% Incomplete 

 Total 19 100%  

Source: The result score of reading pre-test at tenth graders of SMK 

Muhammadiyah 1 Terbanggi Besar November 04 2019. 

 

Figure 1 

The Percentage of the Students’ Score in Pre-test 

 

 

0,0%

50,0%

100,0%

≥ 68 < 68

15,8% 

84.2% 

pre-test 
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Based on the data above, it could be inferred that 16 students 

(84.2%) were not successful and 3 other students (15.8%) were 

successful. The successful students were those who got the minimum 

mastery criteria of English subject at SMK Muhammadiyah 1 

Terbanggi Besar at least 68. The successful students were fewer than 

those unsuccessful students. From the pre-test result, the researcher got 

the average of 52.10, so the result was unsatisfied. Therefore, the 

researcher used Read Encode Annotated Ponder (REAP) Improving 

the students‟ reading comprehension. 

b. Cycle I 

1) Planning 

In the planning stage, the researcher and the collaborator 

prepared several things related to the teaching and learning 

process such as: prepared the lesson plan, made the instrument that 

would be examined as post-test in the cycle I, prepared the 

material, made the observation sheet of the students‟ activity, 

identified the problem and found the causes of problem at the 

beginning and the end of learning activities. The researcher also 

planned to give evaluation to measure the students‟ mastery on the 

given materials. 

 

 

 



43 

 

 

2) Acting 

a) The first meeting 

The first meeting was conducted on November 01,
 
2019 at 

2x45 followed by 19 students. The meeting was started by 

praying, greeting and checking the attendance list and asking 

the condition of the students. Afterwards, the researcher gave 

the material of narrative text.  

At the beginning of teaching learning process, the 

researcher asked to the students about narrative text. Some of 

the students forgot and just a little of them have known the 

definition about narrative text. Secondly, the researcher 

explained about definition, generic structure and social 

function of narrative text. After that, the researcher gave 

example of Narrative text. 

Afterwards, the researcher explained about Read Encode 

Annotated Ponder (REAP). The researcher gave the students 

about narrative text from a book in which a number of words 

have been deleted. The students read the reading passage. The 

researcher asks the students to guess and predict words that 

must be filled in the reading text. The students must 

understand about the text. Then the students should decide and 

answer the missing words of the text. After finished to fulfill 

the text, the students explained some information of the text. 
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The researcher guided the students to be active. As long as the 

students fulfill their text, the researcher went around in the 

class and observes how they worked. The researcher with the 

students corrected their answer sheet. Afterwards, the 

researcher clarified and explained the right answer.  

In the end of meeting, the researcher gave feedback to the 

students of the learning process. The researcher gave 

motivation and informed to the students about the activities in 

the next meeting. Then, the researcher closed the material by 

praying together.  

b) The second meeting 

The second meeting was conducted on November 04, 2019  

for 2x45 minutes after the students given the action. The 

researcher began the lesson by praying, greeting, checking 

attendance list and asking the students‟ condition. The activity 

continue by giving some explanation more about narrative text 

how to apply Read Encode Annotated Ponder (REAP) to 

understanding. Then, the end this meeting the researcher gave 

post-test 1 conducted in cycle I with similar task on pre-test 

before. The post test was done to know how the students‟ 

reading comprehension after giving treatment. The kind of the 

test was multiple choice tests. The researcher gave 20 multiple 
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choices. The result of the students‟ test in post-test 1 was better 

than test in pre-test before.  

Table 9 

The Students’ Score in Post-test 1 

 

NO NAME SCORE NOTE 

1 ARS 60 INCOMPLETE 

2 DAS 60 INCOMPLETE 

3 DFH 70 COMPLETE 

4 DRP 50 INCOMPLETE 

5 FMR 75 COMPLETE 

6 FHP 60 INCOMPLETE 

7 HSN 65 INCOMPLETE 

8 NAA 70 COMPLETE 

9 NAT 65 INCOMPLETE 

10 PAI 65 INCOMPLETE 

11 PAG 75 COMPLETE 

12 RSI 50 INCOMPLETE 

13 RGF 75 COMPLETE 

14 RAN 65 INCOMPLETE 

15 SRN 65 INCOMPLETE 

16 SMS 85 COMPLETE 

17 SMH 80 COMPLETE 

18 SNH 70 COMPLETE 

19 YKI 75 COMPLETE 

Total 1280  

Average  67,4  

High Score 85  

Low Score 50  

 

Table 10 

Frequency of students’ Score in Post-test I 

 

No Grade Frequencies Percentage Explanation 

1 ≥ 68 9 47,4% Complete   

2 < 68 10 52.6% Incomplete 

 Total 19 100%  

Source: The result score of reading in post test I at the tenth 

graders of SMK Muhammadiyah 1 Terbanggi Besar on November 

11, 2019. 
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Figure 2 

The Percentage of the Students’ Score on Post-test 1 

 

 

Based on the result above, it could be seen that 11 students 

(47.8%) got score up to the standard and 13 students (54.2%) 

got score less than the standard. It was higher than the result of 

pre-test. The criterion of students who were successful in 

mastering the material should get minimum mastery criteria, at 

least 68. Learning process was said successful when 70% 

students got grade ≥68. The fact showed that the result was 

unsatisfied.   

c) Observing 

In observation of researcher action, the collaborator 

observed the students‟ activities. The researcher as a teacher 

gave narrative text by using Read Encode Annotated Ponder 

(REAP) strategy. 
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While the treatment was being executed, the student 

activities during the learning process were also being observed 

by the observer. The students who were active in discussion 

would get the point by ticking it on the observation sheet for 

meeting 1 and meeting 2. The result of the students‟ learning 

activities could be seen as follow: 

Table 11 

The Observation of Students’ Learning Activity in Cycle I 

 

No Name 
The Students’ Activity 

1 2 3 4 

1 ARS - -    - 

2 DAS   - -   

3 DFH -   -   

4 DRP   -     

5 FMR   -   - 

6 FHP     - - 

7 HSN   -     

8 NAA -       

9 NAT -     - 

10 PAI   - - - 

11 PAG         

12 RSI   -     

13 RGF     -   

14 RAN         

15 SRN   -     

16 SMS -       

17 SMH         

18 SNH   -     

19 YKI -       

Total 13 10 14 14 

Percentage (%) 68.4% 52.6% 73.7% 73.7% 

 

 

 

 



48 

 

 

Note: Tick (√) for each positive activity 

1. The students paid attention the teacher‟s explanation about 

narrative text used REAP strategy . 

2. The students understand narrative text used REAP strategy. 

3. The students were active in class and giving idea or suggest 

about narrative text. 

4. The students were able to do the task and read their own 

narrative text 

 

Table 12 

The Frequency Students’ Activities in Cycle I 

 

N

o 

Students 

Activities 

Frequency 

Total 

Percentage 

Total 
Active 

Not 

active 
Active 

Not 

active 

1 

The students paid 

attention the 

teacher‟s 

explanation about 

narrative text 

used REAP 

strategy. 

 

13 6 19 68.4% 31.6% 100% 

2 

The students 

understand 

narrative text 

used REAP 

strategy. 

10 9 19 55.6% 47.4% 100% 

3 

The students were 

active in class and 

giving idea or 

suggest about 

narrative text. 

14 5 19 73.7% 33.4% 100% 

4 

The students were 

able to do the task 

and read their 

own narrative text 

 

14 5 19 73.7% 26.3% 100% 

Source: The students‟ activity at the tenth graders of SMK Muhammadiyah 1 

Terbanggi Besar on November 11
 
,2019. 
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Figure 3 

The Percentage of Students Activities in Cycle I 

 

The table showed that not all the students‟ active in 

learning process. There were 13 students (68.4%) who are able 

to comprehend the reading text, 10 students (55.6%) who 

ask/answer the questions of Read Encode Annotated Ponder, 

14 students who are able to decide what the missing words 

(73.7%) and 14 students (73.7%) who are able to do the task of 

Read Encode Annotated Ponder ( REAP). 

d) Reflecting  

From the result observation in learning process in cycle I, 

it could be concluded that in the learning process has not 

achieved Minimum Mastery Criteria (MMC) of the research 

yet. At the end of this cycle, the researcher analyzed and 

calculated all the processes like students‟ pre-test score and the 

result of students‟ post-test I score. The comparison between 

post-test score and post-test I score was as follows: 
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Table 13 

The Comparison between Pre-Test and Post-Test I Score in Cycle I 

 

No Name Pre-Test 

Score 

Post-TestI 

Score 

Improving Explanation  

1 ARS 50 60 10 Improve 

2 DAS 30 60 30 Improve 

3 DFH 60 70 10 Improve 

4 DRP 60 50 -10 Decline 

5 FMR 30 75 45 Improve 

6 FHP 30 60 30 Improve 

7 HSN 50 65 15 Improve 

8 NAA 60 70 10 Improve 

9 NAT 45 65 20 Improve 

10 PAI 65 65 0 Constant  

11 PAG 40 75 35 Improve 

12 RSI 50 50 0 Constant 

13 RGF 50 75 25 Improve 

14 RAN 35 65 30 Improve 

15 SRN 50 65 15 Improve 

16 SMS 80 85 5 Improve 

17 SMH 70 80 10 Improve 

18 SNH 60 70 10 Improve 

19 YKI 75 75 0 Constant 

Total 990 1280 290  

Average 52.10 67.4 11.57  

 

Table 14 

The Comparison of Students’ Pre-Test and Post-Test I in Cycle I 

 

Interval Pre-Test Post-Test I Explanation 

≥68 3 9 Complete 

< 68 16 10 Incomplete 

Total 19 19  
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Then, the graph of comparison students reading 

comprehension pre-test and post-test I score in cycle I could be 

seen as follow: 

Figure 4 

The Comparison of Percentage of the Students’ Completeness 

Score in Pre-test and post-test I 

 

 

Based on the table and the graphic above, in pre-test it could be 

inferred that 16 students (84.2%) were not successful and 3 other 

students (15.8%) were successful. The successful students were those 

who got the minimum mastery criteria at SMK Muhammadiyah 1 

Terbanggi Besar at least 68. The successful students were fewer than 

those unsuccessful students. From the pre-test result, the researcher 

got the average of 52.10, so the result was unsatisfied. Meanwhile, 

based on the graphic of pot-test 1,it could be seen that 9 students 

(47.4%) got score up to the standard and 10 students (52.6%) got 

score less than the standard. From the post-test 1 result, the researcher 

got the average of 67.4. It was higher than the result of pre-test. The 

criterion of students who were successful in mastering the material 
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should get minimum mastery criteria, at least 68. Learning process 

was said successful when 70% students got grade ≥68. The fact 

showed that the result was unsalted feed.   

c. Cycle II 

The action in the cycle I was not successful enough, the cycle 

must be continued to cycle II. Cycle II was used to repair the 

weakness in the cycle I. the steps of the cycle II as follows: 

1) Planning 

Based on the activities in the cycle I, the process at cycle II 

was focused on the problem that appeared on cycle I. Then, the 

researcher and collaborator planned to give the material for 

students in reading comprehension by the Read Encode Annotated 

Ponder (REAP) strategy. 

The researcher and collaborator prepared the lesson plan, 

material and observation sheet of the students‟ activities. The 

researcher also planned to give evaluation to measure the students‟ 

mastery on the given materials.  

2) Acting 

a) The first meeting 

The description of the teaching and learning process of 

cycle II was not different from the previous cycle. In each 

treatment, the researcher tried to make the students more active. 
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The first meeting was conducted on November 15 2019, 

2x45 followed by 19 students. The researcher began the lesson 

greeting, praying, checking attendance list and asking the 

students‟ condition. The researcher continued the material in 

the last meeting. The researcher as a teacher explained the 

material about narrative text. The researcher asked to the 

students to mention about definition of narrative text, generic 

structure, social function, and language features. The researcher 

gave the students about narrative text. Then, the students read 

the reading passage. The students must understand about the 

text. After finished to fulfill the Read Encode Annotated Ponder 

strategy, the students explained some information of the text. 

The students must be understood about the text, such as finding 

specific information from the narrative text 

In the end of meeting, the teacher closed the meeting 

and gave motivation to the students to study hard and try to 

read more in order to their got good scores especially in English 

subject.  

b) The second meeting 

The second meeting was conducted on November 18 

2019. This meeting used to post test II at the end of cycle II, 

after the students given the action. After giving the treatment 

twice in cycle II, the researcher gave post-test to the students. 
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The test was multiple choices. There were 20 questions. It was 

same type with the first cycle but different questions. In this 

meeting almost all of the students could answer well. The result 

of post-test II could be seen on the table below: 

Table 15 

The Students’ Score of Post Test II 

 

NO NAME SCORE NOTE 

1 ARS 70 COMPLETE 

2 DAS 75 COMPLETE 

3 DFH 75 COMPLETE 

4 DRP 80 COMPLETE 

5 FMR 75 COMPLETE 

6 FHP 65 INCOMPLETE 

7 HSN 75 COMPLETE 

8 NAA 80 COMPLETE 

9 NAT 85 COMPLETE 

10 PAI 70 COMPLETE 

11 PAG 85 COMPLETE 

12 RSI 75 COMPLETE 

13 RGF 80 COMPLETE 

14 RAN 80 COMPLETE 

15 SRN 85 COMPLETE 

16 SMS 90 COMPLETE 

17 SMH 85 COMPLETE 

18 SNH 80 COMPLETE 

19 YKI 85 COMPLETE 

Total 1496  

Average  78.7  

High Score 90  

Low Score 65  
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Table 16 

The Frequency of students’ score in Post-test II 

 

No Grade Frequencies Percentage Explanation 

1 ≥68 18 94.7 % Complete   

2 < 68 1 5.3% Incomplete 

 Total 19 100 %  

Source: The result score of reading in post-test II at the tenth 

graders of SMK Muhammadiyah 1 Terbanggi Besar on 

November,18 2019. 

 

Figure 5 

The Percentage of the Students’ Score in Post-test II 

 

 

Based on the result above, it could be inferred that 18 

students (94,7%) were successful and 4 other students (5.3%) 

were not successful. From the result of post-test II, the 

researcher got the average of 78.7. It was higher than post-test I 

in cycle I. 
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3) Observing 

In this step, the researcher presented the material by Read 

Encode Annotated Ponder strategy. In learning process, there were 

also four indicators used to know the students‟ activities like in 

learning process previously. 

Based on the result of the observation sheet in cycle II, the 

researcher indicated that learning process in cycle II was 

successful. The result score of students‟ learning activities 

observation, as follow: 

Table 17 

The Result of Students’ Activity in Cycle II 

 

No Name 
The Students’ Activity 

1 2 3 4 

1 ARS -     - 

2 DAS   -     

3 DFH     -   

4 DRP         

5 FMR   -     

6 FHP -     - 

7 HSN         

8 NAA         

9 NAT         

10 PAI     - - 

11 PAG     -   

12 RSI         

13 RGF         

14 RAN         

15 SRN   -     

16 SMS         

17 SMH         

18 SNH -       

19 YKI     -   

Total 16 16 15 16 

Percentage (%) 84.2% 84.2% 78.9% 84.2% 
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Note: Tick (√) for each positive activity 

1. The students paid attention the teacher‟s explanation about 

narrative text used REAP strategy. 

2. The students understand narrative text used REAP strategy. 

3. The students were active in class and giving idea or suggest 

about narrative text. 

4. The students were able to do the task and read their own 

narrative text 

Table 18 

The Frequency Students’ Activity in Cycle II 

 

N

o 

Students 

Activities 

Frequency 

Total 

Percentage 

Total 
Active 

Not 

active 
Active 

Not 

active 

1 

The students paid 

attention the 

teacher‟s 

explanation about 

narrative text used 

REAP strategy. 

 

16 3  19 84.2% 15.8% 100% 

2 

The students 

understand 

narrative text used 

REAP strategy. 

16 3 19 84.2% 15.8% 100% 

3 

The students were 

active in class and 

giving idea or 

suggest about 

narrative text. 

15 4 19 78.9% 21,1% 100% 

4 

The students were 

able to do the task 

and read their own 

narrative text 

 

16 3 24 84.2% 15.8% 100% 

Source: The students‟ activities at the tenth grade of SMK Muhammadiyah 1 

Terbanggi Besar on November 18 2019. 
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Figure 6 

The Percentage of Students reading comprehension in Cycle II 

 

 

The table above showed that the students‟ activity in cycle 

II was improve. The students pay attention the teacher‟s 

explanation about narrative text used REAP strategy 84.2%, then, 

the students understand narrative text used REAP strategy 84.2% 

and the students are active in class and giving idea or suggest about 

narrative text 78.9%, and the last the students are able to do the 

task and read their own narrative text 84.2%. Based on the result 

above, the researcher indicated that learning process in cycle II was 

successful because the students‟ activity got percentage >70%. 

4) Reflecting 

From the result of learning process in cycle II the 

researcher analyzed that generally by using Read Encode 

Annotated Ponder (REAP) strategy, the students reading 

comprehension would improve. 
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At the end of this cycle, the researcher and the collaborator 

analyzed and calculated all the processes like student‟s post-test II 

score and observation of student‟s learning activities. The 

comparison between students score in post-test I and post-test II 

could be compared on the following table. 

Table 19 

The Comparison between score in Post-Test I and Post-Test II 

 

No Name Post-Test I 

Score 

Post-Test II 

Score 

Improving Explanation  

1 ARS 60 70 10 Improve  

2 DAS 60 75 15 Improve 

3 DFH 70 75 5 Improve 

4 DRP 50 80 30 Improve 

5 FMR 75 75 0 Constant 

6 FHP 60 65 5 Improve 

7 HSN 65 75 10 Improve 

8 NAA 70 80 10 Improve 

9 NAT 65 85 20 Improve 

10 PAI 65 70 5 Improve 

11 PAG 75 85 10 Improve 

12 RSI 50 75 25 Improve 

13 RGF 75 80 5 Improve 

14 RAN 65 80 15 Improve 

15 SRN 65 85 20 Improve 

16 SMS 85 90 5 Improve 

17 SMH 80 85 5 Improve 

18 SNH 70 80 10 Improve 

19 YKI 75 85 10 Improve 

Total 1280 1495 215  

Average 67.4 78.7 11.3  
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Table 20 

The Comparison of Students’ Score in Post-test I and Post-Test II 

 

Interval Post-Test I Post-Test II 

≥68 9 18 

< 68 10 1 

Total 19 19 

 

Then, the graph of students reading comprehension post-

test I and post-test II score in cycle II could be seen as follow: 

Figure 7 

The Percentage of Comparison of Students’ score in 

Post-test I and Post-test II 

 

 

From the table above, it could be seen that the grade of the 

students in post-test II was various. It could be inferred that 18 

students (94.7%) were successful and 1 other students (5.3%) were 

not successful. From the post-test II results, the researcher got the 

average of 78.7%. It was higher than post-test I in cycle I. It means 

that the indicator of success of this research had been achieved that 
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was >70% students got score 68. It indicated that the students‟ 

reading comprehension was increased. 

Regarding to the result above, it could be inferred that this 

Classroom Action Research (CAR). It was successful and it would 

not be continue in the next cycle because of the learning process 

and the product of learning entirely passed the indicators of 

success. It means that Read Encode Annotated Ponder (REAP) 

strategy improve the students‟ reading comprehension. 

B. Discussion  

Reading would be easier to understanding when it is supported by the 

appropriate teaching strategy because the lesson will take more concrete for 

students and the students have to complete understanding. During the 

research, the researcher observed that the students were enthusiastic to 

attention from teacher explanation in learning process. 

The researcher assumes that teaching reading comprehension by using 

Read Encode Annotated Ponder strategy can improve students‟ reading 

comprehension. Read Encode Annotated Ponder (REAP) strategy is a strategy 

for measuring students reading comprehension by guessing the missing words 

in the text. Therefore, it has proved that Read Encode Annotated Ponder 

strategy could be one the interesting strategy to teaching reading 

comprehension. 
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1. The Result of Students Learning  

a. Result of students score in Pre- Test 

In this phase, the researcher presented the pre- test to measure the 

students ability before implementing the treatment. The researcher 

obtained the data through test in the from of multiple choice which 

completed for 60 minutes. It was done on November 4
st
, 2019. From 

the result of pre-test showed that most of the students got difficult for 

doing the test. Based on pre-test result, it could be inferred that 16 

students (84.2%) were not successful and 3 other students (15.8%) 

were successful. The successful students were those who got the 

minimum mastery criteria at SMK Muhammadiyah 1 Terbanggi Besar 

at least 68. 

b. Result of Students score in Post- Test 1 

In this research, to know the students reading comprehension after 

implementing the treatment the researcher conducted the post- test I. It 

was done on November, 11,
 
2019. based on the result of pot-test 1, it 

could be seen that 9 students (47.4%) got score up to the standard and 

10 students (52.6%) got score less than the standard. It was higher 

than the result of pre-test. The criterion of students who were 

successful in mastering the material should get minimum mastery 

criteria, at least 68. Learning process was said successful when 70% 

students got grade ≥68. The fact showed that the result was 

unsatisfied.   
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c. Result of Students’ score in Post- Test II 

In this phase, the researcher continued to cycle II because the 

score of post-test 1 in cycle 1 did not fulfilled the MMC yet that was 

only 47.4% passed the MMC. The researcher presented the post- test 

II to measure the students‟ ability after implementing the treatment. 

The researcher obtained the data through test in the form of multiple 

choice test which completed for 45 minutes. It could be seen that the 

grade of the students in post-test II was various. It could be inferred 

that 18 students (94.7%) were successful and 1 other students (5.3%) 

were not successful. From the post-test 2 results, the researcher got the 

average score is 78.7 It was higher than post-test 1 in cycle I. It means 

that the indicator of success of this research had been achieved that 

was >70% students got grade 68. It indicated that the students‟ reading 

comprehension was improved. 

d. Comparison of Grade in Pre-Test, Post-Test I in cycle I, and Post-

Test II in Cycle II. 

English learning process was successfully in cycle I but the 

students‟ average score was low. While. The score of the students in 

post-test I was higher than pre-test. Moreover, in cycle II, the students‟ 

average score was higher than cycle I. the following was the table of 

illustration score in cycle I and cycle II. 
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Table 21 

The Comparison of Reading Comprehension of 

Pre-Test, Post-Test I in Cycle I and Post-Test II in Cycle II 

 

No 
Grade 

Pre-Test Post-Test I Post-Test II 

1. 50 60 70 

2. 30 60 75 

3. 60 70 75 

4. 60 50 80 

5. 30 75 75 

6. 30 60 65 

7. 50 65 75 

8. 60 70 80 

9. 45 65 85 

10. 65 65 70 

11. 40 75 85 

12. 50 50 75 

13. 50 75 80 

14. 35 65 80 

15. 50 65 85 

16. 80 85 90 

17. 70 80 85 

18. 60 70 80 

19. 75 75 85 

Total  990 1280 1495 

Average  52.10 67.4 78.7 

 

Table 22 

The Comparison of Students’ Pre-Test, Post-Test I Grade 

in Cycle I and Post-Test II Grade in Cycle II 

 

Interval Pre-Test Post-Test I Post-Test II Explanation 

≥68 3 9 18 Complete 

< 68 16 10 1 Incomplete 

Total 19 19 19  

 

Based on the result of the pre-test, post-test I and post-test 

II, it was know that there was a positive significant increasing of 

the students‟ score. It could be seen from the students get score 68 
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from 3 to 10 became 18. The average score from 52.10 to 67,4 

became 78,7. The improving score is 26.6. Therefore, the 

researcher concludes that the research was successful because the 

indicator of success in this research had been achieved. 

The researcher show the graph of the result of pre-test, 

post-test I and post-test II, as follow: 

Figure 8 

The Comparison Grade of Students Reading Comprehension 

in Pre-Test, Post-Test I in Cycle I, and Post-Test II in Cycle I 

 

 

Based on the graph above, it could be inferred that Read 

Encode Annotated Ponder (REAP) strategy could improve the 

students‟ reading comprehension. It is supported by improving score of 

the students from pre-test to post-test I and from post-test I to post-test 

II. The improving students from pre-test to post-test I is 9 students, 

from post-test I to post-test II is 18 students. 
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2. The Result of Students’ Learning Activities in Cycle I and Cycle II  

The students‟ learning activities data was gotten from the whole 

students‟ learning activities on observation sheet. The table improvement 

is as follows: 

Table 23 

The Percentage of Students Activities in Cycle I and Cycle II 

 

N

o 

Students‟  

Activities 

Cycle I Cycle II 
Increasing 

F Percentage F Percentage 

1 

The students paid 

attention the 

teacher‟s 

explanation about 

narrative text 

used REAP 

strategy. 

 

13 68.4% 16 84.2% 15.8% 

2 

The students 

understand 

narrative text 

used REAP 

strategy. 

10 55.6% 16 84.2% 28.6% 

3 

The students were 

active in class and 

giving idea or 

suggest about 

narrative text. 

14 73.7% 15 78.9% 5.2% 

4 

The students were 

able to do the task 

and read their 

own narrative text 

 

14 73.7% 16 84.2% 10.5% 
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Figure 9 

Figure of Learning Activity in Cycle I and Cycle II 

 

 

Based on the data had gotten, it can be explained as follow:  

a) The students paid attention the teacher‟s explanation about narrative 

text used REAP strategy. 

 

The students‟ comprehend the reading text from the first meeting to 

the next meeting improve. In cycle I it was only 68.4% and in cycle II 

was 84.2%, it is improve 15.8 %.  

b) The students understand narrative text used REAP strategy. 

 

The students understand narrative text used Read Encode 

Annotated Ponder was improved from the first meeting to next 

meeting. It showed when the teacher gave the question to the students, 

they were brave to answer although not all the question could be 

answered well. For this activity was improved 55.6%, from cycle I 

84.2% and cycle II, its improve 28,6 %. 
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c) The students were active in class and giving idea or suggest about 

narrative text. 

 

The students are active in class and giving idea or suggest about 

narrative text improved. It could be seen on the cycle I 73.7% and 

cycle II also 78.9%, it improve 5.2%. 

Based on the data above, it could be concluded students  are active 

in class and giving idea or suggest about narrative text because most of 

the students shown good improving in reading comprehension when 

Read Encode Annotated Ponder (REAP) strategy was applied in 

learning process from cycle I up to cycle II. 

d) The students were able to do task and read their own narrative. 

 

The students who had done the task were improved It could be seen 

on the cycle I 73.7% and cycle II 84.2%, it improved 10.5%. Then, 

based on the explanation of cycle I and cycle II, it could be inferred 

that the use of Read Encode Annotated Ponder (REAP) strategy 

increase the students‟ in reading comprehension. There was progress 

average score from 52.10, to 67,4 became 78,7. 

Based on the result of pre-survey, it can be inferred that there was 

an increasing on the average score and total of the students who passed 

the test from pre-test, post-test I to post-test II. The score in the pre-test 

was 3 students‟ did achieve the criteria (15.8%). 

Moreover, in the post-test I there was 9 students or (47.4%) passed 

the test, the indicator students get score >68 with average 67.4. 

Meanwhile, in the post-test II there was 18 students or (94.7%) passed 
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the test, the indicator students get score >68 with average 78.7. From 

the explanation, the researcher concluded that the research was 

successful and it could be stopped in the cycle II because the indicator 

of success 70% of students got score 68 was achieved. 

C. Interpretation 

In teaching reading comprehension to the students‟ of SMK 

Muhammadiyah 1 Terbanggi Besar especially in students of X class, based on 

the pre survey there are some problems like some students have unsatisfied 

reading comprehension and difficulties in determining the main ideas. There 

searcher chooses Read Encode Annotated Ponder strategy to improve the 

students‟ reading comprehension. 

The researcher used this strategy to identify the students‟ knowledge and 

understanding on the reading process. Therefore, it is proved that the 

implementation of Read Encode Annotated Ponder strategy improve the 

students‟ learning activities. Therefore, Read Encode Annotated Ponder 

strategy hopefully is useful in the learning activities. 

Based on the explanation of cycle I and cycle II, it can be show that the 

use of Read Encode Annotated Ponder Strategy could improve the students‟ in 

reading comprehension. There is progress from the students gets score >68 

from pre-test 15.8% or 3 students, post-test I 47.4% or 9 students and post-test 

II become 94.7% or 18 students. It is inferred that there is improvement on the 

students' complete score and total of score of the students who passed the least 

from pre-test, post-test I to post-test II. From the explanation, the researcher 
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concludes that the research is successful and it can be stopped in the cycle II 

because the indicator of success 70% of students got score >68 are reached. 

The result of the student‟s activities in cycle I and cycle II are improved. 

The students paid attention the teacher‟s explanation about narrative text used 

REAP strategy 68.4% become 84.2%, the students were active in class and 

giving idea or suggest about narrative text from 55.6% become 84,2%, the 

students were active in class and giving idea or suggest about narrative text 

from 73.7% become 78.9%, the students were able to do task and read their 

own narrative text from 73.7% become 84.2%,. The result of students‟ 

activities in cycle I and cycle II, there is improvement in students‟ learning 

activity. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion  

Based on the result of the learning process on two cycles, the 

researcher would like to describe the conclusion that the reading 

comprehension could be improved through Read Encode Annotated 

Ponder (REAP) strategy among the tenth graders at SMK Muhammadiyah 

1 Terbanggi Besar, as follows: 

1. Read Encode Annotated Ponder (REAP) strategy can improve reading 

comprehension among the tenth graders at SMK Muhammadiyah 1 

Terbanggi Besar. It can be seen on the progress from pre-test to cycle I 

and cycle II. The average score from pre-test is 52.10 to post-test I is 

67.4 became 78,7 in post-test II. The improving score is 26,6. In cycle 

I, there were 9 students passed the test. Moreover, in cycle II there 

were 18 students who get score ≥ 68. It means that result of cycle II 

had already achieved the indicator of success that was 70% of the 

students achieve the minimum mastery criteria (MMC).  

2. Read Encode Annotated Ponder (REAP) strategy can improve 

students‟ learning activity among the tenth graders at SMK 

Muhammadiyah 1 Terbanggi Besar. The student‟s activity in the 

implementation of cycle I and cycle II is very active and satisfied in 

reading comprehension. It means that Read Encode Annotated Ponder 
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(REAP) strategy can improve the student‟s reading comprehension. 

The student‟s activity in cycle I and cycle II increase significantly.  

B. Suggestion 

Based on the conclusion above, there are some suggestions intended 

to the improvement of teaching and learning process, as follows: 

1. For English Teacher 

a. The teacher is suggested prepare and select appropriate technique 

and materials to produce the effective teaching learning process. 

Also, the teachers should determine the target of the teaching 

which must be achieved. The teacher should be able to create the 

teaching learning enjoyable process, such as selecting text or new 

teaching media.  

b. It is better for the teacher to use Read Encode Annotated Ponder 

(REAP) technique in English learning especially in reading 

because it can improve students‟ reading comprehension. 

c. The teacher hope give motivation to the students in order to be 

active in learning process. 

2. For the Students 

It is suggested to the students to be more active in learning 

process in the class and improve their ability in reading 

comprehension so they can be successful in English learning. 
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3. For Headmaster 

To support the English teacher to use Read Encode Annotated 

Ponder (REAP) technique in learning process, because Read Encode 

Annotated Ponder (REAP) strategy is so helpful.  
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

SEKOLAH : SMK Muhammadiyah 1 Terbanggi 

Besar 

MATA PELAJARAN : BAHASA INGGRIS 

KELAS : X 

TEMA/ SUB TEMA : NARRATIVE  TEXT 

ALOKASI WAKTU : 4 X 45 

 

A.     TUJUAN PEMBELAJARA 

KD 3.8 

3.8.1           Disediakan contoh narrative text, peserta didik dapat menentukan 

gambaran umum dalam narrative  text tentang legenda rakyat dengan baik 

dan benar. 

3.8.2           Disediakan contoh narrative text tentang legenda rakyat, peserta didik 

dapat menetukan informasi rinci tersurat dan tersirat dengan penuh 

percaya diri. 

3.8.3           Setelah membaca narrative text tentang legenda rakyat, peserta didik 

dapat menentukan fungsi/ tujuan teks narrative dengan baik dan benar. 

3.8.4           Setelah membaca narrative text tentang legenda rakyat, peserta didik 

dapat menentukan makna kata atau kalimat dengan baik dan benar 

 

KD 4.8 

4.15.1       Setelah mempelajari teks narrative dengan memperhatikan fungsi 

sosial, struktur teks dan unsur unsur kebahasaan maka peserta didik 

mampu menyusun kalimat acak menjadi sebuah paragraf yang baik dan 

benar dalam bentuk recount tentang past activities.dengan baik dan benar. 

4.15.2       Setelah mempelajari teks recount  dengan memperhatikan fungsi sosial, 

struktur teks dan unsur unsur kebahasaan maka peserta didik mampu 

menulis teks narrative sederhana tentang legenda rakyat berdasarkan 

„pictures in series‟sesuai dengan text structure dari narrative text 



 

 

B.       KOMPETENSI INTI (KI) 

KI 3 PENGETAHUAN 

Memahami, menerapkan, menganalisis, dan mengevaluasitentang pengetahuan 

faktual, konseptual, operasional dasar, dan metakognitif sesuai dengan bidang dan 

lingkup kajian/kerja bidang studi Bahasa Inggris pada tingkat teknis, spesifik, 

detil, dan kompleks, berkenaan dengan ilmu pengetahuan, teknologi, seni, budaya, 

dan humaniora dalam konteks pengembangan potensi diri sebagai bagian dari 

keluarga, sekolah, dunia kerja, warga masyarakat nasional, regional, dan 

internasional 

 

KI 4 KETERAMPILAN 

Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur 

kerja yang lazim dilakukan serta memecahkan masalah sesuai dengan bidang 

kajian/kerja bidang studi Bahasa Inggris 

Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang 

terukur sesuai dengan standar kompetensi kerja. 

Menunjukkan keterampilan menalar, mengolah, dan menyaji secara 

efektif, kreatif, produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif 

dalam ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di 

sekolah, serta mampu melaksanakan tugas spesifik di bawah pengawasan 

langsung. 

Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, gerak 

mahir, menjadikan gerak alami dalam ranah konkret terkait dengan 

pengembangan dari yang dipelajarinya di sekolah, serta mampu melaksanakan 

tugas spesifik di bawah pengawasan langsung 

 

 

 

 

 

 



 

 

C.       KOMPETENSI DASAR DAN INDIKATOR PENCAPAIAN 

KOMPETENSI 

KD 3.8 : Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan 

pada teks narrative sederhana berbentuk legenda rakyat, sesuai 

dengan konteks penggunaannya. 

Indikator Pencapaian Kompetensi 

3.8.1           Menentukan gambaran umum narrative text text 

3.8.2           Menentukan informasi rinci tersurat dan tersirat 

3.8.3           Menentukan fungsi/ tujuan narrative text text 

3.8.4           Menentukan makna kata atau kalimat dalam narrative text 

 

KD 4.8 : Menangkap makna teks naratif lisan dan tulis berbentuk legenda, 

sederhana 

 

Indikator Pencapaian Kompetensi 

4.8.1           Mengidentifikasi text structure pada narrative text 

4.8.2           Mengidentifikasi language feature (past event) pada narrative 

text 

 

 

D.     MATERI PEMBELAJARAN 

Fakta 

Teks naratif, berbentuk legenda sederhana 

 

Fungsi sosial 

Memperoleh hiburan, menghibur dan mengajarkan nilai-nilai luhur, meneladani 

nilai-nilai moral, cinta tanah air, menghargai budaya lain, dsb. 

 

 

 

 



 

 

Struktur text 

(gagasan utama dan informasi rinci) 

a.    Pendahuluan (orientasi) dengan memperkenalkan tokoh, tempat, waktu, 

terjadinya cerita. 

b.    Penilaian (evaluasi) tentang situasi dan kondisi terjadinya cerita. 

c.     Krisis yang terjadi terhadap tokoh utama (komplikasi) 

d.    Akhir cerita di mana krisis berakhir (resolusi) dengan bahagia atau sedih 

e.    Ulasan atau komentar umum (reorientasi), opsional. 

 

Unsur kebahasaan 

(1)     Tata bahasa: Simple Past tense, Past Continuous Tense 

(2)     Kosa kata: terkait  karakter, watak, dan setting dalam legenda 

(3)     Adverbia penghubung waktu: first, then, after that, before, at last, finally, 

dsb. 

(4)     Adverbia dan frasa preposisional penunjuk waktu: a long time ago, in 1776, 

during the war, immediately after the dry season, dsb. 

(5)       Penggunaan nominal singular dan plural secara tepat, dengan atau tanpa a, 

the, this, those, my,    their, dsb secara tepat dalam frasa nominal 

(6)     Ucapan, tekanan kata, intonasi 

(7)     Ejaan dan tanda baca 

(8)     Tulisan tangan 

 

Topik 

Cerita legenda yang memberikan keteladanan tentang perilaku santun, peduli, 

jujur, disiplin, percaya diri, kerjasama, cinta damai, dan bertanggung jawab. 

 

 

 

 

 

 



 

 

E.      PENDEKATAN, MODEL DAN METODE PEMBELAJARAN 

1.       Pendekatan          : Scientific approach 

2.       Model                  : Problem Based Learning 

3.       Metode                 : Discussion and Presentation 

 

F.        LANGKAH LANGKAH PEMBELAJARAN 

Langkah 

Pembelaja

ran 

Sintak 

Model 

Pembelaja

ran 

Proses Berfikir 

Saintifik 

Kegiatan 

Pembelajaran 

Alok

asi 

Wakt

u 

1. 

Kegiatan  

Pendahul

uan 

Problem B

ased 

Learning 

Apperception 1.       Guru membuka 

pelajaran dengan 

mengucap 

salam, (berdoa), mem

eriksa kehadiran 

peserta didik sebagai 

sikap disiplin. 

2.       Kegiatan GLS. 

Sebelum 

pembelajaran dimulai 

siswa dibiasakan 

membaca sebuah 

bacaan yang 

diutamakan bacaan 

yang berhubungan 

dengan pembelajaran 

bahasa Inggris 

3 

4.       Guru menuliskan 

kata “NARRATIVE” 

di papan tulis. Siswa 

diminta untuk 

15‟ 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

memberikan 

pendapat atau 

menceritakan 

pengalaman tentang 

peristiwa yang 

menarik dalam 

kehidupan 

mereka serta 

menceritakan 

bagaimana perasaan 

mereka jika hal itu 

terjadi pada dirinya, 

 

2. MAIN 

ACTIVIT

IES 

Problem B

ased 

Learning 

TAHAP 1 

Mengorientasikan 

peserta 

didik terhadap mas

alah 

Questioning in 

scientific approach 

1.   Guru menyampaika

n tujuan 

pembelajaran dan 

sarana yang 

diperlukan. 

2.   Guru mengkaitkan 

dengan pelajaran 

sebelumnya yaitu 

tentang „simple past 

tense‟ 

      Guru melakukan 

tanya jawab 

tentang cerita 

legenda berdasarkan 

pada text yang 

65‟ 



 

 

diberikan. 

 

  TAHAP 2 

Mengorganisasi 

peserta didik 

untuk belajar 

 

Observing in 

scientific approach 

1.       Siswa dibagi 

menjadi menjadi 

kelompok kelompok, 

tiap kelompok terdiri 

dari 3 siswa. 

2.       

Questioning in 

scientific approach 

3.       Siswa diminta 

menanyakan tentang 

kosakata,struktur 

teks, dan unsur unsur 

kebahasaan, jenis 

jenis text narasi 

 

 

  TAHAP 3 

Membimbing 

penyelidikan 

individual maupun 

kelompok 

 

Exploring in 

scientific approach 

1.       Guru memberikan 

tugas (problem) 

mencari text narrative 

berentuk legenda 

narrative yang 

berbentuk legenda  

2.       Siswa diminta 

mendiskusikan 

dengan teman teman 

 



 

 

dalam kelompoknya 

3.       Guru membimbing 

kerja kelompok 

 

  TAHAP 4 

Mengembangkan 

dan menyajikan 

hasil karya 

 

Associating and 

communicating in 

scientific approach 

1.       Guru mencari 

referensi untuk 

memberikan penguat 

terhadap jawaban 

siswa 

2.       Siswa diminta 

mempresentasikan 

hasil diskusi 

kelompok. 

 

 

  TAHAP 5 

Menganalisis dan 

mengevaluasi 

proses pemecahan 

masalah 

Data analysis/ 

information in 

scientific approach 

1.       Siswa diminta 

memberikan koreksi 

terhadap hasil 

jawaban siswa 

2.       Siswa memberikan 

evaluasi terhadap 

hasil jawaban siswa. 

3.       Guru memberikan 

penguatan. 

 

 



 

 

3  CLOSING            Siswa dengan 

bimbingan guru, 

membuat kesimpulan 

tentang „narrative 

text text‟. 

    

         Doa dan salam 
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The teacher explain about narrative text 

 

 

 

 

 

 



 

 

The teacher to do the post-test 1 

 

 

 

 



 

 

The teacher to do the Post-test II 
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