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IMPROVING READING COMPREHENSION  

BY USING WRAP UP STRATEGY AT MA MUHAMMADIYAH  

METRO 

 

ABSTRACT 

BY:  

MIRNAWATI DEWI 

 The purpose of this research is to improve the students’ reading 
comprehension and learning activity in MA Muhammadiyah Metro. The 

researcher considers that wrap up strategy helps the students in learning process 

and be one of the strategies to improve the students’ reading comprehension.  
 In this research, the researcher conducted Classroom Action Research 

(CAR) which was done in two cycles. Each cycle consists of planning, acting, 

observing and reflecting. The subjects of this research was 20 students in tenth 

graders of MA Muhammadiyah Metro. In collecting data, the researcher used test 

(pre test, post test I and post test II), observation and documentation. The research 

was conducted collaboratively with the English teacher at MA Muhammadiyah 

Metro. 

The result of this research showed that wrap up strategy can improve the 

students’ reading comprehension and their learning activity of the tenth graders at 
MA Muhammadiyah Metro. It can be known by the students’ average score from 
the pre test to post test. The average score in pre test was 45.45, post test I was 

59.4 and post test II was 74.15. It means that the wrap up strategy can improve 

the students’ reading comprehension and their learning activity. 
  

Keyword   : Improving, Reading Comprehension, Wrap Up Strategy, Classroom 

Action Research. 
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MENINGKATKAN PEMAHAMAN MEMBACA 

 DENGAN MENGGUNAKAN STRATEGI WRAP UP  

DI MA MUHAMMADIYAH  

METRO  

 

ABSTRAK 

OLEH:  

MIRNAWATI DEWI 

 Tujuan dari penelitian ini adalah untuk meningkatkan pemahaman 

membaca dan kegitan pembelajaran siswa di MA Muhammadiyah. Peneliti 

menilai bahwa strategi wrap up membantu siswa dalam proses pembelajaran dan 

menjadi salah satu strategi untuk meningkatkan pemahaman membaca siswa. 

 Dalam penelitian ini, peneliti melakukan Penelitian Tindakan Kelas (PTK) 

yang dilakukan dalam dua siklus. Setiap siklus terdiri dari perencanaan, tindakan, 

pengamatan dan refleksi. Subjek penelitian ini adalah 20 siswa kelas sepuluh MA 

Muhammadiyah. Dalam mengumpulkan data, peneliti menggunakan tes (pre-test, 

post test I dan post test II), observasi dan dokumentasi. Penelitian ini dilakukan 

secara kolaboratif dengan guru bahasa Inggris MA Muhammadiyah. 

 Hasil penelitian ini menunjukkan bahwa strategi wrap updapat 

meningkatkan pemahaman membaca dan kegiatan pembelajaran siswa kelas 

sepuluh MA Muhammadiyah Metro. Hal ini dapat dibuktikan dengan skor rata-

rata siswa dari pre test hingga post test. Skor rata-rata pada pre test adalah 45.45, 

post test I adalah 59.4 dan menjadi 74.15 pada post test II. Ini berarti bahwa 

Strategi wrap up dapat meningkatkan pemahaman membaca dan kegiatan 

pembelajaran siswa. 

 

Kata kunci  :pemahaman, pemahaman membaca, strategi Wrap Up, 

PenelitianTindakan Kelas. 
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MOTTO 

         

 
 

”And only to God should you hope" 

(QS Al Insyirah ayat ke- 8) 

 

 

“Nothing is Easy but nothing is Impossible Because Allah is Always with Me” 

(Writer) 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

English is an international language that used to communicate in 

everyday life.  By mastering English, people can meet communication needs 

in various fields such as education, economics, culture, politics, and defense 

or security. In Indonesia, English is a foreign language since Indonesian 

people get learning English from the process of learning English in formal 

institutions and non-formal institutions. English has many benefits, which are 

used as the official communication media of many countries and is widely 

understood and used.  

As one of the language skills, reading is one of the important skills in 

English besides writing, speaking, and listening. Reading is the most 

important one that should be mastered by students if they want to understand 

the text. Some students consider that reading is very difficult because many 

aspects must be learnt. Briefly, the students should understand how to read 

well and comprehend what is being read. 

In addition, reading is very important because people can get 

information and add their knowledge from the text. There are many different 

purposes for reading. Sometimes the people read a text to learn material. 

Sometimes they read for pure pleasure, and need to follow a set of directions.  
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Nevertheless, reading is not an easy language skill. There are many 

problems got by the students in the process of reading an English text. Most 

students have limited English vocabulary so they are not able to understand 

the contents of the text properly. In addition, students also have limited 

grammar mastery. Problems in reading are also caused by the in ability of 

students to determine the main ideas and supporting ideas for a reading, 

besides the lack of motivation and interest in reading also causes low reading 

ability of students. 

In line with the reading the above, the researcher had investigated the 

problem of reading from the results of the pre-survey conducted on the tenth 

grade at MA Muhammadiyah Metro that had been carried out on May 8
th

 

2019. While, the pre-survey results are illustrated in the following table: 

Table 1.1 

The categorization of pre-survey result students reading 

comprehension among the tenth grade at MA Muhammadiyah 

Metro 

No Grade Frequency Percentage Criteria 

1. >68 2 students 10% Complete 

2. <68 18 students 90% Incomplete 

Total 20 students 100%  

  

Based on the results of the pre-survey above, it is known that the 

percentage of students whose reading comprehension is not able to achieve 

MMC is 90%. While the percentage of students whose comprehension 

reading is able to achieve MMC is 10%. This means that the percentage of 

students who are unable to achieve MMC is greater than the percentage of 

students who are able to achieve MMC. Therefore, it can be concluded that 
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the students‟ reading comprehension of tenth graders of MA Muhammadiyah 

Metro is less satisfactory. 

Moreover, it is known that the main cause of the low reading 

comprehension of the tenth grade students of MA Muhammadiyah Metro is 

because of their low vocabulary in English. In addition, the tenth grade 

students of MA Muhammadiyah Metro also have problems in mastering 

English grammar. The problems of reading got by the tenth graders of MA 

Muhammadiyah Metro are also caused by their in ability to determine the 

main ideas and supporting ideas. In addition, students also have problems in 

the form of low motivation and interest in reading. 

In relation with the results of pre-survey, the researcher knows that 

most of the problems reading students are caused by the low mastery of 

English vocabulary. In addition, the problem of reading is also caused by a 

lack of mastery of English grammar. Reading problems are also caused by 

low motivation, low reading rate, and lack of interest in reading. 

Moreover, reading problems got by the tenth grade students of MA 

Muhammadiyah Metro need to be dealt with intensively by implementing an 

effective teaching strategy. Wrap up is one of the strategies in reading where 

students are asked to summarize the entire contents of the reading in their 

own words to find out how far their understanding of the content they read. 

Students discuss the texts they have read to find problems by expressing them 

through a text. The use of wrap up strategy is very useful in improving 

reading comprehension, which is to be able to find key ideas and support by 
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evaluating the texts that have been read and can also provide conclusions 

from the text. 

Based on the whole description above, the researcher considered the 

need to improving the students‟ reading comprehension of tenth graders at 

MA Muhammadiyah Metro by using wrap up strategy in this case researchers 

was conduct classroom action research to improve students‟ reading 

comprehension by implementing wrap up strategy. Because of that, the 

researcher constructs a research proposal entitled "Improving Students‟ 

Reading Comprehension by Using Wrap Up Strategy at MA Muhammadiyah 

Metro". 

 

B. Identification of the Problem 

Based on the results of the pre-survey that had been stated in the 

background of study, the researcher identified several research problems 

including the following: 

1. The students have insufficient reading comprehension. 

2. The students have lack of vocabulary. 

3. The students have low reading habit. 

4. The students do not have high motivation in reading. 

5. The students have low reading interest. 

6. The students have weak reading comprehension. 
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C. Problem limitation 

Based on the problems that have been identified, the researcher limits 

the problem of this research only to the students‟ weak reading 

comprehension of tenth grade students of MA Muhammadiyah Metro then 

the discussion of this problem is supported by the plan to implement wrap up 

strategy. 

D. Formulation of the Problem 

Based on the problem limitation, the researcher formulated the 

research problem as follows: “Can the use of wrap up strategy improve 

students‟ reading comprehension and their learning activity among the 

graders at MA Muhammadiyah Metro in the academic year of 2019/2020 ?” 

 

E. Objective and Benefits of the Study Percentage 

1. Objective of the Study 

The purpose of this study is to improve students reading comprehension 

and their learning activity by using wrap up strategy among the tenth 

grade at MA Muhammadiyah Metro in the academic year of 2019/2020. 

2. Benefit of Study 

This research is expected to provide significant benefits not only to 

researcher but also to students, teachers and subsequent researchers. 

a. For the Students 

As the contribution to the students especially in the form of 

improving students reading comprehension through the application 

of strategy wrap up in this study. This is because the 
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implementations of strategy wrap up helps the tenth grade students 

of MA Muhammadiyah Metro. In addition, the implementation of 

strategy wrap up is expected to improve student motivation in 

learning English. 

b. For the English Teacher 

As an inspiration for the English teacher to give a significant positive 

effect on their students at MA Muhammadiyah Metro, in the form of 

providing information on alternative strategies for teaching reading. 

The implementation of strategy wrap up is expected to help teachers 

create a conductive English learning environment. In addition, the 

implementation of strategy wrap up can help teachers achieve 

effective learning goals. 

c. For the Next Researcher 

As guidance for the next researcher who was examine in the realm of 

increasing reading comprehension. This is because this research can 

be one of the alternative research guidelines or references. This study 

can provide information to the next researcher regarding the 

effective steps that was be used in teaching reading by using strategy 

wrap up. 

 

F. Prior research 

This research was be carried out by considering some prior research. 

The first prior research is conducted by Riani with the research title 

"collaborative strategic reading implementation to improve students' reading 
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comprehension"
1
. The prior research method of the firs is classroom action 

research. Prior sample research is a high grade student. The results of prior 

research show that the collaborative strategic reading (CSR) Preview, Click 

and Clunk, Get Gist and Wrap Up can improve reading. 

This research and the first prior research have similarities and 

differences. The equation between this research and prior research is in the 

form of a similarity strategy used in the effort to teach reading. Prior research 

and research have similarities in their research methods, namely classroom 

action research. Whereas the difference between this research and the prior 

research firs lies in the differences between the sample and the research 

method. This research sample is students of 10th grade at MA 

Muhammadiyah Metro, while prior research is the highest grade of the senior 

high school Majalengka. 

Furthermore, the second prior research was conducted by Rahman 

with the title of the research “the implementation of collaborative strategy 

reading (CSR) and its effects on students‟ reading comprehension”.2This 

second prior research investigated for strategies for teaching strategies of 

CSR. One of them is wrap up strategy. English language skills examined by 

the second prior research are reading. The research method used by the 

second research is qualitative. The second prior research MAN 1 Makassar 

whereas the results of research from the second prior research prove that the 

                                                 
1Desy Olivia Riani, ”Collaborative Strategy Reading Implementation to Improve 

Students‟ Reading Comprehension” vol.1, Issue 2, June 2013. 
2
 Indah FadhilahRahman, “The Implementation of Collaborative Strategy 

Reading (CSR) and its Effects on Students‟ Reading Comprehension”Vol 1, Number 01, 
June 2015. 
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Preview, Clink and Clunk, Get The Gist and Wrap Up strategy can improve 

reading. 

In addition, the second prior research has similarities and differences 

with this study. The similarity between the second prior research and this 

study lies in the equation of language skills studied, sample and the teaching 

strategies used. Language skill examined by the second prior research and 

this research is reading, while the teaching strategy used in this study is a 

wrap up strategy. The difference between this study and the second prior 

research lies in the research method. This research is classroom action 

research. While, in the second prior research is qualitative. 

Moreover, the third prior research conducted by Febtisari and 

Fitrawati with the title of the research “improving student‟s reading 

comprehension of descriptive text by using collaborative strategic reading 

(CSR) to eight grade students at junior high school”.3One of the teaching 

strategies that were used by second prior research is Wrap Up strategy. The 

students have read the low interest, low vocabulary and low critical thinking 

skill. Finally, students are lazy to read and reading strategies that are less 

good. Other factors are teachers‟ less creative in selecting strategies for 

teaching. Collaborative Strategic Reading is a technique that teaches students 

to work cooperatively on a reading assignment to improve better 

comprehension, so it can be concluded that this strategy is very useful for 

                                                 
3
 Mira Febtisari and Fitrawati, “Improving Students‟ Reading Comprehension of 

Descriptive Text by using Collaborative Strategic Reading (CSR) to Eight Grade Students 

at Junior High School” Vol 6, No 1, 2017. 
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students to know that there are tough words in the text and be able to 

understand the meaning of the words is difficult. 

The third prior research has similarities and differences with this 

study. The equation between the second prior research and this study lies in 

the equation of language skills studied and the teaching strategies used. The 

language skill examined by the third prior research and this research is 

reading, while the teaching strategy used in this study is a wrap up strategy. 

The difference between this study and the third prior research lies in the 

research sample. This research was involve the Tenth Grade at MA 

Muhammadiyah Metro as a research sample. While, the third prior research 

involved the Eight Grade Students at Junior High School. 

Base on differences and similarities of the variable previous with this 

research in which the researcher was do this time, researcher is optimistic to 

improving students‟ reading comprehension by using wrap up strategy at MA 

Muhammadiyah in the academic year of 2019/2020 is definitely succeed. 
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CHAPTER II 

THEORITICAL REVIEW 

 

A. Reading Comprehension 

1. The Concept of Reading 

a. The Definition of Reading 

According to Daniel R. Schwarz, reading is dialogue between 

reader and writer; readers bring their imaginations, memories, 

thinking processes, moral and social values, historical knowledge, 

and prior experiences to every text.
1
It means that reading is a process 

that is carried and used by readers who want to get the message 

delivered by the author through the medium of words or written 

language. In other words, reader must focus with the text to be 

understood. 

Meanwhile, Alan kennedy, Ralph Radach, Dieter Heller, Joel 

Pynte state that reading is a spatial activity, with the eyes moving 

from one fixation location to the next to pick up spatially distributed 

information. Despite this fact, our current understanding and 

modeling of reading tends to ignore the relevance of spatial 

cognition in reading.
2
 It means that reading is eyes activity to get 

information base on the text. 

                                                 
1
Daniel R. Schwarz, In Defense of Reading Teaching Literature in the Twenty-

First Century (India: Pondicherry,2008), p.7. 
2
 Alan kennedy, Reading as a Perceptual Process (London: Kidlington,2000), 

p.89. 
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Judi Moreillon explains that reading is making meaning from 

print and from visual information. But reading is not simple. 

Reading is an active process that requires a great deal of practice and 

skill.
3
 In other words, in reading we must have skills. 

Reading is a complex conscious and unconscious mental 

process in which reader uses a variety of strategies to reconstruct the 

meaning that the author is assumed to have intended, based on data 

from the text and from the reader‟s prior knowledge.  

In reading, the students should be thought to use what they 

know what they know to understand unknown elements, whether 

these are ideas or simple words. Reading is a functional process; it is 

used to accomplish “acts” in the world. 

 

b. The Purpose of Reading 

There are many purposes in reading activity. The purpose for 

reading was help the readers focus on information, consequently such 

purpose are most effective when establish by the reader. Afterward, 

the stated purpose can be used as basic for discussion to determine 

whether the reader the reader has achieved his goal. As McDonough 

and Shaw quoted from William that usefully classified reading into: 

1) “getting general information from the text 

2) Getting specific information from a text, and 

                                                 
3
 Judi Moreillon, Collaborative Strategies for Teaching Reading 

Comprehension (united states of America,2007), p.10. 
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3) For pleasure or interest”.4 

From the statement above it can be concluded there are two 

kinds purpose of reading activity. Reading for information usually 

used in reading task, it is probably seen an as a type of reading 

comprehension. Readers read because they have to read. 

In addition, Rivers and Temperedly list the following 

examples of some of the reasons L2 student may need or want read:
5
 

1) To obtain information for some purpose or because we are 

curious about some topic 

2) To obtain instruction how to perform some task for our work or 

daily life (e.g. knowing how appliance works) 

3) To keep in touch with friends by correspondence or to understand 

business letters 

4) To know when or where something was take place or what is 

available 

5) To know what happening or has happened (as reported in 

newspaper to magazines, reporters). 

According to William Grabe and Fredricka,
6
 when we start to 

reading, we actually have a number of initial decisions to make, and 

we usually make these decisions very quickly almost unnoticed in 

most cases. In other settings, usually academic or professional ones, 

                                                 
4
 Jo McDonough and Christopher Shaw, Material and Method in ELT: 

Teachers’ Guide (Massachusetts: Blackwell PublishingLtd, 1993), p.102. 
5
 Ibid, p.102-103. 

6
William Grabe and Fredricka L. Stoller, Teaching and Researching Reading 

(New York: Third Avenue, 2002), P. 11-14. 



13 

 

we sometimes synthesize information from various reading sources, 

from different parts of a long and complex text, or from a prose text 

and the diagrams or charts that accompany it. Such reading is quite 

different from searching, skimming, or reading for general 

comprehension. 

 

c. Models of Reading 

In the reading comprehension, there are three important 

model which should be paid more attention such as:
7
 

1) The Bottom-Up Model 

 Bottom-up model where the reader begins with the printed 

word, recognises grapic stimuli, decoded them to sound, 

recognises word and decodes meaning. 

2) Top-Down Model 

Top-down model emphasise the importance of these 

schemata, and the reader‟s contribution, over the income text. 

Top-down model intends the students to build the meaning 

through their previous knowlege and assumption. 

3) Interactive Model 

Interactive model is a combination among bottom-up and 

top-down models and emphasizes the interaction between a 

reader and the text. 

                                                 
7
 J. Charles Alderson, Assessing reading (New York: Cambridge University 

press, 200), P.16-18. 
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2. The Concept of Reading Comprehension 

a. The Definition of Reading Comprehension 

Reading is not separated from comprehension because the 

purpose or the result of reading activity is to comprehend what has 

been read. Reading without understanding what has been read is 

useless. In reading comprehension as one of integrated skill attracts 

many experts to highlight their opinion about the definition of 

reading comprehension. 

According to Karen R. Harris and Steven Graham, reading 

comprehension is a multi-component, highly complex process that 

involves many interactions between readers and what they bring to 

the text (previous knowledge, strategy use) as well as variables 

related to the text itself (interest in text, understanding of text types). 

Reading comprehension provide only a basic indication of how well 

a student understands text and offer little information about how the 

student uses cognitive and metacognitive processes. In short, they do 

not explain why a student maybe struggling. Nor do they help us 

detect and diagnose specific comprehension problems.
8
 In other 

words, reader is required to be more active in the learning process. 

Furthermore, M.F. Petel and Praveen M. Jain state that 

reading comprehension involves understanding the meaning of 

context, vocabulary, grammatical structure and concepts. Reading 

                                                 
8
Janette K. Klingner, Sharon Vaughn, and Alison Boardman, teaching Reading 

Comprehension to Students with Learning Difficulties (New York: Spring Street, 2007), 

p.8 and 15. 
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reinforces the vocabulary.
9
 It means that reading comprehension 

purpose is to efficiency of reading. 

Moreover, Danielle S. McNamara defines reading 

comprehension is a complex task that draws on a range of skills and 

processes.
10

 It means that readers need reading to take meaning 

contained or conclusion in the text. In other words, reading is not a 

simple process because it needs many steps that should be done. 

William Grabe and Fredricka L. Stoller explain that reading 

comprehension is composed of a combination of word recognition 

abilities and general comprehension abilities (typically measured by 

listening comprehension). 
11

 It means that reading comprehension 

are two abilities combined to make it easier to understand the text. 

Based on the definition of the experts above, it can be 

concluded that reading comprehension is process in looking and 

know the word to get information suggested from the text or written 

language. Therefore, the readers understand all of the reading text 

selection. 

  

                                                 
9
Dr. M.F. Petel and Praveen M. Jain, English Language Teaching (Jaipur: 

Vaishali Nagar, 2008) p.133. 
10

 Danielle S. McNamara, reading comprehension strategy (New Jersey: 

Marwah, 2007), p.63. 
11

William Grabe and Fredricka L. Stoller, Teaching and Researching Reading, 

… p.28. 
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b. Strategy for Reading Comprehension 

There are some strategies in reading comprehension that can 

be use to help the readers comprehend the text. Those strategies can 

be explained, as follows:
12

 

1) Indentifying the Purpose in Reading 

 Efficient reading consists of clearly identifying the purpose 

in reading something. By doing so, the readers know what they‟re 

looking for and can weed out potential distracting information. It 

means that to find out what information would be taken of the 

text, the reader should determine their purpose in reading. 

2) Skimming The Text For Main Ideas 

 Skimming consist of quickly running one‟s eyes across a 

whole text (such as an essay, article, or chapter) for its gist. 

Skimming gives reader the advantage of being able to predict the 

purpose of the passage.
13

 In other word, skimming is reading the 

whole text quickly to get the main point of the text. Furthermore, 

by skimming the reader can predict the content of the text. 

3) Scanning The Text For Specific Information 

 Scanning is quickly searching for some particular piece or 

pieces of information in a text. The purpose of scanning is to 

extract specific information without reading through the whole 

                                                 
12

 H. Douglas Brown, Teaching by Principles: An Interactive Approach to 

Language Pedagogy second edition, … p.306. 
 
13

Ibid, p.308. 
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text.
14

 It means, scanning is reading the text quickly to find 

specific information without reading every word in the text. 

4) Guessing When The Readers Aren‟t Certain 

 Teachers can help learners to become accurate guessers by 

encouraging them to use effective compensation strategies in 

which they fill gaps in their competence by intelligent attempts to 

use whether clues are available to them.
15

 Therefore, when the 

students are doubt with their guessing, the teachers are able to 

help the students by providing clues that are suitable based on the 

passage. 

5) Analyzing Vocabulary 

 One way for learners to make guessing pay off when they 

don‟t immediately recognize word is to analyze it in terms of 

what they know about it. 

a) Look for prefixes (co-, inter-, etc.) that may give clues. 

b) Look for suffixes (-tion, -ally, etc.) that may indicate what 

part of speech it is. 

c) Look for roots that are familiar. 

d) Look for grammatical contexts that may signal information. 

e) Look at the topic for clues. In other word, to understanding 

unknown words, the reader or the learner can use alternative 

                                                 
14

Ibid., 
15

Ibid. 
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way such as: analyze prefixes, suffixes, root words, 

grammatical context, and the topic of the text. 

 

c. Indicator of Reading Comprehension 

There are some criteria commonly use in indicating students‟ reading 

comprehension, there are:
16

 

1) Main idea (topic). 

2) Expression/idiom/phrases in context. 

3) Inference (implied detail). 

4) Reference 

5) Grammatical features. 

6) Detail (scanning for a specifically stated detail). 

7) Excluding facts not written (unstated detail). 

8) Supporting ideas. 

9) Vocabulary in context. 

Based on the indicator above, the preparation process of 

reading comprehension test must consider the completeness of the 

indicators of reading comprehension. 

  

                                                 
16

 H. Douglas brown, language assessment: principle and classroom practice, 

(San Fransisco, California, 2003), 206. 
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d. The Assessment of Reading Comprehension 

There are several reasons for assessing reading and the skills 

and knowledge that are involved in reading. They include assessing 

to encourage learning, assessing to monitor progress and provide 

feedback, assessing to diagnose problems, and assessing to measure 

proficiency. The same form of assessment may be used for a variety 

of goals.
17

Types of comprehension question forms are used as the 

major means of focusing on comprehension of the text. There is 

variety of question types that can be used such case: 

1) Pronominal Questions, Imperatives 

2) Alternative Questions (Yes/ No Question) 

3) True/ False sentences 

4) Multiple-choice sentences 

5) Information Transfer 

Meanwhile, in this research researcher was use multiple-

choice sentence in testing student reading comprehension. Multiple-

choice sentences is the questions are easy to mark. If the questions 

are not well made, often the students‟ chance are higher. Good 

multiple-choise are not easy to make and often they are more 

difficult than they should be. This is because the wrong choices must 

                                                 
17

I. S. P. Nation, Teaching ESL/EFL: Reading and Writing (New York: 

Routledge, 2009), P.75. 
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seem possible and not stupid. If they are possible then they might be 

partly correct. 

Text comprehension is usually assessed through questions. 

Questions should focus on main ideas and viewpoints, not minor 

details. These are called higher order questions. Methods of 

assessment vary with the types of responses students make to the 

questions. The students‟ responses can be spoken or written. Written 

responses can be in the form of a multiple-choice response, short 

answers or extended pieces of writing.
18

 

This typically can be done by asking students to read and 

answers the question about what they have read. Formats include 

multiple-choice, short answer, and cloze or fil in the blank questions. 

 

B. The Concept of Wrap Up Strategy 

1. The Definition of Wrap Up Strategy 

Wrap up strategy can support a reader in reading and it can be 

applied to all reader including students. Wrap up is strategy that can 

help students understand certain words or sentences. When using this 

strategy, the teacher must provide a broader explanation.  

According to Janette K. Klingner, Sharon Vaughn, and Alison 

Boardman, wrap up is formulating questions and answers about what 

                                                 
18

Elizabeth S. Pang et al., teaching reading,IAE (Switzerland: Palais Des 

Academies, 2003), P.18. 
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they have learned and by reviewing key ideas.
19

 It means that wrap 

up strategy is one of the strategies that can help students in review 

key main ideas. In other words, with formulating questions the reader 

is required to read the text. 

Meanwhile, William Grabe and Fredricka L. Stoller state that 

wrap up is summarize what has been learned.
20

It means that a student 

make summarize to help them review important information. In other 

words, summarizing activities are not always used in writing 

learning. 

In addition, Stephanie Macceca explains that when students 

“wrap up” the reading, they summarize what has been learned from 

the reading and generate possible teacher-generated questions.
21

 It 

means that when students don't understand the main idea of text 

students can make a summary to produce questions, because this 

helped them review important information. 

Based on the definition of the experts above, it can be 

concluded that wrap up is formulate questions to help them review 

important information by increasing their understanding and memory 

so that they find the main idea of a text. 

  

  

                                                 
19

Janette K. Klingner, Sharon Vaughn, and Alison Boardman, Teaching 

Comprehension to Students with Learning Difficulties, … P.145. 
20

William Grabe and Fredricka L. Stoller, Teaching and Researching Reading, 

… P.157. 
21

 Stephanie Macceca, Reading Strategies for Science (Huntington Beach: 

Oceanus Drive, 2014), P.236. 
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2. The Advantages and Disadvantages of Wrap Up Strategy 

a. The Advantages of Wrap Up Strategy 

The advantage of wrap up is to increase students' knowledge, 

understanding, and memory about what they have read. Students 

generate questions about important information in the passage.
22

 

Stephanie Macecca emphasizes that wrap up can help students 

improve their comprehension of the content and their recall of the 

information.
23

 

Vaughn, Sharon, Klingner, and Janette Kettman states that 

WrapUp useful to give students the opportunity to review what they 

have read to help understand and remember what they have learned. 

Also, when students are reading expository text, Wrap-Up canserve 

as a study strategy.
24

 

Based on the statement above, it can be concluded that wrap up 

strategy has advantages to find a lot of information through 

embracing and formulating questions. 

 

b. Disadvantages of Wrap-Up Strategy 

According to Diane M. Browder and Fred Spooner, wrap-up 

strategy is not appropriate with one that is inherent in any cooperative 

                                                 
22

Janette K. Klingner, Sharon Vaughn, and Alison Boardman, Teaching 

Comprehension to Students with Learning Difficulties, …p.145. 
23

Stephanie Macceca, Reading Strategies for Science, … p.236. 
24Vaughn, Sharon, Klingner, and Janette Kettman, “Teaching Reading 

Comprehension though Collaborative Strategic Reading”(ttp.: tnp., 2005), p.7. 
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learning technique.
25

 Therefore, the teacher has to establish and 

consistently reinforce rules for the students to work as a team. 

 

3. The Implementation of Wrap Up Strategy in Reading Instruction 

Wrap up strategy is one included in the self-montoring, because 

this strategy involves students directly and can be beneficial for students. 

In the use of wrap up strategy, how teaching or application of this 

strategy, that are: 

Chaty Chollins block explains the steps of wrap up, as follows:
26

 

a. Students are asked to read the text. 

b. After reading, students summarize what has been learned 

c. Students formulate questions based on the text. 

Stephanie Macceca emphasizes three steps to implementation the 

wrap up strategy.
27

 

a. Students are asked to summarize what has been learned from the 

reading and produce the possibilities generated by the teacher's 

questions. 

b. They also answered the questions they had formulated because this 

helped them review important information. Thus, students enhance 

their understanding of content and remember information. 

                                                 
25

Diane M. Browder and Fred Spooner,Teaching Students with Moderate and 

Severe Disabilities, (New York: Spring Street, 2011), P.162. 
26

Chaty Chollins Block, Adolescent Literacy Research and Practice (New York: 

Spring Street, 2004), p.200. 
27

Stephanie macceca, Reading Strategies for Science, … p.236. 
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c. The teacher can instruct students to use the question bar to help them 

form literal thinking questions and high levels on index cards. 

Based on the explanation above, the researcher was implementing 

The steps of wrap up strategy in teaching reading comprehension, as 

follows: 

1) Students read the text. 

2) After reading, students summarize what has been read. 

3) Students formulate questions based on the text. 

d. Students also answer the questions they had formulated because this 

helped them review important information. Thus, students enhance 

their understanding of content and remember information. 

e. The teacher can instruct students to use the question bar to help them 

form literal thinking questions and high levels on index cards. 

The step stated by the experts above all says that students must 

make a summary after reading and try to formulate questions then ask 

directly to the teacher to ask for an explanation. 

 

C. Action Hypothesis 

The action hypothesis of this research is stated, as follows: 

“By using wrap up strategy it can improve students' reading 

comprehension and learning activity at MA Muhammadiyah Metro”.
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Variable and Operational Definition of Variable 

1. Variable of The Research 

Variable is the condition or characteristics when experiment can 

manipulation, control or observation.  

The operational defines as follows: 

a. Independent Variable 

Independent variable (X) is variable that causes, influences, or 

affect outcomes. It also called treatment, manipulated, antecedent or 

predictor variable. Independent variable of this research used Wrap 

Up strategy as variable (X). This variable emphasizes on improving 

student‟s scores in reading comprehension base of general knowledge. 

Moreover, to know student‟s participant in this strategy there 

are some indicators as follow: 

1) The students are able to understand this strategy in the classroom 

and able to improve their knowledge when use their opinion. 

2) The students are able to comprehend the text. 

b. Dependent Variable 

Dependent variable (Y) is the variable which is observed and 

measured to determine the effect of independent variable. Dependent 

variable of this research is reading comprehension. It is can be defined 

as knowledge of students in identification the text such as: main idea, 
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topic, and others. In this research variable was be conducted in pre-

test and post-test in different level in multiple choice from that consist 

of 20 items and was give 1 score for each items and calculated gotten 

score with formulating total of true answers divided number of the 

exercise and multiplied to 100, so the lowest score is 0 and the highest 

score is 100. And to know the student‟s mastery in reading 

comprehension, the writer decides some indicators in this variable; as 

follows:  

1) The students are able to understand the main idea, topic of the 

passage and answering the question well. 

2) The students should identify the communicative purpose of the 

text.  

3) The students are able to predict and prove their prediction with 

their own word. 

4) The students should be gotten included in the text. 

 

B. Research Location 

Classroom action research was be conducted at MA Muhammadiyah 

Metro. The setting of the research is Jl. KH. A. Dahlan No.1 Imopuro Metro 

Pusat Kota Metro, 34111. 
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C. Subject of  the Research 

The subjects of this research are the students of the tenth grade of MA 

MuhammadiyahMetro. The total of students is 20 students. While, the object 

of this research is the students‟ narrative text reading comprehension at class 

X MIA/IPA of MA Muhammadiyah Metro. This classroom action research is 

collaborative study. The collaborator of this research is the English teacher of 

the tenth grade that M. Faisal Fazri S. Pd. Class X IPS consists of 4 males and 

16 females, so the total students is 20 students. 

 

D. Action Plan  

1. Classroom Action Research 

The research uses the classroom action research. According to Car 

and Kemmis by Annu Burns, action research is simply a form of self-

reflective inquiry undertaken by participants in social situations, teachers 

in order to improve the rationality and justice of their own practices.
31

 It 

means that through self-reflection the teacher conduct that study in own 

class. 

In addition, Jean Mcniff and Jack Whitehead state that action 

research is about practitioners who create new ideas about how to improve 

practice, and put forward those ideas as theories of their personal 

practice.
32

 It means the focus of the use of action research is in education. 

                                                 
31

Anne Burns,Doing Action Research in English Language Teaching, (New 
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32

Jean Mcniff& Jack Whitehead, All you need to know about Action Research 

(California: Thousand Oaks, 2006), p.5. 



28 

 

      

Meanwhile, Zina O‟Leary states that action Research: is a study 

that pursues integrated actions and knowledge through participatory cycles 

and processes. In research actions, processes, results, and applications are 

closely related.
33

 It means that action research is reflection to use to review 

the previous action and plan the next one. 

From several theories or explanations above, it can be inferred that 

the classroom action research is a dynamic process that has our aspects, 

action, observing, and reflecting in every cycles, it is do the class to 

improve quality of learning practice.  

Classroom action research (CAR) has various models but in this 

research the researcher uses Kemmis and Mc Taggart research design. 

According to Kemmis and MC Taggart as cited by Anne Burns action 

research is dynamic and complementary process which consists of four 

essential phases such as planning, action, observation, and reflection in 

spiral system.
34

These phases can be seen by following figured: 

                                                 
33Zina O‟Leary, The essential guide to doing Research (California: Thousand 

Oaks, 2004), p.139. 
34
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Figure 3.1.Cycles in Action Research, Kemmis and Mc 

Taggart Model
35

 

This figure describes the sequence of the research which is 

proceeding by planning, following by action, observation, and reflection 

that implement in each cycle in spiral system. The assumption is if the 

determine out came in the first cycle cannot be achieve or there may be 

found new problem, so it was probably be continue and receive in the next 

cycle that have same phase on the first cycle. 

In this case, the researcher was conduct classroom action research 

in class of the tenth grade of MA Muhammadiyah Metro. The reason of 

why the researcher was conduct classroom action research is because the 

                                                 
35
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researcher was improve the students reading comprehension of the tenth 

grade of MA Muhammadiyah Metro by using wrap up strategy.  

2. The Steps in The Research 

They are four steps in cycle. They are planning, action, 

observation, and reflection, if the first has failed and the cycle must be 

review again in the second cycle and so on. That can be illustrated by 

like this procedure as follows: 

a. Cycle 1 

1) Planning 

In this first phase, after analyzing the finding of the preliminary 

study such as identifying and diagnosing student‟s problem in 

Reading comprehension that occur in the classroom and 

concluding the finding in preliminary study. Then the 

researcher was preparing some plans to conduct the classroom. 

They are the following: 

a) The researcher prepares the lesson plan including learning 

procedure, media, and relevant material to be applying in 

acting phase. 

b) The researcher prepares learning resource for students. 

The researcher determines the method to be applying in 

acting phase. In this case, the researcher uses wrap up 

strategy to improve reading comprehension. 
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c) The researcher prepares observation format and also 

evaluating format to evaluate the student‟s activity after 

learning process. 

d) The researcher designs the criteria of success. 

2) Acting 

In the second phase, the researcher collaborates to implement 

the action that has been arranged in planning phase. This 

activity is implemented on the following step: 

a) Pre Teaching Activity 

(1) The researcher starts the lesson by greeting to the 

students. 

(2) The researcher and students pray together. 

(3) The researcher checks students‟ attendance. 

(4) The researcher informs to the students about the 

competence, the indicator and the objectives that 

should be achieve. 

b) While Teaching Activity 

(1) The researcher divides the students into some group. 

(2) The researcher explains the wrap up to the students 

about how to apply sequences of wrap up strategy in 

Reading narrative text. 

(3) The researcher gives the material and facilities in the 

form of narrative text. 
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(4) The researcher affirms student‟s Reading 

comprehension by checking their understanding. 

(5) After the students become more proficient in using 

this strategy, gradually the researcher transfer the 

responsibilities to the students to lead the discussion 

by applying this strategy. 

c) Post Teaching Activity 

(1) The researcher gives positive feedback to the students. 

(2) The researcher and the students conclude the learning 

topic that has been discussed. 

(3) The researcher greets the students in end of the 

meeting. 

3) Observing 

In the third phase, the observer observes the student‟ 

activity, their participations, class situation during learning 

process, and researcher performance by using structure 

observation form and made note the overall activities.  

Furthermore, the researcher also collects the data from 

the post test and result of student‟s activity. The researcher 

observes the overall activities to find out the effectiveness of 

learning process which have be occurs and the result is 

concluding and discussing in reflecting phase. 
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4) Reflecting 

In the fourth phase, the researcher tries to see and think 

again something that researcher has done. It also to know 

whether there is influence to the students‟ learning process. By 

reflecting, the researcher can get information the strength and 

the weakness from the action that the researcher has been done. 

If the researcher still find  the problems, the researcher was 

conduct the next cycle and use the collected data in cycle one 

as the reference by repairing all the problems or weaknesses in 

previous cycle. 

b. Cycle 2 

1) Re-Planning 

In the first phase, when the researcher finds the problem 

in the first cycle, the researcher was repair the problem in the 

next cycle. It is explained as a follow: 

a) The researcher analyses the reflection result to obtain the 

solving problem. 

b) The researcher revises and prepare the lesson plan based on 

the problem appear in the previous cycle including learning 

procedure, media, and relevant material to be apply in 

acting phase. 



34 

 

      

c) The researcher rearranges observation format and also 

reform the evaluation format to improve the plan indicators 

that have not been achieved yet in the previous cycle. 

2) Acting 

In the second phase of cycle two, the researcher applies 

the same steps in previous cycle, but the writer apply the revise 

plan such as lesson plan, material, and instrument for 

evaluation. The activities they are: 

a) Pre Teaching Activity 

(1) The researcher starts the lesson by greeting to the 

students. 

(2) The researcher and students prays together. 

(3) The researcher checks student‟s attendance. 

(4) The researcher informs to the students about the 

competence, the indicators and objectives that was be 

achieved. 

b) While Teaching Activity 

(1) The researcher divides the students into some group. 

(2) The researcher reminds how to apply wrap up 

strategy. 

(3) The researcher gives the material and facilitates the 

students during the discussion by applying wrap up. 
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(4) The researcher affirms student‟s Reading 

comprehension by checking their understanding. 

(5) After the students become more proficient in using 

this strategy, gradually the researcher transfers the 

responsibilities to the students to lead the discussion 

by applying this strategy. 

(6) The researcher gives the evaluation to the students.  

c) Post Teaching Activity 

(1) The researcher gives positive feedback or 

reinforcement to the students. 

(2) The researcher and students conclude the learning 

topic that has been discussed. 

(3) The researcher greets the students in the end of the 

meeting. 

3) Observing 

In the third phase, the observer observes the student‟s 

activity, their participations, class situation during learning 

process, and researcher performance by using structure 

observation form and made note the overall activities. 

Furthermore, the researcher also collects the data from 

the post test and the result of student‟s activity. 
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4) Reflecting 

In the fourth phase, the researcher discusses and 

analyses about the data that have been collected from all the 

activities from the acting phase until observing phase to find 

out whether the implementation of wrap up run successful or 

unsuccessful in the second cycle and also compare the 

student‟s improvement from cycle one until cycle to find out 

the student‟s achievement. If there is find good improvement 

based on the criteria of success that have determine before, the 

researcher was not continue the action in next cycle. 

 

E. Data Collecting Technique 

The data collecting techniques this research consist of as follows: 

1. Test  

Tests are valuable measuring instruments for education research. A 

test is a set of stimuli presented to an individual in order to elicit responses 

on the basis, which a numeral score can be assigned. The researcher was 

do the test in order to know the students‟ Reading comprehension of the 

tenth graders of MA Muhammadiyah Metro.  

The test is divided into two parts, as follows:  

a. Pre-Test  

The pre-test of this research was being done before 

implementing the strategy of wrap up. The pre-test in the form of 
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reading comprehension test by asking the students to answer the 

multiple choice question. The total of the question of the pre-test is 

thirty questions. 

b. Post-Test 

The post-test was being done after the treatments. After the 

treatment, the student was having a post-test. The form and procedure 

of the post-test are the same as pre-test. In this case, the researcher 

was done the test in order to know the Students‟ Reading 

Comprehension of the tenth graders of MA Muhammadiyah Metro. 

2. Observation  

Observation according to John W. Creswell is the process of 

gathering open-ended, firsthand information by observing people and 

places at a research site. As a form of data collecting. Advantages include 

the opportunity to record information as it occurs in a setting, to study 

actual behavior, and to study individuals who have difficulty verbalizing 

their ideas.
36

It means that observation is a data collection strategy in which 

the activities of subjects are visually examine. 

3. Documentation  

Documentation may refer to particular individuals, as with school 

records and reports about pupils, or may concern more „macro‟ issues, as 

with one of her Majesty‟s Inspectorate reports on the physical state of 
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schools. It can have a number of features.
37

 For the example, they may be 

made up exclusively of written words, or they may include statistics, as in 

a survey research report. It means that documentation is note of 

information in the form of documentation. 

  The documentation was being done to document the following the 

items: 

a. The history of the school 

b. Organization structure of the school 

c. Location of the school 

d. The distribution of the teacher in each subject 

e. The quantity of the students in each class 

f. The learning facility of the school. 

4. Field Note 

Field note is the notes you make as you note actions. You can write 

them into a special notebook, or on the back of your hand, in which case 

you would write them up later. You can write in straight notes, or try mind 

maps, spider diagrams and pictures.
38

 In this research, the researcher was 

use field note to record the student‟s activity during the learning process. 

In this research, the researcher was conduct the field note in order to get 

the complete data from the tenth graders of MA Muhammadiyah Metro 

                                                 
37

Roger Sapsford, Victor Jupp, Data Collection and Analysis Second Edition, 

(California: Thousand Oaks, 2006), p. 273. 
38

Jean Mcniff& Jack Whitehead, All you need to know about Action Research, 

… p.139 



39 

 

      

about the student activities, events in each learning steps, learning 

purposes, leaning time, and feelings of the students in the learning process. 

 

F. Instrument of the Research 

In instrument research the writer was use the following.
39

 

1. Reading Test Question 

To measure students‟narrative text reading comprehension of the 

tenth grade of MA Muhammadiyah Metro, the researcher was apply 

some reading tests that consist of pre-test and pos-test. Both of the tests 

are in form of asking the students to write narrative text based on the 

pictures that are related on the topics of narrative text.  

 

Table 3.1 

The Table of Specification of Reading Test: 

Outcomes to Assess Item Types (with item number) 

Content Standard Objectives  Multiple-choice Total Points 

1.1. Identify the 

meanings in 

narrative text on 

the simple written 

texts. 

The students are 

able to identify 

the meanings in 

narrative text on 

the simple 

written texts. 

Read the text 

and answer the 

following 

question. 

0-100 

 Source: Silabus Bahasa Inggris X Kurikulum 2013 

 

2. Observation Sheet 

In order to observe the learning activity and each cycle, the 

researcher was use observation sheet. It deals with learning activity such 

as: 

                                                 
39

H Brown  Douglas, Language Assessment Principles and Classroom Practices, 

(California: San Francisco, 2003), p. 267,268. 
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a. The students pay attention of teacher‟s explanation. 

b. The students ask and answer question. 

c. The students are active in class. 

d. The students are able to do the task. 

 

G. Data Analysis  

In this research, the researcher was conduct the data analysis by taking 

the average score from the result of the pre-test and post-test. Furthermore, to 

know the improvement, the researcher was compare between pre-test and 

post-test after gives treatment. Then, the result is matched by the Minimum 

Mastery Criteria (MMC) in this school at least 68. From cycle 1 there are 

some students not successful, so the researcher was conducted cycle 2. If in 

the cycle 2 all of the students are successful, the cycles are able to be stopped. 

Furthermore, to find out the mean score, the following formula is applied
40

:   =
    

Where:    : The mean score 

 x: the sum of all scores 

N: the number of students  

  

                                                 
40

 Donald Ary,Introduction to Research in Education,(USA: Wadsword. 2010). 

p. 108-109. 
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To calculate the percentage of the students‟ score, the formula which is 

used is as follows: 

         

Note:  P  : Rate Percentage 

  F  : Frequency of the Correct Answer 

  N : The Total Number of Students 

 

H. Indicators of Success 

To know the gain of data, the researcher was analyzing the result of 

test by taking the average score and percentage of pre-test and post-test. 

Furthermore, the result must achieve the Minimum Mastery Criteria (MMC) 

of reading comprehension in this class at least 68. This research is declared 

successful when 70% of students get the Minimum Mastery Criteria (MMC) 

of 68 and 70% of students are active in the learning activities. 
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CHAPTER IV 

RESULT OF THE RESEARCH AND INTERPRETATION 

 

A. Research Result 

1. Description of Research Location 

MA Muhammadiyah is one of the schools in the Metro. This school is 

in two locations, namely kampus I which is in JL. Kiai H. Ahmad Dahlan. 

No.01. Imopuro. Kec. Metro Pusat. Kota Metro. Lampung. Whose 

function is as an academic center and there are also local classes fot the 

twelfth grade, while local tenth and eleven grade classes located on 

kampus II, located at JL. Mr Gele Harun. Gang Setia. No.20. Metro. 

kec.Metro Pusat. Kota Metro. Lampung. 

 

a. The History of MA Muhammadiyah Metro 

The establishment of Madrasah Aliyah Muhammadiyah Metro 

was as the continued institution of Pendidikan Guru Agama (PGA) that 

was established in 1982. The exchanged function of PGA 6 to Madrasah 

Aliyah was legalized by Keputusan Departemen Agama RI No. 64 

tahun 1990 tanggal 25 April 1990 dan No. 42 tahun 1992 tanggal 27 

Januari 1992. In addition, the Islamic boarding school of Darul Arqom 

is part of MA MuhammadiyahMetro, so that the students of MA 

Muhammadiyah Metro were the students in Darul Arqom's cottage.  

Furthermore, in 2008 Muhammadiyah Metro Aliyah Madrasah, 

that at that time was signed by Mr. Hi Sugeng Siswoyo, M.Pd as head 
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of the Madrasah, tried to revive the role of the Islamic boarding school 

of Darul Arqom in strengthening MA Muhammadiyah Metro especially 

in the field of Islamic Education and later in 2011 efforts to revive the 

Islamic boarding school of Darul Arqom were resumed by Mr. 

Mustoto, M.Pd.I, who at that time was headmaster of MA 

Muhammadiyah Metro. 

The hard work of reviving Pondok Darul Arqom, little by little, 

paid off. Al-results in the initial period, Mr. Hi. Sugeng Siswoyo, M.Pd. 

Madrasah Aliyah Muhammadiyah Metro accepts new students and new 

male students especially at Darul Arqom Islamic Boarding School, 

which at that time is still deposited in Ma‟had Aly. Only then in the 

second year of leadership, Mr. Hi. Sugeng Siswoyo, M.Pd. Darul 

Arqom Islamic Boarding School's male dormitory was moved in the old 

building of Imadul Bilad Islamic Boarding School on Imam Bonjol 22 

Hadimulyo Metro on the status of being loaned by UM Metro who was 

then the new owner. 

In the leadership period of Mr. Mustoto, M.Pd.I at that time as 

mudir and head of MA Muhammadiyah Metro, Darul Arqom Islamic 

Boarding School expanded its progress by establishing Darul Arqom 

Islamic Boarding School dormitory located on Raden Imba Kusuma 

Imopuro Metro with approximately 4 years rent status. Finally, it 

currently occupies a new building on KH. Ahmad Dahlan 01 Imopuro 
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Metro which was originally the building of Ma'had Aly 

Muhammadiyah Metro.  

 

b. Vision and Mission of MA Muhammadiyah Metro 

1) Vision of School 

“The realization of graduates who are religious, intelligent 

and virtuous”. 

 

2) Mission of School 

a) Organizing educational and learning activities based on 

Islamic values. 

b) Preparing graduates who are intelligent and disciplined in 

their knowledge and able to compete in the modern era in 

accordance with the times. 

c) Preparing graduates to have a noble and big-spirited 

personality. 

d) Preparing graduates who are disciplined in worship and 

discipline in learning. 

e) Making MAM Metro a center for education and learning 

based on Islamic values. 

f) Improving quality management and education services 

according to the development of Science and Technology. 
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c. Purpose of School 

1) General Purpose 

a) Realizing school people who are Salimah faithful, sohihah 

worship, and morality and able to carry out the Islamic 

message. 

b) Realizing a smart and disciplined MAM Metro graduate in 

science and able to stand in the modern era. 

c) Realizing human beings to have a noble personality and 

great soul. 

d) Realizing human beings to have a person who is disciplined 

in worship and discipline in learning. 

e) Realizing MAM Metro as the center of Islamic Religious 

Education and the center of regeneration of Islamic da'wah. 

f) Realizing MAM Metro as a school with quality education 

services, promoting quality according to the times. 

2) Special Objectives 

a) The birth of graduates who have Qur'ani personalities, true 

faith, and true worship. 

b) Birth of graduates who have al-Qu'an reading properly and 

correctly. 

c) Birth of graduates who uphold manners and Islamic 

personalities. 
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d) The birth of graduates who have cadre souls, both da'wah 

cadres, cadres, nation cadres and community cadres by 

having memorized at least 3-5 Juz Al-Qur'an and 100 

selected hadiths. 

e) Birth of graduates who have management skills and 

leadership with Islamic characteristics. 

f) Birth of graduates who have abilities in the general field 

(such as social studies, health education, ICT, Indonesian 

language etc.) based on high Islamic spirit. 

g) Birth of graduates who have the ability to preach well and 

are able to speak Arabic and English well. 

h) Many graduates continue their studies in PTN or PTS and 

live in Ma‟had Aly, Ma‟had Imadul Bilad and other 

Ma'had-Ma‟had in Lampung and throughout Indonesia. 

i) Graduates become ulama ', kyai, ustadz / ustadzah, hafidz, 

hafidzoh or at least become permanent imams in mosques 

and prayer rooms wherever they are. 

j) Avail ability of adequate facilities and facilities to support 

school services.  

d. Universal Value 

"Schools with the nobility of Islamic values, are intelligent and 

excel in science, have great spirits, lead to a commendable life". 
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e. Department Programs 

1) Integrated Religion Department with Darul Arqom 

Muhammadiyah Metro Islamic Boarding School. 

2) The Social Sciences Department is integrated with Darul Arqom 

Muhammadiyah Metro Islamic Boarding School. 

3) Integrated Science Department with Darul Arqom 

Muhammadiyah Metro Islamic Boarding School. 

4) Social Sciences / Religion / Science Departments that do not 

become santri. 

 

f. Teacher of MA Muhammadiyah Metro 

 

Tabel 4.1 

The Data of Teacher of MA Muhamadiyah Metro 

No Name Position 

1 Ahmad Kholil, S.H.I Head Master 

2 Abu Hamid Al-Gazali, S.Pd.I Vice of Head Curriculum 

3 Hendri Suryadi, S.Pd.I Vice of Head Student 

4 Kun Rosidah, S.Pd.I Treasurer 

5 S.I.Winarto Kemuhammadiyahan 

Teacher 

6 Muhlan, B.A Fiqih Teacher 

7 Sutianingsih, S.Pd Homeroom Teacher 

Xi(Iis) and Geography 

Teacher 

8 Sukardi, S.Sos.I Islamic Culture History 

Teacher 

9 Sangidun Hamid, M.Pd.I Akidah Akhlak Teacher 

10 Ahmad Fahrudin, S.Pd Indonesia Language 

Teacher 

11 Nur Hidayati, S.Pd Mathematics Teacher 

12 Nur‟aini, S.Pd Economy Teacher 

13 Eva Oktaviana Hasan, S.E Civic Education Teacher 

14 Faizal Fajri, S.Pd English Teacher 

15 Yasir Ridho Arham Gusmara Physical Education 

Teacher 
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16 Shobby Anny Cahya, S.Pd.I Homeroom Teacher X 

(Iik), Fiqih Tarjih and 

Ilmu Tafsir Teacher 

17 Nedyo Widarsih, S.Sos Sociology Teacher 

18 Ratih Puji Astute, S.Pd Homeroom Teacher XI 

(MIA) and Chemistry 

Teacher 

19 Laila Kurniawati, S.Pd Homeroom Teacher X 

(MIA) and Biology 

Teacher 

20 Novita Catur Anggraini, S.Pd Homeroom Teacher X 

(IKA) and Mathematics 

Teacher 

21 Ria Mustika Sari, S.Pd Homeroom Teacher X 

(IIS)  History Teacher 

22 Khanifa Husna, S.Sos Alqur‟an Hadis Teacher 
23 Titik Iswarini Moral and Hadis Science 

Teacher 

24 Puspitawati, S.Pd Physics Teacher 

25 Agung Prawoto, S.Pd.I Homeroom Teacher XII 

(IKA) and Al-Qur‟an 
Hadis and Ushul Fiqih 

Teacher 

26 Rahmat Dani Janitor 

27 Firman Fahadha Administrative Staff 

28 Tertu Aminiar Library Staff 

 

 

g. The Quantity of the Students of MA Muhammadiyah Metro 

There are 111 students of MA Muhammadiyah Metro. Each 

grade consists of 8 classes. The tenth graders consist of eleventh class 

with 30 students, the eleventh consist of eleventh class with 36 

students, and the twelve graders consist of nine class 45 students. The 

Quantities of the students at MA Muhammadiyah Metro that could be 

identified as follows: 

  



49 

 

      

Table 4.2 

The Students Quantity of MA Muhammadiyah Metro 

In the Academic Year of 2019/2020 

No Class Male Female Total 

1 X IPS 3 7 10 

2 X IPA 4 16 20 

3 XI IPS 8 2 10 

4 XI IKA 8 8 16 

5 XI IPA 6 4 10 

6 XII IPS 6 11 17 

7 XII IKA 6 7 13 

8 XII IPA 4 11 15 

Total 45 66 111 

 

Source: Documentation of MA Muhammadiyah Metro in academic 

year 2019/2020.  
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h. The Structure Organization of MA Muhammadiyah Metro 

The organization of MA Muhammadiyah Metroin Academic 

Year 2019/2020 could be shown in the figure as follows: 

     

  

 

 

  

 

 

 

 

 

 

 

 

 

Figure 4.1 

Structure Organitiation of MA Muhammadiyah Metro 
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i. Location Sketch of MA Muhammadiyah Metro 

 

 

      S 

 

    T    B 

        

      U   

Figure 4.2 

Location Sketch of MA Muhammadiyah Metro 
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2. Description of the Research Data 

This research used classroom action research. It was conducted 

two cycles: cycle I and cycle II. Each cycle consists of two meetings and 

each meeting takes 2x30 minutes. Each cycle comprised of planning, 

action, observation and reflection. In relation to manage the class the 

researcher made the lesson plan. The action of this research used the 

Wrap up strategy to improve reading comprehension. 

 

a. Pre-test activity 

In teaching learning, the research was conducted on 

Desember, 12
th 

2019 at 09.52 am until 10.45 am. All the students had 

already prepared when the teaching time came. The researcher 

greeted the students. The researcher told the students that the 

researcher would conduct the research in their class in order to know 

their ability of reading comprehension before doing the action of the 

classroom action research. The kind of the test was multiple-choice 

consisted of 2x30 items. Then, the students‟ pre-test result can be 

seen on the table below:  

Table 4.3 

The Data of Students Pre Test Score 

No Student’s Name Score   Category 

1. ALS 47 Incomplete 

2. AD 27 Incomplete 

3. AS 47 Incomplete 

4. AK 40 Incomplete 

5. AR 77 Complete 

6. AS 50 Incomplete 

7. E 23 Incomplete 
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8. FHA 70 Complete 

9. HA 50 Incomplete 

10. JP 60 Incomplete 

11. LNA 27 Incomplete 

12. LI 37 Incomplete 

13. NFP 47 Incomplete 

14. RH 27 Incomplete 

15. RS 40 Incomplete 

16. SIF 43 Incomplete 

17. SDY 37 Incomplete 

18. WFI 53 Incomplete 

19. ZEP 70 Complete 

20. ZPR 37 Incomplete 

TOTAL 909 

AVERAGE 45,45 

 

Table 4.4 

The frequency distribution based on  

reading grade Interval pre test 

No Grade Interval Frequency 

1 23 – 34 4 Students 

2 35 – 46 6 Students 

3 47 – 58 6 Students 

4 59 – 70 3 Students 

5 71 – 87 1 Students 

Total 20 Students 

Table 4.5 

 Frequency of students’ score in Pre-test 

No Grade Frequencies Percentage Explanation 

1 ≥68 3 15 % Complete 

2 ≤68 17 85% Incomplete 

Total 20 100 %  

Source: The result score pre-test of X MIA class at 

MAMuhammadiyah Metro, Desember, 12
th

 2019. 
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Figure 4.3 

The percentage of the student’s grade in Pre-test 

 

Based on the data above, it could be inferred that students 

17 (85%) were not successful and 3 other students (15%) were 

successful. The successful students were those who got the 

Minimum Mastery Criteria (MMC) at MA Muhammadiyah Metro 

at least 68. The successful students were fewer than those 

unsuccessful students. From the pre-test result, the researcher got 

the average of 68, so the result was unsatisfied. Therefore, the 

researcher used wrap up strategy to improve reading 

comprehension. 

 

b. Cycle I 

1) Planning 

In the planning stage, the researcher and the collaborator 

prepared several things related to the teaching and learning process 
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such as: prepared the lesson plan, made the instrument that would 

be examined as post-test in the cycle I, prepared the material, made 

the observation sheet of the students‟ activity, identified the 

problem and found the causes of problem at the beginning and the 

end of learning activities. The researcher also planned to give 

evaluation to measure the students‟ mastery on the given materials. 

2) Acting 

a) The First Meeting 

The first meeting was conducted on Thusday, 16
th

 

Desember 2019 at 09.00 a.m until 10.00 a.m and followed by 

20 students. The meeting was started by praying, greeting and 

checking the attendance list. 

In this stage, the condition of the class was effective 

because the collaborator handed the researchers to make sure 

the students‟ effectiveness before the researchers was doing 

research in the class. It showed that most of students gave their 

full nice attention to the researcher when the study time came. 

At the beginning of teaching learning process, the 

researcher asked to the students about narrative text. Some of 

the students forgot and just a little of them have known the 

definition about narrative text. Secondly, the researcher 

explained about definition, generic structure and social 
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function of narrative text. After that, the researcher gave 

example of Narrative text. 

In implementing wrap up strategy in teaching reading 

comprehension in the process of action, the researcher applied 

the wrap up strategy. The first reasearcher ask the students to 

make same group and one group consist fourt member. The 

reasearcher gave a paper containing narrative text with the title 

is pinokio.  

In addition, the second students read the story to know 

about the story and after they read the story the reasearcher ask 

them to retell the story using their language into a summary. In 

this stage, the students were actively following the teaching 

learning process, because they worked together in their groups. 

However, there were still troubles faced to the students. 

Such as about students‟ low motivation in reading English text, 

students‟ low concentration in reading process, students‟ 

insufficient vocabulary mastery, students‟ low reading 

comprehension, students difficulty in understanding the 

important message of the text, and students‟ low reading 

habits. 

In the end of meeting, the researcher gave feedback to 

the students of the learning process. The researcher gave 

motivation and informed to the students about the activities in 
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the next meeting. Then, the researcher closed the material by 

praying together. 

b) The Second Meeting 

The second meeting was conducted on Thursday, 

Desember 19
th

 2019 at 13.00 a.m until 14.00 a.m. For 2x30 

minutes after the students given the action. The researcher 

began the lesson by praying, greeting, checking attendance list 

and asking the students‟ condition. The activity continue 

reasearcher ask the students to make or formulate two question 

with each group base on the story pinokio. Then, discuss their 

questions with other groups to find out the answers. The 

reasearcher guides the course of the discussion.  

In the end of meeting, the researcher gave feedback to 

the students of the learning process. The researcher gave 

motivation. Then, the researcher closed the material by praying 

together. 

 

3) Observing 

In observation of researcher action, the collaborator 

observed the students‟ activities. The researcher as a teacher gave 

material about reading text especially narrative text by using wrap 

up strategy. While the treatment was being executed, the student 

activities during the learning process were also being observed by 

the observer. The students who were active in discussion would get 
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the point by ticking it on the observation sheet for meeting 1 and 

meeting 2. The indicators of the students‟ activities were: 

a) The students pay attention of teacher‟s explanation. 

b) The students ask or answer teacher‟s question. 

c) The students are active in class. 

d) The students are able to do the task. 

The result of the students‟ learning activities could be seen as 

follow: 

 

Table 4.6 

The Frequency Students’ Activities in Cycle I 

No Students Activities Frequency Percentage 

1 The students pay attention 

of teacher‟s explanation 

16 80% 

2 The students ask/answer 

question  

10 50% 

3 The atudents are active in 

class 

9 45% 

4 The students are able to do 

the task 

15 75% 

Total Students 20 

The percentage of students’ 
learning activity 

62,5% 

Source: The students‟ activity at X MIA class of MA 

Muhamadiyah Metro on Desember, 2019. 
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Figure 4.4 

The Graph of Students Activities in Cycle I 

 

The table showed that not all the students‟ active in 

learning process. There were 16 students (80%) who gave attention 

to the teacher explanation. 10 students (50%) who understood the 

materials, 9 students (45%) were able to do the task and 15 

students (75%) who active in the class. 

4) Reflecting  

From research yet, in this cycle the students was still 

confused about how to implement the strategy. Students need more 

practice to get them to implement strategies well. Students still 

have difficulty in summarizing a text; it is because they are lazy to 

read the text so they have difficulty understanding a text. 

From the result observation in learning process in cycle I, it 

could be concluded that in the learning process has not achieved 
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Minimum Mastery Criteria (MMC) of the research yet. At the end 

of this cycle, the researcher analyzed and calculated all the 

processes like students‟ pre-test score and the result of students‟ 

post-test I score. Saturday, Januari 4
st 

2020 at 07.15 a.m until 08.15 

a.m the researcher gave post test of cycle I with similar task on pre 

test before. Kinds of the test were multiple choices which consisted 

of 2x30 items. The result of the students‟ test in post test I was 

better than test in pre-test before. 

Table 4.7 

The Data of Students Post test 1 Score 

No Student’s Name Score   Category 

1. ALS 70 Complete 

2. AD 63 Incomplete 

3. AS 60 Incomplete 

4. AK 43 Incomplete 

5. AR 80 Complete 

6. AS 70 Complete 

7. E 60 Incomplete 

8. FHA 73 Complete 

9. HA 70 Complete 

10. JP 73 Complete 

11. LNA 33 Incomplete 

12. LI 63 Incomplete 

13. NFP 70 Complete 

14. RH 37 Incomplete 

15. RS 60 Incomplete 

16. SIF 43 Incomplete 

17. SDY 40 Incomplete 

18. WFI 70 Complete 

19. ZEP 77 Complete 

20. ZPR 33 Incomplete 

TOTAL 1188 

AVERAGE 59,4 
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Table 4.8 

The frequency distribution based on reading  

grade interval Post test 1 

No Grade Interval Frequency 

1 33 – 42 4 Students 

2 43 – 52 2 Students 

3 53 – 62 3 Students 

4 63 – 72 7 Students 

5 73 – 82 4 Students 

Total 20 Students 

 

Table 4.9 

The Frequency of Students’ Score in Post-test 1 

No Grade Frequencies Percentage Explanation 

1 ≥68 8 40% Complete 

2 ≤68 12 60% Incomplete 

 Total 20 100 %  

Source: The result score post test 1 of X MIA class at MA 

Muhamadiyah Metro on August, 4
th

 2020. 

 

 
 

Figure 4.5 

The Precentage of the Students’ Grade in Post test I 
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criterion of students who were successful in mastering the material 

should get Minimum Mastery Criteria (MMC), at least 68. 

Learning process was said success when 70% students got score 

≥68. The fact showed that the result was unsatisfied. 

The comparison between the number of students‟ who 

complete and incomplete on my pre-test score and post-test I score 

could be compared was as follow: 

 

Table 4.10 

The Comparison of students’ Pre-test and Post-test I in Cycle I 

Interval Criteria  Test 

Pre test Post test 1 

≥68 Complete 3 8 

<68 Incomplete 17 12 

Total 20 20 

 

Then, the graph of comparison students reading 

comprehension pre-test and post-test I grade in cycle I could be 

seen as follow: 

 
Figure 4.6 

The Comparison Graph of the Students’ Completness Score in 
Pre test and post-test I 
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3 students among the interval >68 students, was complete the 

Minimum Mastery Criteria (MMC). Then the students who were 

incomplete the Minimum Mastery Criteria (MMC) were 85% or 17 

students among the interval <68. In post-test I, it could be 

concluded that 40% or 8 students among the interval >68 students, 

was complete the Minimum Mastery Criteria (MMC). Then, who 

incomplete the Minimum Mastery Criteria (MMC) were 60% or 12 

students among interval <68. Average score of pre-test was 45,45 

and average score of post-test I was 49,4. There was improvement 

between pre-test and post-test I but did not fulfill the indicator of 

success. It could be concluded that the result was unsuccessful, 

because of the indicator of success could not be achieved yet that 

was 70% of the total students must be passed the criteria. 

Regarding to the result of student‟s post-test I score and the 

observation of student‟s activities in cycle I it caused of give a 

subject material was not run well, so some students could not clear 

to understanding the material. Some students were not satisfied 

because most of the students did not pay attention toward the 

teacher explanation and they did not get difficulties to answer the 

question and some students got failure in test of cycle I. So, the 

researchers had to continue in cycle II which consisted of planning, 

acting, observing, and reflecting. 
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c. Cycle II 

The action in the cycle I was not success enough, because in 

cycle I only 40% all ofstudents was able to Minimum Mastery Criteria 

(MMC). That was not fulfill the indicator of success, because of the 

indicator of success could not be achieved yet that was 70% of the 

total students must be passed the criteria. The cycle must be continued 

to cycle II. Cycle II was used to repair the weakness in the cycle I. the 

steps of the cycle II as follows: 

 

1) Planning 

Based on the activities in the cycle I, the process at cycle 

II was focused on the problem on cycle I. There were some 

weaknesses on cycle I. Then, the researcher and collaborator 

planned to give the material for students in reading comprehension 

of narrative text with the strategy of wrap up strategy. 

The researcher and collaborator prepared the lesson plan, 

observation sheet of the students‟ activities, identified the problem 

and found the causes of problem at the first and the last of learning 

activities. The researcher also planned to give evaluation to 

measure the students‟ mastery on the given materials.  

2) Acting 

a) The First Meeting 

The first meeting was conducted on Tuesday, Januari 

6
th

 2020 at 09.30 a.m until 10.30 a.m followed by 20 



65 

 

      

students. The researcher began the lesson greeting, praying, 

checking attendance list and asking the students‟ condition. 

The researchers continued the material in the first meeting 

cycle II, review material about narrative text, the generic 

structure, and example. 

In implementing wrap up strategy in teaching reading 

comprehension in the process of action, the researcher 

applied the steps of wrap up strategy. The reasercher gave the 

students text narrative with the title snow white. In addition, 

the second students read the story to know about the story 

and after they read the story the reasearcher ask them to retell 

the story using their language into a summary. 

In the end of meeting, the researcher gave feedback to 

the students of the learning process. The researcher gave 

motivation and informed to the students about the activities in 

the next meeting. Then, the researcher closed the material by 

praying together.  

b) The Second Meeting 

The second meeting was conducted on Thursday, 

Januari 9
th

 2020 at 13.00 p.m until 14.00 p.m. For 2x30 

minutes after the students given the action. The researcher 

began the lesson by praying, greeting, checking attendance 

list and asking the students‟ condition. The activity continue 
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reasearcher ask the students to make or formulate two 

question with each group base on the story snow white. Then, 

discuss their questions with other groups to find out the 

answers. The reasearcher guides the course of the discussion. 

In the end of meeting, the researcher gave feedback to 

the students of the learning process. The researcher gave 

motivation. Then, the researcher closed the material by 

praying together. 

3) Observing 

In this step, the researcher presented the material by wrap 

up strategy. In learning process, there were also four indicators 

used to know the students‟ activities like in learning process 

previously. 

Based on the result of the observation sheet in cycle II, the 

researcher indicated that learning process in cycle II was 

successful. The result score of students‟ learning activities 

observation, as follow: 
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Table 4.11 

The Frequency Students’ Activity in Cycle II 

No Students Activities Frequency Percentage 

1 The students pay attention 

of teacher‟s explanation 
18 90% 

2 The students ask/answer 

question 16 80% 

3 The students are active in 

class 
17 85% 

4 The students are able to do 

the task 18 90% 

Total Students 20 

The percentage of students’ 
learning activity 

86,25% 

 

Source: The students‟ activity at X MIA class of MA 

Muhamadiyah Metro on Januari 2020. 

Then, the graph of percentage students‟ activities in cycle II, as 

follow: 

 

 

Figure 4.7 

The Graph of Students’ Activities in Cycle II 

 

The table above showed that the students‟ activity in cycle 

II was increase. The students‟ activity that had high percentage 

were the students pay attention of the teacher explanation 90%, 

then, the students ask/answer the question from the teacher 80% 

90% 

80% 

85% 

90% 

74%

76%

78%

80%

82%

84%

86%

88%

90%

92%

Activity 1 Activity 2 Activity 3 Activity 4

Learning activities 

Learning

activities
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and the students active in the class 85%, and the last the students 

able do the task 90%. Based on the result above, the researcher 

indicated that learning process in cycle II was successful because 

the students‟ activity got percentage >68%. 

 

4) Reflecting 

From the result of learning process in cycle II the researcher 

analyzed that generally by using wrap up strategy, the reading 

comprehension would improve. 

At the end of this cycle, the researcher and the collaborator 

analyzed and calculated all the processes like student‟s post-test II 

score. Furthermore, on Tuesday, Januari 14
th

2020 at 13.00 p.m 

until 14.00 p.m, the researcher gave post test of cycle II with 

similar task on post-test before.  Kinds of the test were multiple 

choices which consisted of 2x30 items. The result of the students‟ 

test in post test II was better than test in post test I before. There 

were only 2 of 20 students got the score under the Minimum 

Mastery Criteria (MMC) in MA Muhammadiyah Metro. 

 

Table 4.12 

The Data of Students Post test II Score 

No Student’s Name Score   Category 

1. ALS 73 Complete 

2. AD 70 Complete 

3. AS 70 Complete 

4. AK 80 Complete 

5. AR 87 Complete 

6. AS 77 Complete 
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7. E 73 Complete 

8. FHA 83 Complete 

9. HA 77 Complete 

10. JP 80 Complete 

11. LNA 63 Incomplete 

12. LI 70 Complete 

13. NFP 80 Complete 

14. RH 70 Complete 

15. RS 70 Complete 

16. SIF 70 Complete 

17. SDY 70 Complete 

18. WFI 80 Complete 

19. ZEP 80 Complete 

20. ZPR 60 Incomplete 

TOTAL 1483 

AVERAGE 74,15 

 

Table 4.13 

The frequency distribution based on reading grad 

interval Post test II 

No Grade Interval Frequency 

1 60 – 65 2 Students 

2 66 – 71 7 Students 

3 72 – 77 4 Students 

4 78 – 83 6 Students 

5 84 – 89 1 Students 

Total 20 Students 

 

Table 4.14 

The Frequency of students’ Grade in Post-test II 

No Grade Frequencies Percentage Explanation 

1 ≥68 18 90% Complete 

2 ≤68 2 10% Incomplete 

Total 20 100%  

Source: The students‟ grade of reading post test II of X MIA 
class at MA Muhammadiyah Metro on 14

th 
Januari 2020. 
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Figure 4.8 

The Graph of the Students’ Completness Score in Post-
test II 

 

Based on the result above, it could be inferred that 18 

students (90%) were successful and 2 other students (10%) were 

not successful. From the post-test 2 results, the researcher got the 

average of 74,15. It was higher than post-test 1 in cycle I. 

 The comparison between students post-test I score and 

post-test II score could be compared on the following table. 

 

Table 4.15 

The Comparison of Students’ Score in Post-test I and 

Post-Test II 

Interval  Criteria  Test 

Post Test I Post Test II 
≥68 Complete 8 18 

<68 Incomplete 12 2 

Total 20 20 

The graph of comparison students reading comprehension post-test 

I and post-test II score in cycle II could be seen as follow: 
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Figure 4.9 

The Comparison of the Students’ Completness grade on Post-
test I and post-test II 

 

From the table above, it could be seen that the score of the 

students in post-test II was various. The highest score was 87 and 

the lowest score is 60. The average score of post-test II was 74,15. 

Besides, the percentages of students‟ successfulness of post-test II 

score was 90% or 18 students of the total students passed the 

Minimum Mastery Criteria (MMC) and 10% or 2 students did not 

pass the Minimum Mastery Criteria (MMC) at least 68. It means 

that the indicator of success of this research had been achieved that 

was >70% students was gotten score 68. It indicated that the 

students‟ reading was increase. 

Regarding to the result above, it could be inferred that this 

Classroom Action Research (CAR). It was successful and it would 

not be continued in the next cycle because of the learning process 

and the product of learning entirely passed the indicators of 

60% 

40% 

90% 
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success. It means that wrap up strategy improve students ability in 

reading comprehension. 

 

B. Discussion 

Reading would be easier to understand when it is supported by the 

appropriate teaching strategy because the lesson takes more concrete for 

students and the students have to complete understanding. During the 

research, the researcher observed that the students were enthusiastic to 

attention from teacher explanation in learning process. 

The researcher assumes that teaching reading by using wrap up 

strategy can improve students‟ reading comprehension. Wrap up strategy is 

rereading, reading ahead to clarify to confusing point and figuring out word 

meaning from context. 

 

1. Result of Students Learning  

a. Result of students Pre-Test Score 

In this phase, the researcher presented the pre-test to measure 

the students‟ ability before implementing the treatment. The 

researcher obtained the data through test in the form of multiple 

choices which completed for 60 minutes. It was done on Thursday, 

Desember, 12
th 

2019. From the result of pre-test showed that most of 

the students got difficult for doing the test. Based on the table 3 the 

students average were 45,45 it showed that most of the students have 

not passed yet in achieving the Minimum Mastery Criteria (MMC) at 



73 

 

      

least 68. In this phase, only 3 students out of 20 students passed of the 

MMC. 

b. Result of Students Post- Test 1 Score  

In this research, to know the students‟ reading comprehension 

after implementing the treatment the researcher conducted the post- 

test I. It was done on Saturday, Januari 4
st 

2020. Based on the table 7 

the students average was 59,4 it shown that most of the students have 

not passed yet in achieved the MMC at least 68. In this stage there are 

8 students out of 20 students passed of the Minimum Mastery Criteria 

(MMC). It can be concluded that most of the students failed in 

achieving the material. 

 

c. Result of Students Post- Test II Score  

In this phase, the researcher continued to cycle II because the 

score of post-test I in cycle I did not fulfilled the MMC yet that was 

only 40% passed the MMC. The researcher presented the post-test II to 

measure the students‟ ability after implementing the treatment. The 

researcher obtained the data through test in the form of multiple 

choices which completed for 60 minutes. It was done on Tuesday, 

Januari 14
th

, 2020. Based on the table 12 students average were 74,15, 

it showed that most of the students have achieving the MMC at least 

68. In this phase, 18 students out of 20 students of 90% students 

passed of the MMC and the research was successful. 
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2. Comparison of Grade in Pre-Test, Post-Test I in cycle I, and Post-

Test II in Cycle II. 

English learning process was successfully in cycle I but the 

students‟ average grade was low. Meanwhile, the grade of the students in 

post-test I was higher than pre-test. Moreover, in cycle II, the students‟ 

average grade was higher than cycle I. the following was the table of 

illustration grade in cycle I and cycle II. 

 

Table 4.16 

The Comparison of Students’ Pre-Test, Post-Test I  

in Cycle I and Post Test II in Cycle II 

Interval 
Pre-Test Post-Test I Post-Test II Explanation 

F P F P F P 

≥68 3 15% 8 40% 18 90% Complete 

≤ 68 17 85% 12 60% 2 10% Incomplete 

Total 20 100% 20 100% 20 100%  

 

Based on the result of the pre-test, post-test I, and post-test II, it 

was know that there was a positive significant improving of the students‟ 

grade. It can be seen from the students get grade 68 from 3 to 8 became 

18. Therefore, the researcher concludes that the research was successful 

because the indicator of success in this research had been achieved. 

The researcher shows the graph of the result of pre-test, post-test I 

and post-test II as follow: 
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Figure 4.10 

The Comparison grade of Students reading comprehension in Pre-

Test, Post-Test I in Cycle I, and Post-Test II in Cycle II 

 

Based on the graph above, it can be inferred that wrap up strategy 

can improving the students‟ ability in reading comprehension. It is 

supported by improving grade of the students from pre-test to post test I 

and from post test I to post test II. 

 

3. The Result of Students’ Learning Activities in Cycle I and Cycle II  

The students‟ learning activities data was gotten from the whole 

students‟ learning activities on observation sheet. The table improvement 

of it as follow: 

 

Table 4.17 

The Presentage of Students Activities in Cycle I and Cycle II 

No 
Students’ 
Activities 

Cycle I Cycle II Improvin

g F Percentage F Percentage 

1 

The 

students 

pay 

16 80% 18 90% Improved 

15% 

85% 

40% 

60% 

90% 

10% 

0%
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≥68 ≤68 

pre test

post test 1
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attention 

of 

teacher‟s 
explanatio

n 

2 

The 

students 

ask/answe

r question  

10 50% 16 80% Improved 

3 

The 

students 

are active 

in class 

9 45% 17 85% Improved 

4 

The 

students 

are able to 

do the task 

15 75% 18 90% Improved 

 

 

 
 

Figure 4.11 

 

The Graph of Learning Activity in Cycle I and Cycle II 

 

Based on the data had gotten, it can be explained as follow: 

a. The Students Pay Attention of Teacher’s Explanation 
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The students‟ attention to the teacher explanation from the 

first meeting to the next meeting was increased. Most all of the 

students focus with the teachers‟ explanation and less student who 

ignore teachers explanation. In cycle I were only 80% students 

paying attention and in cycle II 90% students. Therefore, there is an 

improved 10% in cycle II.  

b. The Students Ask/Answer Question 

The students who ask/answered question from the teacher 

were improved from the first meeting to next meeting. It showed 

when the teacher gave the question to the students; they were brave 

to answer although not all the question could be answered well. At 

the second meeting had begun there was students who dare to ask 

when they find difficulties. For this activity was improved 30%, 

from cycle I 50% and cycle II 80%. 

c. The Students are Active in Class 

The active students in class were improved. It could be seen 

on the cycle I 45% and cycle II also 85%, it improved 40%. 

Based on the data above, it could be concluded that the 

students felt comfort and active with the learning process because 

most of the students shown good improving in reading when wrap up 

strategy was applied and when the teacher gives practice in learning 

process from cycle I up to cycle II. 

d. The Students are Able to do The Task 
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The students who were able to do the task were increased from 

the first cycle to the second cycle. It showed when the students were 

able to do the task given by the teacher. They did the task well. For 

this activity was improved 15%. It could be seen on the cycle I 75% 

and cycle II 90%. 

Based on the students‟ reading comprehension problem 

investigated from pre-survey, the researcher chooses wrap up strategy to 

improve the students‟ reading comprehension. The researcher used this 

strategy to organize and to make students more active in learning reading 

comprehension. It was investigated that the use of wrap up strategy can 

improve students‟ reading comprehension and learning activity. 

In addition, based on the explanation of Cycle I and Cycle II, it 

was investigated that use of wrap up strategy can improve the students‟ 

reading comprehension. There is progress from the Minimum Mastery 

Criteria (MMC) >68 from pre-test 15% or 3 students, post-test I 40% or 8 

students and post-test II become 90% or 18 students. It is inferred that 

there is progress on the students' complete the Minimum Mastery Criteria 

(MMC) and total the Minimum Mastery Criteria (MMC) of the students 

who passed the least from pre-test, post-test I to post-test II. From the 

explanation, the researcher concludes that the research is successful and 

it can be stopped in the cycle II because the indicator of success 90% 

from the Minimum Mastery Criteria (MMC) >68 are reached. 
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The result of the student‟s activities in cycle I and cycle II are 

improved. Paying attention of the teacher‟s explanation from 80% 

become 90%, the students‟ ask/answer question from 50% become 80%, 

the students‟ activeness in the class from 45% become 85%, and the 

students‟ able do the task from 75% become 90%. The result of students‟ 

activities in cycle I and cycle II, there is progress in students‟ learning 

activity. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion  

Based on the result of the learning process on two cycles, the 

researcher would like to describe the conclusion that the reading 

comprehension can be improved through wrap up strategy among the tenth 

graders at MA Muhammadiyah Metro, as follows: 

Wrap up strategy can improve reading comprehension among the 

tenth graders at MA Muhammadiyah Metro. It can be seen on the progress 

from pre-test to cycle I and cycle II. The average Grade from pre test 45,45 to 

post test I 59.4 became 74,15 in post test II. In cycle I, there were 8 students 

passed the test and in cycle II were 18 students who get grade ≥ 68. It means 

that result of cycle II had already reached the indicator of success that was >70 

% students fulfill the minimum mastery criteria (MMC). 

Wrap up strategy can improve learning activity among the tenth 

graders at MA Muhammadiyah Metro. The student‟s activity in the 

implementation of cycle I and cycle II is active.  It can be seen on the progress 

from cycle I and cycle II. The percentage of students‟ learning activity from 

cycle I 85% became 90% in cycle II. It means that Wrap up strategy can 

improve the student‟s activeness. The student‟s activity in cycle I and cycle II 

improves significantly.  
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B. Suggestion 

Based on the conclusion above, it can be delivered some suggestions 

to be shared more attention in teaching and learning process go to:  

1. For English Teacher 

a. The teacher should prepare and select appropriate strategy and materials 

to produce the effective teaching learning process. Also, the teachers 

should determine the target of the teaching which must be achieved. 

The teacher should be able to create the teaching learning process 

enjoyable, such as selecting text or new teaching media. 

b. It is better for the teacher to use Wrap up strategy in English learning 

especially in reading because it can improve students‟ reading 

comprehension. 

c. The teacher should give motivation to the students in order to be active 

in learning process. 

2. For the Students 

It suggested to the students to be more active in learning process in 

the class and improve their reading comprehension so they can success in 

English learning. 

3. For Headmaster 

To support the English teacher to use wrap up strategy in learning 

process, because wrap up strategy is so helpful. 
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SILABUS SMA/MA 
 
Mata Pelajaran              :  BAHASA INGGRIS - WAJIB 
Kelas                           :  X 
Kompetensi Inti            : 
 
KI 1: Menghayati dan mengamalkan ajaran agama yang dianutnya 
KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, 

kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan menunjukkan sikap 
sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan 
bangsa dalam pergaulan dunia 

KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada 
bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah. 

KI 4: Mengolah, menalar,  dan menyaji dalam ranah konkret dan ranah abstrak terkait 
dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan 
mampu  menggunakan metoda sesuai kaidah keilmuan 

 

Kompetensi 
Dasar 

Materi 
Pokok 

Pembelajaran Penilaian 
Alokas

i 
Waktu 

Sumber 
Belajar 

1.1. Mensyuk
uri 
kesempat
an dapat 
mempelaj
ari 
bahasa 
Inggris 
sebagai 
bahasa 
penganta
r 
komunika
siinternati
onal yang 
diwujudka
n dalam 
semangat 
belajar 

2.3 
Menunjuk
kan 
perilaku 

Teks 
naratif 
lisan dan 
tulis 
berbentuk 
legenda 
sederhana
. 

Fungsi 
sosial 

Menelada
ni nilai-
nilai 
moral, 
cinta 
tanah air, 
mengharg
ai budaya 
lain. 

Struktur  

a. Penge
nalan 

Mengamati 

 Siswa menyimak 
berbagai contoh 
teks legenda  
yang diberikan/ 
diperdengarkan 
guru  

 Siswa mengamati 
fungsi sosial, 
struktur dan unsur 
kebahasaannya 

 Siswa mengamati 
keteladanan dari 
cerita legenda 

 Siswa belajar 
menemukan 
gagasan utama, 
informasi rinci dan 
informasi tertentu 
dari teks legenda  

Mempertanyakan 

Kriteria 
penilaian: 

 Pencapaian 
fungsi sosial 

 Kelengkapa
n dan 
keruntutan 
struktur teks 
naratif 

 Ketepatan 
unsur 
kebahasaan
: tata 
bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, dan 
tulisan 
tangan 

6 x 2 
JP 

 Audio 
CD/ 
VCD/D
VD 

 SUAR
A 
GURU 

 Koran/ 
majala
h 
berbah
asa 
Inggris 

 www.d
ailyeng
lish.co
m 

 http://a
merica
nenglis
h.state

http://www.dailyenglish.com/
http://www.dailyenglish.com/
http://www.dailyenglish.com/
http://www.dailyenglish.com/
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
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Kompetensi 
Dasar 

Materi 
Pokok 

Pembelajaran Penilaian 
Alokas

i 
Waktu 

Sumber 
Belajar 

tanggung 
jawab, 
peduli, 
kerjasam
a, dan 
cinta 
damai, 
dalam 
melaksan
akan 
komunika
si 
fungsiona
l.  

3.9. Menganal
isis fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
teks 
naratif 
sederhan
a 
berbentuk 
legenda 
rakyat, 
sesuai 
dengan 
konteks 
pengguna
annya. 

4.13. Menangk
ap 
makna 
teks 
naratif 
lisan dan 
tulis 
berbentu
k 
legenda, 
sederhan
a  

tokoh 
dan 
setting 

b. Kompl
ikasi 
terhad
ap 
tokoh 
utama 

c. Solusi 
dan 
akhir 
cerita 

Unsur 
kebahasaa
n 

(1) Kata-
kata 
terkait 
karakte
r, 
watak, 
dan 
setting 
dalam 
legend
a 

(2) Modal 
auxiliar
y verbs. 

(1) Ejaan 
dan 
tulisan 
tangan 
dan c 
etak 
yang 
jelas 
dan 
rapi 

(5) Ucapan
, 
tekana
n kata, 

(questioning) 

 Dengan 
bimbingan dan 
arahan guru, 
siswa 
mempertanyakan 
antara lain 
perbedaan antar 
berbagai teks 
naratif yang ada 
dalam bahasa 
Inggris, 
perbedaan teks 
dalam bahasa 
Inggris dengan 
yang ada dalam 
bahasa Indonesia. 

 Siswa 
mempertanyakan 
gagasan utama, 
informasi rinci dan 
informasi tertentu 

Mengeksplorasi 

 Siswa membaca 
beberapa text 
legenda dari 
berbagai sumber. 

 Siswa berlatih 
menemukangagas
an utama, 
informasi rinci dan 
informasi tertentu 

 Siswa melengkapi 
rumpang dari 
beeberapa teks 
legenda sederhana 

 Siswa secara 
berkelompok 
menuliskan 
/menyalin teks 
recount dengan 
memperhatikan 
fungsi sosial, 

 Kesesuaian 
format 
penulisan/ 
penyampaia
n 

Unjuk kerja  

 Melakukan 
monolog 
dalam 
bentuk teks 
naratif 
dalam 
kelompok / 
berpasang
an/ 
didepan 
kelas  

 Mengguna
kan 
struktur 
teks dan 
unsur 
kebahasaa
n dalam 
teks naratif 

Pengamatan 
(observations)
:  

Bukan 
penilaian 
formal seperti 
tes, tetapi 
untuk tujuan 
memberi 
balikan. 
Sasaran 
penilaian: 

 Berperilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, 
dalam 

.gov/fil
es/ae/r
esourc
e_files 

 http://l
earnen
glish.b
ritishco
uncil.o
rg/en/ 

 

http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
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Kompetensi 
Dasar 

Materi 
Pokok 

Pembelajaran Penilaian 
Alokas

i 
Waktu 

Sumber 
Belajar 

intonasi
, ketika 
mempr
esentas
ikan 
secara 
lisan 

(6) Rujuka
n kata  

Topik 

Keteladana
n tentang 
perilaku 
dan nilai-
nilai luhur 
dan 
budaya. 

 

struktur, dan 
unsur kebahasaan 
dengan runtut 

 Siswa 
membacakan teks 
recount kepada 
teman dengan 
menggunakan 
unsur kebahasaan 
yang tepat 

Mengasosiasi 

 Secara 
berpasangan 
siswa  
menganalisis 
beberapa teks 
legenda dengan 
fokus pada fungsi 
sosial, struktur, 
dan unsur 
kebahasaan 

 Siswa 
memperoleh 
balikan (feedback) 
dari guru dan 
teman tentang 
hasil analisis yang 
disampaikan 
dalam kerja 
kelompok. 

Mengkomunikasikan 

 Siswa 
menyampaikan 
informasi fungsi 
social, struktur, 
dan unsure 
kebahasanyang 
ditemukan setelah 
membaca teks 
legenda. 

 Siswa 
menceritakan 
kembali teks 

melakukan 
Komunikasi 

 Ketepatan 
dan 
kesesuaian 
mengguna
kan strategi 
dalam 
membaca 

  

 

 Kesungguh
an siswa 
dalam 
proses 
pembelajar
an di 
setiap 
tahapan 

Portofolio 

 Kumpulan 
catatan 
kemajuan 
belajar 
berupa 
catatan atau 
rekaman 
monolog 
teks naratif 

 Kumpulan 
karya siswa 
yang 
mendukung 
proses 
penulisan 
teks naratif 
berupa: 
draft, revisi, 
editing 
sampai hasil 
terbaik 
untuk 
dipublikasi  

 Kumpulan 
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Kompetensi 
Dasar 

Materi 
Pokok 

Pembelajaran Penilaian 
Alokas

i 
Waktu 

Sumber 
Belajar 

legenda 
sederhana yang 
dibaca dengan 
memperhatikan 
fungsi sosial, 
struktur dan unsur 
kebahasaannya. 

 Siswa membuat 
kliping  teks 
legenda dengan 
menyalin dan 
beberapa sumber. 

 Siswa membuat 
‘learning journal’  

hasil tes 
dan latihan. 

 Catatan 
atau 
rekaman 
penilaian diri 
dan 
penilaian 
sejawat, 
berupa 
komentar 
atau cara 
penilaian 
lainnya 

Penilaian Diri 
dan Penilaian 
Sejawat 

Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk 
penilaian lain 
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RENCANA PELAKSANAAN  PEMBELAJARAN 

(RPP) 

Sekolah  : MA Muhammadiyah Metro 

Kelas/ Semester : X/ 1 (Ganjil) 

Mata Pelajaran : Bahasa Inggris 

Materi Pokok  : Narrative Text 

Alokasi Waktu : 4 x 45 Menit  

Siklus/ Pertemuan  : 1/1 dan 2  

A. Kompetensi Inti (KI) 

KI-1    : Menghargai dan menghayati ajaran agama yang 

dianutnya. 

KI-2 : Menghargai dan menghayati perilaku jujur,  

disiplin, peduli (toleransi, gotong royong), santun, 

percaya diri, dalam berinteraksi secara efektif 

dengan lingkungan sosial dan alam dalam 

jangkauan pergaulan dan keberadaannya. 

KI-3 (Pengetahuan) : Memahami, menerapkan, menganalisis 

pengetahuan factual, konseptual, dan procedural 

berdasarkan rasa ingin tahuya tentang ilmu 

pengetahuan, teknologi seni, budata, dan hmaniora 

dengan wawasan kemanusiaan, kebangsaan, 

kenegaraan, dan peradaban terkait penyebab 

fenomena dan kejadian, serta menerapkan 

pengetahuan procedural pada bidang kajian yang 

spesifik sesuai dengan bakat dan minatnya untuk 

memecahkan masalah. 

KI-4 (keterampilan) : Mengolah, menalar, dan menyaji dalam ranah 

konkret dan ranah abstrak terkait dengan 

pengembangan diri yang dipelajarinya di sekolah 

secara mandiri, dan mampu menggunakan metode 

sesuai kaidah keilmuan. 

B. Kompetensi Dasar dan Indikator 

Kompetensi Dasar Indikator Pencapaian Kompetensi 

1.1 Mensyukuri kesempatan dapat 

mempelajari bahasa Inggris sebagai 

bahasa pengantar komunikasi 

internasional yang diwujudkan dalam 

semangat belajar. 

1.2 Menunjukkan perilaku tanggung 

jawab, peduli, kerjasama, dan cinta 

damai, dalam melaksanakan 

komunikasi fungsional. 

1.3 Menganalisis fungsi sosial, struktur 

teks, dan unsur kebahasaan dari teks 

2.1 Siswa dapat mengidentifikasi karakter 

yang ada dalam suatu cerita rakyat 

(Narrative) 

 

2.2  Siswa dapat mengidentifikasi setting 

(latar) cerita. 

 

2.3 Siswa dapat mengidentifikasi 

konflik/masalah yang ada dalam cerita. 
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C. Tujuan Pembelajaran 

Siswa dapat mengungkapkan makna teks narrative lisan dan tulisan berbentuk 

cerita rakyat sederhana dengan menunjukan prilaku kerjasama dalam 

melaksanakan komunikasi fungsional. 

D. Materi Pembelajaran 

Teks lisan dan tertulis berbentuk cerita rakyat sederhana. 

1. Fungsi social 

Meneladani nilai-nilai moral, cinta tanah air, menghargai budaya lain. 

2. Struktur teks 

 Pengenalan tokoh dan setting 

 Komplikasi terhadap tokoh utama 

 Solusi dan akhir cerita 

3. Unsur kebahasaan 

 Kata-kata terkait karakter, watak dan setting dalam cerita rakyat 

 Modal auxiliary verbs. 

 Ucapan, tekanan kata, intonasi, ketika mempersentasikan secara 

lisan. 

 Rujukan kata. 

E. Strategy 

 Wrap up Strategy 

F. Media dan Sumber Belajar 

deskriptif sederhana tentang orang, 

tempat wisata, dan bangunan 

bersejarah terkenal, sesuai dengan 

konteks penggunaannya. 

1.4 Menangkap makna teks narrative lisan 

dan tulis berbentuk cerita rakyat, 

sederhana. 

2.4 Siswa dapat menjelaskan solusi yang 

ada dalam cerita. 

 

2.5 Siswa dapat mengidentifikasi nilai 

moral yang ada dalam cerita. 

 

2.6 Siswa dapat mengidentifikasi 

penggunaan kata-kata khusus dalam 

cerita. 

 

2.7 Siswa dapat mengidentifikasi 

penggunaan bentuk kata kerja tertentu 

dalam cerita. 

 

2.8 Siswa dapat menjawab pertanyaan 

terkait dengan teks cerita rakyat yang 

dibaca. 

 

2.9 Siswa dapat menceritakan kembali suatu 

cerita rakyat yang dibaca baik secara 

lisan maupun tulisan. 
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Lembar Kerja (Instrument) 

Sumber :  

 Buku Modul Pengayaan Bahasa Inggris untuk SMA dan MA kelas 

X, Penerbit CV GRAHADI 

 Buku Persiapan UN Bahasa Inggris Kelas X 

 Buku Reading with Understanding 3 

G. Kegiatan Pembelajaran 

Kegiatan Aktifitas Guru/Murid Nilai 

Karakter 

Waktu 

Pendahuluan 

 
 Guru member salam  (greeting) dan 

berdoa (pray). 

 Guru memeriksa kehadiran siswa. 

 Guru menjelaskan tujuan 

pembelajaran atau kompetensi yang 

akan dicapai; 

 Guru menyampaikan garis besar 

cakupan materi dan penjelasan tentang 

kegiatan yang akan dilakukan siswa 

untuk menyelesaikan latihan-latihan 

dan tugas dalam pembelajaran. 

Religious 10‟ 

Inti 

Mengeksplorasi 

 

 

 

 

 

 

 

 

 

 

 Guru menjelaskan kepada peserta didik 

tentang materi narrative text. 

 Guru meminta siswa membuat grup. 

 Guru membagikan text. 

 Siswa menyimak contoh teks yang 

diberikan guru. 

 Masing-masing grup membuat 
pertanyaan-pertanyaan untuk di 

tanyakan kepada grup yg lain. 

 

 

Teliti 

 

 

 

 

 

 

 

 

 

 

 

25‟ 

Penutup  Guru memberikan feedback dari materi 

yang telah dipelajari. 

 Guru memberikan hadiah dan pujian 

untuk peserta didik.  

 Guru menutup proses kegiatan belajar 

mengajar dengan do‟a. 

Religious 10‟ 
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H. Teknik penilaian 

1. Indikator, teknik, bentuk dan contoh  

No. Indikator Teknik Bentuk Contoh 

1. Finding the 

main idea 

Tes 

tertulis 

Pilihan 

ganda 

1. What is the topic of 

story above? 

A. Bad wolf 

B. New territories 

C. The kindness of a 

young woman 

D. Ah tim 

E. Unsafe forest 

 

2. Instrument : 

Terlampir 

3. Rubrik Penilaian 

Grade Letter Categories Criteria 

85 – 100 

 

75 – 85 

 

A 

 

B 

 

 

 

 

Excellent 

 

Good 

 

 

 

 

a. The Students answer 

questions completely. 

b. The students answer only 

13-15 questions of 20 

items. 
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DOCUMENTATION PICTURES 

 

The teacher to do pre-test 

 

 



122 

 

      

The teacher to do post-test I 
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The teacher to do post-test II 
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APPENDICES II 
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