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IMPROVING READING SKILL 

BY USING GUIDE O RAMA STRATEGY  
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IN THE ACADEMIC YEAR OF 2019/2020 

 

 

ABSTRACT 

BY: 

MEI TRI YANA SARI 

 

The purposes of this research are to show that using Guide O Rama Strategy 

can improve the students’ Reading Skillof the eighth graders of SMP 

Muhammadiyah 4 Metro in academic year of 2019/2020.The writer had outlined 

the problem in this research that focused on reading skill. It is related on the 

problem identification that the students have low motivation to learn English 

especially in reading, there is difficulties to determine the main idea in the text, 

also not interested about the learning method in the class. 

Furthermore, the kind of this research is classroom action research (CAR) 

which was conducted in two cycles. Each cycle consist of planning, acting, 

observing and reflecting. Object of this research is the students’ reading skill. In 

collecting the data used test, observation and documentation.  

Finally, the finding research is averagescore of pre-test, post-test I and 

post-test II showed that there was progressing score. In cycle I, the average score 

at pre-test was 51.73, and in post-test I the average sore was 72.86 and the average 

score of post test II was 84.7. Based on the result, it could be said that using Guide 

O Rama is one strategy to improve the students’ reading skill of the eighth graders 

of SMP Muhammadiyah 4 Metro. 

Keywords: Reading Skill, Guide O Rama Strategy. 
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PENINGKATAN KEMAMPUAN MEMBACA SISWA  

DENGAN MENGGUNAKAN STRATEGI GUIDE O RAMA 

 UNTUK KELAS DELAPAN DI SMP MUHAMMADIYAH 4 METRO  

TAHUN PELAJARAN 2019/2020 

 

ABSTRAK 

OLEH: 

MEI TRI YANA SARI 

 

Tujuan dari penelitian ini adalah untuk menunjukkan bahwa penggunaan 

strategi Guide O Rama dapat meningkatkan kemampuan membaca pada siswa 

kelas delapan di SMP Muhammadiyah 4 Metro pada tahun pelajaran 2019/2020. 

Permasalahan yang diangkat oleh penulis dalam penelitian ini berkaitan dengan 

pemahaman membaca. Hal ini berdasarkan pada identifikasi masalah yang 

menjelaskan bahwa siswa mempunyai motivasi rendah untuk belajar bahasa 

Inggris khususnya materi membaca, kesulitan dalam menentukan ide pokok dalam 

sebuah cerita , dan tidak tertarik terhadap metode yang digunakan di kelas. 

Selanjutnya, jenis penelitian ini adalah penelitian tindak kelas (PTK) yang 

dilakukan dalam dua siklus.Setiap siklus terdiri dari perencanaan, tindakan, 

pengamatan dan refleksi.Objek dari penelitian ini adalah kemampuan menulis 

siswa.Dalam pengumpulan data menggunakan test, observasi, dokumentasi dan 

catatan lapangan. 

Akhirnya, nilai rata-rata pre-test, post-test I dan post-test II menunjukkan 

bahwa ada peningkatan nilai. Pada siklus I, nilai rata-rata pada pre-test adalah 

51.73, pada post-test I nilai rata-rata adalah 72.86 dan nilai rata-rata pada post-test 

II adalah 84.7. Berdasarkan hasil tersebut, dapat dikatakan bahwa strategi Guide 

O Rama adalah salah satu strategi yang dapat meningkatkan kemampuan 

membaca siswa di SMP Muhammadiyah 4 Metro. 

 

Kata kunci: Kemampuan Membaca, Strategi Guide O Rama. 
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Motto 

 

 يَ رْفَعِاللهُالَّذِيْ نَاٰمَنُ وْامِنْكُمْوَالّذِيْ نَاوُْتوُاالْعِلْمَدَرجََاتٍ 

Allah will increase the people who believe between you and the people who 

are given knowledge.   

(Al-Mujadalah:11) 

 

 

 

“Not All Readers Become Leaders, but All Leaders Must 

be Readers” 

(Harry Truman)  
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

Reading is the process of understanding the passage or written text. 

It pertains to perceiving, comprising, including grasping mentally and 

understanding a passage or written text. Reading is the ability of 

constructing meaning from a text. As children to read the text, the focus is 

more on understanding the meaning of words and how to form sentences 

in order for them to communicate simple ideas. As children reaches adult 

stage, reading skill grows and includes semantic and symbolic 

understanding of a given written text.  

Furthermore, reading is a complex cognitive ability requiring the 

capacity to integrate text information with the knowledge of the listener or 

readerand resulting in the collaboration of a mental representation. In 

addition, as one of the language skills, reading is a process undertaken to 

reduce uncertainly about meaning a text. It is an complex cognitive 

process of decoding symbols in order to construct or derive meaning. 

Reading is a multifaceted process involving word, recognition, 

comprehension, fluency and motivation. 
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Moreover, Reading is important for a variety of reasons. The first 

reason is reading is fundamental to functioning in today’s society. Reading 

is a vital skill in finding a good job. Reading is important because it 

develops the mind. Reading strengthens brains connections and builds new 

connections. It improves concentration the students have to sit still and 

quietly so that the students can focus on the story when they are reading. 

Reading teaches the students about the world around them. 

Current models of reading skill highlight the importance of 

considering the role of different cognitive processes during text 

comprehension. For example, both in it is short and long term components 

is broadly considered to have a fundamental role. Indeed, the reader has to 

store and manipulate information in working memory during the 

processing of the text, but at the same time in order to construct a coharent 

representation of the text. 

Next, Reading is expected to the students have more skills to 

understand about the text. Besides, the student can understand what the 

information about the text. The students are expected to be able to 

comprehend of the text by linkin events in the text of their social life. 

Reading is important for a variety of reasons. The first reason is 

reading is fundamental to functioning in today’s society. Reading is a vital 

skill in finding a good job. Reading is important because it develops the 

mind. Moreover,reading has some great benefits. Reading is a much more 

complex task for the human brain rather than wathcing TV, for example.  
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In addition, throught reading a variety of books the students learn 

about people, places, and events outside of their own experience. Reading 

improves vocabulary and language skills. The students learn new words as 

the students read. Subconsciously, the students absorb information on how 

to structure sentence and how to use words and other language features 

effectively in their writing and speaking. 

Guide O Rama is another form of reading guide. It is a set of 

written “prompts” to students as to the best way to read and think about a 

given reading selection.
1
Guide O Rama strategy is a teaching strategy that 

provides a clear written guide in form of specific questions related on 

content of the text in order to guide the students to comprehend the 

important message that they read. The position of the question is in its end 

the paragraph that must be answered by the students before continuing 

reading the text paragraph. This strategy can improve reading because 

students more easily understand and capture more general information 

contained in the text. This strategy can helps and guide students in several 

questions. Because this strategy helps students to easily understand the 

main idea of a text. 

Based on the results of the pre-survey data conducted on May 13, 

2019 of SMP Muhammadiyah 4 Metro the researcher have been found 

problems in reading skill. There are, the first is the students have limited 

vocabulary in English. The second is the students have insufficient reading 

                                                             
1
 Anthony Manzo and Ula Manzo, Content Area Reading A heuristics Approach 

(Columbus: Sage Publications, 1990), p. 190. 
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skill. The third is the students do not have high grammar mastery in 

English. And the last one is the students do not have high motivation in 

reading. The reading problem is obtained from the results of pre-survey of 

SMP Muhammadiyah 4 Metro presented in the following table: 

Table 1 

The Pra-Survey result of Reading Skill of the Eighth Graders at SMP 

Muhammadiyah 4 Metro 

No  Grade  Frequency  Percentage  Criteria  

1 ≥ 75 5 students  33% Complete  

2 ≤ 75 10 students 67% Incomplete  

Source: Archived from the students’ reading skill assignment  given by the 

English teacher, taken on May 13, 2019. 

 

  The standard score of English in this school is 75. Referring to the 

table above, it can be known that the students’ reading result is not good. It 

indicates 10 students (67%) of them did not pass the test and 5 students 

(33%) of them passed the test. 

  Based on the results of the pre-survey above, it is investigated that 

most students can not comprehend the reading text. Therefore, it can be 

concluded that the eighth grade of students at SMP Muhammadiyah 4 

Metro have limited or weak reading skill skills. The problem of eighth 

grade students of SMP Muhammadiyah 4 Metro in reading is caused by 

various things. One reason is the limited mastery of English vocabulary 

owned by students. The limitation of the English vocabulary had made the 

students difficult to slip their thoughts into the ideascontained in the text. 
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Students' problems in reading are also caused by poor mastery of English 

grammar which makes students difficult to construct (form messages or 

information to be delivered in proper grammar so they can read or 

understand a text properly and correctly).  

  Based on the illustration above, the researcher conduct a classroom 

action research by applying Guide O Rama strategy to improve students’ 

reading skill of the Eighth Graders of SMP Muhammadiyah 4 Metro In 

Academic Year Of 2019/2020”. 

B. Identification of the Study 

Based on background of study, the researcher have identified the 

students’ problems of the eighth grade of SMP Muhammadiyah 4 Metro, 

namely: 

1. The students have limited by using english vocabulary. 

2. The students have difficulties to comprehend a english text. 

3. The students do not have high motivation in reading subject. 

4. The students have low reading habit. 

C. Problem Limitation 

Based on identification of problem, focus and the identification of 

the researcher would like to limit the problem only to “The students have 

difficulties to comprehend a text”. And this researcher uses a Guide O 

Rama Strategy on reading skill of eighth graderat SMP Muhammadiyah 4 

Metro. 
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D. Problem Formulation 

After limiting research problems, the research formulation of 

research problems is as follows: 

“Can Guide O Rama Strategy improve reading skill of the Eighth 

Grade at SMP Muhammadiyah 4 Metro in the Academic Year of 

2019/2020?” 

E. Objective and Benefits of the Study 

1. Objective of the Study 

Based on the problem formulation above, the aim of this researcher is 

to determine whether Guide O Rama strategy improves Reading skill 

of the eighth graders of SMP Muhammadiyah 4 Metro in the academic 

year of 2019/2020. 

2. Benefits of the Study 

This research is expected to be useful for students, teachers, and for 

the next researches. The benefits of this research include: 

a. For the Students 

Through this research the reading ability of students can be better. 

In addition, by implementing Guide O Rama strategy students are 

easy to activate background knowledge, to determine the main 

ideas in a reading, to increase vocabulary, and to interact with the 

text so they can clarify their thoughts. 
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b. For the Teacher 

This research is expected to inspire English teachers in an effort to 

improve students' reading skills. With the implementation of the 

Guide O Rama strategy the teacher will find it easier to condition 

students to be more focused in the process of learning to read. In 

addition, in the application of the Guide O Rama strategy helps 

teachers to reduce saturation or habits in the process of learning to 

read. 

c. For the Researcher 

This research is expected to be a reference for the next researcher 

who seeks to improve reading skills. This research can be a 

guideline for future researchers, especially in the process of 

implementing the Guide O Rama in research reading. In addition, 

the results of this study are expected to be one of the strong 

evidences that the Insert strategy can improve students' Reading 

skill. 

F. Prior Research 

 This research will be carried out by considering some prior 

researches. The first prior research was conducted by Yutia Amri entitled 

“The Effect of Using Reading Guide O Rama Metacognitive Strategy on 

the Students’ Reading skill at the Senior High School Muhammadiyah 1 

Pekanbaru”. The aims of the first prior are of others: to find out whether 

there is a significant effect of using Reading Guide O Rama Metacognitive 
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Strategy on students’ comprehension in reading narrative text of the tenth 

grade at Senior High School Muhammadiyah 1 Pekanbaru. The researcher 

formulated the problems that would be answered by using the quantitative 

research. The type of research was a pre-experimental research, with one 

group pretest and one posttest design. The subject of this research was the 

tenth grade students at Senior High School Muhammadiyah 1 Pekanbaru. 

The researcher took two classes, experimental class and control class. 

There were 26 students as experimental class and 26 students as control 

class sample from 184 students of population after doing clustering sample 

randomly. In collecting the data, the researcher used multiple choices test.
2
 

The first prior research has similarities and differences with this 

research. The similarity between the first prior research and this study 

include the similarity of language skills studied and the learning strategies 

used. The strategy of teaching studied is reading skill. The teaching 

strategy is the Guide O Rama strategy. The difference between the first 

prior research with this study includes differences in samples and research 

methods. Samples from the first prior research are two classes, 

experimental class and control class. There were 26 students as 

experimental class and 26 students as control class sample from 184 

students of population after doing clustering sample randomly. While the 

sample of this study was eighth grade students of SMP Muhammadiyah 4 

                                                             
2
Yunita Amri, The Effect of Using Reading Guide O Rama Metacognitive Strategy on the 

Students’ Reading skill at the Senior High School Muhammadiyah 1 Pekanbaru, Undergraduated 

Thesis Paper, (Faculty of Education and Tecahing Training State Islamic University of Sultan 

Syarif Kasim Riau Pekanbaru: 2014), p. 61. 
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Metro. The first prior research method is a quasi-experimental research 

design. While the method of this research is classroom action research. 

The second prior research was conducted by Nasrin Khaki entitled 

“Improving Reading skill in a Foreign Language: Strategic Reader”. The 

aims of the second prior are of others: One way to help these students 

improve their reading skill is the instruction strategy. In the present study, 

the effects of two strategies, namely, summarizing and student-generated 

questions have been investigated. The second prior sample research was 

all female intermediate EFL students, between 14 and 39 years old. The 

research method used in the second prior research was A Quasy-

experimental research design. Results from the second prior research 

prove that the guide's strategy is very effective in teaching reading.
3
 

The second prior research has similarities and differences with this 

research. The similarity between the second prior research and this study 

include the similarity of language skills studied and the learning strategies 

used. The strategy of teaching studied is reading skill. The teaching 

strategy is the Guide O Rama strategy. The difference between the second 

prior research with this study includes differences in samples and research 

methods. Samples from the second prior research are all female 

intermediate EFL students, between 14 and 39 years old. While the sample 

of this study was eighth grade students of Muhammadiyah 4 metro junior 

high school. The second prior research method is a quasi-experimental 

                                                             
3
 Nasrin Khaki, “Improving Reading skill in a Foreign Language: Strategic Reader,” 

The Reading Matrix journal 4 no.2 (2014): 189. 
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research design. While the method of this research is classroom action 

research. 

The third prior research was conducted by John R. Readence and 

David Moore entitled “Differentiating Text Assignments In Contents 

Areas: Slicing The Task”. The aims of the third prior research are of 

others: to help students selectively process text. With this method, students 

are carefully directed to each bit of information which the teacher 

considers important. The third prior sample research is all students in 

classroom. This research method used in the third prior research is graphs, 

charts, pictures, etc. To express what might take hundreds or word. Result 

from the third prior research is Slicing reading assignments to a paragraph 

or section at a time might be appropriate for certain students to insure 

concept mastery.
4
 

The third prior research has similarities and differences with this 

research. The similarity between the third prior research and this study 

include the similarity of language skills studied and the learning strategies 

used. The strategy of teaching studied is reading. The teaching strategy is 

Guide O Rama strategy. The difference between the third prior research 

with this study includes difference in research method. The third prior 

research method is graphs, charts, pictures, etc. While the method of this 

research is classroom action research. 

                                                             
4
John R. Readence and David Moore, “Differentiating Text Assignments In Contents 

Areas: Slicing The Task”, Reading Horizons: A Journal of Literacy and Language Arts, Vol. 20 

(1980): 113. 
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CHAPTER II 

THEORETICAL REVIEW 

 

A. The Concept of Reading Skill 

1. The Definition of Reading  

Reading is one of the main skill that are needed by the students 

from elementary school up to university. By reading, the students are 

able to get a lot of knowledge and information based on what they 

read. So, without reading the students surely never know about all of 

the anything which happends either change in situation of education, 

economic, or necessary information that occurs. 

According to John S. Hedgcock Reading is a complex 

interaction of cognitive processes and strategies (used by the reader) 

and various types of information (contained in the text).
5
 In reading 

there is a process of interaction between the mind and what we are 

reading. Reading can also develop a thought that will be applied during 

the reading process. In this case it can be concluded that reading is a 

process of interaction between thoughts and types of information 

contained in the text. 

Moreover, Caroline T. Linse mentions that Reading is a set of 

skills that involves making sense and deriving meaning from the 

printed word. In order to read, we must be able to decode (soundout) 

                                                             
5
 John S. Hedgcock and Dana R. Ferris, Teaching Readers of English (New York: First 

Published, 2009), p. 49. 
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the printed words and also comprehend what we read.
6
 Its means, 

reading is a process to know a few words and integrate in to the 

meaning of words into sentences and reading structures. Therefore, 

after reading can conclude the meaning of the context itself. 

Next, Donna M. Scanlon mentions that Reading is a complex 

process that requires the analysis, coordination, and interpretation of a 

variety of sources of information.
7
 Reading by not using analysis and 

coordination can make the reader not understand what they are reading 

in the text. In reading, analyzing a reading is very important, it means 

that reading is the process of analyzing a reading. 

Reading is an active process which consists of recognition and 

comprehension skill. Reading is an important activity in life with 

which one can update his or her knowledge. Reading skill is in 

important tool for academic success.
8
 It can be concluded that reading 

is the propcess of recognizing and understanding a reading contained 

in the text. 

Reading is useful for other purpose too: any exposure to 

english (provided students understand it more or less) is a good thing 

for language students. At the very least, some of the language sticks in 

their minds as part of the process of language acquisition is likely to be 

                                                             
6
 Caroline T. Linse, Practical English Language Teaching: Young Learners (New York: 

McGraw-HillESL/ELT Publishers, 2005), p. 69. 
7
 Donna M. Scanlon, Kimberly L. Anderson, and Joan M. Sweeney, Early Intervention 

for Reading Difficulties (New York: The Guilford Press Publication, 2010), p. 9. 
8
M. F. Patel and Praveen M. Jain, English Language Teaching Method, Tools & 

Techniques  (Jaipur: Sunrise Publishers, 2008), p. 113. 
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even more successful.
9
 At least in a reading there are some words that 

students understand, so they know what the meaning of the part they 

are reading is. Besides reading is also useful for the process of 

understanding our minds. 

From the definition above it can be concluded that reading is a 

process of skill to obtain meaning from a word. Reading also gets a 

high contribution so that in reading we can find the purpose of the 

word or sentence we read. In reading we will also get an information 

contained in a reading. 

2. The Definition of Reading Skill 

Definitional component of reading skill which is stated by 

Perfetti as an individual’s standing on some reading assesment. The 

skill of reading is used by the reader to anticipate text information, 

selecting key information, organize and mentally summarize 

information, monitor comprehnsion, repair comprehension 

breakdowns, and match comprehension output to the reader goals. 

As we know that in English teaching-learning, we have to 

learn about four skills, they are writing skill, listening skill, reading 

skill, and speaking skill. After we know about reading we also have to 

learn about reading skill. According to Urquhart & Weir in liu reading 

skill can be described as “a cognitive ability which a person is able to 

                                                             
9
 Jeremy Harmer, How to Teach English (England: Pearson Education Limited, 1998), p. 

68. 
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use when interacting with texts”. Reading skill is how far the students 

ability to read and understand the text. 

Based on the definition above, it can be conclude that reading 

skill is a way to find key ideas in a text or reading. In reading skill we 

will focus on one particular part of what we read to get the essence of 

what we read. 

3. The Components of Reading  

Reading is a multifaceted skill that involves many components 

of language: Phonology (sound system of language), Semantics 

(meaning), Syntax (grammar) and Discourse (connected sentences). 

To be able to construct meaning from text, a child must have the 

ability to (a) accurately identify individual words in print, (b) read text 

fluently and (c) speedily comprehend what he or she reads. Fluency is 

important because it forms the bridge between word recognition and 

comprehension.
10

 

Reading skill as the process of simultaneously extracting and 

constructing meaning through interaction and involvement with 

written language. Comprehension entails four elements: 

a. The Reader 

To comprehend, a reader must have a wide range of capacitiesand 

abilities. These include cognitive capacities (e.g., attention, 

memory, critical analytic ability, inferencing, visualization 

                                                             
10

 M.S Thambirajah, Developmental Assessment of the School-Aged Child with 

Developmental Disabilities, A Clinician’s Guide (London and Philadelphia: Jessica 

KingsleyPublishers, 2011), p. 81. 
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ability), motivation (a purpose for reading, an interest in the 

content being read, self-efficacy as a reader), and various types of 

knowledge (vocabulary, domain and topic knowledge, linguistic 

and discourse knowledge, knowledge of specific comprehension 

strategies). Of course, the specific cognitive, motivational, and 

linguistic capacities and the knowledge base called on in any act 

of reading skill depend on the texts in use and the specific activity 

in which one is engaged. 

b. The Text 

The features of text have a large effect on comprehension. 

Comprehension does not occur by simply extracting meaning 

from text. During reading, the reader constructs different 

representations of the text that are important for comprehension. 

These representations include, for example, the surface code (the 

exact wording of the text), the text base (idea units representing 

the meaning), and a representation of the mental models 

embedded in the text. The proliferation of computers and 

electronic text has led us to broaden the definition of text to 

include electronic text and multimedia documents in addition to 

conventional print. Electronic text can present particular 

challenges to comprehension, such as dealing with the non-linear 

nature of hypertext, but it also offers the potential for supporting 

the comprehension of complex texts, for example, through 
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hyperlinks to definitions or translations of difficult words or to 

paraphrasing of complex sentences. 

c. The Activity  

During reading, the reader processes the text with regard to the 

purpose. Processing the text involves, beyond decoding, higher-

level linguistic and semantic processing and monitoring. Each 

process is more or less important in different types of reading, 

including skimming (getting only the gist of text) and studying 

(reading text with the intent of retaining the information for a 

period of time). 

d. The Context 

One important set of reading activities occurs in the context of 

instruction. Understanding how the reader’s purpose for reading 

and operations are shaped by instruction, and how short- and 

long-term consequences are influenced by instruction, constitutes 

a major issue within the research agenda we propose.
11

 

4. Reading Instruction 

A brief list of fundamentally incomprehensible aspects of reading 

instruction to which children may be exposed would include: 

a. The decomposition of spoken words to "sounds." The spoken 

word cat, in some contexts, can make sense, but the sounds 

/kuh/, /a/, /tub./ never do. 

                                                             
11

 Chaterine Snow, Chair, Reading for Understanding Toward an R&D Program in 

Reading skill(Santa Monica: RAND, 2002), p. 11. 
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b. The decomposition of written words to letters. The printed 

word cat, in some contexts, can make sense—when it refers to 

a real or imaginary animal with which children can 

meaningfully interact. But the letters c, a, and t are arbitrary 

visual symbols that have nothing to do with anything else in the 

child's life. 

c. The relating of letters to sounds. For a child who has no idea of 

reading to be told that some peculiar shapes called letters— 

which have no apparent function in the real world—are related 

to sounds that have no independent existence in the real world 

must be jabberwocky. 

d. Meaningless drills and exercises. There are so many candidates 

for this category, ranging from deciding which of three ducks is 

facing the wrong way to underlining silent letters in words, that 

I won't attempt to make a list. Children may learn to score high 

on repetitive and nonsensical tasks (especially if they happen to 

be competent readers), but such a specialized ability won't 

makereaders of them.
12
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 Frank Smith,Understanding Reading A psycholunguistics Analysis of Reading and 

Learning to Read (London: Lawrence Erlbaum Associates Publishers, 2004), p. 217. 
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5. Indicator of Reading  

William Grabe states that the indicators of reading skill skill are: 

a. The ability to skim to build appropiate anticipation for task 

demands. 

b. The ability to comprehend the text (main ideas and supporting 

information). 

c. The ability to connect sets of supporting information within an 

organizing frame in which all the parts fit together.
13

 

Next, Notice that this set of questions, based on a word passage, 

covers the comprehension of these features: main idea (topic), 

expressions/idioms/phrase in context, inference (implied detail), 

grammatical features, detail (scanning for a specifically stated detail), 

excluding facts not written (unstated details), supporting idea, and 

vocabulary in context.
14

 

From the indicator of reading skill above it can be concluded 

that the reading indicator is very important in one component of the 

reading that requires the reader to have the ability to read the text, as 

well as the ability to relate information in the reading. 
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 William Grabe, Reading in a Second Language , Moving from Theory to Practice (New 

York: Cambridge University Press, 2009) p. 13. 
14

H. Douglas Brown, Language Assessment Principles and Classroom Practice (United 

States of America: Pearson Education, 2004) p. 206. 
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6. Reading Assessment 

There are two forms of reading assessment, the first is to find 

out how well children are reading in order to help them improve 

(diagnosis). Diagnostic assessment is about giving feedback and 

assistance to learners. The second is to measure how much progress 

has been made. Both forms of assessment are needed for effective 

reading instruction. In beginning reading, assessment is normally done 

by listening to students reading aloud. Teachers assess word 

recognition and fluency in this way. Beyond this stage, assessment 

should focus primarily on text comprehension.
15

 

A second, related implication pertains to the assessment of 

comprehension skills. Just as television and other nonreading stories 

can be used to foster comprehension skills, they can be used to assess 

those skills. The findings of our research suggest three principles for 

assessing comprehension. First, comprehension skills develop early in 

a child’s life: Even 4-year-old children show the hallmarks of 

comprehension that define comprehension in much older, proficient 

readers. Second, comprehension profiles in young children for 

different media are highly related, sharing a common core. Third, the 

assessment of such comprehension skills should focus on multiple 

aspects of comprehension rather than a single aspect. In addition, it 

should include both quantity and quality of comprehension. For 
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Elizabeth B. Bernhardt et al., Teaching Reading (Switzerland: International BureauOf 

Education Publishers), p. 18. 
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example, in our research children watch television narratives and are 

asked to recall everything they remember from the stories. In addition, 

they answer questions aimed at different levels of inference-making 

related to the causal structure of the narrative.
16

 

Hempenstall has suggested that the purposes for assessment in 

reading include: 

a. Diagnosing particular areas of strength or weakness. 

b. Using the information for decisions about instruction. 

c. Measuring a child’s progress over a period of time. 

d. Comparing one child’s progress to that of his or her peers. 

e. Screening children for special assistance.
17

 

7. Measurement of Reading  

To know the achievement of reading should be measured use the 

assessment of reading, can be used namely: 

a. Pronominal Questions, Imperatives 

In pronominal questions, the students should beanswer the 

questions by writing some ideas from the text as their answer 

inline with the questions. The assessment depends on 

thecompleteness and accuracy of the students’ answer 

inthisquestion. In these questions, short answer is required and 

these forms of questions are called short answer questions. 

                                                             
16

 Danielle S. McNamara, Reading skill Strategies Theories, Interventions, and 

Technologies (London: Lawrence Erlbaum Associates Publishers, 2007), p. 38. 
17

 Peter  Westwood, Reading And Learning Difficultie: Approaches to Teaching and 

Assessment (Australian: Acer Press Publishers, 2001), p. 78. 
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b. True/False, Yes/No, Alternative Questions, Multiple-Choice 

In these questions form, the students do not make their own 

answer but they choose they answer which is available within the 

questions or instructions. In multiple-choice questions, it can ask 

about the details or general aspects of a text. Commonly, every 

question contains four choices and one of them is correct answer. 

c. Information Transfer 

To measure the students’ comprehension, the teacher can use 

incomplete information transfer diagrams in reading assessment. 

The learners read the text and fill in the diagram with short 

notes.
18

 

B. The Concept of Guide O Rama Strategy 

1. The Definition of Guide O Rama Strategy 

Reading Guide O Rama strategy is a teaching strategy in the 

form of written “prompts’ to students as a good way to read and think 

about a given reading selection.
19

 Guide O Rama is a strategy that can 

be used in teaching students in class or outside the classroom. This 

strategy is very helpful for students in the process of reading, 

understanding and finding ideas in a text. Guide O Rama also strongly 

supports the process of reading students in understanding reading. 
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I.S.P Nation, Teaching ESL/EFL., p. 77-79. 
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Katherine D. Wiesendanger defines the Guide O Rama presents 

a reading road map to aid in understanding content reading.
20

 The 

Guide O Rama presents a reading road map to aid in understanding 

content reading. This strategy helps students process the major points 

and concepts of a passage while they are reading.  

A Guide O Rama is a strategy that can be in the form of a series 

of questions that can lead students through the reading selection and 

indicate what information is important.
21

 This Guide O Rama is a 

student reading guide for the convenience of learning a text. This guide 

directs students to read through the paragraphs provided and aligns the 

questions in the paragraph. 

2. Procedure of Guide O Rama Strategy 

a. Determine the purpose for a spesific reading skill. The researcher 

explains the purpose of descriptive text. Then explore their 

background knowledge about it. 

b. Decide how you as an “expert” reader would approach this reading 

task. The researcher hands out the descriptive text to the students. 

c. Choose which parts of the text are important or unimportant to 

understand the purpose of the assignment. The researcher ask the 

students to read descriptive text. 

                                                             
20

Katherine D. Wiesendanger, Strategies For Literacy Education (Columbus), p. 94. 
21

Nasrin Khaki, “Improving Reading skill”., p. 189. 
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d. Decide, step-by-step, what reading behaviour students should use 

to understand the specific purpose of the reading assignment. The 

researcher encourages the students’ strategies into reading skill. 

e. Construct a reading Guide-O-Rama for students to use while 

reading the text selection. After ask student to apply their skill in 

reading a text, the researcher makes evaluation. 

3. Benefits of Guide O Rama Strategy 

The Guide O Rama is a teaching strategy that points out 

unimportant as well as important information and forward the reader 

about what to expect in class discussion. It may direct students to read 

portions of the material out of sequence, such as reading a final 

summary first. It may instruct students to read a short section of the 

assignment and then summarize the key points or facts.
22

 This strategy 

can also help students find a main idea or conclusion from what they 

are reading. 

The Guide O Rama strategy it helps students process the major 

points and concepts of a passage while they are reading. They are 

instructed to highlight significant ideas, ask questions, think about an 

idea, and write a response.
23

 They will also be given several questions 

related to each paragraph they read. 
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4. Implementation of Guide O Rama Strategy 

Step used in the strategey: 

a. Determine an overall purpose for reading a particular assignment. 

b. Select sections from the text that are essential to the purpose and 

that may cause confusion. 

c. Develop questions or informative statements to help the students 

understand the section of text. 

d. Present the guide to the students and explain its purpose as an 

adjunct to their text. Demonstrate the use of the guide by having 

the students work through a guide with you. 

e. After the students complete the Guide O Rama, have them discuss 

their answers. 

f. Display the class Guide O Rama in the classroom for future 

reference.
24

 

From the implementation above the researcher can be 

conclude the implementation in this strategy are: first, the researcher 

give the students a sheet of paper that contains a story consist of 

several paragraph. Second, each paragraph is inserted questions for 

students to answer the question, and the last is the questions given 

relate to the available paragraphs to make it easier for students to 

answer the questions. 
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C. Action Hypothesis 

The Action Hypothesis of this classroom action research is stated as 

follow: 

“Guide O Rama Strategy Can Improve Reading Skill of the Eighth 

Graders at SMP Muhammadiyah 4 Metro in the Academic Year of 

2019/2020”. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Variable and the Definition of Operational Variable 

1. Variable of the Research 

These variable research consists of dependent and independent 

variable. The dependent variable of this research is reading skill. While 

the independent variable of this research is Guide O Rama strategy. 

2. The Definition of Operational Variable 

According to Donald Ary variable is a construct or a 

characteristics that can take on different values or scores.
25

 The 

variable must be able to take on at least two values or scores. It means 

that a variables refers a characteristic of attribute of an individual or an 

organization that can be measured or observed. 

This research variable is defined as follow: 

a. Dependent Variable 

The dependent variable is that factor which is observed and 

measured to determine the effect of the independent variables. The 

dependent variable of this research is Reading Skill. The researcher 

will measure Reading Skill of the student by giving the reading 

skill questions. The test that use is multiple choice consist of 20 
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questions. There are some indicators that should be gain by 

students in this variable, they are: 

1) Identifying main idea of the text. 

2) Identifying meaning of word in the text. 

3) Identifying the purpose of the text.  

b. Independent Variable 

Independent variable is the variable which selected, 

manipulated, and measured by the researcher. Independent variable 

of this research is Guide O Rama strategy. These variables will be 

measured by observation sheet. There are some indicators that 

should be gain by students in this variable, they are: 

1) The students are able to complete the Guide O Rama Strategy. 

2) The students are able to discuss their answer. 

3) The students are able to display the class Guide O Rama in the 

descriptive text. 

B. Setting of the Research 

This research would be conducted at SMP Muhammadiyah 4 

Metro. The setting of the research is Jl. Dr.Sutomo, Purwoasri, Metro 

Utara, Metro. 

C. Subject of the Research 

The subject of this research is the eighth graders students of SMP 

Muhammadiyah 4 Metro. Researcher chooses them as a sample because 

most of the eighth graders students have problems in reading. 
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D. Procedure of the Research 

1. Classroom Action Research 

 This research uses the classroom action research. According to 

John W. Creswell action research is the most applied design and the 

most practical design. Action researchers explore a practical problem 

with an aim toward developing a solution to a problem.
26

 It means that 

with the existence of practical design aplicable will easy the researcher 

solve a problem that happened so can achive expected goals. 

 In addition, Jean McNiff and Jack Whitehead, asserts that 

Action research is a form of enquiry that enables practitioners 

everywhere to investigate and evaluate their work.
27

Therefore, with the 

action research all activities carried out can be directly evaluated 

without any obstacles whatsoever. Classroom action research here 

means an action taken by the teacher to monitor the learning process of 

students. 

 Meanwhile, Zina O’Leary explanation above, Action research 

is a cyclical process that takes shape as knowledge emerges. Cycles 

converge towards better situation understanding and improved action 

implementation; and are based in evaluative practice that alters 

between action and critical reflection. Action research can therefore be 

seen as an experiential learning approach to change. The goal is to 
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continuously refine methods, data, and interpretation in the light of the 

understanding developed in the earlier cycles.
28

 In action research must 

have integrated knowledge, where in the process of research the action 

must go through several cycles that have been arranged systematically. 

 Classroom action research (CAR) has various models but in 

this research the writer will use Kemmis and McTaggart research 

design. According to Kemmis and Taggart action research is dynamic 

and complementary process which consists of four essential phases 

such as planning, action, observation, and reflection.
29

 This phases can 

be seen by following figured: 

    

  

Cycle 1 

  

 

 

 

Cycle 2 
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Figure 1. Kemmis and Mc Taggart Model
30

 

This figure describes the sequence of the research which is 

precede by planning, following by action, observation, and reflection 

that implement in each cycle in spiral system. The acumption is if the 

determine outcame in the first cycle cannot be achive or there may be 

found new problem, so it will probably be continue and resive in the 

next cycle that have same phase on the first cycle. 

 In this case, the researcher will conduct classroom action 

research in the Eighth graders of SMP Muhammadiyah 4 Metro. The 

reason of why the researcher will conduct classroom action research 

because the researcher want to improve the reading skill of the eighth 

graders of SMP Muhammadiyah 4 Metro by using Guide O Rama 

strategy. 

2. The Steps in the Research 

a. The procedure of cycle 1 

1) Planning 

In cycle 1 the researcher carried out the planning stage by 

doing: 

a) Preparing lesson plan by considering the curriculum and 

syllabus that applies in the eighth graders. 

b) Preparing teaching materials related to reading skill 

descriptive text. 
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c) Preparing teaching media related to teaching reading using 

the Guide O Rama strategy. 

2) Acting 

At the acting stage the researcher will carry out the following 

learning activities: 

a) Pre-activity 

(1) Greeting students and ask them to pray. 

(2) Providing motivation to students to read English texts. 

b) While activity 

(1) Determining an overall purpose for reading a particular 

assignment. 

(2) Selecting sections from the text that are essential to the 

purpose and that may cause confusion. 

(3) Developing questions or informative statements to help 

the students understand the section of text. 

(4) Presenting the guide to the students and explain its 

purpose as an adjunct to their text. Demonstrate the use 

of the guide by having the students work through a 

guide with you. 

(5) After the students complete the Guide O Rama, have 

them discuss their answers. 

(6) Displaying the class Guide O Rama in the classroom for 

future reference. 
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c) Post activity 

Post activity in this research the researcher did the 

following: 

(1) Asking students to ask questions about material that is 

poorly understood. 

(2) Answering student’s questions. 

(3) Giving feedback to students. 

3) Observing 

In this phase, the researcher would conduct some activities as 

follows:  

a) The real teacher observers teaching learning activity in 

the classroom, such as class situation, teacher’s 

performance, and students’ response. 

b) Identifies the students’ achievement in learning writing 

ability by giving the test after CAR in cycle 1. 

c) The researcher calculates students’ improvement scores 

from test before CAR to test after CAR in cycle 1 

whether improving or not. 

4) Reflecting 

In the fourth phase, the research and the collaborator would 

discuss about the data that have been collected from all the 

activities from the acting phase until observing phase. In this 

phase, the research and the collaborator will also analyze the 
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teacher performance during teaching and learning process and 

the student’s activity worksheet to find out wheter the 

implementation of Guide O Rama Strategy run successful or 

unsuccessful by identifying strength and weakness. If there still 

found the problems the writer and collaborator will conduct the 

next cycle and use the collected data in cycle one as the 

reference by repairing all the problems or weaknesses in 

previous cycle. 

b. The procedure of cycle 2 

1) Re-Planning 

In the first phase, when the researcher finds the problem in 

the first cycle, the researcher will repair the problem in the next 

cycle. It will explain as a follow : 

a) The researcher analysis the reflection result to obtain the 

solving problem. 

b) The researcher revises  and prepare the lesson plan based 

on the problem appear in the previous cycle including 

learning procedure, media, and relevant material to be 

apply in acting phase. 

c) The researcher rearranges observation format and also 

reform the evaluation format to improve the plan indicators 

that have not been achieved yet in the previous cycle. 
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2) Acting 

In the secondphase of cycle two, the researcher applies the 

same steps in previous cycle, but the writer apply the revise 

plan such as lesson plan, material, and instrument for 

evaluation. The activities they are : 

a) Pre-activity 

(1) Greet students and ask them to pray. 

(2) Provide motivation to students to read English texts. 

b) While activity 

(1) Determine an overall purpose for reading a particular 

assignment. 

(2) Select sections from the text that are essential to the 

purpose and that may cause confusion. 

(3) Develop questions or informative statements to help the 

students understand the section of text. 

(4) Present the guide to the students and explain its purpose 

as an adjunct to their text. Demonstrate the use of the 

guide by having the students work through a guide with 

you. 

(5) After the students complete the Guide O Rama, have 

them discuss their answers. 

(6) Display the class Guide O Rama in the classroom for 

future reference. 



35 
 

c) Post activity 

Post activity in this research the researcher did the 

following: 

(1) Ask students to ask questions about material that is 

poorly understood. 

(2) Answer student’s questions. 

(3) Give feedback to students. 

3) Observing 

 In this phase, the researcher would conduct some activities as 

follows:  

a) The real teacher observers teaching learning activity in 

the classroom, such as class situation, teacher’s 

performance, and students’ response. 

b) Identifies the students’ achievement in learning writing 

ability by giving the test after CAR in cycle 1. 

c) The researcher calculates students’ improvement scores 

from test before CAR to test after CAR in cycle 1 

whether improving or not. 

4) Reflecting 

In the fourth phase, the researcher and the collaborator would 

discuss about the data that have been collected from all the 

activities from the acting phase until observing phase. In this 

phase, the researcher and the collaborator will also analyze the 
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teacher performance during teaching and learning process and 

the student’s activity worksheet to find out wheter the 

implementation of Guide O Rama Strategy run successful or 

unsuccessful by identyfing strength and weakness. If there still 

found the problems the writer and collaborator will conduct the 

next cycle and use the collected data in cycle one as the 

reference by repairing all the problems or weaknesses in 

previous cycle. 

E. Data Collection Technique 

In collecting data the writer will use the following steps: 

1. Test 

 Test is a set of stimuli presented to an individual in order to elicit 

responses on the basis of which a numerical score can be assigned.
31

 In 

this research, the tests was divided into two parts: pre-test and post-

test. First, pre-test is presented to the students before implementing 

guide o rama strategy to evaluate their skill at first. Second, post-test is 

presented to the students after they are taught reading skill by using 

guide o rama strategy to find out the improvement before and after 

giving treatment. The researcher make a comparison between both of 

the test, pre-test and post-test. 
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2. Observation  

 As the data collecting method that has specific characteristic 

those others. It means that data collecting method by using observation 

used if the research connected with human, work process, sign and if 

the respondents are not big enough. 

3. Documentation  

 Documentation is collection of various documents relevant to the 

research question which can include students’ reading worksheet, 

students record and profile, course overviews, lesson plans, classroom 

materials. 

 The researcher used the documentation method to get some 

information about: 

a. The history of SMP Muhammadiyah 4 Metro. 

b. The condition teachers and officials employes in SMP 

Muhammadiyah 4 Metro. 

c. The quantity of the students of SMP Muhammadiyah 4 Metro. 

d. Organization structure of SMP Muhammadiyah 4 Metro. 

e. Reading worksheet, course overviews and classroom materials of 

the students at SMP Muhammadiyah 4 Metro. 

4. Field Note 

 In this research, the researcher has use field note to focus on a 

particular issue or teaching behaviour over a period of time. Moreover, 

the researcher will take field note related to the classroom situation, 
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classroom management, classroom interaction between teacher and 

students or students with students and other. 

F. Data Collection Instrument 

1. Reading Skill Test 

 To identify the students’ reading skill of the eighth grade of SMP 

Muhammadiyah 4 Metro, the researcher will apply reading test. The 

test is measuring the ability of the students about the topic on reading 

subject. 

 The test consist of pre-test and post-test, of this research will be in 

the form of multiple choice test that ask the students to choose a 

correct answer. 

2. Observation Sheet 

 In this research the researcher observed directly what was 

happening during teaching learning process when the teacher 

implemented controlled composition technique in teaching vocabulary. 

The aspects that will be observed were of students’ activities and 

teacher performance. Observation sheet consists of several things such 

as:  

a. Interest in the opening of the class 

b. Check attendance list and students’ condition 

c. Responding to the teacher’squestions about the topic 

enthusiastically 

d. Following teacher’s instruction to work 
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e. Give the students’ worksheet actively 

f. Collect students’ worksheet to the teacher 

3. Documentation Sheet 

 It refers to the achieve data that helps the researcher to collect the 

needed data. The researcher utilizes the document related to the object 

research such as, as follows: 

a. Students’ Name List 

In the classroom action research students' name list is very 

necessary when doing research. In this case the researcher has 

noted several things, namely the names of students who are in the 

place of research. The researcher took the place to study at SMP 

Muhammadiyah 4 Metro where the number of students was very 

minimal. At SMP Muhammadiyah 4 Metro there are 3 classes 

namely classes 1, 2 and 3. Class 1 consists of 18 students, class 2 

consists of 15 students, and class 3 consists of 20 students. 

Whereas the sample we took was class 2 with a total of 15 students 

consisting of 3 women and 12 men. 

b. Teacher’s Name 

The number of teachers in SMP Muhammadiyah 4 Metro is 14 

people consisting of 9 male and 5 female. Each teacher has 

expertise in their fields such as mathematics, English, religion, 

Indonesian and others. 
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c. School History 

SMP Muhammadiyah 4 Metro is located on the street. Dr. 

Sutomo, Purwosari, Metro Utara, Metro which is 1500m from the 

market. Although SMP Muhammadiyah 4 has a private status, it 

does not lag behind other schools in the Purwosari area. 

SMP Muhammadiyah 4 Metro was established in 1984, which 

at that time was still part of Lampung Tengah before the territorial 

expansion. SMP Muhammadiyah 4 Metro stands on an area of 

3500m
2
 with a building area of 425.5m

2
. SMP Muhammadiyah 4 

Metro began operating in 1984. 

d. Structure of School Organization 

Structure of school organization in SMP Muhammadiyah 4 

Metro there are head master, deputy principals, secretaries, 

treasurers and other staff who are in the SMP Muhammadiyah 4 

Metro, where they work together to help one another in everything 

in order to create innovative schools. 

e. School Location Sketch 

SMP Muhammadiyah 4 Metro is located on the street. Dr. 

Sutomo, Purwosari, Metro Utara, Metro which is 1500m from the 

market. Although SMP Muhammadiyah 4 Metro has a private 

status, it does not lag behind other schools in the Purwosari area.  
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4. Field Note Sheet 

Field note sheet is an instrument to record all events that happen 

in connection with the actions of the teacher or researcher. This field 

note is useful for knowing the student's progress in the learning 

process. Field notes are used the data objectively which is not covered 

in the structured observation, such as student’s activity during 

implementing the action. 

In this study the research notes are very useful for researchers as 

an intermediary rool that researchers see, hear, feel in the context of 

data collection. Field notes were  prepared after observation and after 

conducting interviews with research subjects. This is to faciliatet the 

cultivation of the report because the data obtained will be easily 

forgotten by researchers. Field notes must be descriptive, given dates 

and times, and recorded by including basic information such as where 

information was obtained, who was present, physical environment 

settings, social interactions, and activities that occured. 

Here the researcher notes several things that will be examined 

such as, student performance, student activity, student attention when 

researchers start teaching, and their situation when the learning process 

takes place whether they are happy with the topic the researcher gives 

or vice versa. 
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G. Data Analysis Technique 

Data will be analysis by taking the average score of the pre-test and 

post-test in cycle 1 and cycle 2. In gaining in the class percentage which 

complete the minimum mastery criteria (MMC) 75, use the formula: 

P = 
 

 
      

Note: 

P = Class percentage 

F = Frequency 

N = Number of student
32

 

The formula to get the average score of pre-test and post-test: 

N

X
AD


  

Notes:  

AD      = Mean  

 X = The total number of students’ scores 

N       = Number of students
33

 

 

 

 

                                                             
32

 Anas Sudijono, Pengantar Statistik Pendidikan (Jakarta:PT. Raja GrafindoPersada, 

2009), p. 43. 
33

Yougesh Kumar Singh, Research Methodology and Statistics (New Delhi: Age 

International Publisher, 2006), p. 297. 
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H. Indicator of Success  

To know the gain of data, the researcher will analize the result of 

test by taking the averagescore of pre-test and post-test. Furthermore, the 

result must reach the minimum standard of reading skill in this class at 

least 75. If the mean of post-test has fulfilled at least 75, and 70% of the 

students has been complete, the researcher will not continue to the next 

cycle. 
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CHAPTER IV 

RESULT OF THE RESEARCH AND INTERPRETATION 

 

A. Result of the Research 

1. Description of the Research Location 

a. Description of SMP Muhammadiyah 4 Metro 

 SMP Muhammadiyah 4 Metro is located on the street. Dr. 

Sutomo, Purwosari, Metro Utara, Metro which is 1500
m

 from the 

market. Although SMP Muhammadiyah 4 has a private status, it 

does not lag behind other schools in the Purwosari area. 

 SMP Muhammadiyah 4 Metro was established in 1984, 

which at that time was still part of center Lampung  before the 

territorial expansion. SMP Muhammadiyah 4 Metro stands on an 

area of 3500m
2
 with a building area of 425.5m

2
. SMP 

Muhammadiyah 4 Metro began operating in. 

b. Vision and Mission of SMP Muhammadiyah 4 Metro 

1) Vision of School 

Achievement, morals, and environmental care. 

2) Mission of School 

a) Creating an situation of learning that is correct, enjoyable, 

communicative, responsive, and interactive. 
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b) Developing attitudes, religious behaviour and religious 

principles in the school environment and outside of the 

school. 

c) Developingthe educational facilities and infrastructure. 

d) Implementing the school culture that is conducive to 

achieve basic education goals. 

e) Carrying out activities and developing training or guidance 

for Science, Mathematics, English Olympics, subjects and 

art competitions. 

f) Carrying out activities and developing training in sports 

guidance, Scouting, Red Cross Teen, School Health. 

g) Carrying out activities and developing training or guidance 

on Islamic Spiritual. 

c. Purpose of School 

The objectives of organizing the Muhammadiyah 4 metro 

vocational junior high school are as follows: 

1) Producing graduates who are skilled, disciplined, 

knowledgeable and virtuous begin and are able to be 

independent and developing themselves in order to be ready to 

compete. 
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2) Producing the graduates who are virtuous, faithful and devoted. 

d. Motto 

"Skills, discipline, behaviour, and morality" 

e. The Condition of Teacher and Official Employers of SMP 

Muhammadiyah 4 Metro 

  The condition of teachers and the official employers in 

SMP Muhammadiyah 4 Metro, the numbers of teachers and 

official employers in SMP Muhammadiyah 4 Metro in the 

academic year of 2019/2020. 

Table 3 

The Condition Teacher of SMP Muhammadiyah 4 Metro 

No Name Position 

1 Agus Pujianto, S.Pd., M.Pd Headmaster 

2 Hadi Pranoto, S.T Vice of Public Relation 

3 M. Reza Rasyid, S.Pd Vice of Students 

4 Hadi Pranoto, S.T Vice of Curriculum 

5 Rusparmi  Vice of Infrastructure 

6 Surani, S.Pd   Head of Library 

7 Okta Efriansyah, S.Pd Head of Computer Lab 

8 Abidin, S.Pd Teacher 

9 Mislan Teacher 

10 Dian Verdiani, S.Pd Teacher 

11 Tri Widiati, S.Pd Teacher 

12 Suranto, S.Ag School Committee 
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Table 4 

The Condition Official Employers of SMP Muhammadiyah 4 Metro 

No The Subjetcs 

Educational 

Background 
Civil 

Cervant 

The 

Outstanding 

Teacher 

Total 

S1 S2 

1 Tarikh  - - - 1 - 

2 Prakarya  - - - 1 - 

3 Indonesian Language 1 - - 1 1 

4 Civics - - - 1 - 

5 Penjas/Orkes 1 - 1 - 1 

6 Art  and Culture 1 - 1 - 1 

7 Mathematics 1 - 1 1 1 

8 English Language 1 - - 1 1 

9 Science 1 - - 1 1 

10 Social Sciences 1 - - 1 1 

11 Arabic Language  - - 1 - 

12 Kemuhammadiyanan 1 - - 1 1 

13 Aqidah akhlak - - - 1 - 

14 Fiqih  1 - - 1 1 

15 Lampung Language 1 - - 1 1 

Total 10 - 3 13 10 
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f. The condition of Building and The Sketch of SMP 

Muhammadiyah 4 Metro 

To support teaching and learning process, SMP 

Muhammadiyah 4 Metro has many buildings and other supporting 

facilities. These buildings and facilities can be seen as follow: 

1) Facilities and Infrastructure 

a) The build convering 1500 M 

b) The principal’s office 

c) The vise of principal’s office  

d) The room of expertise program 

e) The room of administration 

f) The room of teacher 

g) The student’s organization space (IPM) 

h) The conseling room (BK)  

i) The school health unit room (UKS) 

j) Library  

k) Mosque 
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2) The Sketch Location of Junior High SchoolMuhammadiyah 4 

Metro was illustrated as follow: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Documentation of  Junior High School Muhammadiyah 4 Metro 

on January 2020 

Figure 1 

The Sketch Location of SMP Muhammadiyah 4 Metro 
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g. The Quantity Students of SMP Muhammadiyah 4 Metro 

The quantity students of SMP Muhammadiyah 4 Metro that 

is identified, as follows: 

Table 5 

The Students’ Quantity of SMP Muhammadiyah 4 Metro 

in the Academic Year of 2019/2020 

No Class Total 

1 VII 20 

2 VIII 15 

3 IX 17 

Total 52 

 

2. Description of the Research Data 

The researcher used classroom action research. It was conducted in 

two cycles including of cycle I and cycle II. Each cycle consists of two 

meetings. Each meeting takes 2 x 45 minutes. Each cycle includes of 

planning, action, observation and reflection. In this research, the 

researcher is as an English teacher and Mr. abidin, S. Pd as the 

collaborator. 

a. Pre-test activity 

The researcher conducted the pre-test on January 27, 2020 

at 2x45. All the students have already prepared when the teaching 

time came. The researcher greeted the students. The researcher 

told the students that the researcher would conduct the research in 

their class in order to know their reading skill before doing the 
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action of the classroom action research. The pre-test was 

administrated to the students to be finished individually. The kind 

of test was multiple choice tests. Then, the students’ pre-test 

result is illustrated on the table below:  

Table 6 

Students’ Pre-test Score 

NO NAME SCORE CATEGORY  

1 AN 53 INCOMPLETE 

2 DNA 27 INCOMPLETE 

3 DEA  43 INCOMPLETE 

4 FF  80 COMPLETE 

5 GTR  33 INCOMPLETE 

6 JSP           40 INCOMPLETE 

7 MRB 40 INCOMPLETE 

8 RABS 50 INCOMPLETE 

9 RWS  80 COMPLETE 

10 RM 37 INCOMPLETE 

11 RFM 80 COMPLETE 

12 RR 57 INCOMPLETE 

13 TMD 33 INCOMPLETE 

14 USP  80 COMPLETE 

15 YRA 43 INCOMPLETE 

Total 776  

Average  51.73  

High Score 80  

Low Score 27  

Source: The result score of reading pre-test of the eighth graders 

of SMP Muhammadiyah 4 Metro  January 27, 2020. 

 



52 
 

Table 7 

Frequency of students’ score in Pre-test 

No  Grade  Frequency  Percentage  Explanation  

1 ≥ 75 4 30% Complete  

2 ≤ 75 11 70% Incomplete  

Total  15 100%  

Source: The result score of reading pre-test of the eighth graders 

of SMP Muhammadiyah 4 Metro  January 27, 2020. 

 

 

Figure 2 

The Percentage of the Students’ Score in Pre-test 

 

Based on the data above, it could be inferred that 11 

students (70%) were not successful and 4 other students (30%) 

were successful. The successful students were those who got the 

minimum mastery criteria of English subject at SMP 

Muhammadiyah 4 Metro  at least 75. The successful students were 

fewer than those unsuccessful students. From the pre-test result, 

the researcher got the average score 51.73 in the pre-test. 

Therefore, the researcher used Guide O Rama Strategy to Improve 

students’ reading skill. 
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b. Cycle 1 

1) Planning 

In the planning stage, the researcher and the 

collaborator prepared several things related to the teaching 

and learning process such as: prepared the lesson plan, made 

the instrument that would be examined as post-test in the 

cycle I, prepared the material, made the observation sheet of 

the students’ activity, identified the problem and found the 

causes of problem at the beginning and the end of learning 

activities. The researcher also planned to give evaluation to 

measure the students’ mastery on the given materials. 

2) Acting  

a) The first meeting 

The first meeting was conducted on January 29, 

2020 at 2x45 followed by 15 students. The meeting was 

started by praying, greeting and checking the attendance 

list and asking the condition of the students. 

Afterwards, the researcher gave the material of 

descriptive text. 

In this stage, the condition of the class was 

effective because the collaborator handed the researcher 

to make sure the students’ effectiveness before the 

researcher was doing research in the class. It showed 
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that most of students gave their full nice attention to the 

researcher when the study time came 

At the beginning of teaching learning process, the 

researcher asked to the students about descriptive text. 

Some of the students forgot and just a little of them 

have known the definition about descriptive text. 

Secondly, the researcher explained about definition, 

generic structure and social function of descriptive text. 

After that, the researcher gave example of descriptive 

text. 

Afterward, the researcher instructed the students to 

write what the researcher write in the blackboard and 

give students examples of texts that contain descriptive 

text and questions and relate to the application of guide 

o rama strategy. The students begin to read the texts 

that have been given by researchers. The tittle of this 

texts is “My Cat”. Students must understand the text. 

Then students must decide and answer the questions in 

the text. After finishing answering questions in the text, 

the researcher asks students to submit them to the 

researcher. 
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b) The second meeting 

The second meeting was conducted on February 3, 

2020 at 2x45 followed by 15 students. The meeting was 

started by praying, greeting and checking the attendance 

list and asking the condition of the students. The 

activity continues by providing some further 

explanation about descriptive texts and how to apply the 

guide rama strategy for understanding. Then, at the end 

of this meeting the researcher took the first post-test 

cycle with similar tasks in the previous pre-test. This 

type of test is a multiple choice consisting of 30 

questions. Student test results on post-test 1 are better 

than the tests in the previous pre-test. 

3) Observing 

In the observations of researchers, collaborators 

observe student activities. Researchers as teachers provide 

descriptive text using the guide rama strategy.  

While care is being carried out, student activities during 

the learning process are also carried out by the observer. 

Students who are active in the discussion will get points by 

checking it on the meeting sheet for meeting 1 and meeting 2. 

The result of the students’ learning activities should be seen 

as follow: 



56 
 

Table 8 

The Observation of Students’ Learning Activity in Cycle I 

No Name 
The Students’ Activity 

1 2 3 4 

1 AN √ √ √ - 

2 DNA         √ √ -      √ 

3 DEA √       √ √       - 

4 FF √       √        - √ 

5 GTR         -       √       √       √ 

6 JSP        √       √ √ √ 

7 MRB        √       √       -        - 

8 RABS  -       -       √       √ 

9 RWS √      √       √ - 

10 RM       √      √ -       √ 

11 FRM       √      √        -       - 

12 RR       √      √       √       √ 

13 TMD       √      √       √       √ 

14 USJ       -      √        -       √ 

15 YRA       √ -       √       √ 

Total 12 13 9 10 

Percentage  80% 86.7% 60% 67.7% 

 

Note: Tick (√) for each positive activity  

1) The students pay attention the teacher’s explanation about 

descriptive text using Guide O Rama Strategy. 

2) The students are able to complete the Guide O Rama Strategy. 

3) The students are able to discuss their answer. 
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4) The students are able to display the class Guide O Rama in a 

descriptive text. 

Table 9 

The Frequency Students’ Activities in Cycle I 

No 
Students 

Activities 

Frequency 

Total 

Percentage 

Total 
Active 

Not 

active 
Active 

Not 

active 

1 

The students pay 

attention the 

teacher’s 

explanation about 

descriptive text 

using Guide O 

Rama Strategy. 

12 3 15 80% 20% 100% 

2 

The students are 

able to complete 

the Guide O 

Rama Stratgey. 

13 2 15 86.7% 13.7% 100% 

3 

The students are 

able to discuss 

their answer. 

9 6 15 60% 40% 100% 

4 

The students are 

able to display the 

class Guide O 

Rama Strategy. 

 

10 5 15 67.7% 33.3% 100% 

Source: The students’ activity of the eighth graders of SMP Muhammadiyah 4 

Metro on February, 2020. 
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Figure 3 

The Percentage of Students Activities in Cycle I 

 

The table above showed that not all the students’ active in 

learning process. There were 12 students  (80%) who are able to 

comprehend the reading text, 13 students (73.3%) who are able to 

complete the Guide O Rama Strategy, 9 students (60%) who are 

able to discuss their answer, and 10 students (67.7%) who are 

able to display the Guide O Rama Strategy. 

4) Reflecting 

From the result observation learning process in cycle 1, 

it could be concluded that in the learning process has not 

achieved Minimum Mastery Criteria  (MMC) of the research 

yet. At the end of this cycle, the researcher analyzed and 

calculated all the processes like students’ pre-test score and 

the result of students’ post-test I score. Wednesday, February, 
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5 2020 the researcher gave post-test of cycle 1 with similar 

task on pre-test before. Kinds of the test were multiple 

choices which consist of 30 question. The result of the 

students’ test in post-test I was better than test in pre-test 

before. 

Table 10 

The Students’ Score in Post-test 1 

NO NAME SCORE CATEGORY  

1 AN 80 COMPLETE 

2 DNA 50 INCOMPLETE 

3 DEA  80 COMPLETE 

4 FF  83 COMPLETE 

5 GTR  50 INCOMPLETE 

6 JSP           60 INCOMPLETE 

7 MRB 67 INCOMPLETE 

8 RABS 80 COMPLETE 

9 RWS  83 COMPLETE 

10 RM 60 INCOMPLETE 

11 RFM 83 COMPLETE 

12 RR 80 COMPLETE 

13 TMD 73 INCOMPLETE 

14 USP  87 COMPLETE 

15 YRA 77 COMPLETE 

Total 1093  

Average  72.86  

High Score 87  

Low Score 50  

Source: The result score of reading pre-test of the eighth 

graders of SMP Muhammadiyah 4 Metro  February 5, 2020. 
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Table 11 

Frequency of students’ score in Post-test 1 

No  Grade  Frequency  Percentage  Explanation  

1 ≥ 75 9 60% Complete  

2 ≤ 75 6 40% Incomplete  

Total  15 100%  

Source: The result score of reading pre-test of the eighth 

graders of SMP Muhammadiyah 4 Metro  January 5, 2020. 

 

 

Figure 4 

The Percentage of the Students’ Score in Post-test 1 
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60,00% 

40,00% 

0,00%

10,00%

20,00%

30,00%

40,00%

50,00%

60,00%

70,00%

> 75 < 75

Post-test 1 

Post-test 1



61 
 

The comparison between post-test score and post-test I 

score was as follows: 

Table 12 

The Comparison between Pre-Test and Post-Test I Score in Cycle I 

No Name Pre-Test 

Score 

Post-Test I 

Score 

Improving Explanation  

1 AN 53 80 27 Improve 

2 DNA 27 50 33 Improve 

3 DEA 43 80 37 Improve 

4 FF 80 83 3 Improve 

5 GTR 33 50 17 Improve 

6 JSP 40 60 20 Improve 

7 MRB 40 67 27 Improve 

8 RABS 50 80 30 Improve 

9 RWS 80 83 3 Improve 

10 RM 37 60 23 Improve 

11 FRM 80 83 3 Improve 

12 RR 57 80 23 Improve 

13 TMD 33 73 40 Improve 

14 USJ 80 87 7 Improve 

15 YRA 43 77 34 Improve 

Total 795 1093 327  

Average 53.00 72.86 21.80  
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Table 13 

The Comparison of Students’ Pre-Test and Post-Test I in Cycle I 

Interval Pre-Test Post-Test I Explanation 

≥75 4 9 Complete 

≤75 11 6 Incomplete 

Total 15 15  

 

Then, the graph of comparison students reading skill pre-

test and post-test I score in cycle I could be seen as follow: 

 

 

Figure 5 

The Comparison of Percentage of the Students’ Completeness 

Score in Pre-test and post-test I 
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researcher got the average of 53.00, so the result was unsatisfied. 

Meanwhile, based on the graphic of pot-test 1, it could be seen that 

9 students (60%) got score up to the standard and 6 students (40%) 

got score less than the standard. From the post-test 1 result, the 

researcher got the average of 72.86. It was higher than the result of 

pre-test. The criterion of students who were successful in mastering 

the material should get minimum mastery criteria, at least 75. 

Learning process was said successful when 70% students got grade 

≥ 75. The fact showed that the result was unsalted feed.  

c. Cycle II 

The action in the cycle I was not successful enough, the cycle 

must be continued to cycle II. Cycle II was used to repair the 

weakness in the cycle I. the steps of the cycle II as follows: 

1) Planning 

Based on the activities in the cycle I, the process at cycle II 

was focused on the problem that appeared on cycle I. Then, the 

researcher and collaborator planned to give the material for 

students in reading skill by using Guide O Rama Strategy. 

The researcher and collaborator prepared the lesson plan, 

material and observation sheet of the students’ activities. The 

researcher also planned to give evaluation to measure the 

students’ mastery on the given materials.  
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2) Acting 

a) The first meeting 

The description of the teaching and learning process of 

cycle II was not different from the previous cycle. In each 

treatment, the researcher tried to make the students more 

active. 

The first meeting was conducted on February 10, 2020 at 

2x45 followed by 15 students. The meeting was started by 

praying, greeting and checking the attendance list and asking 

the condition of the students. The researcher continued the 

material in the last meeting. The researcher as a teacher 

explained the material about descriptive text to the students 

entitle “my friend”. After that, the researcher give the 

students a paper entitled “my friend”. After the researcher 

give the students a paper about the text, the researcher ask the 

students to read of the text. And then after some minute the 

researcher asked to the students “what is the text about?” and 

some students answer “the text is about my friend”, and then 

the researcher ask to the students  “what kind of the text?”and 

“what is the generic structure of the text?” and some students 

answer the question of the researcher “the text is about 

descriptive text”. Next the researcher ask to the student in 

front of the class to give the example describe what they 
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want, and some students come forward and do as instructed 

by the researcher. After the students describe about 

something, the researcher give the students some questions 

related to the paper that have been provided. After the 

students finished answer the question, the researcher ask 

students to collect the paper provoded. 

In the end of meeting, the teacher closed the meeting and 

gave motivation to the students to study hard and try to read 

more in order to their got good scores especially in English 

subject.  

b) The second meeting 

The second meeting was conducted on February 12, 

2020 at 2x45 followed by 15 students. This meeting used to 

post test II at the end of cycle II, after the students given the 

action. After giving the treatment twice in cycle II, the 

researcher gave post-test to the students. The test was 

multiple choices. There were 30 questions. It was same type 

with the first cycle but different questions. In this meeting the 

researcher ask again about “what lesson yesterday has been 

learned?” almost all of the students could answer well. Next 

the researcher resume again about the next material entitle 

“my pet”. The researcher ask the student “do you have pets at 

home?” and “what pet do you like?”. Someone answered 
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“cat, bird, rabbit and other”. And then the researcher ask the 

student, “waww amazing pets you like”. Next the researcher 

ask one student describe about the pets they like. After that 

the researcher give a paper which contains some descriptive 

text in which there are several questions related to the text 

and implements the strategy that is being used by the 

researcher. After the sudents answer the question, the 

researcher ask to submit paper that has been done to be 

collected.  

In addition, in the last meeting the researcher would like 

to thank them for their participation as long as the researcher 

enters the classroom, and motivates students to be 

enthusiastic about learning and keep learning so that they can 

improves their knowledge and insight and make them like 

learning.Result of post-test II could be seen on the table 

below: 

3) Observing 

In this step, the researcher presented the material by Guide O 

Rama Strategy. In learning process, there were also four 

indicators used to know the students’ activities like in learning 

process previously. 
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Based on the result of the observation sheet in cycle II, the 

researcher indicated that learning process in cycle II was 

successful. The result score of students’ learning activities 

observation, as follow: 

Table 14 

The Result of Students’ Activity in Cycle II 

No Name 
The Students’ Activity 

1 2 3 4 

1 AN - √ √ - 

2 DNA √ √ √      √ 

3 DEA √      √ √      √ 

4 FF √ √       √ √ 

5 GTR      √      √       -       √ 

6 JSP      √ √ √ √ 

7 MRB      √      √       √       √ 

8 RABS      √      √       √       √ 

9 RWS      √      √       √ - 

10 RM      √      √ √       √ 

11 FRM       √      √       √       √ 

12 RR       √      √       √       √ 

13 TMD       √      √       √       √ 

14 USJ       -      √        -       √ 

15 YRA       √ -       √       √ 

Total 13 14 13 13 

Percentage  86.7% 93.3% 86.7% 86.7% 
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Note: Tick (√) for each positive activity  

1) The students pay attention the teacher’s explanation about 

descriptive text using Guide O Rama Strategy. 

2) The students are able to complete the Guide O Rama 

Strategy. 

3) The students are able to discuss their answer. 

4) The students are able to display the class Guide O Rama in a 

descriptive text. 

Table 15 

The Frequency Students’ Activities in Cycle II 

No 
Students 

Activities 

Frequency 

Total 

Percentage 

Total 
Active 

Not 

active 
Active 

Not 

active 

1 

The students pay 

attention the 

teacher’s 

explanation about 

descriptive text 

using Guide O 

Rama Strategy. 

13 2 15 86.7% 13.3% 100% 

2 

The students are 

able to complete 

the Guide O 

Rama Stratgey. 

14 1 15 93.3% 6.7% 100% 

3 

The students are 

able to discuss 

their answer. 

13 2 15 86.7% 13.3% 100% 
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4 

The students are 

able to display the 

class Guide O 

Rama Strategy. 

 

13 2 15 86.7% 13.3% 100% 

Source: The students’ activity of the eighth graders of SMP Muhammadiyah 4 

Metro on February, 2020 

 

 

Figure 6 

The Percentage of Students Reading Skill in Cycle II 

 

The table above showed that the students’ activity in cycle II was 

improve. The students pay attention the teacher’s explanation about 

descriptive text used Guide O Rama Strategy 86.7%, then, the student are 

able to complete the Guide O Rama Strategy 93.3%, the students are abale 

to discuss their answer 86.7% and the last the students are able to display 

the class Guide O Rama in a descriptive text 86.7%. Based on the result 

above, the researcher indicated that learning process in cycle II was 

successful because the students’ activity got percentage >70%. 
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4) Reflecting 

From the result of learning process in cycle II the researcher 

analyzed that generally by using Guide O Rama Strategy, the students 

reading skill would improve. 

At the end of this cycle, the researcher and the collaborator 

analyzed and calculated all the processes like student’s post-test II 

score. Furthermore, on February, 17 2020, the researcher gave post-

test of cycle II with smilar task on post-test before. Kinds of the test 

were multiple choices which consist of 30 question. The result of the 

students’ test in post-test II was better than test in post-test before. 

Table 16 

The Students’ Score of Post-Test II 

NO NAME SCORE CATEGORY  

1 AN 87 COMPLETE 

2 DNA 67 INCOMPLETE 

3 DEA  83 COMPLETE 

4 FF  90 COMPLETE 

5 GTR  70 INCOMPLETE 

6 JSP           80 COMPLETE 

7 MRB 87 COMPLETE 

8 RABS 90 COMPLETE 

9 RWS  90 COMPLETE 

10 RM 87 COMPLETE 

11 RFM 93 COMPLETE 

12 RR 83 COMPLETE 

13 TMD 80 COMPLETE 

14 USP  93 COMPLETE 
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15 YRA 90 COMPLETE 

Total 1270  

Average  84.7  

High Score 90  

Low Score 67  

Source: The result score of reading Post-test II of the eighth graders of 

SMP Muhammadiyah 4 Metro February 17, 2020. 

 

Table 17 

Frequency of students’ score in Post-test II 

No  Grade  Frequency  Percentage  Explanation  

1 ≥ 75 13 87% Complete  

2 ≤ 75 2 13% Incomplete  

Total  15 100%  

Source: The result score of reading Post-test II of the eighth graders of 

SMP Muhammadiyah 4 Metro  January 17, 2020. 

 

 

Figure 7 

The Percentage of the Students’ Score in Post-test II 
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Based on the result above, it could be inferred that 13 students 

(87%) were successful and 2 other students (13%) were not successful. 

From the result of post-test II, the researcher got the average of 84.7. It 

was higher than post-test I in cycle I. 

The comparison between students score in post-test Iand post-testII 

could be compared on the following table. 

Table 18 

The Comparison between score in Post-test 1 and Post-test II 

No Name Post-test 1 

Score 

Post-test II 

Score 

Improving Explanation  

1 AN 80 87 7 Improve 

2 DNA 50 67 17 Improve 

3 DEA 80 83 3 Improve 

4 FF 83 90 7 Improve 

5 GTR 50 70 20 Improve 

6 JSP 60 80 20 Improve 

7 MRB 67 87 20 Improve 

8 RABS 80 90 10 Improve 

9 RWS 83 90 7 Improve 

10 RM 60 87 27 Improve 

11 FRM 83 93 10 Improve 

12 RR 80 83 3 Improve 

13 TMD 73 80 7 Improve 

14 USJ 87 93 6 Improve 

15 YRA 77 90 13 Improve 

Total 1093 1270 177  

Average 72.8 84.7 11.8  
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Table 19 

The Comparison of Students’ Score in Post-test I and Post-Test II 

Interval Post-Test I Post-Test II 

≥ 75 9 13 

≤ 75 6 2 

Total 15 15 

 

Then, the graph of students reading skill post-test I and post-test II 

score in cycle II could be seen as follow: 

 

Figure 8 

The Percentage of Comparison of Students’ score in 

Post-test I and Post-test II 

 

From the table above, it could be seen that the grade of the students 

in post-test II was various. It could be inferred that 13 students (86.7%) 

were successful and 2 other students (13.3%) were not successful. From 

the post-test II results, the researcher got the average of 84.4.7%. It was 
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higher than post-test I in cycle I. It means that the indicator of success of 

this research had been achieved that was >70% students gotscore 68. It 

indicated that the students’ reading skill was increased. 

Regarding to the result above, it could be inferred that this 

Classroom Action Research (CAR). It was successful and it would not be 

continue in the next cycle because of the learning process and the product 

of learning entirely passed the indicators of success. It means that Guide O 

Rama Strategy improve the students’ reading skill. 

B. Discussion  

Reading would be easier to understanding when it is supported by 

the appropriate teaching strategy because the lesson will take more 

concrete for students and the students have to complete understanding. 

During the research, the researcher observed that the students were 

enthusiastic to attention from teacher explanation in learning process. 

The researcher assumes that teaching reading skill by using Guide 

O Rama Strategy can improve students’ reading skill. Guide O Rama 

Strategy is a strategy that help the students can find the point of the the 

text and can answer the question of the text. 

1. The Results of Students Learning 

a. Results of students score in Pre-Test 

In this phase, the researcher presented the pre- test to 

measure the studentsability before implementing the treatment. The 

researcher obtained the data through test in the from of multiple 
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choice which completed for 60 minutes. It was done on January 27, 

2019. From the result of pre-test showed that most of the students 

got difficult for doing the test. Based on pre-test result, it could be 

inferred that 12 students (80%) were not successful and 3 students 

(20%) were successful. The successful students were those who got 

the minimum mastery criteria at SMP Muhammadiyah 4 Metro at 

least 75. 

b. Result of Students score in Post- Test 1 

In this research, to know the students reading skill after 

implementing the treatment the researcher conducted the post- test 

I. It was done on February 5, 2019. Based on the result of pot-test 

1, it could be seen that 9 students (60%) got score up to the 

standard and 6 students (40%) got score less than the standard. It 

was higher than the result of pre-test. The criterion of students who 

were successful in mastering the material should get minimum 

mastery criteria, at least 75. Learning process was said successful 

when 70% students got grade ≥ 75. The fact showed that the result 

was unsatisfied.   

c. Result of Students’ score in Post- Test II 

In this phase, the researcher continued to cycle II because 

the score of post-test 1 in cycle 1 did not fulfilled the MMC yet 

that was only 60% passed the MMC. The researcher presented the 

post- test II to measure the students’ ability after implementing the 
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treatment. The researcher obtained the data through test in the form 

of multiple choice test which completed for 45 minutes. It could be 

seen that the grade of the students in post-test II was various. It 

could be inferred that 13 students (87%) were successful and 2 

other students (13%) were not successful. From the post-test 2 

results, the researcher got the average score is 74.7 It was higher 

than post-test 1 in cycle I. It means that the indicator of success of 

this research had been achieved that was > 70% students got grade 

75. It indicated that the students’ reading skill was improved. 

d. Comparison of Grade in Pre-Test, Post-Test I in cycle I, and 

Post-Test II in Cycle II 

English learning process was successfully in cycle I but the 

students’ average score was low. While the score of the students in 

post-test I was higher than pre-test. Moreover, in cycle II, the 

students’ average score was higher than cycle I. the following was 

the table of illustration score in cycle I and cycle II. 

Table 20 

The Comparison of Reading Skill of 

Pre-Test, Post-Test I in Cycle I and Post-Test II in Cycle II 

No 
Grade 

Pre-Test Post-Test I Post-Test II 

1. 53 80 87 

2. 27 50 67 

3. 43 80 83 

4. 80 83 90 
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5. 33 50 70 

6. 40 60 80 

7. 40 67 87 

8. 50 80 90 

9. 80 83 90 

10. 37 60 87 

11. 80 83 93 

12. 57 80 83 

13. 33 73 80 

14. 80 87 93 

15. 43 77 90 

Total  795 1093 1270 

Average  53.0 72.8 84.6 

 

Table 21 

The Comparison of Students’ Pre-Test, Post-Test I Grade 

in Cycle I and Post-Test II Grade in Cycle II 

Interval Pre-Test Post-Test I Post-Test II Explanation 

≥ 75 4 9 13 Complete 

≤ 75 11 6 2 Incomplete 

Total 15 15 15  

 

Based on the result of the pre-test, post-test I and post-test II, it was 

know that there was a positive significant increasing of the students’ score. 

Based on the result of the pre-test, post-test I and post-test II, it was know 

that there was a positive significant increasing of the students’ score. It 

could be seen from the students get score 75 from 4 to 9 became 13. The 

average score from 53.0 to 72.8 became 84.7. Therefore, the researcher 
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conclude that the research was successful because the indicator of success in 

this research had been achieved. 

The researcher show the graph of the result of pre-test, post-test I 

and post-test II, as follow: 

 

Figure 9 

The Comparison Grade of Students Reading Skill 

in Pre-Test, Post-Test I in Cycle I, and Post-Test II in Cycle II 

 

Based on the graph above, it could be inferred that Guide O Rama 

Strategy could improve the students’ reading skill. It is supported by 

improving score of the students from pre-test to post-test I and from post-

test I to post-test II.The improving students from pre-test to post-test I is 9 

students, from post-test I to post-test II is 13 students. 
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2. The Result of Students’ Learning Activities in Cycle I and Cycle II  

The students’ learning activities data was gotten from the whole 

students’ learning activities on observation sheet. The table 

improvement is as follows: 

Table 22 

The Percentage of Students Activities in Cycle I and Cycle II 

No 
Students’  

Activities 

Cycle I Cycle II 
Increasing 

F Percentage F Percentage 

1 

The students pay 

attention the 

teacher’s explanation 

about descriptive 

text using Guide O 

Rama Strategy. 

12 80.0% 13 86.7% 6.7% 

2 

The students are able 

to complete the 

Guide O Rama 

Stratgey. 

13 86.7% 14 93.3% 6.6% 

3 

The students are able 

to discuss their 

answer. 

9 60.0% 13 86.7% 26.7% 

4 

The students are able 

to display the class 

Guide O Rama 

Strategy. 

 

10 67.7% 13 86.7% 19% 
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Figure 10 

Figure of Learning Activity in Cycle I and Cycle II 

 

Based on the data had gotten, it can be explained as follow: 

a) The students pay attention the teacher’s explanation about 

descriptive text using Guide O Rama Strategy.  

The students’ comprehend the reading text from the first 

meeting to the next meeting improve. In cycle I it was only 80.0% 

and in cycle II was 86.7%, it is improve 6.7%.  

b) The students are able to complete the Guide O Rama Strategy. 

The students are able to complete the Guide O Rama 

strategy was improved from the first meeting to next meeting. Its 

showed when the teacher gave the question to the students, they 

were brave to answer although not all the question could be 

answered well. For this activity was improved 86.7% from cycle 1 

and 93.3% cycle II, its improve 6.6%. 
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c) The students are able to discuss their answer. 

The students are active and discuss in class about descriptive text 

improved. It could be seen on the cycle 1 60.0% and cycle II also 

86.7%, it improve 26.7%. 

d) The students are able to display the class Guide O Rama Strategy. 

The students are able to display the class Guide O Rama 

strategy in front of the class were improved. It could be seen on the 

cycle 1 67.7% and cycle II 86.7%, it improved 19%. Then, based 

on the explanation of cycle I and cycle II, it could be inferred that 

the use of Guide O Rama strategy increase the students’ in reading 

skill. There was progress average score from 53.0, to 72,8 became 

84,6. 

Based on the result of pre-survey, it can be inferred that 

there was an increasing on the average score and total of the 

students who passed the test from pre-test, post-test I to post-test II. 

Thescore in the pre-test was 4 students’ did achieve the criteria 

(26.7%). 

Moreover, in the post-test I there was 9 students or (60%) 

passed the test, the indicator students get score >75 with average 

72.8. Meanwhile, in the post-test II there was 13 students or 

(86.7%) passed the test, the indicator students get score > 75 with 

average 84.6. From the explanation, the researcher concluded that 

the research was successful and it could be stopped in the cycle II 
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because the indicator of success 70% of students got score 75 was 

achieved. 

C. Interpretation 

In teaching reading skill to the students’ of SMP Muhammadiyah 4 

Metro especially in students of VIII class, based on the pre survey there 

are some problems like some students have unsatisfied reading skill and 

difficulties in determining the main ideas. The researcher chooses Guide O 

Rama strategy to improve the students’ reading skill. 

The researcher used this strategy to identify the students’ 

knowledge and understanding on the reading process. Therefore, it is 

proved that the implementation of Guide O Rama strategy improve the 

students’ learning activities. Therefore, Guide O Rama strategy hopefully 

is useful in the learning activities. 

Based on the explanation of cycle I and cycle II, it can be show 

that the use of Guide O Rama Strategy could improve the students’ in 

reading skill. There is progress from the students gets score > 75 from pre-

test 26.7% or 4 students, post-test I 60% or 9 students and post-test II 

become 86.7% or 13 students. 

It is inferred that there is improvement on the students' complete 

score and total of score of the students who passed the least from pre-test, 

post-test I to post-test II. From the explanation, the researcher concludes 

that the research is successful and it can be stopped in the cycle II because 

the indicator of success 70% of students got score > 75 are reached. 
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The result of the student’s activities in cycle I and cycle II are 

improved. The students paid attention the teacher’s explanation about 

descriptive text used guide o rama strategy 68.4% become 84.2%, the 

students were active in class and giving idea or suggest about descriptive 

text from 55.6% become 84,2%, the students were active in class and 

giving idea or suggest about descriptive text from 73.7% become 78.9%, 

the students were able to do task and read their own descriptive text from 

73.7% become 84.2%,. The result of students’ activities in cycle I and 

cycle II, there is improvement in students’ learning activity. 

The result of the student’s activities in cycle I and cycle II are 

improved. The students pay attention the teacher’s explanation about 

descriptive text using Guide O Rama Strategy from 80.0% become 86.7%, 

the students are able to complete the Guide O Rama Strategy from 86.7% 

become 93.3%, the students are able to discuss their answer from 60.0% 

become 86.7%, The students are able to display the class Guide O Rama 

Strategy from 67.7% become 86.7%. The result of students’ activities in 

cycle I and cycle II, there is improvement in students’ learning activity. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on the result of the learning process on two cycles, the 

researcher would like to describe the conclusion that the reading skill 

could be improved through Guide O Rama Strategy of the eighth graders 

at SMP Muhammadiyah 4 Metro. 

Guide O Rama Strategy can improve reading skill of the eighth 

graders at SMP Muhammadiyah 4 Metro. It can be seen on the progress 

from pre-test to cycle I and cycle II. The average score from pre-test is 

53.0 to post-test I is 72.8 became 84.6 in post-test II. There were 9 

students passed the test. Moreover, in cycle II there were 13 students who 

get score ≥ 75. It means that result of cycle II had already achieved the 

indicator of success that was 70% of the students achieve the minimum 

mastery criteria (MMC).  

Guide O Rama strategy is one strategy to improve reading skill of 

the eighth graders of SMP Muhammadiyah 4 Metro. The student’s activity 

in the implementation of cycle I and cycle II is very activeand satisfied in 

reading skill. It means that Guide O Rama strategy can improve the 

student’s reading skill. The student’s activity in cycle I and cycle II 

increase significantly. 
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B. Suggestion 

Based on the conclusion above, there are some suggestions intended 

to the improvement of teaching and learning process, as follows: 

1. For English Teacher 

a. English teachers should be more creative in choosing the 

activities. The teachers should know what students need to 

improve students’ weakness. If they want to use the Guide O 

Rama Strategy, they should consider the situation of the class so 

that they can manage the class well. They also should consider 

on the topic of the text that influences students’ enthusiasm in 

reading. 

b. It is better for the teacher to use Guide O Rama Strategy in 

English learning especially in reading because it can improve 

students’ reading skill. 

2. For the Students 

It is suggested to the students to be more active in learning 

process in the class and improve their ability in reading skill so 

they can be successful in English learning. 

3. For the Headmaster 

To support the English teacher to use Guide O Rama 

Strategy in learning process, because Guide O Rama strategy is so 

helpful. 
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RENCANA PELAKSANAAN PEMBELAJARAN 

(RPP) 

 

Satuan Pendidikan :SMP Muhammadiyah 4 Metro 

Mata Pelajaran :Bahasa Inggris 

Kelas/Semester : VIII/ I 

 Materi Pokok  : Deskriptif teks 

Alokasi Waktu  : 2 x 40 menit 

 

A. Kompetensi Inti (KI) 

KI1 :Menghayati dan mengamalkan  ajaran agama yang dianutnya. 

KI 2 :Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 

peduli (gotong royong, kerjasama, toleran, damai), santun, responsif 

dan pro-aktifdan menunjukan sikap sebagai bagian dari solusi atas 

berbagai permasalahan dalam berinteraksi secara efektif dengan 

lingkungan sosial dan alam serta dalam menempatkan diri sebagai 

cerminan bangsa dalam pergaulan dunia.  

KI 3 :Memahami, menerapkan,menganalisis pengetahuan faktual, 

konseptual, prosedural dan metakognitif  berdasarkan rasa ingin 

tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan 

humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, 

dan peradaban terkait penyebab fenomena dan kejadian, serta 

menerapkan pengetahuan prosedural pada bidang kajian yang spesifik 

sesuai dengan bakat dan minatnya untuk memecahkan masalah. 

KI4 :Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 

abstrak terkait denganpengembangan dari yang dipelajarinya di sekolah 

secara mandiri, bertindak secara efektif dan kreatif, serta mampu 

menggunakan metoda sesuai kaidah keilmuan. 

 

 

 

B. 
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Kompetensi Dasar dan Indikator Pencapaian Kompetensi 

 

Kompetensi Dasar Indikator 

3.10  Menerapkan struktur teks dan 

unsur kebahasaan untuk 

melaksanakan fungsi sosial teks 

deskriptif dengan menyatakan dan 

menanyakan tentang deskripsi 

orang, binatang, dan benda, 

pendek dan sederhana, sesuai 

dengan konteks penggunaan nya. 

 

 Menyebutkan informasi seperti 

mahluk hidup dan benda yang di 

dapat dari teks. 

 Menemukan beberapa kosa kata 

baru di dalam teks. 

 Menunjukan struktur .teks 

deskriptif di teks. 

 Menghubungkan informasi yang 

ada di dalam teks ke dalam 

kegiatan pembelajaran. 

 Menemukan ide pokok di dalam 

teks. 

 

C. Tujuan Pembelajaran :  

 Siswa mampu menunjukkan sikap kerjasama dalam kelompok maupun 

individu. 

 Siswa mampu menunjukan sikap peduli dan tanggung jawab dalam 

mengerjakan tugas dalam proses pembelajaran 

 Siswa mampu mengembangkan kreatifitas dalam menulis teks deskriptif 

dengan tepat. 

 Siswa mampu mendeskripsikan tempat, benda, hewan atau  yang ada 

disekitar menggunakan bahasa inggris. 

 Siswa mampu mengidentifikasi gagasan pokok, informasi tertentu dan 

rinci dari text deskriptif. 

 Siswa mampu Menangkap makna dalam text deskriptif. 

 Siswa mampu Memahami informasi dari text deskriptif. 
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D. Materi Pembelajaran 

What is Deskriptive Text? 

Descriptive text is a text which says what a person or thing is like. 

Its purpose is to describe and reveal a particular person, place, or thing. 

Generic Structure of Deskriptive Text 

 Identification : Identifies phenomenon ( person, place, or thing) that 

will be described. 

 Description  : Describes parts, qualities, characteristics, etc 

Language Feature of Deskriptif Text 

 The use of Specific participant ( my house, uncle joko) 

 The use of adjective (a beautiful beach, a handsome man) 

 The use of adverbial phrases of time and place (in the garden, two 

days ago) 

 The use of the simple present tense 

 The use of action verbs (walk, sleep, wake up) 

E. TeknikPembelajaran : Guide O Rama Strategy 

F.  Media, Alat, dan Sumber Pembelajaran 

1. Media   :  Teks, worksheet 

2. Alat   :  Spidol, Papan Tulis 

3. Sumber Belajar : Buku panduan, teks deskriptif, lembar kerja, 

lembar jawaban. 
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G. Langkah-langkah Pembelajaran  

Kegiatan Keterangan Alokasi 

Waktu 

Pendahuluan  Menyapa, memberi salam. 

 Bertanya kabar siswa. 

 Mengecek kehadiran siswa. 

 Siswa diberikan beberapa pertanyaan acuan 

mengenai materi teks Deskriptif yang telah 

dipelajari pada pertemuan sebelumnya. 

 Siswa dijelaskan mengenai tujuan pembelajaran 

dari menulis teks deskripsi ini. 

 Mengaitkan aktifitas kehidupan sehari-hari 

dengan materi yang akan dipelajari. 

10 menit 

Inti  Guru meminta siswa untuk mempersiapkan diri 

masing-masing dalam proses pembelajaran. 

 Memberikan setiap siswa teks deskriptif yang 

akan dipelajari. 

 Guru membaca teks deskriptif tersebut 

kemudian siswa mendengarkanya.  

 Guru dan siswa membaca secara bersama teks 

tersebut.  

 Siswa mengajukan pertanyaan kepada siswa 

lainya terkait teks yang presentasikan di depan 

kelas. 

20 menit 

Penutup  Memberikan umpan balik terhadap proses 

pembelajaran: Well, class, you have done a 

very good job today. Most of you are active. I 

hope next time, all of you involve in the 

interaction. How do you feel during the lesson? 

Is there anyone want to say something? 

10 Menit 
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 Menyimpulkan apa yang dipelajari hari ini 

 Pemberian tugas berupa membuat teks 

deskriptif tentang kegiatan sehari-sehari. 

 Menyampaikan rencana kegiatan pembelajaran 

untuk pertemuan berikutnya 

 

H. Penilaian 

Teknik: Unjuk kerja 

Text 1 (question for number 1-5) 

My Idol 

My idol is Daniel Redcliffe. His full name is Daniel Jacob Redcliffe. His 

nick name is Dan. He was born in Fulham, London, 23 July 1989. He is very 

handsome. He has dark brown hair. 

The color of his eyes is blue. His height is about 168 cm. He is an 

intelligent and humorous person. I admire him since his appearancein “Harry 

Potter and the Sorcerer Stone”. I think he is a good actor. Redcliffe has 

contributed to many charities, including Demelza House Children’s Hospice and 

The Trevor Project. He also made public service announcements for the latter. In 

2011, he was awarded the Trevor Project’s “Hero Award”. 

 

Choose for the best answer by giving cross (X) on a, b, c or d options. 

1. What the main idea of text about? 

a. The text is about Harry Potter 

b. It talks about Jacob Daniels 

c. The text is about Daniel Redcliffe 

d. It is about Harry Potter and Sorcerer Stone 

2. Where was Daniel born? 

a. In Fulham 

b. In America 

c. In Harry Potter 
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d. In Sorcerer Stone 

3. How tall is Daniel? 

a. 167 cm 

b. 168 cm 

c. 186 cm 

d. 189 cm 

4. He is an intelligent and humorous person (line 5) 

What are the synonyms of the bold words? 

a. Stupid, funny 

b. Dull, comical 

c. Smart, funny 

d. Smart, dull 

5. Based on the text, it can be inferred that Daniel? 

a. Was born in Chelsea, London 

b. Has dark brown skin 

c. Has blue shirt 

d. Played in Harry Potter 

Text 2 (question for number 6-9) 

The Eiffel Tower is an iron latice tower located on the Champ de Mars in 

Paris. Built in 1889, it has become both a global icon of France and one of the 

most recognizable structure in the world. The tower is the tallest building in Paris 

and the most-visited paid monument in the world. Millions of people ascend it 

every year. Named for its designer, engineer Gustave Eiffel, the tower was built as 

the entrance arch to the 1889 World’s Fair. 

6. What the title of the text above? 

a. The tower 

b. The Eiffel tower 

c. The Gustave Eiffel 

d. A global icon 
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7. When the tower was built? 

a. 1889 

b. 1989 

c. 1988 

d. 1898 

8. Who the designer The Eiffel tower? 

a. Engineer Gustave Eiffel 

b. The champ de mars in paris 

c. Thr paris 

d. France  

9. Which the statement is not true, from the text above? 

a. The Eiffel Tower is an latice tower 

b. The located Eiffel tower on the Champ de Mars in Paris 

c. The Eiffel was built in 1898 

d. The named for Eiffel tower designer is engineer Gustave Eiffel 

Text 3 (question for number 10-15) 

Barack Obama was born on august 4, 1961 in Honolulu, Hawaii. His 

father was a Kenyan named Barack Obama, Sr (senior). His mother was a white 

American named Ann Dunham. His parents separated when he was two years old 

and later divorced. His father returned to Kenya and saw him only once more 

before he died in an automobile accident in 1982. 

After the disvorce, Obama’s mother the merried an Indonesian, Lolo 

Soentoro. The family then moved to his step father’s home countryin 1967. 

Obama attended local schools in Jakarta until he was ten years old. 

Obama returned to Honolulu in 1971. He lived with his maternal 

grandparents until his graduation from high school in 1979. After that, Obama 

moved to Los Angeles and studied at Occidental Colege for two years. He then 

transferred to Columbia University in New York City. Obama Entered Harvard 

Law School in late 1988. He was selected as an editor of the law review based on 

his grade and writing competition. In 1990, he becomes the first black president of 
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the Harvard Law Review. He graduated with J.D magna cum laude from Harvard 

in 1989. 

10. What is the main idea of the passage? 

a. Obama’s biography 

b. Obama’s father 

c. Obama’s mother 

d. Obama’s stepfather 

11. What happened in 1982? 

a. Obama was born 

b. Obama’s father died 

c. Obama moved to Indonesia 

d. Obama graduate from high school 

12. The synonym of “died” in paragraph 1 line 4 is? 

a. Filed away 

b. Passed away 

c. Went away 

d. Threw away 

13. The statements below are true, EXCEPT? 

a. Obama’s father was not an American 

b. Obama was six years old when he moved to Jakarta 

c. Obama was the first Black President of Harvard Law Review 

d. Obma graduated from Harvard Law School with good marks 

14. Why Obama and family moved to Indonesia? 

a. Obama’s mother married an Indonesia 

b. Obama want to studied in Indonesia 

c. Obama got a job in Indonesia 

d. Obama loves Indonesia 

15. What does “he” in paragraph 1 line 4 refer to? 

a. Obama 

b. Obama’s father 

c. Obama’s mother 
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d. Obama’s stepfather 

Text 4 (for number 16-20) 

When I just hang out in a mall one day, I saw a very beautiful bag. I love 

this bag at the first sight. This was the first time I've spent much money on a bag 

and I don't regret it. The bag is wonderful. It is made of thin but strong leather. 

The weight is light and the size keeps it from getting stuffed with junk. It has a 

long shoulder strap that I like because it keeps the bag hands-free. Its neutral color 

is fun and sporty. The design is simple and well-made. The bag is very functional. 

It is the perfect size to carry a cell phone, a pocket sized wallet, a small book, a 

pack of gum, and pens. It also fits well into my laptop backpack for bike 

commuting to school. This bag also has more pockets inside so my small items 

don't all fall to the bottom. In overall I really satisfy with bag. 

16. Where does the writer usually put her small items? 

a. In her pockets 

b. In her laptop backpack 

c. In her pocket size wallet 

d. In the pockets of her leather bag 

17. What makes the small items of the writer not falling down in the bag? 

a. The satisfying bag 

b. Her laptop backpack 

c. A pocket-sized wallet 

d. The pockets inside the bag 

18. “I've spent much money on a bag and I don't regret it”. The underlined 

word refers to … the bag. 

a. Having 

b. Seeing 

c. Buying 

d. Loving 
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132 
 

The teacher to do the post-test 1 
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The teacher to do the post test II 
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