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ABSTRACT 

By: 

Ari Zariul khoiroh 

 

The objectives of this Classroom Action Research (CAR) are to show that 

The Mistake Buster Technique can increase the students‟ simple present tense 

mastery in learning English and how far increasing the students‟ simple present 

tense through The Mistake Buster Technique. 

 The Classroom Action Research (CAR) was conducted by 2 cycles. There 

are four steps in each cycle: they are planning, action, observation, and reflection. 

The writer gives one pre-test before treatment, two treatments, and two post-test. 

The subject of this action research is the eighth graders of MTs Riyadlatul Ulum. 

The writer used observation, test (pre-test and post-test), documentation, and field 

note to collecting data. While, to analyzing the data, the writer used students 

average score. 

 The average result score of the pre-test and post-test shows that there is 

progressing score. The average score at pre-test is 58, 2, post-test I is 66, 5 

and then, the average score at post-test II is 75, 8. Based on the result above,  

it can be said that The Mistake Buster Technique can improve students‟ simple 

present tense mastery. 

Key Word : Simple Present tense, Mistake Buster Technique, Classroom 

Action Research 
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PENINGKATAN PENGUASAAN SIMPLE PRESENT TENSE SISWA 

MELALUI MISTAKE BUSTER TECHNIQUE 

PADA SISWA KELAS 8 MTS RIYADLATUL ULUM  

 LAMPUNG TIMUR 

 TAHUN AJARAN 2019/2020 

 

 ABSTRAK  

 

Oleh: 

Ari Zariul Khoiroh 

 

 Tujuan daripenelitian tindakan kelas(PTK) adalah untuk menunjukkan 

bahwa Mistake Buster Technique dapat meningkatkan kemampuan simple present 

tense danseberapa jauh dapat meningkatkan penguasaaan siswa terhadap simple 

present tense melalui Mistake buster Technique. 

Penelitian Tindakan Kelas(PTK) ini dilakukan dalam 2 siklus.Ada empat 

tahap dalam setiap siklus: perencanaan, tindakan, observasi, dan refleksi. Penulis 

memberikan satupre-test sebelum tindakan, dua tindakan, dan duapost-test. 

Subjek penelitian tindakan adalah siswa kelas 8 MTs Riyadlaul Lampung Timur. 

Penulis menggunakan observasi, tes (pre-test dan post-test), dokumentasi, dan 

catatan lapangan untuk mengumpulkan data. Sedangkan, untuk menganalisa data, 

penulis menggunakan nilai rata-rata siswa. 

Hasil nilai dari pre-test dan post-test menunjukkan bahwa ada peningkatan 

nilai.Nilai rata-rata pada pre-test adalah 58, 2, post-test I adalah 66, 5 kemudian, 

nilai rata-rata pada post-test II adalah 75, 5. Berdasarkan hasil diatas, dapat 

dikatakan bahwa Mistake Buster Technique dapat meningkatkan penguasaan 

siswa terhadap simple present tense. 
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CHAPTER I 

INTRODUCTION 

 

A. Background of Study 

Simple present tense is the basic tenses in Grammar that is often used by 

the people. Therefore, the students who want to master in tenses, they should 

understand about simple present tense first. If they can understand about 

simple present tense, they will be easier to master other tenses. 

In Islamic Junior High School (MTs) Riyadlatul Ulum, the students have 

some problems in learning simple present tense. It comes from two factors, 

internal factor and external factor. From internal factor, the students are less 

interested and motivated in learning simple present tense. From the external 

factor, the teacher just give them some formula and sometime make an 

example, so the students feel bored and be passive, because there is no 

discussion between teacher and students.   

In this research, the writer will try to apply The Mistake Buster 

Technique in learning simple present tense. The Mistake Buster Technique is 

one of the appropriate techniques in teaching grammar especially teaching 

Simple Present Tense. In learning language, a teacher can vary their technique 

from the teacher-centered to the student-centered learning. In this case, the 

students should be active so that they can learn well, in collecting a test. The 

teacher can ask the student to correct the friend‟s work. 
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The writer has conducted the pra-survey at the seventh graders of 

Islamic Junior High School (MTs) Riyadlatul Ulum on5
th

Desember 2018. 

Here are the data about their grammar score. 

Table 1 

The Result of Simple Present Mastery at The Eight Grade of Islamic 

Junior High School (MTs) Riyadlatul Ulum Lampung Timur 
 

No Name 
Test of Simple Present Tense 

Score Category 

1 AK 40 Poor 

2 AR 20 Poor 

3 AA 50 Poor 

4 AS 70 Good 

5 DS 50 Poor 

6 FAS 30 Poor 

7 GFI 40 Poor 

8 HA 40 Poor 

9 LNS 40 Poor 

10 LNA 70 Good 

11 MAA 40 Poor 

12 MAZ 30 Poor 

13 MJS 20 Poor 

14 MJ 40 Poor 

15 NF 30 Poor 

16 SAA 20 Poor 

17 USN 70 Good 

18 WAK 40 Poor 

19 AMI 20 Poor 

20 ERH 30 Poor 

Source:  The Result of Pra survey in the EightGrader Students’ of MTs 

Riyadlatul Ulum (Pre Survey on5
th

Desember 2018) 

 

Table 2 

Passing Grade Criteria 
 

Grade Criteria 

85-100 

70-84 

55-69 

<55 

Excellent 

Good 

Fair 

Poor 
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Based on the table above it can be concludedthat students‟ grammar at 

the seventh graders of Islamic Junior High School (MTs) Riyadlatul Ulum 

gets bad value.  

So, the researcher decides to apply  The Mistake Buster Technique  to 

this school, and wish that this method can be a good way to improve the 

students‟ simple present tense mastery. 

B. Problem Identification 

Based on the background above, the researcher identify the problem as 

follows : 

1. There are many students are not able to make sentences in simple present 

form. 

2. There are many students do not know the formulas or the patterns of the 

simple sentences. 

3. The students‟ knowledge in structure and grammar is  limited. 

4. There are many students do not understand how to use auxiliary verb 

(helping verb) in forming sentences. 

C. Problem Limitation  

Based on the problem identification above, the researcher limits the 

problem of students‟ simple present  mastery by applying the mistake buster 

technique.Inthisresearch, the researcher only focuses on improving simple 

present tense mastery through Mistake Buster Technique among the 
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eightgraders of Islamic Junior High School (MTs) Riyadlatul Ulum of  

Lampung Timur. 

D. Problem Formulation 

Based on the background of the problems above, the writer formulates 

the problem as follow “ Can the use ofMistake Buster Technique improve the 

students‟ simple preset tense mastery ?” 

E. Objectives of the Study 

To show that the implementation of the mistake buster technique can 

improve the students‟ simple present tense mastery.  

F. Benefits of the Study 

1. For the students 

a. To enable the students improve their ability in grammar. 

b. To motivate the students in learning grammar. 

2. For the teachers 

a. Give an inspiration for the teacher to develop the form of techniques or 

methods that more interest. 

b. To enable the teacher know the advantages of the mistake buster 

technique in order to give feedback for the students. 

3. For the headmaster 

a. To enable the school support the English learning process by preparing 

the teaching instrument. 
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b. To enable the school determine the policy in revising of curriculum, 

formation of syllabus, and alternative of method that will use in nglish 

learning. 

G. PriorResearch 

The research entitled “Improving the Students‟ Mastery of Simple 

Present Tense Through The Mistake Buster Technique Among The Eight 

Graders of Islamic Junior High School (MTs) Riyadlatul Ulum Batanghari 

Lampung Timur”, the researcher found some similar researches that have ever 

done. First is entitled “Improving Students‟ Understanding OnSimple Present 

Tense ThroughAuctionGrammar Gamethe Eighth B Grade Studentsof MTs 

Ma‟arif JumoTemanggung in the Academic Year of2015/2016” that has 

written by Rouf. 

Rouf found the problem in MTs Ma‟arif Jumo Temanggung by asking 

the English teacher. He said that there are so many students that were less 

interested in learning grammar especially simple present tense. It could 

happen because the teacher always used lecturing method to teach grammar. It 

made the student feel bored and sleepy and not interested to be active in the 

learning process. The aim of this research was to know whether Auction 

Grammar Game can improve the students‟ understanding on Simple present 

tense. 

The type of this research was Classroom Action Research (CAR). To 

collect the data, the researcher used four kinds of instrument. There were 

observation, field note, observation sheet and documentation. He conducted 
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the research by using two cycles that consist planning, acting, observing and 

reflecting. The result of this research was the implementation of Auction 

Grammar Game is very goodto be applied as teaching learning method in the 

classroom. 

Second other similar research is entitled “Developing Students‟ Ability 

in Simple Present Tense through Substitution Drill in the seventh graders of 

SMPN 6 Depok”, written by Ridhatul Dewifarthina. 

Ridhatul Dewifarthina‟s research was about developing the students‟ 

ability in simple present tense. The students‟ problem in mastering simple 

present tense in her research is first, most of students still did not understand 

in the form or usage of simple present tense. Second, the students made some 

mistakes in putting the right verb in the sentences. Third, the students were not 

enthusiastic in the learning process. It was because the method or technique 

that is used by teacher is not various so that the students not interested in the 

learning activity. 

The method use of this study was Classroom Action Research (CAR). 

The classroom action research design applied in this study was a collaborative 

classroom action research. It meant that the writer collaborated with English 

teacher of SMPN 6 Depok as observer and collaborator. This study conducted 

by following Kurt Lewin Model with the following procedures: Planning, 

Acting, Observing, and Reflecting. The study carried out in two cycles. Each 

cycle consists two meeting. The data collecting in this study is through 

observation, field note, interview, and test. 
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The result of this study showed that there was improvement of students‟ 

ability of simple present tense. Most of them gradually guided good score in 

the end of each cycle. 

The third similar research is entitled: “Using The Mistake Buster 

Technique to Improve The English Grammar mastery” written by Andi 

tennrissana Syam. Based on this research the writer finds some problems that 

come from two sides, teacher side and student side. From the students side, it 

is hard for the students to get understanding in past continuous.  There are so 

many disturbances done by the students in every time in the classroom. While, 

from the teacher sides, the teacher are not able to vary the learning, especially 

in learning grammar to become more challenging for students by correcting 

their own or others.  

Type of this research is Classroom action research. The research 

employs a quasi-experimental research method. The population and sample 

consist of 62 students which belong to two groups; 31 students in 

experimental group and 31 students in control group. The research data are 

collected using grammar test and questionnaire which are analyzed by 

inferential and descriptive statistics through SPSS 17.0 and Likert Scale. The 

research result indicates that the use of mistake buster technique is more 

effective than non-mistake buster technique in improving English grammar 

mastery of the ten grade students of SMA Negeri 3 Makassar. 

Referring to their research above, this present research is also to know 

whether mistake buster technique can improve the students‟ mastery of simple 
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present tense among the seventh grader of MTs Riyadlatul Ulum. The 

researcher will apply this technique in the classroom because many students 

have difficulties in learning grammar by presenting the research entitled 

Improving the Mastery of Simple Present Tense through the Mistake Buster 

Technique among The students in the seventh grader of MTs Riyadlatul Ulum. 
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CHAPTER II 

THEORETICAL REVIEW 

 

A. The Concept of Simple Present Tense 

1. The Definition of Simple Present Tense 

 Tense means changes in the form of verbs adjusted to the time. 

According to George tense in factual refers consistently only to 

grammatical form. Often tense and time do not correspond at all. 
1
 

Hornby states that tense is any of the form of verb that may be used 

to indicate the time of the action or states express by the verb.
2
 On another 

hand, Ron Cowan assumes that tense in verb express the time that an 

action occurs in relation in the moment of speaking.
3
 

Frankstates that tense is special verb ending or accompanying 

auxiliary verbs signal the time an event takes place.
4
 

From the definition above we can infer that tense is the use of form 

of verb related to the concept of time. 

The present tense may refer to an action or event that is ongoing or 

that takes place at the present moment. However, because the present tense 

in English can also be used to express a range of other meanings 

                                                           
1
George E Wishon and Julia M. Burks, Let’s Write English, (North York: Van Nostrand 

Reinhold Ltd, 1980), p. 192 
2
A.S Hornby, Oxford Advanced Learners Dictionary of Current English, (Oxford: Oxford 

University Press, 1989) p. 1324 
3
Ron Cowan, The Teachers’ Grammar of English, (New York: Cambridge University 

Press, 2008), p. 350 
4
Marcella Frank, Modern English, Exercise for Non-Native Speakers, Part 1, Part of 

Speech, (Ner Jersey: Partice-Hall, Inc, 1997), p 49 
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(including references to past and future events, depending on the context), 

it is sometimes described as being "unmarked for time." 

Present tense refers to action or situation that to do not change frequently. 

It is used to describe habits or routines, to express opinion, general statements of 

fact.
5
 

John Eastwood explains that the use of the present simple tense 

forthoughts and feelings( I think so/ I like it) states, things staying the 

same, facts and things that are true for a long time and repeated actions.
6
 

While Philip Gucker defines that the present tenseregularly expresses 

something occurring now, inthe present: He works here. We need help.
7
 

Michael Swan explains that we can use simple present tense to talk 

about action and situation in general time which happen at any time or 

repeatedly or all the time (e.g. I go to Bali about four times a week and my 

parents live near Dover)
8
. Betty says that simple present tense says 

something that was true in the past is true in the present and will be true in 

the future. It expresses general statements of fact and timeless truths.
9
  The 

simple present tense used to something that express the universal 

statement an a fact. 

                                                           
5
Patricia Werner, Mosaic 1 The Content Based Grammar, (New York: McGraw-Hill, 

1990). P 125 
6
 John Eastwood, Oxford Practice Grammar, New edition, (Oxford University Press, 

1992), p 9 
7
 Philip Gucker, Essential English Grammar, (New York: Dover Publication ING 1966), 

p 33 
8
 Michael Swan, Basic English Usage, (New York: Oxford University Press, 1948), p. 

206  
9
 Betty Azzar, Understanding and Using English Grammar Third Edition, (New York: 

Longman, 2002), p 13 
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Based on the definition above we can conclude that the simple 

present tense is used to describe everyday activities and habits, tomake 

general statement of fact, and to express the opinion. With some verbs, 

simple present shows an existing condition (something that happening 

now).  

2. TheVerb Form of Simple present tense 

Simple present tense uses the infinitive form of verb by adding –s /es 

if the subject is the third singular person. Simple present tense has 

different verb form between verb used in third singular subject (e.g. he, 

she, it, John, etc) and verbs with other subject (e.g. I, you, they, we, John 

and I, etc). 

There are some spelling rules for add s or es, the rules as follows: 

a) In all other case, add s to the simple form if the subject uses the third 

person singular (She, he, it). 

Example:  

 She does the homework every night. 

 The boy plays badminton in the yard. 

 My mother cooks fried rice in the kitchen. 

 My friend comes to my house every Sunday. 

b) If the simple form ends “s, ch, sh, o”, and the subject uses the third 

person singular, then the verb add es. 

Example: 

 He watches the movie in the room. 
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 My father washes his car every afternoon. 

 The girl passes the examination. 

 My son kisses me. 

 John goes to school. 

c) If the simple form a verb ends y after consonant, then change y to be i 

and add es. 

Example: 

 He studies English in the class. 

 She cries in the room. 

 The boy carries the box. 

 The butterfly flies. 

3. The Structure of Simple Present Tense 

1) Form of affirmative sentences has a pattern:  

Form of affirmative has a pattern: 

 

          And 

 

From the explanation and table above, it can be summarized the 

third singular subject can form affirmative statement by using verb then 

add s or es to the verb and for the other subject just put the main verb. 

Example: 

She/He/It plays football every weekend 

S  (Singular)+ Vs or es+… 

S  (Plural )+ V+… 
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I/You/We/They eat an orange  

2) The Form of Negative Statement of Simple Present tense 

Form of Negative statements has a pattern: 

 

And 

 

From the table above, for the third singular subject to form 

negative sentences add does not or doesn‟t after the subject and for 

other subject add do not after the subject.  

Example: 

She does not play football every day. 

He does not go to school today. 

They do not understand with the material. 

Sam does not come to my party. 

3) The Form of Interrogative Statement of Simple Present Tense 

Form of interrogative statement has pattern: 

 

      And 

 

In the simple present tense uses interrogative statement, a form 

of the verb “do, does and be” comes before the subject then followed 

        S (Singular) + Does not + V (simple form of verb) 

S (Plural) + Do not + V (simple form of verb) 

Do/Does + S + V (simple form) + ….? 

Do/Does + Not + S + V (simple verb) +….? 
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by subject and simple form verb. Use “does” for the subject (She, he, 

it), use “do” for the subject (I, you, they, we
10

 

4. The Use of Simple present Tense 

According to Murphy, The Simple present tense refers to something 

factualthat is true in the past and it is true in the future. It is used for 

general statement of fact.
11

 

It concludes that the simple present tense tell about the human‟s 

activity or habitually, example (She goes to school every day). The simple 

present tense used to refer some things that happen now or to clarify the 

daily activities . According to Hornby Simple present tense can be used as 

follow: 

1. To express factual action. 

Example;  

The sun rises in the east. 

Sugar is sweet. 

2. To express habitual action and custom. 

Example;  

My English teacher comes in time. 

I spend every holiday in the beach.. 

  

                                                           
10

Elaine walker, Steve Elsworth, Grammar Practice for Upper Intermediate Student, , 

(New York: Pearson Longman, 2000), p 11 
11

 Raymond Murphy, Essential Grammar in Use Second Edition, (New York: Cambridge 

University Press, 1990). P.4 
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To show habitual action, adverbs of frequency are sometimes used; 

Always, usually, often, sometimes, rarely, seldom and never. 

3. To express command and request. 

Example :  

Open the door! 

Help me, please  

4. To express time table, program etc . 

Example :  

Classes begin the day after tomorrow. 

My friend comes to my house at 07.00 PM.
12

 

B. The Concept of The Mistake Buster Technique 

1. The Definition of The Mistake Buster Technique 

According to Brown,  technique is the specific activities manifested 

in the classroom that is consistent with a method and therefore is in 

harmony with an approach as well.
13

 

Technique is implementational that actually takes place in a 

classroom. It is a particular trick, stratagem, or contrivance used to 

accomplish an immediate objective.One of the techniques can be used in 

teaching English is mistake buster technique. It is one of appropriate 

technique in teaching grammar especially teaching Simple Present tense. 

                                                           
12

 S. Hornby, Guide to Patterns and Usage In English,  Second Edition, (London: Oxford 

University Press, 1983), P. 82-85 
13

 H Douglas Brown, Teaching By Principle An Interactive Approach to language 

Pedagogy Second  Adition,(San Fransisco State University, 2001), p. 16 
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The mistake buster technique is a technique that is demonstrated by 

Hai K.P. Huynh. He defines that the mistake buster technique is a 

technique which can makes the students active in the learning process and 

take charge of their learning by giving them the opportunities to find and 

correct mistakes by themselves.
14

 

According to Hanifah and Yuli, mistake buster technique is a 

technique students‟ active participant in evaluating their own grammatical 

errors that are available made or prepared by the teacher.
15

 

Fusha defines Mistake buster technique as a technique which makes 

the students active in evaluating their grammatical errors that are made by 

the teacher.
16

 

From the definition above the writer concludes that mistake buster 

technique is a technique that makes the students active in the learning 

process by correcting their mistakes by themselves.In learning a language, 

a teacher can vary his or her technique from the teacher-centered to the 

student-centered learning. In this case, the student should be active so that 

they can learn well, including correcting a test. The teacher can ask the 

student to correct the friend‟s work. 

  

                                                           
14

Hai K.P. Huynh, “Getting Students Actively Involved Using "The Mistake Buster" 

Technique”, The Internet TESL JournalAmerican-Vietnamese International English Center 

(Vietnam: American-Vietnamese International English Center), 2003, p 1 
15

Gemala Imelda Hanifa, Yuli Tiarina, “The Mistake Buster Technique”, 2013. P. 3 
16

 Lina Fusha, “The Use of Mistake Buster Technique To Improve Students‟ Grammatical 

Mastery” , 2014. P 17 
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2. The Procedure of Mistake Buster Techniqueto Teach Simple Present 

Tense 

There are the steps to use Mistake Buster Technique as follow: 

1) Preparation 

a. Choosing a Mistake Category 

Select a mistake category that is pertinent to the focus of the 

lesson being taught. For the purpose of demonstrating the 

employment of this technique, the present tense of verb and to be 

will be used as an illustration. 

b. Preparing the Mistakes  

The wrong verbs to be found and corrected by the students 

can be prepared in the form of a verb list, in short sentences, in 

long sentences. Some samples are provided below: 

1) Sample verb list: want, need, work, visit, repair, take, eat, 

bring, think, wash, change, enjoy, study, use, make, clean, 

finish. 

2) Sample short sentences: "She go to school every day" Sample 

long sentences: " She don't go to market because she was sick.  

3) Sample text: “Della usually get up at five in the morning. After 

taking shower, she take  praying. Della always helped his 

mother every morning her mother prepare the breakfast for the 

family. She cleans the house and her brother feed the chicken 
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than they takes a bath. At 6.30 Della go to school with her 

friends by using bicycle” 

2) SampleActivities 

This will show how the "Mistake Buster" is employed to check 

students' ability to use simple present tense 

Step 1. Warm up: (A verb list can be used.) 

a) Tell students they are going to have an activity to review the 

Simple Past Tense. 

b) Divide the class into two teams and tell them they are going to 

compete in the activity. 

c) Ask students to list many verbs. 

d) Tell them they have to find the present tense form. They have to 

raise their hands quickly to get the permission to give an answer. 

For each correct answer, the team will score ten points. 

e) Begin the activity and add up the scores for each team when they 

can find simple present tense. 

Step 2. (Short sentences and long sentences can be used.) 

a) Tell students that they have to read short sentences and then long 

sentences to find the mistakes in the verbs and correct them by 

putting them in the Simple Present Tense Tense. 

b) Start reading one sentence at a time. Repeat the sentence if they did 

not understand it the first time. 
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c) Students have to raise their hands quickly to get the permission to 

give an answer. For each correct answer, the team will score ten 

points. 

d) Keep scores and add them up after all sentences have been read 

and corrected. 

Step 3. (A Text can be used.) 

a) Tell students they are going to read to a text and write down the 

verbs they think are wrong. 

b) Read the text at a normal speed once. 

c) Read it again if necessary. 

d) They have to raise their hands quickly to get the permission to give 

an answer. 

e) Ask them to say out loud the wrong verbs they find and the 

correction as well. 

f) Keep score and add them up when all the verbs have been 

corrected. 

Step 4. Wrap up 

a) Praise students for their efforts. 

b) Review important points or give more explanation if necessary.  

3. The Benefit of The Mistake Buster Technique 

Using mistake buster technique in teaching present tense can give 

some benefits to the students and the teacher, they are: 
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1) Mistake buster can make the students feel excited because they are 

actively involved in the learning process. 

2) Gives the sense of accomplishment to the students due to the 

opportunity to identify and correct the possible mistakes themselves 

instead the teacher telling them what the mistakes are.  

3) Help the teacher to check the students‟ comprehension and 

understanding of the lesson given. 

4) Students feel comfortable and fun in teaching learning process.
17

 

C. Hypothesis 

Based on the frame of theories, theoretical assumption and paradigm 

above, the writer proposes hypothesis as follows:  

The Use of The Mistake Buster Techniquecan improve  the Simple 

Present Tense Mastery of theSeventh Class of Islamic Junior High School 

(MTs) Riyadlatul Ulum Batanghari Lampung Timur. 

 

  

                                                           
17

  Bahrun Amin, “The Use of Mistake Buster Technique to Improve the Students‟ 

Writing Skill”2015, p, 7 
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CHAPTER III 

RESEARCH METHODOLOGY 

 
A. The Variable and Operational Definition of Variable 

The object in this research include 2 variables, they are independent 

variable (X) and dependent variable (Y). Independent variable of this research 

is Mistake Buster Technique that is used to improve the mastery of simple 

present tense. Dependent variable of this research is simple resent tense. Two 

variables can be explained as follow: 

1. Independent Variable (X) 

Independent variable is the major variable which is hoped to 

investigate. It is the variable which is selected, manipulated and 

measured by research. Independent variable of this research is the 

mistake buster technique. In this research the student can learn simple 

present tense by using mistake buster technique. The technique was 

conducted by simple present mastery; start from the teacher gave the 

rules ofdoing the test, distribute the simple present tense passages and 

then ask the students to finish the question for 30 minutes. 

2. Dependent Variable (Y) 

Dependent variable of this research is the variable which is 

observed and measured to determine the effect of the dependent variable. 

Dependent variable of this research is the mastery of simple present tense 

that can be defined as knowledge of students in identification the text 
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such as: main idea, topic, and the other. In this research the students can 

identify and analyze the mastery of simple present tense. The 

measurement is a written test and for score is from 10-100 to asses and 

measures the students‟ mastery in simple present. 

The indicator of this dependent variable as follow: 

Score Level Standardize 

85-100 

 

Excellent The students really understand about 

the concept of simple present tense 

and able to arrange the sentence 

correctly 

70-84 

 

Good the students are able to understand 

the concept of simple present 

although not able to arrange the 

sentence 

55-69 

 

Fair The students are able to understand 

the sentences form of simple present 

tense 

<55 Poor The students are not able to 

understand about the concept of 

simple present tense 

 

B. Setting and Subject of the Study 

1. Setting 

This research was carried out atIslamic Junior High School 

(MTs)Riyadlatul Ulum which is located in39 B Batanghari, Lampung 

Timur. 

2. Subject 

The subject of this research wasat the seventh grade students of 

Islamic Junior High School (MTs) Riyadlatul Ulum. This class consisted 
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of threeclasses. The number of students of the class is explained on the 

following table: 

Table 3 

The Number of VIII Students 

 

No 
Students 

Male Female 

1 11 9 

Source: Archive of Islamic Junior High School (MTs)Riyadlatul Ulum 

The writer chose this class because several of the students in this 

class had a low score in Present Tense mastery. 

C. Object of The Research 

The object of this research was Present Tense mastery among the eight 

graders student ofIslamic Junior High School (MTs) Riyadlatul Ulum. Than, 

the writer selectedMistake Buster Technique to improve students Present 

Tense mastery. 

D. Action Plan  

The research method used in this study was classroom action research 

(CAR). According to Kumar, action research is a research method whichis 

aimed for improving and modifying the working system of a classroom 

inschool or institution.
18

Meanwhile, Cresswell states that action research 

provides the opportunityfor educators or teachers to reflect their own 

                                                           
18

Yogesh Kumar Singh, Fundamental of Research Methodology and Statistics, (New 

Delhi: New Age International Publisher, 2006) ,p.261 
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practices.
19

From those statements, it can be inferred that action research 

emphasizes on the reflection and improvement teaching and learning process 

in the classroom. 

In addition, Ary, et.al, asserts that action research is practical tools to 

solve the problemexperienced by people in their professional lives.
20

 

From several theories or explanations above, it can be inferred that 

classroom action research is inquiry or research which enables teachers or 

practitioners to investigate and evaluate their work in the classroom which is 

concerned for problem solving to improve teaching and learning in the 

classroom through self-reflection which is carried out with planned and 

systematic action. 

Concerning about the type of action research, writer used collaborative 

action research so that it needed the collaborator or another participants which 

was English teacher to assist the writer in this research. Therefore the writer 

assisted by Mrs. Nurul Apriyanti, S. Pd.She is an English teacher of MTs 

Riyadlatul Ulum. 

Classroom action research (CAR) has various models but in this 

research the writer used Kemmis andMcTaggartresearch design.According to 

Kemmis and McTaggart as cited by Anne Burns action research is dynamic 

andcomplementary processwhich consists of four essential phases such as 

                                                           
19

John Creswell, Educational Research:Planning, Conducting, and Evaluating 

Quantitative and Qualitative Research, (Boston: Pearson Education, 2012), P.577 
20

Donald Ary, et.al, Introduction to Research in Education, (Belmont: Cengage Learning, 

2010), p.516 
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planning, action, observation, and reflection in spiral system.
21

Those phases 

can be seen on the following figure: 

 

Figure 1.Kemmis and Mac Taggart Model
22

 

This figure describes the sequence of the research which is preceded by 

preliminary study and followed by planning, acting, observing, and reflecting 

that implemented in each cycle in spiral system. The assumption is if the 

determined target in the first cycle cannot be achieved or there may be found 

new problem, so it will probably be continued and revised in the next cycle 

that have same phase on the first cycle. 

  

                                                           
21

Anne Burns, Collaborative Action Research for English Language Teacher, 

(Cambridge: Cambridge University Press, 1999), p.32 
22

Ibid, p. 33 
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E. Action Procedure 

Based on Kemmis and MacTagart‟s research design, the steps of the 

research cover four phases in each cycle. They are the following: 

1. Cycle 1 

a. Planning 

In the first phase, after analyzing the finding of the preliminary 

study such as identifying and diagnosing student‟s problem in simple 

present tense mastery that occurred in the classroom and concluding 

the finding in preliminary study. Then the writer and the collaborator 

(teacher) preparedsome plans to conduct the classroom. They were the 

following: 

1) The writer prepared the lesson plan including teaching procedure, 

media, and relevant material to be applied in acting phase. 

2) The writer prepared learning resource for students. 

3) The writer determined the method to be applied in acting phase. In 

this case, the writer used Mistake buster technique to improve 

simple present tense mastery ability. 

4) The writer prepared observation format and also evaluation format 

to evaluate the student‟s activity after teaching and learning 

process. 

5) The writer and the collaborator designed the criteria of success. 
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b. Acting 

In the second phase, the writer and the collaborator (teacher) 

collaborated to implement the action that had been arranged in 

planning phase. In this phase the writer decided to take action as a 

teacher who implemented the determine method in teaching and 

learning process. Meanwhile, the collaborator became the observer 

who observed the activity of teaching and learning process in the 

classroom. Those activities would be implemented on the following 

steps: 

1) Pre teaching activity 

a) The writer started the lesson by greeting to the students. 

b) The writer and students prayed together. 

c) The writer checked students‟ attendance. 

d) The writer informed to the students about the competence, the 

indicator and the objectives that should be achieved. 

2) While teaching activity 

a) The writer divided the students into some group. 

b) The writer explained the mistake buster technique to the 

students about how to apply sequences of this technique such 

as prediction, summarization, question generation and 

clarification in leading the discussion. 

c) The writer gave the material and facilitated the students during 

the discussion by applying Mistake buster technique. 
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d) The writer affirmed student‟s mastery by checking their 

understanding. 

e) After the students became more proficient in using those 

strategies, gradually the writer transferred theresponsibilities to 

the students to lead the discussionby applying these strategies 

(prediction,summarization,question generation andclarification) 

without teacher‟s guidance. 

f) The writer gave the evaluation to the students. 

3) Post teaching activity 

a) The writer gave positive feedback to the students. 

b) The writer and the students concluded the learning topic that 

had been discussed. 

c) The writer greetedthe students in the end of the meeting. 

d) After giving treatment in cycle 1. The writer gave the post-test. 

The instrument which was given to the students had different 

type from the instrument which wasgiven in the pre-test.  

c. Observing 

In the third phase, the observer observed the student‟s activity, 

their participations, class situation during teaching and learning 

process, and teacher (writer) performance by using structured 

observation form and made note the overall activities. Furthermore, the 

writer also collected the data from the post test and the result of 

student‟s activity.The writer observed the overall activities to find out 
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the effectiveness of teaching and learning process which hadbeen 

occurred and its result was concluded and discussed in reflecting 

phase. 

d. Reflecting 

In the fourth phase, the writer and the collaborator discussed 

about the data which had been collected from all the activities from the 

acting phase until observing phase. In this phase, the writer and the 

collaborator also analyzed the teacher performance during teaching 

and learning process and the student‟s activity worksheet to find out 

whether the implementation of Mistake Buster Technique run 

successful or unsuccessful by identifying strength and weakness. If 

there still found the problems the writer and collaborators conducted 

the next cycle and used the collected data in the first cycle as 

considerations by repairing all the problems or weaknesses in previous 

cycle. 

2. Cycle 2 

a. Planning 

In the first phase, before conducting the action in the next 

phase, the writer repaired the problem found in cycle one. It explained 

as follow: 

1) The writer analyzed the reflection result to obtain the solving 

problem. 
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2) The writer revised and prepared the lesson plan based on the 

problem appeared in the previous cycle including teaching 

procedure, media, and relevant material to be applied in acting 

phase. 

3) The writer rearranged observation format and also reformed the 

evaluation formatto improve the planned indicators that was not 

been achieved yet in the previous cycle. 

b. Acting 

In the second phase of cycle two, it was regarded has same 

similarity as the previous step in the first cycle. In this phasethe writer 

and collaborator applied the revised plan such as lesson plan, selected 

material, and instrument for evaluation to be implemented in teaching 

and learning process in the classroom. The activities are: 

1) Pre teaching activity 

a) The writer started the lesson by greeting to the students. 

b) The writer and students prayed together. 

c) The writer checked students‟ attendance. 

d) The writer informed to the students about the competence, the 

indicator and the objectives that should be achieved. 

2) While teaching activity 

a) The writer divided the students into some group. 

b) The writer remindedhow to apply mistake buster technique. 
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c) The writer gave the material and facilitated the students during 

the discussion by applying mistake buster technique. 

d) The writer affirmed student‟s comprehension by checking their 

understanding. 

e) After the students became more proficient in using those 

strategies, gradually the writer transferred the responsibilities to 

the students to lead the discussion by applying theses strategies 

(prediction, summarization, question generation and 

clarification) without teacher‟s guidance. 

f) The writer gave the evaluation to the students. 

3) Post teaching activity 

a) The writer gave positive feedback or reinforcement to the 

students. 

b) The writer and the students concluded the learning topic that 

had been discussed. 

c) The writer greeted the students in the end of the meeting. 

c. Observing 

In the third phase, the observer observed the student‟s activity, 

their participations, class situation during teaching and learning 

process, and teacher (writer) performance by using structured 

observation form and made note the overall activities. Furthermore, the 

writer also collected the data from the post test and the result of 

student‟s activity.  
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d. Reflecting 

In the fourth phase, the writer and the collaborator discussed 

and analyzed about the data that had been collected from all the 

activities from the acting phase until observing phase to find out 

whether the implementation of Mistake Buster Technique run 

successful or unsuccessful in the second cycle and also compared the 

student‟s improvement from cycle one until cycle to find out the 

student‟s achievement. If there was found good improvement based on 

the criteria of success that had been determined before, the writer did 

not continue the action in next cycle. 

F. Data Collection Technique 

For this research, there werefour techniques which used by the writer 

to collect the data such as observation, documentation, test and field note. 

They were explained as follows: 

1. Observation 

Observation is data collection technique which concerns some form 

of observation of learning processes and it may involves the use of video 

or audio techniques or of checklists or observational schedule. In this case 

the writer used observation to obtain the data about students‟ activity or 

participation and teacher performance in the classroom which was 

observed by observer. The observation sheet plan described as follows: 
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Table 4 

The Observation Sheet of Student’s Activity Plan 

 

No 
Student's 

Code 

Criteria 

Total % 
Attention 

Active In Small-Group 

Discussion 

Asking Answering Giving Idea Tasking 

         

           Total 

     

    

  Percentage 

     

    
 

The indicators of student activities for further explanation 

explained as follows: 

a. The students pay attention toward the teacher explanation. 

b. The students is active in small-group discussion involved: 

1) The students ask to the teacher. 

2) The students answer or responded direct question from the teacher. 

3) The students give an idea. 

4) The students are able to finish the task timely. 

2. Documentation 

Documentation or document is data collection technique that is 

usefulin rendering more visible the phenomena under study for instance 

field note, diary and journal, record, biography, autobiography, directories, 

archive, photograph, book, article and others.The writer used 

documentation to obtain the data about the school profile such as history 

of the school, the number of teacher and staff officer and students at 

Islamic Junior High School (MTs) Riyadlatul Ulum, organization 
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structure, and location sketch. Besides, the documentation was used for 

visualizing the classroom activity in the form of photograph. 

3. Test 

Test is a set of stimuli which is given to the individual to obtain the 

respond based on what is assessed.
23

 In this research, the test was 

examined to the students consisted of two types namely pre-test and post-

test. They were the following: 

a. Pre-test 

First, pre-test wasexaminedto the students before giving the 

treatment through the implementation of reciprocal teaching to evaluate 

their ability at first. The type of pre-test was Present Tense mastery test. In 

this pre-test the writer applied objective test in the form of multiple choice 

which consisted of 20 items. 

b. Post-test 

Second, post-test was examined to the students after they were 

taughtPresent Tense mastery by using The Mistake Buster Techniqueas 

the treatment to find out the improvement before and after giving 

treatment. It could be seen by comparing the result between pre-test and 

post-test.In this post-test the writer appliedobjective test in the form of 

multiple choice which consisted of 20 items. 

The instrument blueprint of Present Tense mastery test described as 

follows: 

                                                           
23

Donald Ary, et.al, Introduction to Research., p. 201 
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Table 5 

The Instrument Blueprint of Simple Present Tense  

asteryTest 
 

Basic Competency Indicator Item Number Total 

3.12 Applying the 

structures of simple 

present tense in 

descriptive text. 

1. The student can 

differ nominal 

sentences and 

verbal sentences 

 

1, 2, 3, 4,5 

 

 10 

Items 

 

 
2. The student be able 

to understand the 

pattern of simple 

present tense  

6,7,8,9,10 

4.14 Correcting the 

mistakes in a text  

1. The students be able 

to find the mistakes 

in the sentences and 

text  

1,2,3,4,5, 

10 

Items 2. The students be able 

to correct the 

mistakes in the 

sentences and text 

6,7,8,9,10 

 

4. Field Note 

Field note is observation instrumentused in CAR to provide a record 

of what is going on during an observation which includes description of 

places, people, objects, acts, activities, events, purposes, times and 

feelings.
24

 In this research, the writer used field note to record the 

student‟s activity during the learning process in narration form. 

  

                                                           
24

Donald Ary, et.al, Introduction to Research., p. 526 
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G. Data Analysis Technique 

The writer collected and analyzed the entire data by taking average score 

between pre–test and post-test of student‟s Present Tense mastery per action in 

each cycle. The formula to figure out the average between pre-test and post-

test as follow:
25

 

X = 
  

 
 

X = Mean 

X = Sum of the scores 

N = Number of scores 

Then, to find out the result or improvement the writer compared the 

gained score between pre-test and post-test by comparing with the Minimum 

Standard Criteria (MSC) in this school at least 70. If in the first cycle the 

students did not pass the MSC, so the writer would conduct the second cycle. 

The minimum cycle in classroom action research was two cycles, so it did not 

be continued to the next cycle if in the second cycle the 70% of the students 

passed the KKM. The formula to figure out the percentage of the students who 

passed the KKM in each cycle as follow:
26

 

P = 
 

 
 × 100 

P = Percentage  N = Total Number of Students 

F = Frequency 

 

                                                           
25

Ibid, p. 110 
26

Louis Cohen, et.al, Research Methods., p. 326 
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H. Indicator of Success 

The indicator of success was taken from the process and the result of the 

classroom action research. Then, the research is called success when there is 

70% numbers of students could pass the target of the minimum mastery 

criteria at the school at least 70 and 70% students can participate actively in 

the learning activity.  
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CHAPTER IV 

RESULT OF THE RESEARCH AND DISCUSSION 

 

A. Result of The Research 

In this chapter the writer would like to present the result of the research. 

It involves the result of the research and interpretation which had been carried 

out by the writer at MTs Riyadlatul Ulum particularly at the eighth grade 

students of  MTs Riyadlatul Ulum in the Academic Year of 2019/2020. 

1. Description of Research Location 

a. History of MTs Riyadlatul Ulum 

MTs Riayadlatul Ulum is located on Pondok Pesantren street, 

Bumiharjo, Batanghari East Lampung. It was established on 2014. 

Teaching and learning activities in MTs Riyadlatul Ulum begins from 

07.15 am until 14.00 pm. 

b. Total Student in the Academic Year of 2019/2020 

MTs Riyadlatul Ulum has 263 students. It is divided into some 

classes that could be identified as follows: 

Table 6 

Total of Students at MTs Riyadlatul Ulum 

 in the Academic Year of 2019/2020 
 

No Class 
Sex 

Amount 
Male Female 

1 VII 50 39 89 

2 VIII 40 30 70 

3 IX 35 33 68 

Total   263 

Source:  Documentation of MTs Riyadlatul Ulum in Academic Year 

of 2019/2020 
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Headmaster 

 Rahmad Setya 

Dermawan,S.Pd 

Table 7 

The Teacher of MTs Riyadlatul Ulum  

Batanghari East Lampung 
 

No Name Job 

1 Rahmad Setya Dermawan,S.Pd  Head master  

2 Nur Khoiruddin, S.Pd.I Teacher  

3 Lukluk Fadhilatun Thoyibah,S.Pd Teacher 

4 Nur Fadhilah,S.Pd.I Teacher 

5 Rahmana Lufi Fadhilah,S.H Teacher 

6 Anifatul Muawanah, S.Pd.I Teacher 

7 Sahidin Zuhri, S.Pd.I Teacher 

8 Siti Nur Rifa'atul AM, S.Pd.I Teacher 

9 Zainal Abidin Teacher 

10 Yusuf Ikhwan, S.Pd Teacher 

11 Alfi Roisah, S.E Teacher 

12 Nadhirul Ihsan,S.Pd Teacher 

13 Nurul Apriyanti, S.Pd Teacher 

14 Asna Qomariyah Teacher 

15 Abdul Ghofururrohim, S.pd. I Teacher 

16 Afif Azizah, S.Pd Teacher 

17 Wisnu ridhoi khoirul Umam,S.Pd Teacher  

Source:  Documentation of MTs Riyadlatul Ulum in Academic Year 

of   2019/2020 

Picture 1 

Organization structure of MTs Riyadlatul Ulum  

Batanghari in Academic Year of 2019/2020 

 

  

 

 

 

 

 

  

Secretary          

Yusuf Ikhwan, S.Pd 

Administration           

Nurul Apriyanti, S.Pd 

 

Teachers  

 

Students 
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2. Description of Research Finding 

This research was classroom action research (CAR). It was carried 

out at the 2019/2020 grade students of MTs Riyadlatul Ulum Batanghari 

East Lampung in academic year of 2019/2020. This research was 

conducted in two cycles. Each cycles consisted of four phases that were 

planning, acting, observing and reflecting which accomplished in seven 

meetings. The students‟ simple present tense mastery result was gained 

through test which consisted of pre test and post test in the beginning 

research and the end of each cycle while the students‟ activities were 

gained from observation of student‟s learning activities. 

a. Result of Pre-Test 

Pre-test was presented to student which was aimed at finding 

out students‟ ability before the treatment was implemented. It was 

conducted on Tuesday, february 10, 2020 at 10.30 a.m until 12.00 p.m 

and it took about 90 minutes. In this meeting the writer was being an 

observer and the collaborator was being a teacher.  

Firstly, the collaborator opened the class by greeting, praying, 

and checking the attendance list, and asking the students‟ condition. 

Then, the collaborator gave the explanation to the students about 

simple present for 40 minutes by using explanatory method. 

Afterwards, to measure their ability before giving the treatment, the 

writer gave them pre-test. The writer used objective test in the form of 

multiple choice which consisted of 20 items which had to be 
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completed for 50 minutes only. Then, the result of pre-test could be 

seen on the table below: 

Table 9 

The Result of Pre-test 

No Student’s Code Score 
Note 

(70) 

1 AFK 40 Incomplete 

2 AR 40 Incomplete 

3 AA 50 Incomplete 

4 AS 60 Incomplete 

5 DS 50 Incomplete 

6 FAS 75 Complete 

7 GFI 50 Incomplete 

8 HA 70 Complete 

9 LNA 60 Incomplete 

10 LNS 70 Complete 

11 MAA 35 Incomplete 

12 MAZ 70 Complete 

13 MJS 70 Complete 

14 MJ 60 Incomplete 

15 NF 65 Incomplete 

16 SAA 60 Incomplete 

17 USN 70 Complete 

18 WAK 50 Incomplete 

19 AMI 60 Incomplete 

20 ERH 60 Incomplete 

Total 1165 

Highest Score 75 

Lowest Score 35 

Average 58,2 

Based on the table above it can be inferred that in the pre test 

that  was only 6 students that completed and 14 students could not 

completed the pre test. 
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Then, the frequency of student‟s pre test score could be 

specified on the table below: 

Table 10 

Frequency of Pre-test Score 

Interval Frequency Percentage 

35-41 3 15% 

42-48 0 0% 

49-55 4 20% 

56-62 0 0% 

63-69 7 35% 

70-76 6 30% 

77-83 0 0% 

Total 20 100% 

Complete 6 30% 

Incomplete 14 70% 

Source:the result of pre test  

The result of Pre test could be described in this following graph 

Grap 1 

The Result of Pre Test 

 

 

Based on the result of student‟s pre-test score, it could be 

inferred that there was only 30% or 6 students for the score between 
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the interval of 70-83 who passed the minimum mastery criteria 

(MMC) at least 70 while 70% or 14 students for the score between the 

interval of 35-69 did not pass the minimum mastery criteria (MMC) or 

less than 70. It indicated that the result of students simple present 

tense mastery score was still low. It was the reason why the writer 

used Mistake Buster Technique to improve the students‟ simple 

present tense mastery. Therefore, the writer and collaborator made a 

plan to implement the action or treatment that consisted of planning, 

action, observation, and reflection to repair the weaknesses. 

b. Cycle 1 

Cycle 1 was divided into planning, action, observation and 

reflection. Nevertheless, before the treatment was implemented, the 

writer conducted pre-test as comparison with post-test. The sequence 

of those steps as follows: 

1) Planning 

Planning was the first step which had to be carried out by 

the writer at the very first cycle in conducting the research. In this 

phase, the writer and the collaborator arranged some plans for the 

action based upon the problems that faced by the students. Some 

plans which prepared by the writer that would be used in teaching 

and learning process were lesson plan, learning material, media, 

observation sheet, and instrument. First, lesson plan (See 

Appendix 2) consisted of the sequences of the learning process 
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which contained The Mistake Buster Technique, the objectives of 

the learning and the indicators of success. Second, the learning 

topic which taught to the students was simple present tense which 

consisted of some essential topics such as the definition, the 

formula, the function and the example of sentences. Third, the 

observation sheet consisted of checklist of students activities 

which prepared for two meetings. Last, to know the improvement 

scores from pre-test to post-test, the writer also prepared the 

instrument of post-test 1 (See Appendix 6) which consisted of 15 

multiple choice and 5 essays items done for 70 minutes only. 

2) Action 

The action of the cycle 1 was carried out on Thursday 

February 20, 2020 at 08.30-09.30 a.m, Monday, februari 24, 2020 

at 08.30 a.m – 09.30a.m and Thursday, februari 27, 2018 at 08.00-

09.30 a.m. 

a) First Meeting 

The first meeting was held on Thursday februari 20, 2020 

at 08.30-09.30 a.mand it took about 90 minutes or 2 × 45 

minutes. In this meeting the writer was a teacher and Mrs Nurul 

Apriyanti, S.Pd was the collaborator as well as an observer. 

Firstly, at the beginning of teaching learning process the 

writer began the meeting by praying, greeting, checking 

attendance list and asking the condition of students. Afterwards, 
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the writer gave the students learning material about simple 

present tense 

Secondly, the writer divided the students into four small 

groups for discussion. Each groups consisted of four students 

which led by the leader to represent the group in the post session 

to conclude the result of their discussion. 

Thirdly, the writer began to implement the step of The 

Mistake Buster Technique. For the first step the writer modeled 

how to use a set of The Mistake Buster Technique. To make 

sure their understanding of these sets of the teaching technique, 

the writer demonstrated twice. Then, the writer explained simple 

present tense to the students which consisted of essential topic 

such as the definition, the formula, function and some example 

of sentences. After the presentation done, the writer built their 

background knowledge and their understanding about simple 

present tense. The writer gave chance for all students understand 

the material given by teacher.  

After the students understanding the material, the writer 

allowed the students to arrange the example of sentences in 

front of the class. Then, the teacher and the students correct the 

sentences together. 

Then, after correcting the sentences, the writer began to 

open questioning session about the material that they did not 
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understand. Then, after all had been comprehended, the students 

along with the writer‟s guidance summarized and highlighted 

the point of the material to deepen their comprehension ability. 

Afterwards the writer gave each group the exercise to be 

discussed and finished in a group. Later on, the leaders in each 

group were invited to conclude the discussion result about the 

simple present tense. To strengthen their result discussion the 

teacher gave some feedbacks and questions as needed to check 

their understanding about the topic had been taught. Before the 

time was up, the writer reminded the students to keep on 

learning at home and closed the meeting. 

b) Second Meeting 

The second meeting was held on february 24, 2020 at 

08.30 a.m – 09.30 a.mand it took about 90 minutes or 2 × 45 

minutes. In this meeting the writer was as a teacher and Mrs. 

Nurul Apriyanti, S.Pd as the collaborator as well as an observer. 

The steps of this meeting were quiet similar as the first meeting.  

Firstly, at the beginning of teaching learning process the 

writer began today‟s meeting by praying, greeting, checking 

attendance list and asking the condition of students. Afterwards, 

the writer gave the students learning material about simple 

present tense focus on the formula. Then, the writer instructed 

the students to make small group discussion same as the 
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previous meeting. The teacher reviewed the lesson which had 

been taught in the previous session. The writer gradually tried to 

transfer the responsibilities for the students to lead discussion 

but it did not fully taken by them. Meaning to say, it was not 

only the teacher who dominated the process but also the 

students spoke out and shared about the material. The next 

session was quite same as the previous meeting. Then, before 

the time was up, the writer gave a feedback to strengthen their 

understanding towards the material that they had learnt. 

c) Third Meeting 

After giving the treatment twice, the writer gave a post-

test I on Thursday 27, februari 2020 at 08.00-09.30 a.m. in order 

to measure their ability. The post-test I instrument (See 

Appendix 6)consisted of 15 questions in the form of multiple 

choice and 5 essay which has same indicators as the previous 

test and it had to be completed for 70 minutes only. The result 

of post-test I (for detail see appendix 10) could be seen on the 

table below: 

Table 11 

The Result of Post Test 1 

No Student’s Code Total 
Note 

(70) 

1 AFK 56 Incomplete 

2 AR 48 Incomplete 

3 AA 52 Incomplete 

4 AS 72 Complete 
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5 DS 70 Complete 

6 FAS 76 Complete 

7 GFI 70 Complete 

8 HA 72 Complete 

9 LNA 72 Complete 

10 LNS 70 Complete 

11 MAA 56 Incomplete 

12 MAZ 76 Complete 

13 MJS 72 Complete 

14 MJ 56 Incomplete 

15 NF 65 Incomplete 

16 SAA 80 Complete 

17 USN 68 Incomplete 

18 WAK 50 Incomplete 

19 AMI 80 Complete 

20 ERH 70 Complete 

Total 1331 

Highest Score 80 

Lowest Score 40 

Average 66,5 
 

Then, the frequency of student‟s post test I score could be 

explained on the following table: 

Table 12 

The Frequency of Post Test 1 Score 
 

Interval Frequency Percentage 

48-53 3 15 % 

54-58 3 15 % 

59-63 0 0 % 

64-69 2 40 % 

70-74 8 10 % 

75-79 2 10% 

80-85 2 10 % 

Total 20 100 % 

Complete 12 60 % 

Incomplete 8 40 % 

Source:the result of post test  
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The result of Post Tes I can be describe with the following 

graph. 

Graph 2 

The Result of Post Test I 

 

 

Based on the result of student‟s post-test score, it could be 

inferred that there was 40 % or 8 students for the score between 

the interval of 48-69 did not passed the minimum mastery 

criteria (MMC) at least 70 while 60 % or 12 students for the 

score between the interval of 70-85 passed the minimum 

mastery criteria (MMC) or more than 70. In addition, the 

average scores of post-test I was 66.5. It indicated that the result 

of students‟ simple present tense mastery improved which 

compared with the pre-test score that was 58,2. However, 

viewed from the indicator of success of this research that was 

70% of the total students must pass minimum mastery criteria 
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(MMC), the result of post-test I was unsuccessful because there 

were only 60 % students who passed the indicator of success. 

3) Observation 

While the treatment was being executed, the student 

activities during the learning process were also being observed by 

the observer. The students who were active in discussion got the 

point by ticking it on the observation sheet. For the observation 

sheet in detail could be seen in appendix 13 and 14 for meeting 1 

and meeting 2.The indicators of student activities as follows: 

a. Students pay attention toward the teacher explanation. 

b. Students are Active in small-group discussion involved: 

(1) Students ask to the teacher. 

(2) Students answer or respond direct question from the 

teacher. 

(3) Students give an idea. 

(4) Students finish the task timely. 

The observation result of students‟ learning activities in 

meeting 1 and meeting 2 at the first cycle could be seen on the 

table below: 

Table 13 

Observation Result of Student’s Learning Activities at Cycle 1 
 

No Name 
Students activities Total 

1 2 3 4 5  

1 AFK      2 

2 AR      2 
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3 AA      4 

4 AS      2 

5 DS      4 

6 FAS      2 

7 GFI      3 

8 HA      4 

9 LNA      4 

10 LNS      3 

11 MAA      4 

12 MAZ      3 

13 MJS      4 

14 MJ      3 

15 NF      2 

16 SAA      4 

17 USN      3 

18 WAK      3 

19 AMI      3 

20 ERH      2 

 

Notes: 

1. Attention to teacher explanation 

2. Giving respond 

3. Making notes 

4. Following teacher instruction 

5. Doing the task 

 

Table 14 

The Result of Students Activity in Cycle 1 
 

No Students Activity Frequency Percentage 

1 Attention to teacher explanation 15 75% 

2 Giving respond 3 15% 

3 Making Notes 12 60% 

4 Following Teacher Instruction 11 55% 

5  Doing the task 20 100% 
 

From table above, it was revealed that there were 15 

students (75%) who paid attention to the teacher explanation, 3 

students (15%) giving respond in learning process, 12students 
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(60%)  made the notes from the material, 11 students (55%) 

Following Teacher Instruction and 26 students did the task. 

According to the result of observation above, it can be 

concluded that the learning process was sufficient. The weakness 

in the implementation of the learning process in cycle I wassome 

studentmade noisy and still confuse with the material was given. 

4) Field Note 

At this stage the researcher made a note of students` 

activities. From the observation on cycle 1 in the beginning of 

learning before the researcher used mistake buster technique. Most 

of students` still seemed confused in the class, most of students felt 

difficult to do the test , and most of students were not active in 

learning process 

5) Reflection 

From the result of cycle I, it showed that there was an 

improving of the result at pre-test and post-test 1. The students was 

interested enough in learning process, but the research should be 

continued to the next cycle because the condition of learning 

process still uncontrolled, some students still did not focus on the 

material and made the class noisy and the students‟ average have 

not achieved the standard minimum criteria yet. 
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Based on the analyzing above, the researcher concluded 

that this research should be continuing in cycle II.  

c. Cycle 2 

Cycle II has four essential phases namely planning, action, 

observation and reflection. The implementation of cycle II could be 

explained on the following sequences: 

1) Planning 

Based on the reflection result in cycle 1 the writer and the 

collaborator attempted to repair some problems which had been 

identified. The writer and the collaborator rearranged some plans 

for the action based upon the problems that faced by the students 

toward simple present tense mastery. The plans which prepared by 

the writer used in teaching and learning process were lesson plan, 

learning material, media, observation sheet, and instrument. Third, 

lesson plan (See Appendix 3) consisted of the sequences of the 

learning process which contained reciprocal teaching, the 

objectives of the learning and the indicators of success. Second, the 

learning topic which taught to the students was reading descriptive 

monologue which consisted of some essential bodies such as the 

definition, generic structure, language feature and the example of 

text and they were added some detail of the text. Third, the 

observation sheet consisted of checklist of students activities. In 

addition the writer invited the students to take part in the 
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brainstorming session or ice breaking to stimulate them before 

turned back to the discussion and gave a reward for those who were 

active in the classroom. Last, to know the improvement scores from 

post-test 1 to post-test 2, the writer also prepared the instrument of 

post-test 2 (See Appendix 7). 

2) Action 

The action of cycle 2 was carried out on Thusday, februari 

20, 2020 at 10.30 a.m - 12.00 p,m, Monday , februari 24 , 2020 at 

08.00 – 09.30 a.m and Thrusday, februari 27, 2020 at 08.00 a.m – 

09. 30 p.m. 

a) First Meeting 

First meeting was held on Thursday,  februari 20, 2020 at 

10.30 a.m - 12.00 p,m and it took about 90 minutes or 2 × 45 

minutes. In this meeting the writer was as a teacher and Mrs. 

Nurul Apriyanti, S.Pd as the collaborator as well as an observer. 

Firstly, at the beginning of teaching learning process the 

writer began the meeting by praying, greeting, checking 

attendance list and asking the student‟s condition. Afterwards, 

the writer gave the students the learning material about reading 

descriptive text.  

Secondly the writer divided the students into four small 

groups for discussion. Each groups consisted of four students 

which led by the leader group. Before started the discussion 
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session they were invited to take part in brainstorming session or 

ice breaking as the stimulation at first to make the students felt 

relax and enthusiastic. It made the learning looked different 

from the previous meeting in cycle 1. 

Thirdly, before the writer began to implement the step of 

Mistake Buster Technique teaching, the writer checked their 

understanding about the previous topic by asking them some 

questions. For the first step the writer only reviewed the learning 

material about descriptive text to the students which consisted of 

essential bodies such as the definition, generic structures, 

language features and the example of descriptive text and added 

some details of the text. 

After the explanation done, the writer transferred the 

responsibilities fully for the students to take turn the discussion. 

Next, the writer built their background knowledge and their 

prediction about reading text‟s title. The writer gave chance for 

all students to predict about what did the text talk about? Next, 

the writer allowed to the students to look up or clarify the words 

that they did not know its meaning in dictionary. The writer also 

opened the questioning session about the text that they did not 

understand and they were given a reward for the active one. 

Then, after all had been comprehended, the students 
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independently summarized and highlighted the point of the text 

without teacher‟s helping. 

Afterwards the writer gave each group the exercise to be 

discussed and finished in a group. Later on, the leaders in each 

group were invited to conclude the discussion result about the 

descriptive text in post session. To strengthen their result 

discussion the teacher gave some feedbacks and question as 

needed to check their understanding about the topic had been 

taught. Before the time was up, the writer reminds the students 

to keep on learning at home and closed the meeting. 

b) Second Meeting 

Second meeting was held on Monday,  februari 27 , 2020 

at 08.00 – 09.30 a.m and it took about 90 minutes or 2 × 45 

minutes. In this meeting the writer was as a teacher and Mrs. 

Nurul Apriyanti, S.Pd as the collaborator as well as an observer. 

The process on this meeting is quiet similar as the first meeting. 

The teacher reviewed the lesson which had been taught in the 

previous session. It was not only the teacher dominated in the 

process but also the students took the responsibility by speaking 

out and sharing about the text independently. Then, before the 

time was up the writer give a feedback to strengthen the 

students‟ understanding. 

  



 

 

57 

c) Third Meeting 

After giving the treatment twice, the writer gave a post-

test II on Thusday 27, 2020 at 08.00 a.m – 09. 30 p.min order to 

measure their ability. The post-test II instrument (See Appendix 

7)consisted of 15 questions in the form of multiple choices and 5 

essay which has same indicators with the previous test which 

completed for 70 minutes only. The result of post-test II (see 

appendix 11) as follow. 

Table 15 

The Result of Post Test II 
 

No Student's Code 
Post Test II 

Score 

Note 

>70 

1 AFK 72 Complete 

2 AR 65 Incomplete 

3 AA 72 Complete 

4 AS 80 Complete 

5 DS 76 Complete 

6 FAS 80 Complete 

7 GFI 72 Complete 

8 HA 76 Complete 

9 LNA 80 Complete 

10 LNS 76 Complete 

11 MAA 65 Incomplete 

12 MAZ 80 Complete 

13 MJS 85 Complete 

14 MJ 65 Incomplete 

15 NF 76 Complete 

16 SAA 90 Complete 

17 USN 76 Complete 

18 WAK 70 Complete 

19 AMI 80 Complete 

20 ERH 76 Complete 

Total 1517 

Highest Score 90 

Lowest Score 65 

Average 75,8 
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Then, the frequency of student‟s post test II score could be 

detailed on the following table: 

Table 16 

The Frequency of Post Test II Score 
 

Interval Frequency Percentage 

65– 69 3 15 % 

70 – 74 4 20 % 

75 – 79 6 30 % 

80 – 84 5 25 % 

85 – 89 1 5 % 

90 – 94 1 5 % 

Total 20 100 % 

Complete 17 85 % 

Incomplete 3 15 % 

Source:the result of post test II on October 1
st 

2018 

The result of Post Test II could be described with the 

following graph. 

Graph 3 

The Result of Post Test II 

 

 

Regarding to the result of student‟s post-test score, it could 

be seen that the average score in post-test II was 75, 8. Based on 

the indicator of success of this research that was 70 % of the 

85% 

15% 
0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

COMPLETE INCOMPLETED



 

 

59 

total students must pass the score at least 70 so it could be 

inferred that 85 % or 17 students from the total of students had 

passed the minimum mastery criteria (MMC). In addition, there 

was only 15% or 3 students did not pass the minimum mastery 

criteria (MMC). Meaning to say, the cycle II was successful. 

3) Observation 

This phase has similar step with the previous cycle. While 

the treatment was being presented by the writer, the student 

activities during the learning process were also being observed by 

the observer. The students who were active in discussion got 

reward to make the learning activity more fun and make the 

students more enthusiastic. For the observation sheet in detail 

could be seen in appendix 16 and 17 for meeting 1 and meeting 2 

at cycle II. The observation result of students‟ activities on meeting 

1 and meeting 2 at the second cycle could be seen on the following 

table: 

Table 17 

Observation Result of Student’s Learning Activities 

at Cycle II 
 

No Name Students activities Total 

1 2 3 4 5 

1 AFK      4 

2 AR      4 

3 AA      4 

4 AS      2 

5 DS      4 

6 FAS      5 

7 GFI      4 
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8 HA      4 

9 LNA      5 

10 LNS      4 

11 MAA      5 

12 MAZ      3 

13 MJS      4 

14 MJ      4 

15 NF      4 

16 SAA      5 

17 USN      5 

18 WAK      4 

19 AMI      4 

20 ERH      4 

 

Notes: 

1. Attention to teacher explanation 

2. Giving respond 

3. Making notes 

4. Following teacher instruction 

5. Doing the task 

 

Table 18 

The Result of Students Activity in Cycle 1 
 

No Students Activity Frequency Percentage 

1 
Attention to teacher 

explanation 
19 95% 

2 Giving respond 15 75% 

3 Making Notes 18 90% 

4 Following Teacher Instruction 17 85% 

5  Doing the task 20 100% 
 

From table above, it was revealed that there were 19 students 

(90%) who paid attention to the teacher explanation, 15 students 

(75%) giving respond, 18 students (90%) made the notes from the 

material, 17 (85%) following Teacher Instruction and 26 students 

(100%) doing the task.  
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According to the result of the observation above, it can be 

concluded that the learning process was successful. It can be 

inferred that the learning process has done well and the students 

were active in the class than cycle I. 

4) Field Note 

At this stage the researcher made a note of students‟ 

activities. From the observation on cycle II, in the beginning of 

learning after the researcher used jumbled sentences approach. 

Most of students doing the task correctly and most of the students 

passed the minimum criteria 

5) Reflection 

The result of cycle II is better than cycle I, it can be seen that 

the most of the students have not difficulty in simple present tense. 

It happened because the student have understand the clue to use 

mistake buster technique in simple present tense. The students have 

serious in doing the assignment. In this meeting, most of the 

students got good score. It happened caused the teacher and the 

researcher has revised and improved the teaching and learning 

process in cycle I.In the cycle II, the students were also active to do 

the assignment and test than before.  

Finally, the researcher concluded that the problem had been 

solved by using mistake buster technique. The teacher help student 
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to understand the simple present tense, so they was easy to 

understand about it. And their mastery of simple present tense were 

improving. The students score on writing ability from pre-test, 

post-test 1 and post-test 2 can be seen at the following table: 

Table 19 

The Result of Pre-test, Post-Test I and Post-Test II Score 

No 
Student's 

Code 

Pre 

Test 

Post-

test I 

Post-test 

II 
Note 

1 AFK 40 56 72 Improve 

2 AR 40 48 65 Improve 

3 AA 50 52 72 Improve 

4 AS 60 72 80 Improve 

5 DS 50 70 76 Improve 

6 FAS 75 76 80 Improve 

7 GFI 50 70 72 Improve 

8 HA 70 72 76 Improve 

9 LNA 60 72 80 Improve 

10 LNS 70 70 76 Improve 

11 MAA 35 56 65 Improve 

12 MAZ 70 76 80 Improve 

13 MJS 70 72 85 Improve 

14 MJ 60 56 65 Improve 

15 NF 65 65 76 Improve 

16 SAA 60 80 90 Improve 

17 USN 70 68 76 Improve 

18 WAK 50 50 70 Improve 

19 AMI 60 80 80 Constant 

20 ERH 60 70 76 Improve 

 
Total 1165 1331 1517  

 
Average 58,2 66,5 75,8  

 
Highest Score 75 80 90  

 
Lowest Score 35 40 65  

 

Percentage of 

Successfulness 

(=70)  

30% 60% 85% 
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Based on the result above, it could be inferred that Mistake 

Buster Technique could improve the students‟ mastery in simple 

present tense because there was improvement from average 58.2 to 

66, 5, there is improve about 8,3 point. Then, from cycle II have 

progress average score from 66, 5 to 75.8 there was improve about 

9, 3 point. In the cycle II, most of the students could improve their 

simple present mastery. It means that cycle II was successful. 

Therefore, the researcher concluded that the research was 

successful because the indicator of success had been achieved in 

this cycle. It means that would be stopped in this cycle.  

Based on the result of students‟ activities in cycle I and cycle 

II, the researcher indicated that learning process in cycle II was 

successful. This table was described the comparison of the 

students‟ activities in cycle I and cycle II. 

Table 20 

The Students’ Activities in the Cycle 1 and Cycle II 
 

 

No 

 

Students Activity 

Cycle 1 Cycle II 

F Percentage F Percentage 

1 
Attention to teacher 

explanation 
15 75% 19 95% 

2 Giving Respond 3 15% 15 75% 

3 Making Notes 12 60% 18 90% 

4 
Following Teacher 

Instruction 
11 55% 17 85% 

5 D oing the Task 20 100% 20 100% 

 



 

 

64 

Based on the result of the students‟ activities in cycle I and 

cycle II was improved. The students pay attention of the teacher 

explanation from 75% became 95%. After that, giving respond 

15% became 75%. The students make notes from 60% became 

90%. The students can follow teacher instruction from 55% 

became 85%,and the students do the task 100% 

B. Discussion 

The discussion of data after implementing the action consisted of three 

parts. Those are the discussion of cycle I, cycle II, and the interpretation of the 

research.  

1. Cycle I 

In this research, before doing the implementation, the researcher 

gave the students pre-test individually for the purpose to investigate the 

students‟ mastery in simple present tense. After the researcher getting the 

pre-test score of the students that was only 6 students (30%) could pass the 

test and the average score in this test was 58.5, so the researcher gave the 

treatment to the students in cycle I.  

The treatment in the cycle I was conducted by teaching the students 

using the mistake buster technique. Furthermore, the researcher also gave 

the post-test in this cycle that was named post-test 1. Afterwards, by 

analyzing the result of the post-test 1, the researcher concluded that there 

were 12 students (60%) who passed the post-test 1 and the average was 

66.8.  
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From the result of the students‟ score in the pre-test and post-test 1, 

there was an improvement from the students‟ result score. It could be seen 

from average score in pre-test was 58,2 and post-test 1 was 66.8. Although 

there was an improvement of the students‟ achievement, cycle I was not 

successful yet because only 12 or 60% students who passed the test in the 

post-test 1. It means that cycle I could improve the students mastery in 

simple present tense but it was not yet successful because the students did 

not passed yet to the indicator of success.  

2. Cycle 2 

After analyzing the students‟ score in the post-test 1, the researcher 

had to conduct the next cycle because only 12 students (60%) passed the 

test and got the score that was ≥70.  

In this cycle, the researcher gave the treatment and then gave post-

test 2. Furthermore, the researcher analyzed the result of post-test 2 and 

inferred that there were 17 students (85%) passed the test because their 

score was ≥70 and the average score was 75,8. 

From the result of the students‟ score from post-test 2, it could be 

concluded that there were score improvement. The improvement score 

could be seen on the average score. The average score in the post-test 1 

and post-test 2 were 66.5 and 75.8. In the pre-test, post-test 1 and post-test 

2, the total of students who got the score ≥70 were 6, 12, and 17 students. 

Because the achievement of the students had improved enough and the 
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indicator of success was reached, the research was successful and could be 

stopped in cycle II.  

Table 21 

The Average of the Test Result 

 

 Test 

Pre-test Post-test 1 Post- test 2 

Total 1165 1331 1517 

Average  58,2 66,5 75, 8 
 

Moreover, the comparison of the students‟ average score can be seen 

on the graph bellow: 

Graph  4 

Average Score of Pre-test, Post-test I, and Post-test II 

 

 

The graph above could be pointed out that mistake buster technique 

could improve student‟s simple present tense mastery. It could be proved 

by the improvement score consecutively from pre-test to post-test II in 

which the average score of these three testes improved significantly from 

58, 2 to 66,5 and to 75,8 by the percentage of final successfulness was  

85 %. 
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3. The Result of The Students learning Activity 

The students‟ learning activities data obtained from the overall 

result of students‟ learning activities in the form of observation sheet from 

cycle I to cycle II. Each cycle consisted of two observation result of 

students‟ learning activity which observed for two different days. These 

results could be detailed on the following accumulation table: 

Table 22 

The Result of Students’ Observation between Cycle I and Cycle II 
 

No Students Activity 
Cycle 1 Cycle II 

Improvement 
F Percentage F Percentage 

1 
Attention to teacher 

explanation 
15 75% 19 95% 20% 

2 Giving Respond 3 15% 15 75% 60% 

3 Making Notes 12 60% 18 90% 30% 

4 
Following Teacher 

Instruction 
11 55% 17 85% 

30% 

 

5 D oing the Task 20 100% 20 100% 0% 
 

Then, the graph percentage of those five indicators was 

specifically described on the following graph: 

Graph 5 

The Improvement of The Students’ Activity in Cycle I to Cycle II  
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Based on the table and graphic above, it could be concluded that 

there was an improving of students‟ activities during the learning process 

of cycle I and cycle II through using Mistake buster technique. It means 

that mistake buster technique had positive effect to improve the teaching 

learning process. 

Related this research until cycle II, the result mark and the result 

activities of the students was achieved the target that was decided on 

indicator of success 75% from students got minimum mark 70. Based on 

the result of this research was known that more than 75% from the 

students got minimum mark 70. So, it can be said that this research was 

finish and didn‟t need to be continued to the next cycle. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

Regarding to the research finding, the writer would like to point out the 

conclusion as follow: 

1. Using Mistake Buster Technique can improve the learning activity. The 

students were more active in the learning process. It can be seen at the 

test, the average of pre test was 58,2 by the percentage of successfulness 

was 30%, in post test I the average score was 66,5 by the percentage of 

successfulness was 70% and in post-test II the average score was 75,8 by 

the percentage of successfulness was 85%. It can be concluded that the 

use of Mistake Buster Technique can improve the mastery of simple 

present tense.  

2. The implementation of The Mistake Buster Technique conveyed an 

alternative way in learning process to improve the mastery of simple 

present tense. These conclusion can be seen from the result of the 

students‟ average in pre test was 58,2 and the result post test cycle I was 

66,5. The improvement score from pre test to post test I was 8,3.  The 

result of the students‟ average in post test II was 75,8. The improvement 

score from post test I to post test II was  9,3. It can be inferred that the 

result of the students in cycle II was higher than cycle II. It means that by 

using the mistake buster technique can improve the students‟ mastery in 

simple present tense 
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B. Suggestion 

Based on the research finding, the writer would like to deliver some 

suggestions as follows: 

1. For students 

The students are expected to improve their grammar mastery in simple 

present tense. 

2. For English teacher 

It would be better for English teacher to apply The Mistake Buster 

Technique as an alternative way in teaching English especially to 

improve student‟s grammar mastery in simple present tense. 

3. For Headmaster 

It is suggested for the principle to take positive side of this teaching 

method as the alternative way in teaching English, especially for teaching 

grammar mastery by facilitating the students with other supporting 

education media. 

4. For other Researchers 

It is suggested for the other researchers to develop this research with new 

innovation and hopefully the result of this research could be a reference. 
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LESSON PLAN 1 

 

School   :Mts Riyadlatul Ulum 

Subject   : English 

Class/Semester : VIII/1 

Skill   : Grammar 

Time Allocation : 2 x 40 minutes 

Topic   : Simple Present Tense 

 

I. Core Competence 
 

3. Understanding knowledge (factual, conceptual, and procedural) based 

on his/her curiousity about science, technology, arts, culture related 

phenomena and real events. 

4. Trying, processing and presenting various things in the realm of 

concrete (using, parsing, composing, modifying, and creating) and the 

realm of the abstract (writing, reading, counting, drawing and 

composing) in accordance with the learned in school and from other 

sources in the same point of view / theory. 

 

II. Basic Competence 

3.1   Giving expression to the words and linguistic elements to carry out the p

urpose, and social function of  simple present tense,according to the con

text of its use. 



 

 

4. 2   Make sentences using simple present tense. 

 

III. Indicators 

1. Students identify simple present tense  

2. Students understand the function of simple present tense 

3. Students arrange the sentences using simple present tense. 

 

IV. Learning Aims 

Improving the students‟ mastery in simple present tenseby mistake 

buster technique at the end this learning activity, the students are able to: 

1. The students can be able to identify simple present tense. 

2. The students can understand the function of simple present tense. 

3. The students are able to arrange the sentences using simple present tense 

V. Teaching Method 

1. Method     :Language Centered Method 

2. Technique     :Mistake Buster Technique 

VI. Media 

1. Laptop, White Board, Board marker, and Paper 

 

VII. Sources of Material 

1. Text book 

2.  

VIII.  Teaching Material 



 

 

Simple Present Tense  

 

Form of simple Present tense 

Sentence Affirmative Negative Interrogative 

Verbal 

Sentences 

S + V (es/s) + O 

E.g 

 I speak 

English 

 She 

speaks 

English 

S + Do/Does not 

+ O 

E.g 

 I do not 

speak 

English 

 She does 

not speak 

English 

Do/Does + S + 

V+O? 

E.g 

 Do you 

speak 

English? 

 Does you 

speak 

English? 

Nominal 

Sentences 

S + Be 

(is,am,are) + C 

 I am a 

student 

 She is a 

nurse 

 They are 

artist  

S+ Be 

(is,am,are) not + 

C 

e.g 

 I am not 

a student 

 She is not 

a nurse 

 They are 

not artist 

Be(is,am,are)+S+C 

E.g 

 Am I a 

student? 

 Is she a 

nurse? 

 Are they 

artist? 

 

IX. Learning Activities 

ACTIVITY DESCRIPTION OF ACTIVITY TIME  

Pre-Activity 

a. Teacher greets the students using English in 

order to create English Environment. 

b. Teachers and students pray together 

c. Teacher checks the student‟s attendance list. 

d. Students receive information competence, 

material, purpose, benefits, and lessons that 

will be implemented. 

e. Teacher asking to their student with the 

question related to the topic. 

10 

minutes 

 

Core-

a. Observing 

1. Students listen the material given by the 

 

30 



 

 

Activity teacher  

2. With teacher guidance, students try to 

understand the material about simple 

present tense. 

b. Questioning 

1. Teacher gives chance to students to ask 

questions if they still confuse from the 

material. 

c. Exploring 

1. Students try make an example by arranging 

a sentence using simple present tense 

d. Associating 

1. Teacher correct the sentences arranged by 

the students. 

e. Communicating 

1. Teacher gives the students task. 

2. Students do the task with their group. 

minutes 

 

 

 

 

 

Post-

Activity 

a. Students with teacher conclude the learning. 

b. Students reflect on the activities that have 

been carried out 

c. Students answer the questions given by the 

teacher 

5 

minutes 

 

 

 

 

 

 



 

 

X. Test 

A. Choose the right answer (X) 

1. He …….a farmer 

a. Is 

b. Am 

c. Are 

d. Has  

2. Shinta …. A new book 

a. Have 

b. Has 

c. Having 

d. Is having 

3. John….. a doctor 

a. Am 

b. Are 

c. Has 

d. Is 

4. We always …….our lesson 

every day. 

a. Studies 

b. Studied 

c. Study 

d. studying 

5. ………your father like 

orange? 

a. Do 

b. Does 

c. Are 

d. Is  

6. Kipli and Saprol never help 

their mother. 

They….lazy 

a. Are 

b. Is 

c. Am 

d. Have  

7. My sister….like mango. 

a. Does not 

b. do not 

c. did not 

d. is not 

8. My friends….drinking 

orange juice. 

a. Like 

b. Likes 

c. Liked 

d. Liking  

9. She usually …… her mother 

every morning. 

a. Helping 

b. Helped 

c. Help 

d. Helps 

10. Reza always….. at 05.00 am 

a. Gets up 

b. Get up 

c. Got up 

d. Getting up 



 

 

B. Correct this wrong sentences into correct sentences 

1. She do not go to school this morning. 

2. Mr. Reza are a good teacher. 

3. I go to school yesterday. 

4. Lisa always getting up early. 

5. John studied English today. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

LESSON PLAN 2 

 

School   :Mts Riyadlatul Ulum 

Subject   : English 

Class/Semester : VIII/1 

Time Allocation : 2 x 40 minutes 

Theme   : Descriptive monologue 

Topic   : Simple Present Tense 

 

XI. Core Competence 
 

5. Understanding knowledge (factual, conceptual, and procedural) based on his/her curiousity 

about science, technology, arts, culture related phenomena and real events. 

6. Trying, processing and presenting various things in the realm of concrete (using, parsing, 

composing, modifying, and creating) and the realm of the abstract (writing, reading, counting, 

drawing and composing) in accordance with the learned in school and from other sources in the 

same point of view / theory. 

 

XII. Basic Competence 

3.1   Giving expression to the words and linguistic elements to carry out the purpose, and social funct

ion of  descriptive monologue,according to the context of its use. 

4. 2   Make a descriptive monologue. 

 

XIII. Indicators 

4. Students understand the Generic Structure of Descriptive text and its function  

5. Students arrange the descriptive text 

6. Students understand the structure of simple present tense and its function. 

 



 

 

XIV. Learning Aims 

In the end of learning activity, the students are able to: 

4. The students can be able to understand the generic structure of descriptive text 

5. The students canarrange the descriptive text. 

6. The students are able to understand the structure of simple present tense and its function 

XV. Teaching Method 

1. Method     :Language Centered Method 

2. Technique     :Mistake Buster Technique 

XVI. Media 

2. Laptop, White Board, Board marker, and Paper 

 

XVII. Sources of Material 

3. Text book 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

XVIII.  Teaching Material 

 

“Wade Robson King of The Dance” 

Wade is a teenager, just like you. But superstars Britney Spears and the members of 

the„NSync band love him. These superstars do what Wade tells them to do. Why? Wade Robson 

is their teacher! 

Wades started dancing at the age of two. As a child, he loved watching Michael Jacson‟s 

thriller. He liked those cool dance steps, especially the moon walk. At age five, Wade was already 

a dance champion. 

Wade is originally from Australia. Now he lives with his family in Los Angeles, 

California. The family was poor. But Hollywood notice wade‟s awesome dance talent. Wade is 

now rich and calls Britney Spears and the members of „NSync his friends! When you see Britney 

Spears‟ famous 2001 Pepsi commercial, think of Wade. Those are his moves! 

 

Kalimat Formula  Simple Present Tense Example  Simple Present Tense 

positif 

(+) 

S + V-1 

S +/- auxiliary (do/does) + bare infinitive 
She likes eating out 

S +  (am/is/are) The children are naughty. 

negatif 

(-) 

S + auxiliary (do/does) + not + bare infinitive She doesn‟t like eating out 

S + be(am/is/are) + not The children aren‟t naughty 

interogatif 

(?) 

Do/Does + S + bare infinitive Does she like eating out 

Be(am/is/are) + S Are the children naughty 

 

 

 

 

 

XIX. Learning Activities 

ACTIVITY DESCRIPTION OF ACTIVITY TIME  

Pre-Activity 

f. Teacher greets the students using English in 

order to create English Environment. 

g. Teachers and students pray together 

h. Teacher checks the student‟s attendance list. 

i. Students receive information competence, 

material, purpose, benefits, and lessons that 

will be implemented. 

j. Teacher asking to their student with the 

question related to the topic. 

10 

minutes 

 

Core-

Activity 

f. Observing 

3. Students read the descriptive text 

4. With teacher guidance, students try to 

understand the generic structure of 

 

30 

minutes 

 



 

 

descriptive text 

g. Questioning 

2. Teacher gives chance to students to ask 

questions if they still confuse from the 

material. 

h. Exploring 

1. Students arrange the descriptive text 

i. Associating 

2. Teacher correct the text arranged by the 

students. 

j. Communicating 

3. Teacher gives the students task. 

4. Students do the task with their group. 

 

 

 

 

 

Post-

Activity 

d. Students with teacher conclude the learning. 

e. Students reflect on the activities that have 

been carried out 

f. Students answer the questions given by the 

teacher 

5 

minutes 

 

XX. Test 

A. Fill the blank below! 

ELEPHANT 

An elephant… (is/are) the larges and (strongest/strong) of all animals. It… (is/are) a strange… 

(looking/look) animal which it has thick legs, huge sides and backs, large hanging ears, small 

tail, little eyes, long white tusks and above all, elephant has a long nose, the trunk. An 

elephant… (is/are) commonly seen in a zoo, it has hard in it natural habitat. 

      The trunk… (is/are) the elephant's peculiar feature. This trunk has various usages. The 

elephant draws up water by its trunk and can… (squirt/squirts) the water all over its body… 

(like/likes) a shower bath. The elephant's trunk also… (lift/lifts) leaves and put them into its 

mouth. In fact, the trunk serves the elephant as long arm and hand. An elephant… (looks/look) 

very clumsy and heavy and yet an elephant can… (move/moved) very quickly. The elephant… 

(is/are) very intelligent animal. 

Its intelligence combined with its great strength… (makes/make) an elephant a very useful 

servant to man. Elephant can be trained to serve in various ways such as carry heavy loads, … 

(hunt/hunts) for tigers and even fight. An elephant is really a smart animal 

 

 



 

 

B. Correct the sentences below! 

1. The Elephant are the big animal 

2. The Elephant have long trunk 

3. I go to the beach yesterday 

4. Raisa and Isyana singing a song beautifully 

5. My father and My Mother loves each other 

 

 

 

 

 

 

 

  



 

 

PRE-TEST 

 

PetunjukKhusus: 

Pilihdanberilahtandasilang (X) padahuruf a, b, c, atau d yang merupakanjawabanbenar. 

 

1. That….an Orange. 
a. are b. is c. it d. am 
 

2. Indra……to the swimming pool. 
a. go b. come c. arrive d. goes 

 

3. Dany and my sister…..students. 
a. are b. is c. am d. do 

 

4. Are you a boy? 
a. No, I am 

b. No, I am not 

c. No, it is not 

d. Yes, it is 
 

5. Are they boy? 
a. No, they are 

b. No, they is 

c. No, they are not 

d. No, they is not 
 

6. That…..a cup 
a. is not 

b. is no 

c. are not 

d. are no 
 

7. Dita : How old are you? 
Mira : …… 

a. I am nine years old 

b. Am I nine years old 

c. Years old I am nine 

d. I am nine old years 
 

8. My father….like orange 
a. does not 

b. no not 

c. is not 

d. are not 
 

9. The children….drinking milk 
a. likes 

b. like 

c. to like 

d. are like 
 

10. His father works in the hospital. He….a doctor. 
a. are b. am c. is d. be 

 

11. I…..for two hours every night. 
a. studies 

b. study 

c. studying 

d. to study 
 

12. He always……a sandwich for lunch. 
a. eats 

b. eating 

c. to eat 

d. eat 

 

13. The world…….round. 
a. am b. do c. is d. are 

 

14. I…..agree with your opinion. 
a. does not 

b. do not 

c. am not 

d. is not 
 

15. He……like Banana. 
a. does 

not 

b. do not c. am not d. is not 

 

 

16. There…….an apple on the table. 
a. is 

b. some 

c. are 

d. many 
 

 

 

17. We always …….our lesson every day. 
a. studies 

b. studied 

c. study 

d. to study 
 

18. ………your father like orange? 
a. Do 

b. Is 

c. Does 

d. Am 
 

19. ….you a doctor? 
a. Are 

b. Is 

c. Do 

d. Am 
 

20. I ….. juice. 
a. want 

b. wants 

c. to want 

d. to wants 
 



 

 

 



 

 

 



 

 

POST-TEST CYCLE 1 

 

C. Identify the Verb Form of Simple Present tense 
 

1. Help  Helped   Helping 
  A      B        C 

 

2. Working Worked  Work 
     A       B      C 

 

3. Studied Studying  Study 
     A        B      C 

 

4. Borrow Borrowed  Borrowing 
    A        B          C 

 

5. Liked  Like   Liking  
   A    B       C 

D. Choose the right answer (X) 

11. He …….a farmer 

e. Is 

f. Am 

g. Are 

h. Has  

12. Shinta …. A new book 

e. Have 

f. Has 

g. Having 

h. Is having 

13. John….. a doctor 

e. Am 

f. Are 

g. Has 

h. Is 

14. We always …….our lesson 

every day. 

e. Studies 

f. Studied 

g. Study 

h. studying 

15. ………your father like 

orange? 

e. Do 

f. Does 

g. Are 

h. Is  

16. Kipli and Saprol never help 

their mother. 

They….lazy 

e. Are 

f. Is 

g. Am 

h. Have  

17. My sister….like mango. 

e. Does not 

f. do not 

g. did not 

h. is not 



 

 

18. My friends….drinking 

orange juice. 

e. Like 

f. Likes 

g. Liked 

h. Liking  

19. She usually …… her mother 

every morning. 

e. Helping 

f. Helped 

g. Help 

h. Helps 

20. Reza always….. at 05.00 am 

e. Gets up 

f. Get up 

g. Got up 

h. Getting up 



 

 

E. Correct this wrong sentences into correct sentences 

6. She do not go to school this morning. 

7. Mr. Reza are a good teacher. 

8. I go to school yesterday. 

9. Lisa always getting up early. 

10. John studied English today. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

Key Answer Post Test Cycle 1 

A. 1. A. Help 
2. C. Work 

3. C. Study 

4. A. Borrow 

5. B. Like  

 

B. 1. A  
2. B 

3. D 

4. C 

5. B 

6. A 

7. A 

8. A 

9. D 

10. A 

 

C.  

1. She does not go to school this morning. 

2. Mr. Reza is a good teacher. 

3. I go to school today. 

4. Lisa always gets up early. 

5. John studies English today 



 
 

POST -TEST CYCLE 2 

 

C. Identify the Verb Form of Simple Present Tense 
 

1. Looked  Looking  Look 
    A        B      C 

 

2. Love   Loving   Loved 
   A       B       C 

 

3. Moved  Moving  Move 
    A        B      C 

 

4. Playing  Play   Played 
    A     B       C 

 

5. Missing  Missed   Miss 
    A       B     C 

D. Fill the blank below! 

ELEPHANT 

An elephant… (is/are) the larges and strongest of all animals. It… (is/are) a 

strange… (looking/look) animal which it has thick legs, huge sides and backs, 

large hanging ears, small tail, little eyes, long white tusks and above all, 

elephant has a long nose, the trunk. An elephant… (is/are) commonly seen in a 

zoo, it has hard in it natural habitat. 

      The trunk… (is/are) the elephant's peculiar feature. This trunk has various 

usages. The elephant draws up water by its trunk and can… (squirt/squirts) the 

water all over its body… (like/likes) a shower bath. The elephant's trunk also… 

(lift/lifts) leaves and put them into its mouth. In fact, the trunk serves the 

elephant as long arm and hand. An elephant… (looks/look) very clumsy and 

heavy and yet an elephant can… (move/moved) very quickly. The elephant… 

(is/are) very intelligent animal. 

Its intelligence combined with its great strength… (makes/make) an elephant a 

very useful servant to man. Elephant can be trained to serve in various ways 

such as carry heavy loads, … (hunt/hunts) for tigers and even fight. An 

elephant is really a smart animal 

 

 



 

 

 

E. Correct the sentences below! 

6. The Elephant are the big animal 

7. The Elephant have long trunk 

8. I go to the beach yesterday 

9. Raisa and Isyana singing a song beautifully 

10. My father and My Mother loves each other 

Key Answer Post Test Cycle 2 

 

A. 1. C. Look 
2. A. Love 

3. C. Move 

4. B. Play 

5. C. Kiss 

 

B. Is 
Is 

Looking 

Is 

Is 

Squirt 

Likes 

Lifts 

Looks 

Move 

Is 

Makes 

Hunts 

 

C.  
1. The Elephant is the big animal 
2. The Elephant has long trunk 

3. I go to the beach today 

4. Raisa and Isyana sing a song beautifully 

5. My father and My Mother love each other 

 

 



 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

DOKUMENTATION 
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 1
st
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2
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 Meeting of Cycle 1 (Treatment) 

 

3
rd 

Meeting ( Post Test 1) 

 

 

 

 



 

 

 

 

 

 

Meeting in Cycla 2 (Treatment) 

 

Last Meeting in Cycle 2 (Post Test 2) 



 

 

 

 

FIELD NOTE 

 

Cycle Note Students’ Attitude 

Cycle I 

1
st
 Meeting 

(February 13
th

 

2020) 

1. Most of the students still confused 

in following the mistake buster 

technique as the technique in 

learning process 

2. Most of the students were not 

active in the learning process 

3. Most of students were difficult to 

arrange the sentence using simple 

present tense 

4. Some students did not give 

attention while gave the 

treatment.  

2
nd

 Meeting 

(February 17
th

 

2020) 

1. Some of the students began 

interested in following the 

mistake buster technique as the 

technique in the learning process 

2. Some of students were getting 

active in the learning process 

3. Some students were getting easy 

to arrange the sentences using 

simple present tense 

4. Some students could give 

attention while gave the 

treatment.  

Cycle II 

1
st
 Meeting 

(February 24
th

 

2020) 

1. Some students were enjoyed 

following the mistake buster 

technique 

2. Most of the students were active 

in the learning process 

3. The students were easier to 

arrange the sentences using 

simple present tense 

4. Most of the students could give 

attention and enthusiastic about 

the new technique that was given 

by the researcher  

2
nd

 Meeting  

(February 27
th

 

2020) 

1. Most of students were more 

active in following the mistake 

buster technique in learning 



 

 

 

process 

2. Most of the students enjoyed the 

new technique 

3. Most of students were easy to 

arrange sentences 

4. Most of the students enthusiastic 

to apply the technique to improve 

their mastery in simple present 

tense 
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