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AN ANALYSIS ON THE STUDENTS’ SELF-ESTEEM IN STUDENTS 

WRITING SKILL AMONG THE ELEVENTH GRADE OF  

SMAN 1 KOTAGAJAH CENTRAL LAMPUNG  

 

ABSTRACT 

By: 

SONIA ROSALINA 

 

It has been explained that self-esteem is a personal judgment of worthiness 

of one’s self. Self-esteem has been seen as an affective element within the 

individual. Furthermore, writing has been accepted as productive skills that need 

students’ high concentration and good mentality to convey the idea into written 

form. The objectives of this research were (1) to know the students’ self-esteem 

(2) to analyze the factors influencing students’ self-esteem (3) to know the 

students’ writing output.  

This research followed qualitative research design that used to describe the 

students’ self-esteem in the writing performance. This research was conducted at 

SMAN 1 Kotagajah in the 2020/2021 academic year. Twenty-two students in the 

eleventh grade were taken as subjects by using purposive sampling. The data were 

obtained by observation, questionnaire, and documentation. Inductive logic 

moreover used by researcher for collecting, reading, grouping, selecting, and 

interpreting the data. 

The result of this research showed that in domain self-esteem 73% of 

students ever felt that they did not have skill could be proud of, and the other 27% 

optimist that they have skill could be proud of.  In line with the state self-esteem, 

68% of students agreed, 18% of students disagreed, and 14% of students’ answer 

could be that friends influenced their feeling in writing performance. Furthermore, 

domain specific self-esteem 82% of students found writing difficult because of 

feeling insecurity, while 18% of students found writing easy because they were 

confident about the output of their writing. Hence, there were factors that affected 

students’ self-esteem that were divided into internal and external factors. 

Moreover, the students’ writing output noted that the use of to be, articles, and 

pronouns should be considered.  

 

Keywords: Descriptive Text, Self-esteem, Writing Performance 
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ANALISIS TERHADAP HARGA DIRI DALAM KEMAMPUAN  

MENULIS SISWA KELAS SEBELAS DI SMAN 1 KOTAGAJAH 

LAMPUNG TENGAH 

 

ABSTRAK 

Oleh: 

SONIA ROSALINA 

 

Harga diri merupakan penilaian pribadi tentang kelayakan diri sendiri. 

Harga diri dilihat sebagai elemen afeksi dalam individu. Selanjutnya, menulis 

merupakan keterampilan produktif yang membutuhkan konsentrasi tinggi dan 

mentalitas yang baik untuk menyampaikan ide ke dalam bentuk tulisan. Adapun 

tujuan dari penelitian ini adalah (1) untuk mengetahui harga diri siswa (2) untuk 

menganalisis faktor-faktor yang mempengaruhi harga diri siswa (3) untuk 

mengetahui hasil tulisan siswa.  

Penelitian ini menggunakan metode penelitian kualitatif untuk 

mendeskripsikan harga diri dalam kemampuan menulis siswa. Penelitian ini 

dilaksanakan di SMAN 1 Kotagajah tahun ajaran 2020/2021. Sebanyak dua puluh 

dua siswa kelas sebelas diambil sebagai subjek dengan menggunakan purposive 

sampling. Data diperoleh dengan cara observasi, kuesioner, dan dokumentasi. 

Kemudian, pemikiran induktif digunakan peneliti untuk mengumpulkan, 

membaca, mengelompokkan, memilah, dan menginterpretasikan data.  

Hasil penelitian menunjukkan bahwa pada ranah global self-esteem 73% 

siswa merasa bahwa mereka tidak memiliki keterampilan yang dapat mereka 

banggakan dan 27% lainnya optimis bahwa mereka memiliki keterampilan yang 

dapat dibanggakan. Dalam state self-esteem, 68% siswa setuju, 18% siswa tidak 

setuju, dan 14% mengungkapkan bisa jadi bahwa teman mempengaruhi perasaan 

dalam kemampuan menulis mereka. Selanjutnya, domain specific self-esteem 82% 

siswa beranggapan menulis sulit karena perasaan tidak percaya diri, sementara 

18% siswa beranggapan menulis mudah karena percaya diri dengan hasil 

tulisannya. Oleh karena itu, ada faktor-faktor yang mempengaruhi harga diri siswa 

yaitu faktor internal dan faktor eksternal. Selain itu, dari hasil tulisan siswa 

terdapat catatan bahwa penggunaan to be, article, dan pronoun perlu diperhatikan. 

 

Kata Kunci: Deskriptif Teks, Harga Diri, Kemampuan Menulis 
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MOTTO 

 

نَّكُمْ وَلَءِنْ كَفَرْ تُمْ اِنَّ عَذَا بِيْ لشََدِيْد  وَاِ ذْ تاذََّ نَ رَبَكُمْ لءِنْ شَكَرْ تُمْ لَََ زِيْدَ   

 

―And (remember) when your Lord proclaimed, if you are grateful, I will certainly 

give you more. But if you are ungrateful, surely My punishment is severe.‖  

(Ibrahim: 7) 
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study  

English is a crucial language that people use in the world. It might be 

said that English is a gateway to discover wisdom. There are many books, 

articles, and news written in English. In doing so, people learn English to get 

the knowledge. As a foreign language, English has differences with 

Indonesian like structure, tenses, pronunciation, and others. Meanwhile, 

students should master writing because it is an important aspect in learning 

English. Writing skill is one of four basic language skills that mean to 

communicate the idea, to convey a message, and to clarify their thought into 

written form. 

Moreover, writing is not a receptive skill because it requires productive 

skill, which focuses on the word choices, the use of grammar, syntax, and 

organizing ideas into a coherence and cohesion form. It is just like speaking; 

writing is producing language rather than receiving. In case, producing is 

more difficult than receiving either requires concentration and effort. By 

writing, students can develop their ability, ideas, and critical thinking. 

Writing is not a simple art since it requires a highly concentrated thought of 

the writer.  

There are many difficulties faced by the writer in writing performance. 

Firstly, students do not have inadequate groundwork and this can develop into 



2 
 

 

feelings of frustration and insecurity. The personality of these factors can 

affect students’ motivation, beliefs, perceptions which can be their difficulty. 

Secondly, students often conclude that writing essays is a topic that has no 

definite responses. This can be justified because the answer key to the 

absolute essay question only is known by the teacher and the assessment is 

based on the appropriate answer. Next, because of this uncertainty, some 

students dislike writing because they have a fear of failure.
1
 

Therefore, all of the factors play an important role in every aspect that 

makes students feel unable to do the writing activity. They doubt their ability 

and do not believe in their competence. Hence, the influence of personality 

factors for students to begin studying foreign language is the main issue. In 

simple words, the aspect that may create difficulties for students to learn 

writing is about their self-esteem.  

Self-esteem is an essential component of almost everything everyone 

does. It not only aids in academic performance, but also supports social skills 

and makes it easier for students to have friends. This refers to a positive 

characteristic about thinking that one’s is important or valuable.
2
 

On August 19
th

, 2020, the researcher conducted a pre survey on the 

eleventh graders of SMAN 1 Kotagajah, Central Lampung in the 2020/2021 

academic year. The problem faced by the eleventh graders of SMAN 1 

                                                             
1
 Noor Hanim Rahmat et al., ―Analyzing Perceived Writing Difficulties Through The 

Social Cognitive Theory,‖ PEOPLE: International Journal of Social Sciences 3, no. 2 (October 

16, 2017): 8, https://doi.org/10.20319/pijss.2017.32.14871499. 
2
 Shraddha Sharma and Surila Agarwala, ―Self-Esteem and Collective Self-Esteem 

Among Adolescents: An Interventional Approach,‖ Psychological Thought 8, no. 1 (April 30, 

2015): 110, https://doi.org/10.5964/psyct.v8i1.121. 
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Kotagajah in writing cannot be separated from self-esteem. They like English 

lessons, but students underestimate themselves, so that their thoughts can be 

difficult to express in written form. Unfortunately, students have the 

assumption that they do not have strong English skills, especially in writing. 

It shows that students lack the motivation to achieve their goal in learning 

foreign language. 

Moreover, self-esteem as an attribute for a fundamental and pervasive 

student needs. For instance, the statement ―I can do things as well as 

individuals‖ or ―I am ready to face the future challenges in my life‖ is a self-

esteem concept that contributes to the psychology of students. In order to 

attain feelings of satisfaction, high self-esteem is a crucial element. Students 

with high self-esteem feel more fulfillment, optimism and inspiration than 

people with low self-esteem. In contrast, depressions, lack of competence to 

deal with diversity and reduced levels of well-being in adolescence are 

correlated with low self-esteem.
3
 Meanwhile, confidence is needed by 

students to express their performance, especially their writing capacity, in 

learning English. 

Furthermore, on the basis of the curriculum, students are required to be 

able to capture, through spoken or written form, the contextual significance 

related to social roles, text structure and linguistic elements of descriptive 

text. One of the forms of text that students learn in Senior High School is 

descriptive text, and themes of this text are heterogeneous and attractive. The 

                                                             
3
 Ahmed M Abdel-Khalek, ―Introduction to the Psychology of Self-Esteem,‖ Handbook 

on Psychology of Self-Esteem, 2016, 8. 
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objects in the text are discussed in detail, and it can help students to classify 

their thoughts. In the process of arranging words into the text requires 

structured ideas and responses from feelings that function to eliminate mental 

blocks. It can build the enthusiasm of students to write in foreign language. 

However, personality factors are major factors affecting the achievement of 

students. 

The researcher proposes twenty questions relating to self-esteem based 

on the data pre survey. In fact, the question is classified into three levels of 

self-esteem but the numbering is randomly chosen by the researcher, so that 

students are answering these questions according to themselves. The pre 

survey data had been taken from five students by questionnaire on the Google 

form due the pandemic Covid-19. The table below is the result of a pre survey 

of the self-esteem of students.  

Table 1 

The Result of Eleventh Graders Students’ Self-esteem of SMAN 1 Kotagajah, 

Central Lampung: 

No Name Global Self-

esteem 

State Self-

esteem 

Domain Self-

esteem 

1. MR √   

2. DPP  √  

3. AZ   √ 

4. PRDKR √   

5. TTW √   
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Source: The Students’ Questionnaire Result of Self-Esteem that was taken on Pre 

Survey on August 19
th
, 2020. 

 

The table above represents the students’ self-esteem at the eleventh 

graders of SMAN 1 Kotagajah, three students were categorized to the 

answers to the questionnaire for global self-esteem, one student classified the 

state self-esteem level, and the other classified the domain self-esteem. It can 

be seen that there are variations in the results so it needs to be explored.  

Dealing with this case, the researcher would like to analyze the self-esteem of 

students in the eleventh grade of SMAN 1 Kotagajah writing skills. 

B. Research Questions 

Focused on the context of the above analysis, some problems related to 

the self-esteem of the students in the eleventh graders’ writing skills of 

SMAN 1 Kotagajah are as follows: 

1. What is students’ self-esteem in writing performance among the eleventh 

graders of SMAN 1 Kotagajah? 

2. What are the factors influencing students’ self-esteem in writing 

performance among the eleventh graders of SMAN 1 Kotagajah? 

3. How is students’ writing output in descriptive text among the eleventh 

graders of SMAN 1 Kotagajah?  

C. Objectives and Benefits of the Study 

The objectives and benefits of the study as follows: 

1. Objectives of the Study 

a. To know the self-esteem of the students among the eleventh graders 

of SMAN 1 Kotagajah in writing performance. 
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b. To analyze the factors influencing students’ self-esteem among the 

eleventh graders of SMAN 1 Kotagajah. 

c. To know the writing output of the students among the eleventh 

graders of SMAN 1 Kotagajah in descriptive text. 

2. Benefits of the Study 

a. For the students as learners who have a great knowledge. This study 

is expected to offer the learner advantages over the difficulties they 

encountered in writing and they are conscious of further practice.  

b. For the teachers as the major instrument of the learning process in 

writing skill. It will be beneficial and it will give them knowledge 

about the contribution of self-esteem to the success of writing. 

c. For the other researchers as a media to facilitate society to 

restructure a whole thing. It is expected that this study will provide 

the other researchers with feedback and knowledge to perform 

further studies.  

D. Prior Research 

There are several researchers who have already published their research 

on the self-esteem of students and their achievement in English. The 

following section presents some of the results important to this study. 

The first previous study was conducted by Rahmawati in her research 

entitled ―The Correlation between Self-Esteem to the Students’ Speaking 

Achievement‖. This research investigated the connection between self-esteem 
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and speech accomplishment. The data shows a substantial contribution of 

above 8.41 percent self-esteem on the speech of students in class.
4
 

The study used a descriptive quantitative method with scoring students’ 

answers and calculates the score for data analysis technique. In addition, the 

instrument used was a test given to the students, the questionnaire used by 

Rosenberg’s self-esteem scale to know their self-esteem status and the speech 

test. As a consequence, by applying the Pearson product moment formula, a 

correlation was analyzed between self-esteem and the speaking achievement 

of the students. 

The similarity between Rahmawati’s research and this research is the 

variable x is self-esteem. Moreover, the difference between Rahmawati’s 

research and this research uses correlation research that focuses on the 

students’ speaking and this research uses qualitative research that focuses on 

the students’ writing. 

The second, Fahim et al., in their research entitled ―The Relationship 

between Self-Esteem and Paragraph Writing of Iranian EFL Learners‖. The 

aim of this study was to explore the correlation between self-esteem and 

paragraph writing on Iranian senior EFL learners majoring in English 

translation and studying at Tonekabon and Lahijan Azad Universities.
5
 

The subject of this study selected their performance depending on the 

TOEFL result. This study used the NashreEbteda version of TOEFL 

                                                             
4
 Rahmawati, ―The Correlation between Self-Esteem to the Students’ Speaking 

Achievement,‖ Telangkai Bahasa Dan Sastra 8, no. 2 (2014): 141. 
5
 Mansoor Fahim and Somaye Khojaste Rad, ―The Relationship between Self-Esteem 

and Paragraph Writing of Iranian EFL Learners,‖ Psychology 03, no. 01 (2012): 25, 

https://doi.org/10.4236/psych.2012.31004. 
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proficiency test in the two sections of forty items, consisting of ninety 

multiple-choice items for structure in section one and fifty items for reading 

comprehension in section two. The instruments in this research used a self-

esteem questionnaire to assess the global self-esteem of subjects and the self-

esteem inventory of Coopersmith. To sum up the correlation related to the 

data, the Pearson-product moment formula was calculated, thus showing 

statically significant results. So, the higher the self-esteem scores of the 

students, the higher the scores for their paragraph writing and vice versa. This 

indicates that there is a positive relationship between proficiency in the 

English language, self-esteem, and writing paragraphs.  

There is a similarity and difference in this previous study, the similarity 

between Fahim’s research and this research using questionnaires to gain the 

data for the subject’s self-esteem. Furthermore, the difference between 

Fahim’s research and this research is the research method. The previous 

research uses quantitative research, while this study uses qualitative research. 

The third previous study by Satriani in her research entitled 

―Correlation between Students’ Self Esteem and English Language 

Proficiency of Indonesian EFL Students‖. The goal of this study is to examine 

the correlation between global self-esteem and English language proficiency 

(TOEFL) for forty graduate English Education Program students of a post 

graduate school in Bandung.
6
 

                                                             
6
 Intan Satriani, ―Correlation between Students’ Self Esteem and English Language 

Proficiency of Indonesian EFL Students‖ 2, no. 2 (2014): 70. 
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This study used a quantitative research method. In this case, self-esteem 

and TOEFL score questionnaires were used to examine the association 

between self-esteem and English language proficiency. The subject of this 

study used random sampling. Using Pearson’s product moment correlation, 

the researcher calculated the correlation between two variables. Based on the 

statistical analysis, as an output r(38) = 0.503, p > 0.05 showed statistically 

significant. So, the higher the total students’ self-esteem, the higher TOEFL 

score obtained by the students and vice versa. The outcome of this study 

shows that the self-esteem of students has a substantially strong positive 

association with their language skills. 

The similarity between Satriani’s research and this research uses a 

questionnaire of self-esteem as well. Furthermore, sample research is the 

difference between Satriani’s research and this research. Satriani’s research 

uses random sampling to graduate English program students and this research 

uses purposive sampling for the eleventh graders of SMAN 1 Kotagajah. 

Furthermore, it demonstrates that self-esteem affects the English ability 

of students from the related studies above. Meanwhile, research is also being 

conducted on self-esteem and writing skill, the researcher is still interested in 

investigating it. The researcher will focus on analyzing the self-esteem of 

students and writing ability of students in this study. The method of data 

analysis used in this study is descriptive analysis and the implementation of a 

qualitative method. The researcher believes that when we are assessing the 

students’ writing ability; we should look at the aspect inside them i.e. self-
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esteem. Throughout, what makes this research different from the previous one 

is the data analysis technique that is rarely used in self-esteem research. This 

research will be conducted mainly for the eleventh graders to turn out the 

self-esteem of writing abilities of the learners.  



 
 

 
 

CHAPTER II 

THEORETICAL REVIEW 

 

A. The Concept of Writing 

1. Definition of Writing 

According to Nunan, writing is the mental process of generating 

ideas, deciding how to convey them, and arranging them into concise 

statements and paragraphs for a reader to understand.
7
 It implies that 

writing is an activity requiring mental work to unite the ideas, then how 

to convey it and organize the concept into a written form with a simple 

description.  

Moreover, Anker states that good writing is not magic, nor is it 

something that can be done only by ―born writers‖. Good writing has 

certain basic characteristics, and every student can improve their writing 

skills by concentrating on and mastering these skills.
8
 It is implied that 

students can be good writers no matter what, because writing skill is an 

ability that can be learned. 

Meanwhile, Allan states that writing is also being constructed as 

processes in which writers plan their writing, produce initial ideas on 

paper, reread, evaluate, and revise their writing with their purposes and 
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audiences in mind.
9
 Writing is used to explore ideas across the 

curriculum. It is a primary means for learning and expressing their world 

knowledge. Students seek the support from their classmates and teacher 

as they write, discussing their writing decisions, processes, and products. 

Whereas, Oshima and Hogue explain that writing is never a one-

step act; it is a continuous innovative act.
10

 It means that the students 

have already been thinking about what to say and how to say it when the 

students first write something. Then they read through what they have 

written, make changes and corrections after they have finished writing. 

Afterward, they are confident that their writing reflects just what they 

want to say, the students write and revise and write and revise again.  

On the other hand, Peat states that writing is a form of steady 

repair, but this will not be difficult if you are serious about your studies.
11

 

It is well worth the refining writing that takes on more shape, character, 

and becomes easy to read. In many lessons, writing is also an essential 

control mechanism, a way of achieving ordered discipline. 

Based on the statement above, it can be concluded that writing is 

one of the language skills taught in school. Writing is an action which 

generates ideas, organizes ideas, and unites ideas into written form, write 
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on paper, reread, evaluate, and revise with the purpose in mind. Every 

student is able to be a good writer as long as they believe in their ability.  

2. Kinds of Writing  

There are three kinds of writing: academic writing, creative 

writing, and personal writing. Oshima and Hogue state that the kind of 

writing used in high school and college classes is academic writing. 

Academic writing is distinguished from personal writing and creative 

writing.
12

 To be careful, creative writing is a form of writing which 

focuses on writing stories, for example poems, poetry, and others. 

Meanwhile, personal writing is a kind of writing which is private and 

close to the self, like letters or email. In addition, creative writing and 

personal writing are informal, but slang, abbreviations, and unfinished 

sentences are permitted to be used. Academic writing, however, is 

formal, so it should take care to compose full phrases and arrange them 

in a certain way. 

Focus on academic writing, there are several types of writing that 

is usually used in high school as follows: 

a. Description 

The senses are attracted by descriptive writing, so it tells how 

something looks, senses, smells, tastes, and sounds. A good 

description is an image of a word; the reader may imagine in his or 

                                                             
12

 Oshima and Hogue, Introduction to Academic Writing, 8. 



14 
 

 

 

her mind the thing, location, or person.
13

 This means that the main 

aim of descriptive writing is to identify an entity of visual aids that 

we can see, smell, and feel. 

b. Narrative 

Narrative is a past story or explanation that includes following 

a time series or chronological order.
14

 It can be inferred that 

narrative refers in writing to a past event, since it attempts to 

systematically explain events in the past with a certain sequential 

one.  

c. Expository 

Expository paragraphs deal with truth, thoughts, and opinions. 

It explains, analyzes, describes, compares and demonstrates. The 

expository is basically an extension of a subject or predicate 

sequence, but the subject is more difficult and needs to be articulated 

in a clause or phrase called the topic declaration, usually placed at or 

near the beginning.
15

 In expository type, the aim is to make an 

explanation to the readers for dealing with an object. 

d. Argumentation  

Argument is a type of academic writing that takes a position on 

a problem and provides supporting evidence to convince people to 

accept the position, or at least consider it. Arguments are sometimes 
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used to convince a person to do it or not to do it.
16

 So, argumentation 

has a purpose to convince or persuade the readers. It means that 

argumentation is used to decline or criticize a statement. 

3. Process of Writing  

Several language experts have attempted to categorize the writing 

process. Regarding the cognitive process in writing, Brown states that 

there are three steps in the process of writing, they are prewriting, while 

writing (drafting), and post writing (revising).
17

  

The first, prewriting is an essential step which is done before the 

writer is going to write. It puts critical thinking into action. Before 

starting writing, the writer is asserted to find ideas to write about. This 

way is known as brainstorming. It can help the writers get started when 

they have no topic to develop. It also can identify information which 

needs to support the perspective quickly. In other words, brainstorming is 

one of the several different ways to begin writing.  

The second, drafting process is one of the core writing processes. It 

starts by writing down the target or the main concept. This can, 

hopefully, be in one sentence. After the main idea is determined, the 

writer provides additional information that is needed as the supporting 

idea. Additionally, in order to better their writing, the writer needs to 

build up their thoughts. 
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The last, before the writer finishes their writing, a step that must be 

done is revising; they need to evaluate their draft in order to produce 

good writing, before they perform proofreading. In the first draft, they 

also directly make corrections to make it clearer and more impressive. 

They ought to consider some elements, such as content, accuracy, form, 

grammar, and punctuation, that are present in the text. To make 

appropriate revisions, the writer could change that order or insert 

additions. 

Meanwhile, the discouraging ―writer’s block‖ can be experienced 

by both young and old people if they are involved in more than one or 

two of these activities at once.
18

 Furthermore, Boardman and Frydenberg 

explained that there are six processes of writing. By analyzing the 

assignment, brainstorming, organizing your ideas, writing the first draft, 

rewriting the first draft, and writing the next (final) draft, you can 

mention it.
19

  

Step one, the assignment is evaluated to ensure that students 

understand the assignment provided by the teacher. Step two, 

brainstorming means writing down the ideas of all kinds, no matter good 

or bad because in this step the ideas are equal. Step three, organizing 

your idea means that students can write and probably find many different 

paragraphs from the ideas in their brainstorming.  
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Afterward, writing the first draft is to turn the outline idea into 

complete sentences and write the sentences in good paragraph format. 

Next, rewrite the first draft that means rewrite the paragraph, in this step 

consist of two parts that are revising and editing. Finally, writing the final 

paper (or next draft) means writing a clean version of the paragraph with 

all the revisions and editing carried out, so be sure that the draft uses a 

good paragraph format. The steps follow each other in order, but it is also 

very common to repeat some of the stages multiple times.  

On the other hand, a much deeper the five-step process writing 

approach described by Donald Graves in Andrew P. Johnson explains as 

follows:
20

 

a. Prewriting 

The prewriting is an outline of the writer’s ideas before starting 

to write. It means that before a text is ready for the writer to 

compose, they should plan and generate ideas to find out the goals 

that they want to write. 

b. Drafting 

Drafting is the aim of the writer to clearly state the main 

concept and create content with lots of precise information. 

Moreover, writing becomes stronger as the drafting process begins. 

Focus on written content, make sure that it is easy to grasp the 
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concepts they want to express. Based on the previous outline, the 

purpose of drafting is to create the writing. 

c. Revising  

This is the process to improve what the writer has written. 

Here is the part in which writers are involved in arranging their texts 

as they develop. In this step the writer does rereading, rearranging, 

adding, removing, and changing the text with critical perspective by 

the writer.  

d. Editing 

In this part focus on grammar, spelling, and punctuation errors. 

The writer should ensure that the context is well designed and has 

the purpose of the writing. And also editing is a step to correcting the 

errors and makes the sentences clearer as effectively as possible.  

e. Publishing and Sharing 

The final step of writing is publishing and sharing, it involves a 

value of the writer by sharing the concept to the reader in written 

form. The writing experience is made stronger by publishing and 

sharing the results of the writer, then having the readers use the 

result in class. 

B. The Concept of Descriptive Text  

1. Definition of Descriptive Text  

According to Kane, description is something connected with the 

sensory action as looks, sounds, and feels. Visual awareness is often 
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concerned, but definition also deals with other forms of perception.
21

 

Furthermore, Oshima and Hogue define that the senses are drawn to 

descriptive writing, as a result, it demonstrates how something looks, 

smells, tastes, and sounds. A great description is a representation of a 

word; the reader should picture the object, place, or person in his or her 

mind.
22

 

Based on the statements above, it can be inferred that descriptive 

aspects of factual genres have the primary function to describe the object, 

place, or person from specific until general context to make the reader be 

able to imagine the object by recreating sense, impression and emotion.  

2. Generic Structure of Descriptive Text 

Absolutely, all the text has a generic structure which is defined to 

get the meaning of relationship in each sentence. Husna and Rozimela 

state that there are two generic descriptive writing structures; 

identification and description. The explanation as follows: 

a. Identification  

This is a part of text where the students could identify the 

phenomenon.
23

 Identification (introduction) is the explanation to the 

audience in the first paragraph or the first sentence that shows a 

general statement.  
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b. Description  

Description is a clear statement with brief explanation of 

whom or what is involved in the subject.
24

 The topic sentence 

contains the information that the remainder of the paragraph will 

contain. In addition, one function of the subject should be mentioned 

in each paragraph, and all the paragraphs create a summary of the 

subject. It is part of the ability of students to identify elements, 

attributes and features. 

C. The Concept of Self-esteem 

1. Definition of Self-esteem  

According to Murk, self-esteem is a sense of integrity, or what I 

sometimes refer to as dignity based on a certain feeling. This focus on the 

process of mental evaluation and affective experience, rather than on 

conduct and its consequences, revealed that self-esteem can be seen 

through the terms of attitude development psychology point of view.
25

 It 

means that self-esteem is a personal assessment of value which is 

reflected in the attitudes of individuals towards themselves. It is 

undeniable that self-esteem is an essential part of psychology that views 

how far someone believes their competence or their ability. 

Meanwhile, in his another book Murk defined that at the end of the 

continuum, self-esteem is often discovered because it is often addressed 
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in relation to mental health, achievement, successful living, and even the 

―bed of roses‖.
26

  

Furthermore, Mckay and Fanning explained for psychological 

survival that self-esteem is indispensable. It is an emotional -sine qua 

non- life can be enormously painful without any measure of self-worth, 

with many basic unfulfilled needs. Knowledge of self is one of the key 

factors separating humans from other animals: the ability to shape an 

identity and then attach a meaning to it. You have the freedom to identify 

who you are, in other words, and then determine whether or not you like 

the identity.
27

 It can be cited that self-esteem refers to personal value, 

psychological survival, and awareness of oneself. What they want to do 

and what they feel about themselves is personal existence. 

Moreover, Buchalter explains that self-esteem is a gift that we can 

bestow upon ourselves. Determination and practice are important 

components of self-esteem. As children our self-worth comes mainly 

from family, teachers, and friends, but as adults we can begin to take 

control of our thoughts, reactions, and emotions regardless of our 

environment and experiences.
28

 It is widely explained that self-esteem 

needs determination and practice as an important component to know 

ourselves.  
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Then, Habrat pointed out that self-esteem is seen as the importance 

that people put on themselves, resulting from their perceived success and 

input from important others and the sense of competence they feel when 

faced with a task, such as learning a second language.
29

 It means self-

esteem is the point of one’s self confronted by difficulties, feeling 

successful and not, and also how to behave when getting responses from 

others.  

Based on the experts above, it is obtainable to infer that self-esteem 

is personal judgment of worthiness of one’s self. It depends on how much 

we appreciate ourselves to know the value of how far we believe our 

competence or our ability. There are several factors that influence self-

esteem, including how we compare ourselves to others, and how others 

respond to our attitudes.  

2. Importance of Self-esteem  

Branden assumed that study about self-esteem is a basic human 

need. Its influence needs neither our knowledge nor our approval. With 

or without our knowledge, it works its way inside us. We are free to try 

and understand or remain ignorant of the mechanisms of self-esteem, 

although we remain a mystery to ourselves in the final situation and bear 

the consequences.
30

 There is a need for a degree of self-esteem in dealing 

with others that underlies reverence for others; privilege to freedom, 
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jealousy or unwarranted hatred; expectations of being treated equally and 

politely; and the belief that one can contribute to genuine values. 

Moreover, we are guided to the value of self-esteem. For instance, 

recognize how low self-esteem in communication might look. People 

with problematic self-esteem, sometimes, even when voicing them, 

underestimate their ideas. By beginning sentences with ―I thought‖ or ―I 

believe‖, they can turn facts into confusing opinions. Before they propose 

new ideas, they apologize. They make comments that are self-

deprecating. They joke about releasing their nervous energy, so they 

laugh at the bad timing. 

 Suddenly, when they expect conflict and ―rejection‖, they freeze 

in frustration and ambiguity. They make comments that at the end of 

sentences sound like questions with a raised tone of voice. The 

consequence of unsuccessful education is not always communication 

issues; often the trigger is a self-concept that generates self-sabotage. 

Furthermore, Gilliland in Rahmawati states that the most 

significant factor in success is self-esteem. Self-esteem should be a 

product, instead of a birthright, of good things one has done in his life, 

such as studying in school or helping others. Based on the outcome of 

their commitment and hard work they exert in and out of school, students 

should feel good about themselves. People with adequate self-esteem are 

better experienced; they are alive and sound alive; they are proud of it 

and are more prepared to go beyond and take care of others. They easily 
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build those relationships, they do not feel alone, and they have that joie 

de vivre which is so necessary to easily manage their lives and are 

relaxed toward their own interpersonal happiness.
31

 In short, positive 

things are the purpose from self-esteem; it can be effective in each season 

of life including achievement, appreciation, and happiness towards their 

interpersonal skills. 

It is a fact that self-esteem has elements and aspects that affect 

one’s self. It has been argued by Smelser quoted in Murk that: 

There is, first, a cognitive element; self-esteem means 

characterizing some parts of the self in descriptive terms: power, 

confidence, and agency. It means asking what kind of person one 

is. Second, there is an affective element, a valence or degree of 

positiveness or negativeness attached to those facets identified; we 

call this high or low self-esteem. Third, and related to the second, 

there is an evaluative element, an attribution of some level of 

worthiness according to some ideally held standard.
32

 

 

This implies that self-esteem is derived from elements and aspects 

which becomes a consideration of how important self-esteem is in one’s 

self. Furthermore, two forms of self-esteem exist: high self-esteem and 

low self-esteem.  

a. High Self-esteem  

In order to assess the outcomes associated with self-esteem, 

psychological research has found mixed results. People with high 

                                                             
31

 Rahmawati, ―The Correlation between Self-Esteem to the Students’ Speaking 

Achievement,‖ 138. 
32

 Mruk, Self-Esteem Research, Theory, and Practice, 11. 



25 
 

 

 

self-esteem, on the one hand, are extremely happy with their lives.
33

 

Furthermore, Abdel-Khalek argued that a significant element of 

mental health is self-esteem. More satisfaction, confidence and 

enthusiasm are experienced by people with high self-esteem 

compared with low self-esteem, along with depression, anxiety and 

depressive mood.
34

  

It means to have high self-esteem appropriate to life, 

competent, and worthy in life. When people with high self-esteem 

receive negative feedback, they sustain their high self-assessments 

and preserve or regain their sense of self-worth easily. That is the 

biggest benefit of having high self-esteem: it makes it possible for 

you to struggle without feeling worse about yourself. 

b. Low Self-esteem  

In fact, research shows that they appear to ignore positive 

feedback, concentrate on negative information about them, and avoid 

risk, all forms of low self-esteem, in order to maintain adverse or 

familiarly called ―safe‖ feedback.
35

 In addition, Brown and Marshall 

stated that when they lose, people with low self-esteem feel bad 

about themselves because they lack good qualities.
36
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People suffer from feelings of shortage, inability, and mental 

distress with low self-esteem, thereby contributing to life 

dissatisfaction. In addition, people with low self-esteem appear to 

underestimate or overestimate their potential for many things, and 

other people’s conditions. As an experiential measure of social 

rejection, low self-esteem is conceptualized. 

Based on the quotations above, it can be assumed that the 

importance of self-esteem is a fundamental human need. Self-esteem 

plays a role as the most important factor in students’ achievement, either 

in a line of high self-esteem called positive self-esteem, or low self-

esteem called negative self-esteem. 

3. Levels of Self-Esteem 

Brown and Marshall considered that there are three levels of self-

esteem that have been identified in literature to capture its 

multidimensionality, they are; global self-esteem (traits self-esteem), 

state self-esteem (feelings of self-worth), and domain specific self-esteem 

(self-evaluations). Those three forms are developed as follows: 
37

 

a. Global Self-esteem (Traits self-esteem) 

The term ―self-esteem‖ generally refers to a personality 

variable that reflects how individuals in general feel about 

themselves. The researchers call this form global self-esteem or trait 

self-esteem, because the form of its nature is relatively enduring, 
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either across time or situation. Sometimes this use of self-esteem is 

for a personality variable that can represent a person’s general 

feeling about themselves. Thus, global self-esteem is a form of the 

decisions people have made about their value as individuals.  

It is defined that this was shown to be stable during adulthood, 

by regard to the possible genetic components that are interrelated 

with temperament and emotional stability. 

b. State Self-esteem (Feelings of Self-worth) 

Momentary emotional states are used to refer to self-esteem, 

which also mainly comes from positive or negative results. When 

people speak about interactions that can increase their self-esteem or 

threaten their self-esteem, this is what people say. For instance, a 

person said they had very high self-esteem after getting a perfect 

score on an exam, or someone said they had very low self-esteem 

after missing a test of their favorite school they wanted.  

Hence, emotions are often referred to as self-feelings, or as 

self-worth. Examples of what people mean by feelings of self-worth 

are on the positive side, being proud or happy with ourselves, or on 

the negative side, being embarrassed and humiliated with ourselves. 

c. Domain Specific Self-esteem (Self-evaluations) 

Eventually, the word self-esteem is used to refer to how 

individuals assess their different abilities and shortcomings. For 

instance, individuals who consider their skill are lacking in school 
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and always get bad scores so that it is said they have low academic 

self-esteem, and individuals who consider themselves famous and 

admired are said to have high social self-esteem.  

This idea has come to apply to the term self-confidence; too 

many individuals supposedly associate self-confidence with self-

esteem. Researchers tend to call this belief self-evaluation or a form 

of self-assessment, since it is the way people measure their physical 

appearance, abilities, and characteristics of their personality. 

 



 
 

 
 

CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Type and Characteristics of Research 

This study followed qualitative research procedures. Creswell pointed 

out that qualitative research is informative study, where you make a personal 

evaluation of the appropriate description according to the situation or themes 

that capture the key knowledge categories.
38

 It means that qualitative research 

is a basically interpretive study that examines personal evaluation toward the 

phenomenon, and the data was interpreted by the researcher. 

The type of this research was basic interpretative studies in qualitative 

approach. According to Ary et al., a fundamental interpretative research 

offers a descriptive account aimed at interpreting a phenomenon using 

knowledge that can be obtained in a number of ways, for instance interviews, 

observations, and document review. The objective is to understand someone 

else’s world or experience.
39

 This implies that fundamental interpretive 

research offers descriptive descriptions aimed at interpreting a phenomenon 

in different ways. 

In the qualitative approaches, Creswell states that qualitative 

approaches make it possible to be creative and to work more within a system 
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developed by researchers.
40

 Moreover, Burns defines the goal of qualitative 

approaches is to provide a naturalistic social context with explanations, 

interpretations and clarifications. Thus, qualitative study depends on the data 

obtained by the researcher to make sense of human actions within the 

research background, as compared to formulating, evaluating, and confirming 

or disconfirming hypothesis.
41

 In short, qualitative research refers to data 

collected by researchers to understand human behavior in the context of 

study. 

In this study, the researcher analyzed the phenomenon of self-esteem in 

writing performance. The researcher uses a qualitative approach to investigate 

and to analyze the students’ writing performance which is influenced by 

students’ self-esteem through their descriptive text. The research was 

conducted in SMAN 1 Kotagajah, central Lampung.  

Furthermore, the researcher used a purposive sample as the participants. 

By some arbitrary process, the purposive sampling was chosen because it was 

known to present the total population or it was known to generate 

homogeneous groups.
42

 The researcher selected as participants the eleventh 

grade students of SMAN 1 Kotagajah. For that reason, they already got 

descriptive text in the eleventh grade. In this research there were two 

variables, namely students’ self-esteem and students’ writing skill. 
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The characteristics of qualitative research according to Creswell, as 

follows:
43

 

1. Investigating an issue and gaining a thorough understanding of a central 

phenomenon. 

2. Having a literature review that confirms the problem but plays a minor 

role. 

3. Defining the objective and research questions in terms of the 

participant’s experiences in a broad and general way. 

4. Collecting data from a limited number of people based on their words in 

order to gain the participants’ perspectives. 

5. Use text analysis to analyze the data for descriptions and patterns, as well 

as understanding the results’ broader context. 

6. By writing reports with a versatile framework and criteria, researchers. 

Improves their reflexivity and reduces their subjective bias. 

According to the preceding description, the researcher investigation used 

descriptive qualitative analysis to explain and interpret the data or the result. 

B. Data Resources 

It should discover substantial and reliable data from qualified sources 

for collecting information. Literature reviews, as Creswell states, materials 

from both primary and secondary sources are commonly used. The primary 

literature is that which was recorded by the individual who carried out the 

study or came up with the ideas. However, secondary literature is literature 
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summarizing primary sources. It is not content released by the original 

researcher or the idea’s creator.
44

 The researcher divided the sources into two 

categories in this study as follow: 

1. Primary Sources  

Primary sources were originally sourced on which study focused. 

This research’s primary source in this study was taken from the students’ 

questionnaire of self-esteem and students’ writing descriptive text. The 

data was taken from eleventh graders students of SMAN 1 Kotagajah in 

the academic year of 2020/2021. The researcher found the students’ self-

esteem in writing performance. In conducting this research, the 

researcher selected twenty-two students, and then the researcher analyzed 

the data from the students. 

2. Secondary Sources 

The secondary sources were taken from a book, journal article, 

encyclopedia, and documentation related to the research gained. This 

source offers interpretation centered on primary sources and used to help 

a particular claim or convince the reader to consider a particular point of 

view.  

C. Data Collecting Technique 

Ary et al. states that a variety of data-gathering methods are also 

available to qualitative researchers for their investigations. Interviews, 

document analysis, and observation are the most commonly used instruments 

                                                             
44

 Creswell, Educational Research, 83. 



33 
 

 

 

of qualitative study.
45

 On the other hand, Creswell explains the forms of data 

collection that will collect detailed data to assess the complexity of the core 

phenomenon. When they are put into the following groups, we can see that 

there are several different forms of qualitative data: observations, interviews 

and questionnaires, documents and audiovisual materials.
46

 Therefore, the 

knowledge was obtained by multiple techniques as follows: 

1. Observation 

Creswell explained that observation is the technique of gathering 

first-hand, open-ended data by observing individuals and locations at a 

study site. Observation has both pluses and minuses as a technique of 

data collection.
47

 The researcher observed students by participating in the 

classroom that was joined by the teacher to a group of eleventh graders 

for online class. Difficulties observed in pandemic situations provide 

challenges to the researcher. The class group was optimized as a 

classroom as usual where there was action between teacher and students.  

Then, Ary et al. explained the purpose of the qualitative study was 

a complete explanation of actions in a particular environment, rather than 

a numerical summary of frequency or length of behaviors observed. In 

general, qualitative observation takes place over a longer time than 

quantitative observation.
48

 In this research, the researcher observed 

students’ learning situation toward online classes. The researcher found 
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the conditions in which the class would be active when the teacher 

provided material, some students gave responses and others just read the 

chat in the group.  

The researcher chose participant observation. Ary et al. said ―In 

which the researcher becomes part of the activities of the group or 

situation being studied and participates in them.‖ The researcher 

observed the participant by joining students’ online class group. 

Observations have been done to know the students’ learning 

environment; factors affect students’ self-esteem, and results of writing 

descriptive text.  

2. Questionnaire 

The questionnaire can be regarded as a type of paper interview. 

These questions are usually factual and intended to secure information 

regarding those circumstances or procedures, which are believed to have 

knowledge of the recipient.
49

 From the quotation, it could note that the 

questionnaire was prepared and designed from the researchers to the 

respondents.  

The researcher used the open-ended questions, by the reason it 

allows the researcher to comprehend the central phenomenon and 

respond to the questions in this study.  The open-ended questions in the 

form of 5W/1H questions that allow the participants answer in free 

thought and detailed answers. Then, there were fifteen point questions 
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that included a declaration of three levels of self-esteem; global self-

esteem, state self-esteem, and domain self-esteem which were analyzed 

by the researcher.  

Creswell described that, ―On questionnaires, you ask some closed-

ended questions and some open-ended questions. Open-ended responses 

allow you to go further into the reasons for closed-ended responses and 

identify any additional feedback that people may have in addition to the 

answers to closed-ended questions‖.
50

 The following table shows 

indicators that were included into open-ended questions questionnaire by 

Google form: 

Table 2. The Indicators of Open-ended Questions 

Statements 

Components Indicators 

Global Self-esteem  Perception of students’ worth, 

students’ stable in thought, the 

ability to be grateful  

State Self-esteem Confident in writing performance, 

the positive outcome of students’ 

feeling proud, the negative 

outcome of students’ feeling 

humiliate 

Domain Self-esteem Academic performance, 

descriptive text writing capability, 

interesting to write descriptive 

text 
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3. Documentation 

Another data collection technique is documentation. It reports how 

the research was carried out, including the time when it was done.
51

 This 

research was conducted at SMAN 1 Kotagajah, central Lampung on 

April 14 to 20, 2021. The learning process was implemented in online 

class. However, it was not a barrier for students to learn English.  

The researcher used documents taken from the data of the eleventh 

graders students of SMAN 1 Kotagajah. Moreover, the output of 

students’ descriptive text was used to support the researcher to remember 

events or information related to students’ writing performance. Then, the 

researcher attached photos during the research process. Although the 

research was conducted online via Google form, the researcher asked 

students to take a photo when they filled out the questionnaire and the 

photo was uploaded to the Google form shared by the researcher.  

D. Data Analysis Technique 

Applied deductive and inductive reasoning to the research method was 

called data analysis and interpretation. The application of deductive and 

inductive reasoning to the research method is represented by data analysis and 

interpretation. The researcher used inductive logic in the research process.  
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The researcher applied the Creswell model to analyze the data. The data 

analysis method included the sensing of text and image data. In the next step, 

Creswell clarified the technique of data analysis as follows:
52

 

1. Organize and Prepare the Data 

For this study, the researcher organized and prepared the data. This 

includes scanning content optically, typing up field notes, or organizing 

and grouping the data according to the information sources into various 

forms. 

2. Read Through all the Data 

In reading all the details, the researcher took a first step to obtain 

the general essence of the information and to reflect on its significance. 

What general thoughts do the participants say? What is the sound of 

those ideas? What is the perception of the data’s overall depth, 

credibility, and use? 

3. Coding the Data 

With a coding process, the researcher began in detailed analysis. 

Before the researcher did the coding process, the thing to do was 

grouping the data to simplify the coding process. The method of coding 

is to produce a definition for interpretation of the environment or people 

as well as categories or themes. 
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4. Interrelating Themes and Description 

It used to generate a description. The researcher described the 

students’ self-esteem in writing performance to be analyzed.   

5. Advance the Themes and Description  

The researcher used examples of distractions in the discussion. 

Because at this step, it explains how the description and theme would be 

represented in a qualitative description.  

6. Interpretation 

A final step in data analysis requires an interpretation of the data or 

its significance. After completing all of the steps, the researcher 

interpreted the outcome of the study. 

The components of this analysis model by Creswell were pictured by this 

figure below:
53
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Figure 1. The data Analysis Process 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Analysis Components of Creswell Model 
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E. Research Approach  

In this study the researcher used six steps in the process of research, they 

were:
54

 

1. Identifying a Research Problem 

The researcher started a research by deciding on a subject to 

investigate, this was a problem or issue in education that needed to be 

addressed. Identifying a research issue entails deciding on a problem to 

investigate, creating a case for the investigation, and recommending the 

relevance of investigation to a specific audience who might read the 

report. 

2. Reviewing the Literature 

The researcher learned how to use an academic library to find book 

and journal articles, how to use computerized databases, how to select 

and evaluate research quality on a subject, and how to summarize it in a 

report. Since the library’s resources become overwhelming, having a 

strategy in place for searching the literature and undertaking the review 

was crucial. 

3. Specifying a Purpose for Research 

This statement expresses the research’s ultimate goal or purpose. 

The aim of the study was to figure out what the goal was and then 

narrow it down to specific research questions or hypotheses. In the 

purpose statement, the main subjects of the study, the participant in the 
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study, and the location or site of the investigation were all listed. As a 

result, it was the most crucial statement in the report. 

4. Collecting Data 

To provide answers of research questions and hypotheses, the 

researcher began the process of gathering or collecting data. Data 

collection might include identifying and selecting individuals for a 

study, obtaining their permission to participate in the study, and 

gathering data by asking people questions or observing their behaviors.   

5. Analyzing and Interpreting the Data  

During or shortly after data collection, the researcher should make 

sense of the details given by participants. The process of analysis entails 

―breaking down the data‖ to evaluate individual responses before 

bringing it all back together to create a summary. The analysis and 

interpretation process includes drawing conclusions about the data, 

presenting it in tables, statistics, and pictures to summarize it, and 

describing it. 

6. Reporting and Evaluating Research 

The researcher produced a written report that was distributed to a 

small group of people who might benefit from knowledge. Choosing 

audiences, structuring the article in a format suitable for these 

audiences, and then writing to all readers were all part of reported 

study. Beside it, evaluating research entails evaluating the study’s 

consistency using educational criteria proposed by experts. 



 
 

 
 

CHAPTER IV 

RESULT AND DISCUSSION 

 

A. Description of Research Setting  

SMAN 1 Kotagajah is one of the several high schools which are located 

in Kotagajah, Central Lampung. SMAN 1 Kotagajah was established on 

March 7, 1979 based on the Decree of the Minister of Education and Culture 

of Republic Indonesia Number: 0188/O/1979. The existence of SMAN 1 

Kotagajah as the only SMA with a state status in Kotagajah also contributes 

to the social, cultural, and economic situation. The list of the headmasters as 

follow: 

Table 3. The Headmaster of SMAN 1 Kotagajah, Central Lampung 

No. Headmaster Period 

1. Drs. R. Ahmad Matin 1979 – 1987 

2. Hi. Slamet Soeparman, BA 1987 – 1996 

3. Drs. Sukirman 1996 – 1999 

4. Drs. Hamim Hamzah 1999 – 2000 

5. Drs. Abdullah Makmur, HA 2000 – 2002 

6. Drs. Syatbi Tahmid, MM 2002 – 2012 

7. Drs. Mashudi, M.Pd 2012 – 2014 

8. Drs. Maksum Yusup, M.Pd.I 2014 – 2015 

9. Drs. Dasiyo P, M.Pd 2015 – 2019 

10. R. Surya Damayanti, M.Pd. 2019 – now 

 

The vision and mission of SMAN 1 Kotagajah are mentioned. The 

vision of SMAN 1 Kotagajah is ―Faithful, Knowledgeable, Cultured and 



43 
 

 

 

Global Insight‖. The mission, the first is to improve the welfare of the school 

community. The second is to provide facilities in order to create quality 

learning and insight into life skills with information technology. The third is 

to carry out learning and education to master science technology as 

competence to continue to higher education. The fourth is to encourage 

students to develop their potential in order to be able to compete at the 

national and international levels. The fifth is to increase communion between 

school communities as an element of society that emphasizes kinship based 

on faith and piety.  

The sixth is to curriculum and competency-based assessment systems 

that are adaptive to the international standard curriculum as the basis for 

learning. The seventh is to be innovative, participative, and accommodate 

management in order to create a conducive situation. The eighth is to develop 

the skills of teachers and employees to become qualified facilitators. The 

ninth is to develop a green, beautiful, clean, safe, and harmonious school 

environment.  

The environment conditions around SMAN 1 Kotagajah are very 

supportive of creating a comfortable learning atmosphere, considering that 

the school is quite from the noise of factories, markets, and bus terminals, 

even close to several public facilities that are sufficient to support education 

such as mosques, Christian churches, Catholic churches, hospitals, and local 

community are very supportive of educational activities for the learning 

success of students.  
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B. The Result of Students’ Self-Esteem in Writing Descriptive Text  

In this research, students’ descriptive text presented self-esteem as an 

important factor in writing performance. Self-esteem can be seen as a form of 

self-assessment based on how much students appreciate them to know their 

values and abilities. Self-esteem has elements and aspects that can affect 

students then believed as an affective element in students’ writing 

performance. Beside it, there were factors that affected students’ self-esteem. 

Generally, self-esteem would be classified into three levels, namely; global 

self-esteem, state self-esteem, and domain specific self-esteem. Those levels 

and factors briefly analyzed in this chapter as follow: 

1. Students’ Self-esteem in Writing Descriptive Text 

a. Global Self-esteem  

Global self-esteem was related to the students' perception of a 

personality variable about their worth, stability in thought, and 

ability to be grateful for being themselves. The global self-esteem of 

the students simply described in the following chart:  

Chart 1. The Students Global Self-esteem 

 

73% 

27% 

Students’ Perception Toward Their Skill 

Ever

Never
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From the chart, the study was carried out by twenty-two 

participants. It should be argued that sixteen students ever felt that 

they did not have skills they could be proud of, and six students 

argued that they had skills they would be proud of. By calculating 

the number of students’ perception, the percentage inferred as 

follows; 73% of students felt that they did not have a skill that they 

could be proud of, while 27% argued that they found their skill. 

Most of the students who filled out the questionnaire argued that 

they did not have skills they could be proud of. 

It was caused by three general factors; (1) students felt 

doubtful or did not find a skill that stands out in them, (2) students 

felt they did not have an achievement that made their parents proud, 

(3) students felt insecure with their friends who have many skills.  

According to the data, the majority of students felt 

disappointed with themselves. It happens because they feel that they 

always fail in every situation. As a result, the students were not 

focused and blamed themselves.  The result of the students’ writing 

seen in the following quotations:  

“I have felt disappointed with myself, when I can’t do 

something well, when I make mistakes, when I let others 

down, when I am not inconsistent with myself.” (ACP) 

 

“Yes, I often feel disappointed with myself. Sometimes I 

feel that I am an unfocused person so I often lose many 

things and forget important points that I should pay 

attention to.” (RAAA) 
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“Yes, often. When I couldn’t get what I wanted to the 

maximum. Because I do something that is not important, 

like playing with gadgets and do not finish it well.” (DP) 

 

On the contrary, 27% of students filled out the questionnaire 

that they never felt that they have no skill, which means they were 

optimistic that they have skills they could be proud of. Their 

perception was caused by two factors; (1) students believed that 

everyone has skills in their respective fields, (2) students have 

achievements to be proud of in their respective fields. Furthermore, 

the students’ responses seen in the following statement:  

“No, because I believe everyone has different skills to be 

proud of and to complement each other.” (DPP) 

 

“No, I have some achievements in sports, so I’m not 

insecure at all.” (RDR) 

 

“No, I’m sure everyone has skills to be proud of and so 

do I. I’m talented in the arts, especially singing and 

dancing.” (NHF) 

 

It was noted that by believing in them, students never blame 

the situation and they trust in themselves that they have skill in their 

respective fields. And it influenced students in practice writing 

performance confidently. The researcher found the writing result 

about descriptive paragraph as follow:  

“….My family is lovely family. My family is made up of 

four members. Two men and two women are members of 

my family. My mother is house wife who oversees the 

household finances. My mother is not exactly up to date. 

My father’s name is Jarno, and he is 54 years old. My 

mother’s name is Tumirah. She is a 42 years old woman. 

My parents are concerned about the religious on their 

children. My sibling and I are both students at the same 
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school. My sibling is a diligent at creating partner. On 

the other hand, I have a different passion than they do. I 

hate drawing and painting. Sport is something I love.” 

(TA) 

 

So, it was important that students developed their trust and 

confidence that they have skills in their own field. In the concept of 

students’ global self-esteem, it was shown to be stable into a possible 

genetic component associated with emotional stability during 

adulthood.  

b. State self- esteem  

State self-esteem was related to the students’ confidence in 

writing performance, the positive of students’ feeling proud, and the 

negative outcome of students’ feeling humiliated. It was noted how 

the environment treats and momentarily emotional students’ self-

esteem. In this research, external responses have a significant effect 

toward students’ writing performance. The perception students in 

state self-esteem shown in this following chart below:  

Chart 2. The Students State Self-esteem 

 

68% 

18% 

14% 

Students Influence on Writing Performance 

Yes

No

Could be
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Based on the chart above, it was explained that fifteen students 

agreed that friends influenced students’ feelings in writing 

performance. It was a percentage of 68%. Next, four students 

disagreed that friends influenced their feeling in writing 

performance. It was a percentage of 18%. Hence, three students state 

that friends could influence their feeling on writing performance. It 

was a percentage of 14%.  

From the data, fifteen students agreed that friends influence 

their feeling in writing performance based on the following 

responses, they are; (1) students reveal when their friends can do 

something it means they can too, (2) the response of their friends to 

themselves was influenced on their feelings, (3) students find 

difficult to express their ideas. Those reasons can be interpreted from 

some responses below:  

“Yes, it really affects me. When my friends can do it, I 

will also try to not be left behind with my friends.” 

(NMSW) 

 

“Yes, my friends are very influential on my feelings. If 

my friends respond positively to my writing, then I will 

be more enthusiastic about writing. However, if my 

friends respond negatively without giving advice, it will 

decrease my enthusiasm for writing.” (GWS) 

 

“I agree, I think they sometimes change my mood and 

definitely affect how I feel about writing.” (SAS) 

 

Furthermore, four students disagreed that friends influenced 

their feeling in writing performance was perceived by; (1) students 

believe in their own abilities, (2) the current situation of online class 
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so they did not meet fiends, (3) students explained that they were not 

familiar with each other. Then, the students responded in 

questionnaire form as follow:  

“I could say not, face to face school might be influential 

but daring is not.” (PRDKR) 

 

“No, because I didn’t get along with my classmates.” 

(RAAA) 

 

Meanwhile, three students argued that friends could influence 

their feeling in writing performance. It was seen from the responses 

that they write on the form. “It was just a little effect, but it made me 

realize that I didn’t know anything about English and that I needed 

to keep learning.” (FLK). Some other students only stated that 

friends could influence their feelings but did not explain in detail “It 

probably yes.” (NHF) and “Could be.” (TA).  It was very clear that 

friends were categorized as influencing students’ feelings with either 

a positive or negative response on writing performance.  

c. Domain Specific Self-esteem 

Domain specific self-esteem was related to the students’ 

academic performance, descriptive text writing capability, and 

students interested to write descriptive text. It was underlined that 

this was a belief for self-evaluation. In this research, the researcher 

limited the context of self-esteem toward writing performance in 

descriptive text. Throughout closer analysis about their domain 

specific self-esteem was described in the following chart:  
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Chart 3. The Students’ Domain Specific Self-esteem 

 

Depending on the data above, it was described that eighteen 

students felt that writing was difficult, and four students stated that 

writing was easy. Those have a percentage of difficulty (82%) and 

easy (18%). Most of the students responded in questionnaire form 

that writing was difficult to do. It was caused by three factors; (1) 

students felt they did not master English well, especially in writing, 

(2) writing activities should pay attention to tenses, grammar, and 

language features which must be considered, (3) students lack 

vocabulary mastery. 

Furthermore, when it came to writing descriptive text, the 

students were afraid of making mistakes. The following quotes show 

the outcome of the students’ answers:  

“Yes, because I haven’t mastered English before, and in 

composing word by word in English it is necessary to 

understand tenses, grammar, etc.” (NHF) 

 

“Yes, I’m afraid of making errors in writing descriptive 

text because I’m not a master in English and I am still 

practicing it.” (DOS) 

82% 

18% 

Students Descriptive Writing Performance 

Difficult

Easy
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“Yes, I’m afraid because if I write it wrong it will also 

mean wrong.” (TA) 

 

From the result of the questionnaire, participants were asked to 

answer questions ―Please give one sentence that reflects how you 

feel when your English teacher gives the assignment to write a 

descriptive text!‖ They insist in different varieties that writing was 

difficult. The following expressions supported the factors mentioned.  

“Interesting, but I find it quite difficult.” (SS) 

 

“It is quite difficult.” (DPP) 

 

“I’m happy but sometimes I find it difficult if the text is 

too long and I don’t know a lot of vocabulary.” (AA) 

 

On the contrary, 18% of students responded in the 

questionnaire that they perceived writing was easy. They explicitly 

express that they were not afraid to make mistakes because it was a 

normal learning process. Their perception was caused by three 

factors; (1) students were confident in what they wrote, (2) students 

were satisfied because they had tried their best, (3) students believed 

the thing to do was tried. Moreover, the students’ responses were 

seen in the following quotation: “I’m not afraid, because making a 

mistake during the learning process is normal.” (NPPW) 

It was noted that by trying and practicing, students became 

familiar with writing. So, the assumption that writing was difficult 

was reduced and students were confident in their writing 

performance. The researcher found the writing response as follow:  
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“My way I do to practice writing skills is to learn more 

about the use of tense and read articles or readings that 

use English to increase my knowledge of vocabulary that 

I have never known. For writing skills, I practice by 

learning to write stories, read books, and try to 

summarize an article. I also often read novels to increase 

my experience in writing stories.” (GWS) 

 

It should be stated that their self-esteem was quite crucial 

concerning their performance. Students felt afraid to make a mistake 

in writing activities, so they felt that writing was difficult and 

students thought too much about what might happen. It affected their 

writing performance.  

2. Factors Influencing Students’ Self-esteem  

There are two types of factors that influence students’ self-esteem 

in writing performance, namely internal and external factors. Internal 

factors appeared from within students while external factors appeared as 

a result of the environment or came from outside the students. In this 

research, an explanation of the factors that influence students’ self-

esteem briefly analyzed and described as follow: 

a. Internal Factors 

The internal factors that influence students’ self-esteem in 

writing performance was classified into three major factors, they are; 

(1) feeling afraid of the results of writing activities that make 

students anxious, (2) not confident and ashamed of their abilities, 

thus effect in feeling of insecurity, (3) rash thinking which effect of 
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feeling restless. The following expression supports the factors 

mentioned.  

“Usually I’m afraid of what will happen next when I 

make a mistake and panic, and how other people will 

respond when I make a mistake.” (NMSW) 

 

“Things that can affect how I feel when I’m doing 

something wrong are insecurity, fear, anxiety, tension, 

and shame.” (NKPM) 

 

Based on the quotations above, it was clear that students felt 

afraid of making mistakes and they could not maintain their 

insecurity. These internal factors come from the thoughts and 

assumptions of students itself.  

b. External factors  

The external factors that influence students’ self-esteem in 

writing performance were classified into three major factors, namely; 

(1) treatment of other people around, (2) support from the people 

closest to them, (3) the response from the environment toward what 

they do. The following were students’ perceptions that support the 

factors mentioned.  

“My parents’ response when they found out that I got an 

unsatisfactory grade in class is angry at me and insulted 

me.” (ACP) 

 

“I feel that I’m valuable to my family. But, I feel that my 

friends don’t respect me and I’m not valuable to them. I 

feel like I don’t have friends who are sincere to me.” 

(GWS)  

 

However, the factors that have been mentioned above have a 

quite serious influence on students’ self-esteem. They can take the 
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positive or negative side of the response given by others to 

themselves.  

3. The Writing Output  

In this study, researchers focused on writing descriptive text for 

eleventh grade students. The observation made by the writer and the 

following was the final result of writing a descriptive text by the 

students: 

My Family 

My family is my beloved ever in the world. My 

family is the best friend I have ever had. I am fortunate 

to have such wonderful family. My family composed of 

four persons. It a little family. My father, mother, 

brother, and I are all present. Sulhadri is the name of my 

father, and he is 45 years old. His occupation is that of a 

farmer. He is polite, hardworking, and kind.  My father’s 

weight about 60 kg.  My father is always willing to assist 

me if we need assistance.  

My mother is the most wonderful person I know. 

Rusmini is her name. she is in her late forties and early 

fifties. She is a kind and patient person. She is a 

housewife and the best chef on the world. Her food is 

always delicious.  

And there is my younger brother. Dian Angga 

Kusuma is his name. He is funny person. He have a tall 

body than me. He was 10 years old at the time. He was 

about 8 years younger than me. He is mischievous, but I 

like him. He is the most attentive listener.   

They are the most important members of my family. 

My family is really important to me. (DP) 

 

Laskar Pelangi is a film by Riri Riza which is one of 

Indonesia's best films.  The film, which is based on a 

novel with the same title by Andrea Hirata, was 

produced in 2008. This film tells the story of 10 best 

friends.  They attend a small Muhammadiyah elementary 

school on the island of Belitung.  At first the school was 

threatened with being closed because of the lack of 

students studying. 
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However, thanks to the ten children persistence and 

strong will, the school did not close.  This is also thanks 

to the struggles of a very good teacher, namely Bu 

Muslimah, played by Cut Mini and Pak Harfanh, played 

nicely by Ikranagara. 

  In addition to telling a story of friendship, this film 

is emotional, about Lintang, a child also presents a story 

of a smart poor, however, he has to work hard to survive 

for his younger siblings after his father died at sea. 

(ACP) 

 

My Sweet Mother 

My mother is a middle-aged woman who refuses to 

be called old.  He is now around 39 years old.  Her name 

is Mrs. Made Ariani.  He had a beautiful face, long 

straight black hair, and black eyes.  She is a bit chubby 

because she rarely does sports in the middle of her 

activities as a busy housewife.  Even so, she can manage 

to keep the clothes she wears looking attractive. 

He was known as a good person by those around 

him.  He is also attractive, smart, friendly, and always 

helps those around him.  I really love him because he is a 

living role model to be a good person.  My mom really 

likes listening to music, when she cooks she must be 

humming.  Even though my mother’s voice is not good 

but she is very confident when she sings. 

He smiles at everyone all the time.  With a smile on 

her face, she looked so beautiful.  Behind her beauty, she 

is a great woman for my family.  She is a strong woman 

who always helps her family when faced with problems.  

The best mother who devotes her love to her family. 

(NPPW) 

 

From the output of the students’ writing descriptive text, it was 

seen that there were points to be noted. The first, the use of to be in the 

simple present tense that should be considered, for example “It a little 

family” and “Her foods is always delicious”. The second, the use of 

articles that was not appropriate, such as “He is an humorous person”. 

The third, the use of pronouns should be considered, for example ―My 

mother is a middle-aged woman who refuses to be called old.  He is now 
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around 39 years old.  Her name is Mrs. Made Ariani.  He had a beautiful 

face, long straight black hair, and black eyes.” In line with the 

explanation, this was a particular concern in learning descriptive text. 

C. Discussion  

In teaching writing at the eleventh grades of SMAN 1 Kotagajah based 

on the pre-survey that has been carried out there were problems that students 

face in the classroom, which students already like English lessons, but they 

underestimated themselves, further resulting in their thoughts difficult to 

express in written form. In particular, it was believed that students’ self-

esteem in writing performance was an effective element that was considered 

in teaching English. 

Furthermore, descriptive text was the media used to analyze students’ 

writing performance. This study clearly shows that self-esteem was an 

affective element in students’ writing performance. This was reflected in the 

responses given by students to the questionnaire that have been distributed. It 

was seen from their diverse perceptions with the lines of global self-esteem, 

state self-esteem, and domain specific self-esteem. Regardless of the statistics 

or percentage of findings, the data was noted.  

In particular, this study was supported by the view of Brown and 

Marshall (2006) that the construction between the three levels of self-esteem 

was related, by using an affective model. This affective model provides a 

different perspective on the origins and functions of self-esteem. As shown by 

the top-down approach, self-esteem was a reaction to temperamental and 
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emotional causes, and it influences self-evaluation and self-worth. Thus, self-

evaluation and feelings of self-worth are influenced by global self-esteem and 

evaluative feedback.  

Moreover, this interactive effect was seen when students faced negative 

feedback, such as failure to get a satisfactory grade or interpersonal rejection. 

This was a situation that students with low self-esteem face; their self-

evaluation becomes more negative and feeling of self-worth decreases. 

However, when students have high self-esteem they maintain their self-

evaluation and preserve or quickly recover their feeling of self-worth. This 

was a significant benefit of high self-esteem, as it encouraged students to 

struggle without getting depressed about them.  

In this context, descriptive text as the media used to analyze the 

students’ writing performance.  Referring to this research, students assume 

that they did not have skill to be proud of. Good or bad responses from 

friends were influenced by their writing performance. Then, the assumption 

of students that writing was difficult because most students were afraid to 

make mistakes in writing.  

Finally, it was assumed that high self-esteem in students’ writing 

performance was important to establish. By students’ self-esteem, teachers 

easily took the elements needed in learning English, especially writing. In 

addition, to identify students’ self-esteem even more deeply, the open minded 

of participants to the responses given collectively were required.  



 
 

 
 

CHAPTER V 

CONCLUSION 

 

A. Conclusion  

It was concluded that the students’ self-esteem is an affective element 

in students’ writing performance. Then, the output of students’ descriptive 

text as a media used to find out their writing skills. Those all are described 

from the following percentages below.  

Related to the global self-esteem, 73% participants ever perceived that 

they did not have skill that they could be proud of and 27% participants never 

perceived that they did not have skill that they could be proud of. Referring to 

the factors that influence their perception toward global self-esteem, it can be 

concluded that they have difficulty identifying skill in themselves. 

Furthermore, 68% of participants revealed that friends influence their 

feeling in writing performance by their responses of students’ state self-

esteem.  Then, 18% participants revealed that friends do not influence their 

feeling in the writing performance, and 14% participants revealed that friends 

could be friends influence on their feeling in the writing performance. It can 

be concluded that friends influence the participants’ feeling in their writing 

performance.  

In terms of the domain specific self-esteem, 82% of participants 

expressed that writing is difficult and 18%participants expressed that writing 

is easy. These could be concluded that changing students’ perceptions toward 
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writing was difficult to do. Generally, it can be noted that negative 

perceptions of students’ writing performance is approved as the root of many 

responses described by the participants.  

Throughout, there are two types of factors that influence a students’ 

self-esteem; internal and external factors. The internal factors are classified 

into three major factors, they are; (1) feeling afraid of the result of writing 

activities that make students anxious, (2) not confident and ashamed of their 

abilities, (3) rash thinking which is the effect of feeling restless. Beside it, the 

external factors that influence students’ self-esteem are also classified into 

three major factors, that are; (1) treatment of other people around, (2) support 

from the people closest to them, (3) the response from the environment 

toward what they do.  

B. Suggestion 

This research is pointed out to give the suggestion for: 

1. The students  

Students needed to develop positive self-esteem in writing 

performance. By reason, writing is a productive skill that should be 

practiced from time to time. Indeed, they must be able to reduce the 

negative influences in their writing performance, such as insecurities and 

fear of making mistakes. Actually in the learning process it is normal to 

make mistakes especially in their writing activity.  
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2. The Teachers  

Teachers should consider the students’ effectiveness in the learning 

process. Particularly, in learning descriptive text, teachers can approach 

students to develop a feeling of pleasure in learning English and the 

assumption that writing is difficult can be avoided.  

3. The Further Researchers  

Further researchers who want to conduct related research that 

should be more intensive and responsive. Besides the cognitive process, 

there is an affective process that must be concerned. Both of them clearly 

have a relevance that should be investigated more deeply.  
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The Observation of Students Writing Descriptive Text 

 

 

 

Based on the picture above, it shows the results of twenty-two students’ 

responses from the research questionnaire in Google form that has been shared by 

the researcher. The response above was in the form of Microsoft Excel which 

when printed directly the results were not seen. To provided documentary 

evidence of the results of students descriptive text, the writer copies it into 

Microsoft Word that it should be read clearly without changed the word structure 

or writing of the respondent. The Result of students’ descriptive text as follows: 



 
 

 

 

Nama : Tia Apriliana 

Kelas : XI IPA 8 

 

My name is Tia Apriliana. I am seventeen years old. I have one older 

sister. My mother is a housewife and my father is a mechanic. My parents are very 

strict and discipline. My sibling are dependent to do daily activity. She wash her 

clothes and so do I. We are bought to be bough and independent since we are kids. 

I learn many things from my parents.  

My family is a simple family. My family consist of four people. We are 

consist of two men and two women. My mother is a housewife who manages 

family finances. My mother is not very modern. My father’s name is Jarno, he is 

54 years old. My mother’s name is Tumirah. She is 42 years old. 

My parents concern on their children religion foundation. My sibling and I 

go to the same school. My siblings is very clever in drawing or partners. 

However, I have a different passion from them. I do not like drawing or painting. I 

like sport. 

  



 
 

 

 

Nama : Raihan Dwi Rahmadi 

Kelas : XI IPA 8 

 

―American Renegades‖ is a thriller-action movie released in 2017. The 

movie set in Sarajevo, the capital city of Bosnia-Herzegovina. Bosnia-

Herzegovina is one of the many former Soviets states that were part of Nazi 

invasion territory. 

This movie tells of 5 members of the United States Navy Seal who are on 

duty in Sarajevo who then find hidden treasures in the country, namely 2000 tons 

of gold bullion. This gold was the target of NATO soldiers, who at the time still 

had Nazi influence. The 2000 gold bars are located 25 meters deep in a lake on the 

outskirts of the city of Sarajevo. In the past, the lake was a small town at the foot 

of a valley called Grovo, and it was in this city that the Nazis hid their gold. 

However the city of Grovo disappeared as if it never existed because it was swept 

away by flash floods caused by destruction of a water dam in the hills of Grovo 

city by Nazi rebel forces. 

  



 
 

 

 

Nama : Pravangasta Rampu Dyah Kartika Ratri 

Kelas : XI IPA 8 

 

Harry potter 

 

This film was released in 2001, more precisely on November 16, 20021 in 

London.  a novel story that is lifted to the big screen that tells of magic.  This film 

is very popular with various circles. 

This film tells the story of Harry Potter and his friends who attend the 

Hogwart School of Magic.  over time Voldemort will destroy the school in order 

to take the magic wand belonging to the principal to make himself immortal.  

voldemort begins to gather all that has the potential to awaken him he has a large 

following of sorcerers who choose snake tattoos on his arm. 

The film is based on the eponymoud novel by JK Rowling and distributed 

by Warner Bros.  this series is mostly produced by David Heyman while the main 

actors in this film are Daniel Radcliffe, Rupert Grint and Emma Waston. 

This film is a must watch for anyone who likes fantasy movies.  and also 

for those who want to practice using the English in the film because the English 

used is very formal. 

  



 
 

 

 

Nama : Ni Ketut Putri Maharani 

Kelas : XI IPA 8 

 

My family is everything 

 

My family is my best family. My family is my friend who I used to know. 

I am grateful to have a family like my beloved family. My father is I Nyoman 

soul. He is about 55 years old. His job is a teacher. He is kind, hardworking, and 

patient. My father weighs about 65 kg. My dad always helped me when we 

needed help. 

My mom is the best. His name is Ni Komang Harmini. He is around 47 

years old. She is a patient, friendly and calm woman. She is a housewife, she is 

my best friend. He is the best chef ever. The food is always delicious. 

Then, I have my older brother. His name is solar. He is a person who is 

humorous, hardworking and responsible. 

I also have an older sister whose name is Ayu she is shorter than me, she 

loves me very much but she is a little lazy They are my best family. my family is 

everything  



 
 

 

 



 
 

 

 



 
 

 

 



 
 

 

 



 
 

 

 



 
 

 

 



 
 

 

 

 

 

 

 



 
 

 

 

The Students Responses of Questionnaire Form 

 

Nama : Raihan Dwi Rahmadi 

Kelas : XI IPA 8 

 

1. Apakah kamu merasa bahwa kamu berharga dan orang lain menghargai 

kamu? Tolong ceritakan alasannya!  

Respon: saya merasa dihargai orang lain karena saya juga menghargai orang 

orang di sekitar saya. 

2. Bagaimana cara kamu memberikan reward terhadap dirimu sendiri ketika 

berhasil melakukan suatu hal? Tolong ceritakan! 

Respon: melakukan hal sederhana saja, cukup menghabiskan waktu bersama 

teman teman dan tidak melakukan hal hal yang rumit dan membosankan. 

3. Ketika kamu dihadapkan suatu masalah, apakah kamu akan 

menyelesaikannya sendiri atau meminta bantuan kepada rang lain? Tolong 

jelaskan alasannya! 

Respon: sebisa mungkin saya akan menyelesaikan masalah saya sendiri 

karena saya tipe orang yang lebih fokus bila bekerja sendiri... tapi bila 

kepepet minta bantuan kawan boleh lah hehehe... 

4. Pernahkah kamu merasa kecewa dengan dirimu sendiri? Tolong ceritakan 

alasannya! 

Respon: tidak, tidak pernah. hanya orang bodoh saja yang menyiakan 

waktunya hanya untuk kecewa terhadap dirinya sendiri. justru malah kita 

harus menggali potensi diri agar kita merasa bangga akan diri kita senidiri. 

SO STOP JUDGE YOURSELF AND ALIVE WITHOUT REGRET!! 

5. Apakah kamu merasa bahwa kamu bisa menuangkan ide ke dalam bentuk 

tulisan bahasa Inggris? Tolong berikan alasannya! 

Respon: bisa, karena saya suka bahasa Inggris dan suka berbahasa Inggris, 

kecuali ―Gramar‖ nya yang rumit sehinnga saya sulit memahami. 

6. Menurut kamu, apakah teman-temanmu mempengaruhi perasaan kamu saat 

menulis bahasa Inggris? Tolong jelaskan alasannya! 

Respon: tentu saja. 

7. Menurutmu, apakah kegiatan menulis bahasa Inggris susah? Tolong jelaskan 

alasannya! 

Respon: tidak, alasannya ada di jawaban no 5 dan  no 8. 

8. Bagaimana cara yang kamu lakukan untuk melatih skill menulis dalam 

bahasa Inggris? 



 
 

 

 

Respon: menonton film western (aksi & perang), sering mendengarkan musik 

western, membaca tulisan2 bahasa inggris dimana pun tempatnya, dan 

mengartikan kosa kata baru yang terdengar asing bagi telinga saya, sehingga 

menambah kosa kata bahasa inggris saya. selain itu, mengingat juga adlah 

salah satu hal penting agar skill menulis bahasa Inggris semakin baik. 

9. Menurut pendapatmu, mengapa kamu tidak percaya diri saat menulis dalam 

bahasa Inggris? 

Respon: tidak pernah saya merasa tidak percaya diri saat menulis dalam 

bahasa Inggris. 

10. Berikan satu kalimat yang mencerminkan perasaanmu ketika guru bahasa 

Inggris memberikan tugas untuk membuat descriptive text! 

Respon: I felt surprised and nervous maybe? cause when Mrs. Dini, my 

English teacher gave me a job for make a descriptive text and I just about to 

start open my English book. 

11. Apakah kamu merasa takut membuat kesalahan ketika menulis descriptive 

text? Tolong jelaskan alasannya! 

Respon: tidak takut, karena saya tahu betul apa yang saya tulis ke dalam 

descriptive text tersebut. 

12. Apakah kamu tahu generic structure dari descriptive text? Tolong sebutkan! 

Respon: identification & description. 

13. Menurut kamu, hal-hal apa saja yang dapat mempengaruhi perasaanmu ketika 

melakukan suatu kesalahan? 

Respon: rasa bersalah, itu pasti. 

14. Apakah kamu pernah merasa bahwa kamu tidak memiliki skill yang dapat 

dibanggakan? Tolong ceritakan alasannya! 

Respon: tidak, saya memilki bebrapa prestasi di bidang olahraga, jadi saya 

tidak minder. 

15. Bagaimana tanggapan orang tuamu jika mengetahui bahwa kamu 

mendapatkan nilai yang kurang memuaskan di kelas? Tolong ceritakan! 

Respon: orangtua pasti kecewa, itu sudah wajar karena mereka menginginkan 

yang terbaik dari anaknya. tapi ayah saya tak pernah ambul pusing dengan 

itu, ayah saya pernah berkata ―tidak apa kalau kamu termasuk ke peringklat 

pertengahan dalam kelas, justru anak anak sepertimu lah yang punya waktu 

lebiih banyak untuk belajar hal baru‖. 

  



 
 

 

 

Nama : Adelia Citra Pertiwi 

Kelas : XI IPA 8 

 

1. Apakah kamu merasa bahwa kamu berharga dan orang lain menghargai 

kamu? Tolong ceritakan alasannya!  

Respon: Saya merasa berharga dan juga orang lain menghargai saya karena 

saya bisa bermanfaat bagi orang di sekitar saya dan saya selalu menghargai 

orang lain sehingga orang lain dapat menghargai saya. 

2. Bagaimana cara kamu memberikan reward terhadap dirimu sendiri ketika 

berhasil melakukan suatu hal? Tolong ceritakan! 

Respon: Cara saya memberikan reward terhadap diri saya adalah melakukan 

hal-hal yang menyenangkan contohnya seperti beristirahat, menonton film, 

bermain game, makan makanan yang saya suka, atau membeli barang yang 

saya inginkan. 

3. Ketika kamu dihadapkan suatu masalah, apakah kamu akan 

menyelesaikannya sendiri atau meminta bantuan kepada rang lain? Tolong 

jelaskan alasannya! 

Respon: Jika saya dihadapkan oleh suatu masalah saya akan menyelesaikan 

masalah sesuai dengan masalah itu sendiri. Jika masalah tersebut disebabkan 

oleh saya sendiri dan bisa saya selesaikan sendiri saya akan 

menyelesaikannya sendiri, dan jika masalah tersebut tidak bisa saya 

selesaikan sendiri atau masalah tersebut menyangkut orang lain saya akan 

meminta bantuan kepada orang lain. 

4. Pernahkah kamu merasa kecewa dengan dirimu sendiri? Tolong ceritakan 

alasannya! 

Respon: Saya pernah merasa kecewa dengan diri saya sendiri, ketika saya 

tidak bisa melakukan sesuatu dengan baik, ketika saya melakukan kesalahan, 

ketika saya mengecewakan orang lain, ketika saya tidak konsisten dengan diri 

saya sendiri. 

5. Apakah kamu merasa bahwa kamu bisa menuangkan ide ke dalam bentuk 

tulisan bahasa Inggris? Tolong berikan alasannya! 

Respon: Saya rasa saya bisa, karena saya akan berusaha untuk bisa. 

6. Menurut kamu, apakah teman-temanmu mempengaruhi perasaan kamu saat 

menulis bahasa Inggris? Tolong jelaskan alasannya! 

Respon: Menurut saya teman-teman saya tidak mempengaruhi perasaan saya. 

7. Menurutmu, apakah kegiatan menulis bahasa Inggris susah? Tolong jelaskan 

alasannya! 



 
 

 

 

Respon: Menurut saya kegitaan menulis bahasa Inggris susah karena harus 

benar benar memperhatikan tensis atau peraturan dalam bahasa Inggris 

dengan benar. Menulis Bahasa Inggris lebih susah dibandingkan dengan 

berbicara langsung. 

8. Bagaimana cara yang kamu lakukan untuk melatih skill menulis dalam 

bahasa Inggris? 

Respon: Cara yang saya lakukan untuk melatih skill menulis Bahasa Inggris 

adalah dengan belajar menulis, membaca dan memahami tulisan-tulisan 

bahasa Inggris. 

9. Menurut pendapatmu, mengapa kamu tidak percaya diri saat menulis dalam 

bahasa Inggris? 

Respon: Menurut saya, karena saya belum menguasai bahasa Inggris. 

10. Berikan satu kalimat yang mencerminkan perasaanmu ketika guru bahasa 

Inggris memberikan tugas untuk membuat descriptive text! 

Respon: Biasa saja :) 

11. Apakah kamu merasa takut membuat kesalahan ketika menulis descriptive 

text? Tolong jelaskan alasannya! 

Respon: Saya tidak merasa takut salah karena saya sedang belajar. 

12. Apakah kamu tahu generic structure dari descriptive text? Tolong sebutkan! 

Respon: Generic structure descriptive text  

Identification 

Description  

13. Menurut kamu, hal-hal apa saja yang dapat mempengaruhi perasaanmu ketika 

melakukan suatu kesalahan? 

Respon: Hal yang dapat mempengaruhi perasaan saya ketika melakukan suatu 

kesalahan adalah sikap orang orang di sekitar saya. 

14. Apakah kamu pernah merasa bahwa kamu tidak memiliki skill yang dapat 

dibanggakan? Tolong ceritakan alasannya! 

Respon: Saya pernah merasa bahwa saya tidak memiliki skill yang dapat 

dibanggakan karena saya belum memiliki pencapaian yang bisa membuat 

orang tua saya bangga. 

15. Bagaimana tanggapan orang tuamu jika mengetahui bahwa kamu 

mendapatkan nilai yang kurang memuaskan di kelas? Tolong ceritakan! 

Respon: Tanggapan orang tua saya ketika mengetahui saya mendapatkan nilai 

yang kurang memuaskan di kelas adalah memarahi saya dan menghina saya. 

  



 
 

 

 

Nama : Gustina Wulan Sari 

Kelas : XI IPA 8 

 

1. Apakah kamu merasa bahwa kamu berharga dan orang lain menghargai 

kamu? Tolong ceritakan alasannya!  

Respon: Saya merasa bahwa saya berharga untuk keluarga saya dan keluarga 

besar saya. Tapi saya merasa bahwa teman-teman saya tidak menghargai saya 

dan saya tidak berharga untuk mereka. Saya merasa tidak mempunyai teman 

yang tulus kepada saya. 

2. Bagaimana cara kamu memberikan reward terhadap dirimu sendiri ketika 

berhasil melakukan suatu hal? Tolong ceritakan! 

Respon: Cara saya memberikan reward kepada diri saya yaitu dengan 

mengucapkan selamat kepada diri saya sendiri. Seperti jika saya 

memenangkan sebuah perlombaan, saya akan mengucapkan selamat kepada 

diri saya sendiri. 

3. Ketika kamu dihadapkan suatu masalah, apakah kamu akan 

menyelesaikannya sendiri atau meminta bantuan kepada rang lain? Tolong 

jelaskan alasannya! 

Respon: Jika saya dihadapkan suatu masalah, saya akan mencoba untuk 

menyelesaikannya sendiri dahulu. Jika saya merasa permasalahan yang saya 

hadapi tidak bisa saya selesaikan sendiri, maka saya meminta bantuan kepada 

orang lain. Saya tidak pernah malu untuk meminta bantuan kepada orang lain. 

4. Pernahkah kamu merasa kecewa dengan dirimu sendiri? Tolong ceritakan 

alasannya! 

Respon: Saya pernah merasa kecewa kepada diri saya sendiri. Hal ini terjadi 

saat saya mendapat ranking 2 di kelas. Saya merasa kecewa kepada diri saya 

karena tidak bisa mempertahankan prestasi saya dan saya merasa kecewa 

karena telah membuat kedua orang tua saya ikut kecewa. 

5. Apakah kamu merasa bahwa kamu bisa menuangkan ide ke dalam bentuk 

tulisan bahasa Inggris? Tolong berikan alasannya! 

Respon: Saya merasa bisa menuangkan ide kedalam bentuk tulisan bahasa 

inggris, tetapi saya juga merasa kesulitan dalam hal tersebut. Saya sering 

kesulitan dalam penggunaan tense untuk menulis bahasa inggris. Saya ingin 

sekali bisa menguasai hal tersebut. 

6. Menurut kamu, apakah teman-temanmu mempengaruhi perasaan kamu saat 

menulis bahasa Inggris? Tolong jelaskan alasannya! 

Respon: Ya, teman-teman sangat berpengaruh tehadap perasaan saya. Jika 

teman-teman saya merespon positif tentang tulisan saya, maka saya akan 



 
 

 

 

lebih bersemangat dalam menulis bahasa inggris. Tetapi, jika teman-teman 

merespon negatif tanpa mau memberikan saran maka hal itu akan menurun 

semangat saya dalam menulis bahasa inggris. 

7. Menurutmu, apakah kegiatan menulis bahasa Inggris susah? Tolong jelaskan 

alasannya! 

Respon: Ya, menurut saya menulis bahasa inggris adalah kegiatan yang 

cukup susah. Karena   dalam menulis bahasa inggris harus menggunakan 

tense yang tepat. Sedangkan saya kurang memahami dalam penggunaan 

tense. Kegiatan menulis berbeda dengan speaking. Jika speaking biasanya 

tense tidak terlalu dipentingkan, tetapi komunikatif yang perlu sehingga 

kedua orang tersebut mengerti satu sama lain. 

8. Bagaimana cara yang kamu lakukan untuk melatih skill menulis dalam 

bahasa Inggris? 

Respon: Cara saya untuk melatih skill menulis dalam bahasa inggris adalah 

dengan mempelajari lebih dalam tentang penggunaan tense dan membaca 

artikel atau bacaan yang menggunakan bahasa inggris untuk menambah 

pengetahuan saya tentang kosa kata yang belum pernah saya ketahui. Untuk 

skill menulis sendiri, saya latih dengan belajar menulis cerita, membaca buku 

dan mencoba merangkum untuk menulis sebuah artikel. Saya juga sering 

membaca novel untuk menambah pengalaman dalam menulis cerita. 

9. Menurut pendapatmu, mengapa kamu tidak percaya diri saat menulis dalam 

bahasa Inggris? 

Respon: Karena saya merasa kurang menguasai bahasa inggris. Hal itu yang 

membuat saya tidak percaya diri saat menulis dalam bahasa inggris. 

10. Berikan satu kalimat yang mencerminkan perasaanmu ketika guru bahasa 

Inggris memberikan tugas untuk membuat descriptive text! 

Respon: Saya sangat senang karena saya bisa menceritakan sesuatu dan 

mendeskripsikannya. 

11. Apakah kamu merasa takut membuat kesalahan ketika menulis descriptive 

text? Tolong jelaskan alasannya! 

Respon: Ya saya merasa takut ketika menulis descriptive text. Karena saya 

takut saya dalam penggunaan tensenya. Tetapi, sebenarnya saya sangat 

senang ketika menulisnya dalam bahasa indonesia. Ketika mengubahnya ke 

dalam bahasa inggris merasa kesulitan dan takut jika membuat kesalahan. 

12. Apakah kamu tahu generic structure dari descriptive text? Tolong sebutkan! 

Respon: Ya saya tahu yaitu Indentification and description  

13. Menurut kamu, hal-hal apa saja yang dapat mempengaruhi perasaanmu ketika 

melakukan suatu kesalahan? 

Respon: Menurut saya, hal-hal yang dapat mempengaruhi perasaan ketika 

melakukan suatu kesalahan adalah dukungan dari orang-orang terdekat. Kita 



 
 

 

 

kita melakukan suatu kesalahan maka dukungan adalah hal yang diperlukan 

untuk memberi semangat lagi kepada kita untuk bisa memperbaiki kesalahan 

kita tersebut. 

14. Apakah kamu pernah merasa bahwa kamu tidak memiliki skill yang dapat 

dibanggakan? Tolong ceritakan alasannya! 

Respon: Ya, saya pernah merasa saya tidak memiliki skill selain dibidang 

akademik. Tetapi belakangan ini saya merasa saya bisa menulis, walaupun itu 

dalam bentuk bahasa indonesia. Sejak SD saya sudah menulis diary dengan 

menggunakan kata-kata bermakna tersirat. SMP saya mencoba menulis cerita 

dan pada SMA ini saya mencoba mendalami dalam menulis cerita dan 

mencoba menulis artikel, walaupun itu semua dalam bahasa inggris. 

15. Bagaimana tanggapan orang tuamu jika mengetahui bahwa kamu 

mendapatkan nilai yang kurang memuaskan di kelas? Tolong ceritakan! 

Respon: Tanggapan orang tua saya jika mengetahui nilai saya kurang 

memuaskan adalah dengan berbicara secara langsung kepada saya bahwa 

mereka kecewa tapi meraka juga memberikan semangat kepada saya untuk 

lebih baik kedepannya. Seperti semester kemarin saya mendapatkan ranking 2 

di kelas, orang tua saya kecewa tetapi orang tua saya selalu memberikan saya 

semangat untuk kedepannya agar mendapatkan nilai yang lebih bagus agar 

saya dapat menggapai cita-cita yang saya inginkan. Bagi saya dukungan 

keluarga khususnya orang tua dan kakak saya adalah segalanya untuk saya. 
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Male student filling out the research 

questionnaire on his laptop 

 

 
Male student filling out the research 

questionnaire on his mobile phone 

 



 
 

 

 

 
Female student filling out the research 

questionnaire on her mobile phone 

 

 
Female student filling out the research 

questionnaire on her mobile phone 

 



 
 

 

 

 
Female student filling out the research 

questionnaire on her mobile phone 

 

 
Female student filling out the research 

questionnaire on her laptop 

 

  



 
 

 

 



 
 

 

 



 
 

 

 



 
 

 

 



 
 

 

 



 
 

 

 

  



 
 

 

 

The Pre Survey Responses 

 

 

 



 
 

 

 

 

The picture above was the result of a pre survey that has been done by 

researcher. The participants were five students in the eleventh grade. The 

questionnaire pre survey has been distributed by researcher in the Google form, 

and the responses above were in the form of Microsoft Excel.  
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Kartu Bimbingan II 

 



 
 

 

 

  



 
 

 

 

 

 



 
 

 

 

Surat Bimbingan Skripsi 

  



 
 

 

 

Surat Izin Pra Survey 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

 

Surat Balasan Pra Survey
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