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AN ANALYSIS OF STUDENTS SPEAKING ANXIETY  

OF THE ELEVENTH GRADERS OF MA MA’ARIF 1 PUNGGUR  

IN THE ACADEMIC YEAR OF 2020 / 2021 

 

ABSTRACT 

By: 

REZA SANDI PRASETYA 

This study was carried out to investigate foreign language anxiety at 

the eleventh graders Students of MA MA‟ARIF 1 Punggur. Specifically, it 

sought to identify what factors that may contribute to anxiety in English 

learning environment based on the students‟ perspectives. 

The method used in this study was qualitative method with case study 

approach. Twenty five students were selected as the participants. The data 

were gathered through classroom observations task. 

The result of the study showed the most influencing factor of 

students in speaking was English in eleventh graders of MA MA‟ARIF 1 

Punggur was a factor of motivation, the second was shyness, limited 

vocabulary, lack of self-confidence, lack of preparation, grammatical error,  

friend / classmate, while the fear of mistake factor is the lowest factor 

experienced by students in eleventh graders of MA MA‟ARIF 1 Punggur. 

Keywords: Students, speaking, anxiety, English, language. 
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ANALISIS KECEMASAN BERBICARA  

PADA SISWA KELAS XI MA MA’ARIF 1 PUNGGUR 

DI TAHUN AJARAN 2020 / 2021 

 

ABSTRAK 

Oleh: 

REZA SANDI PRASETYA 

 Penelitian ini dilakukan untuk mengetahui kecemasan berbahasa asing 

pada siswa kelas XI MA MA‟ARIF 1 Punggur. Secara khusus, ini berusaha 

untuk mengidentifikasi faktor-faktor apa yang berkontribusi terhadap 

kecemasan dalam lingkungan belajar bahasa Inggris berdasarkan perspektif 

siswa. 

 Metode yang digunakan dalam penelitian ini adalah metode kualitatif 

dengan pendekatan studi kasus. Dua puluh lima siswa dipilih sebagai 

partisipan. Data dikumpulkan melalui lembar observasi kelas. 

 Hasil penelitian menunjukkan bahwa faktor yang paling berpengaruh 

pada siswa dalam berbicara bahasa Inggris di kelas XI MA MA‟ARIF 1 

Punggur adalah faktor motivasi, yang kedua adalah rasa malu, keterbatasan 

kosakata, kurang percaya diri, kurang persiapan, kesalahan tata bahasa, teman / 

teman sekelas; sedangkan faktor takut salah merupakan faktor terendah yang 

dialami siswa kelas XI MA MA‟ARIF 1 Punggur. 

 

Kata kunci: Siswa, berbicara, kecemasan, bahasa, Inggris 
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MOTTO 

  

 فاَِنِ  مَعَِ الۡعسُۡرِِ يسُۡرًا  , انِِ  مَعَِ الۡعسُۡرِِ يسُۡرًا

“So verily, with hardship, there is ease, verily, with hardship, there is ease  

(Q.S. AL Insyirah, 95 : 5-6) 
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CHAPTER I 

INTRODUCTION 

A. Background of Study 

English is an international language that plays an important role in 

various aspects of life. Currently English becomes the main communication 

medium for people in various countries in the world. As the most widely used 

language in various countries in the world, English has been considered as the  

official language to be used internationally. In Indonesia, English is a foreign 

language that is taught both in formal and non-formal education. By English 

mastery, the community can increase knowledge and communicate more 

easily both in the surrounding environment and make more confident and 

many other benefits. 

Furthermore, as one of the English language skills, speaking is one 

part of our daily life. Speaking is a verbal ability to communicate with fellow 

users of the same or different languages for certain purposes. In speaking 

there are elements and one of the elements is pronunciation. Pronunciation is 

a form of learning that is important to do in English. In contrast to 

Indonesian, English teaching has phonemes word sounds and pronunciation. 

Pronunciation is a way in which a language, word or sound is pronounced. 

The scope of its teaching pronunciation consists of three subjects, namely 

sound, rhythm or emphasis, and intonation. 

In addition, the researcher had conducted a pre-survey taken the 

teachers archive on march 15th, 2021 among the Eleventhh Graders  of MA 
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MA‟ARIF 1 Punggur. In the pre-survey research, the researcher got the data 

of the student speaking scores from the teacher . The score can be seen as 

follows: 

Table. 1 

The Data of Student Speaking Ability 

of The Eleventh Graders of MA MA’ARIF 1 Punggur  

In The Academic Year of 2020 / 2021 

 

  

 

  

 

 

 

 

 

 

 

 

 

 

 

No Student Name 
Final 

Score 
Criteria  

1 AM 62 Incomplete 

2 AA 68 Incomplete 

3 AA 56 Incomplete 

4 AL 37 Incomplete 

5 AW 43 Incomplete 

6 CD 43 Incomplete 

7 DD 50 Incomplete 

8 FH 75 Complete 

9 FK 56 Incomplete 

10 HA 62 Incomplete 

11 LW 75 Complete 

12 MA 68 Incomplete 

13 MF 56 Incomplete 

14 MY 50 Incomplete 

15 NA 50 Incomplete 

16 NT 75 Complete 

17 RA 68 Incomplete 

18 RD 43 Incomplete 

19 RZ 56 Incomplete 

20 RH 37 Incomplete 

21 SA 50 Incomplete 

22 TB 62 Incomplete 

23 TM 75 Complete 

24 VD 56 Incomplete 

25 ZA 62 Incomplete 

Min Score 37 

Max Score 75 

Average 57 

Complete 4 

Incomplete 21 
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Table. 2 

The pre-survey result from the test score of  

The Eleventh Graders of MA MA’ARIF 1 Punggur  

In The Academic Year of 2020 / 2021 

No Grade Explanation Frequency  Percentage 

1.       ≥ 70 Complete 4 students 16% 

2.       <70 Incomplete  21 students 84% 

Total 25 students 100% 

 

Based on the result of pre-survey above, we know that the number of 

students whose speaking belong to the complete is 16% in addition, the 

students who belong to incomplete is 84%. It means that the percentage of 

students who have the speaking standard score (37) is more than the number 

of students who are below the standard value. Therefore it can be concluded 

that the students speaking mastery of the  Eleventh Graders of MA MA‟ARIF 

1 Punggur is less satisfactory.  

Furthermore, to students speaking in this research, the researcher also 

discussed speaking anxiety, where speaking anxiety is an important facet on 

the affective domain. The students tend to feel shy and not confident in 

speaking foreign language especially English. Based on all of the information 

above, the researcher would like to analysis of student‟s speaking anxiety by 

researcher. In this case, the researcher would like to conduct a qualitative 

study. Therefore, the title of this research is “an analysis of students speaking 
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anxiety of the eleventh graders of MA MA‟ARIF 1 Punggur in the academic 

year of 2020/ 2021” 

B. Research Questions 

The researcher formulated the research questions as follows: 

1. What are the causes of students‟ anxiety to speak English of the eleventh 

graders of  MA MA‟ARIF 1 Punggur? 

2. How do the students anticipation to reduce their anxiety to speak English 

of the eleventh graders of  MA MA‟ARIF 1 Punggur? 

C. Objective and Benefit of the Study 

1. Objective of Study 

Based on the research questions above, the research objectives are 

as follows: 

a. To investigate the causes of the students anxiety to speak English of 

the eleventh graders of MA MA‟ARIF 1 Punggur  in the academic 

year of 2020 / 2021. 

b. To analyze the students solutions in speaking anxiety of the eleventh 

graders of MA MA‟ARIF 1 Punggur  in the academic year of 2020 / 

2021. 

2. Benefit of Study 

Research has significant benefits not only for researchers but also 

for students, teachers and subsequent researcher. 
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a. For the students 

This research is expected to contribute positively to students in 

improving their confident especially their anxiety when speaking 

English. This is due to the application of this research. Students can solve 

their anxiety so that they can take efforts to improve their pronunciation 

skills. In addition, students' sensitivity to reciting English can improve 

their ability as well. 

b. For the teachers 

The research is expected to bring benefits to English teachers in the 

form of real information about the ability to recite the students of MA 

MA‟ARIF 1 Punggur, especially in speaking anxiety. By understanding 

the students„anxiety through this research the teacher can develop efforts 

to solve the students' anxiety and improve the student speaking skill.  

D. Prior Research 

This research will be carried out by considering several prior research 

which focuses on the realm of research in the speaking anxiety. The first prior 

research is done by Dini Deswarni, M.Pd entitled A Study On  Student‟s 

Anxiety  In Speaking English (Survey Study at The Sixth Semester of STAI 

Hubbul wathan Duri)
1
. The research method used by the first prior research is 

qualitative method. The purpose to reduce the anxiety of English speaking 

                                                             
1
Dini Deswarni, “a study on student‟s anxiety in speaking english,” al-

ishlah:Jurnal Pendidikan 7, no. 2. 
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students; The author conducted a survey research whose design will be used 

to show students' anxiety in speaking English.  

Based of the research above. A study on Students anxiety to speaking 

English in the classroom is a problem commonly found in teaching speaking. 

Consequently, students cant improve their speaking ability. Survey study 

involves systematical gathering enough information about a particular person, 

social setting, event to permit the research to effectively understand how the 

subjects operate and how the subject solve the problem. 

This research and the first prior research have similarities and 

differences. The equation between this study and the first prior research lies 

in skills in the language. Both of these studies have similarities in the topic 

of research that is in research speaking anxiety in teaching speaking. This 

research has a connection to qualitative research methods. While the 

difference between this study and the first prior research lies in the difference 

in the study sample, the researcher, and the place, while the first prior 

research sample is of second semester students the Sixth Semester of STAI 

Hubbul wathan Duri. The difference made by the first previous study was that 

researchers conducted research in STAI Hubbul wathan Duri with 83 students 

who took the questioner and interview for four classes, from first class there 

are 15 person, second class there are 15 person, third class there are 28 

person, and the fourth class there are 25 person 
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Futhermore, The second prior research is done by Mukhlash Abrar, 

Failasofah, Nunung Fajaryani, Masbirorotni entitled Efl Student Teachers‟ 

Speaking Anxiety: The Case In One English Teacher Education Program. 

The research method used by the first prior research is a qualitative method
2
. 

This research and the second prior research have similarities and differences. 

The equation between this study and the first prior research lies in skills in 

the language. Both of these studies have similarities in the topic of research 

that is in research speaking anxisty in teaching speaking.  

This research has  a connection to qualitative research methods. While 

the difference between this study and the first prior research lies in the 

difference in the study sample. The sample of this study is the students of 

Jambi, while the first prior research sample is of second semester of universty 

jambi. Based on the explanation above , the researcher would like to continue 

the second prior research by cunducting qualitative research method in the 

title An Analysis of Students Speaking Anxiety of the Eleventh Graders of 

MA MA‟ARIF 1 Punggur in the Academic Year of 2020 / 2021. 

                                                             
2
 Mukhlash Abrar et al., “EFL Student Teachers‟ Speaking Anxiety: The Case in One 

English Teacher Education Program,” IJEE (Indonesian Journal of English Education) 3, no. 1 

(June 28, 2016): 60–75.. 
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CHAPTER II 

THEORETICAL REVIEW  

A. Concept of  Speaking  

a. The Definition of Speaking 

Speaking is important to send information from speaker deliver 

message meaning to communicate. Speaking is one of the four language 

skills (reading, speaking, listening, writing). It means through learners 

can be interact with speaking to connect with other how to express the 

main idea, opinion, reason, social development through speaking. 

Furthermore speaking has a purpose achievement goals for understanding 

in convey message from speaker. Activity speaking process is 

“productive skills”
3
 of  writing and speaking beside that “receptive 

skills” one process receptive message from speaker by listening and also 

reading process. Speaking related with listening to acccomplishing or to 

communicate this one role of speaking. 

Scott Thornbury explains, “Speaking is much a part of daily that 

we take it for granted”
4
 Speaking is the most important language skill to 

develop be mastery in English in one of four language skills beside 

reading, listening , writing. In other words, speaking is art of convey 

messsage of speaker in speaking used symbol verbal and non verbal in 

variety situation of context. As we know there are many symbol of verbal 
                                                             

3
Marriam  Bashir, Factor Effecting Student‟s English Speaking Skills, (Lahore : British 

Journal Publishing,2011), No./1 April 2011, p. 8, Vol 1. 
4
 Scott  Thornbury, How to Teach  Speaking Harlow,  (United Kingdom : Pearson 

Education Limited, 2005), p. 1. 
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communication, such as: speech volume, speech speed, language , 

grammar, and vocabulary. Whereas, Non verbal communication includes 

of sounds, gestures, body movement,eye contact facial expression, pitch 

or tonr of a voice, spatial distance, apparent behavior, posture, and dress 

of an individual.
5
 

Speaking is one of element communication. Where 

communication is the output modality and learning is the input modality 

of language acqusition. Speaking also included in four skills to teach 

English in to student. Therefore, in formal environment between teachers 

and students have to always interact to make communication because, 

communication is part in daily interaction. 

Burns and Joyce point out that speaking is defined as a interactive 

process of constructing meaning that involve producing. In receiving 

information, its form and meaning are dependent on the context in which 

it occurs, the participant and the purpose of speaking.” It can be 

concluded that to make succesfull communication is the speakers should 

have any purpose of speaking and understand the meaning based on the 

context. 
6
According to Nunan, the succesful oral communication 

involves developing: 

                                                             
5
Arifa Bunglowla. “Non Verbal Communication:  An Integral Part Of Teaching  

Learning Process”. (Bandung: International Journal of Research in Advent Technology), No 2321-

9637/08  March 2015, p. 371.  
6
 Shiamaa Abd El Fattah Torky, “The Effetiveness of a Task-Based Instrument Program 

in Developing The English Language Speaking Skils of  Secondary  Stage Students”, (Cairo:Ain 

Shams University), No. 1/2006, p.30 
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a. The ability to articulate phonological feature of the language 

comprehensibly. 

b. Mastery stress, rhythm, intonation patterns. 

c. An acceptable and interpersonal skills. 

d. Transactional and interpersonal skills. 

e. Skills in taking short and long in spoken language turn. 

f. Skills in the management of interaction. 

g. Skills in negotiating meaning. 

h. Skills in knowing about the negotiating purposes for conversation. 

i. Using appropriate conversational formulae and filters.
7
 

Based on criteria above to developing succesfull oral 

communication is the most important criteria to convey message in 

conversation about intonation clearly, understanding meaning, skill to 

management of interaction and the last must have purpose to convey 

message depend of the context. 

b. Component of Speaking 

1) Pronunciation 

  According to Sari Luoma, “Pronunciation or more broadly, 

the sound of speech, can refer to many feature of speech stream, 

such as individual sounds, pitch, volume, speed, pausing, stress and 

intonation.”
8
 To made communication by interlocutor for us to 

produce word clearly, and can receiving message for understanding 

                                                             
7
David  Nunan, Designing  Task For  Communicative  Clasroom, (New York: Cambridge 

University Press, 1989), p.32. 
8
 Sari Luoma, Assesing Speaking, (New York  :Cambridge University), 2004, p.11. 
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meaning with interlocutor. 

2) Grammar 

  Grammar is consist morphology and syntax but have 

subdivided into two different but interrelated areas of study- 

morphology and syntax.  Morphology is the study of how words 

formed of smaller units (called morphemes) and Syntax is the study 

of the way in which phrases and sentences are structured out of 

words.
9
 In other words grammar is rule in structure of sentence how 

to change form of words and using correct grammar to made 

meaning of the sentence.  

3) Vocabulary 

  According Christopher Turk vocabulary means appropriate 

diction or the most important in speaking to convey thought, ideas, 

express  which used in communication. In spoken language tend to 

be familiar and everyday
10

 In other word vocabulary used must be 

very familiar and used in everyday conversation in order understand 

in spoken language. 

4) Fluency 

Pollard explain that fluency is define as ability to 

communication in spoken language . fluency refers to express oral 

                                                             
9
Andrew Radford, An Introduction to English  Sentence Structure, (New York : 

Cambridge University  Press), 2009, p.1. 
10

Christhoper Turk , Effective Speaking Comunicating in Speech,  (Francis: British 

Library), 2003, p .87. 
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language freely without interruption.
11

 In other word the teacher to 

help student allow to express themselves freely with interruption. In 

process teaching and learning the teacher does not immediately 

correct fluency at the time of student convey conversation whereas 

the idea being too much correction it will disturb  flow in convey 

conversation. 

5) Comprehension 

Cohen point out that to participant fully understand in speak 

even where if miss understanding for catch information and entail 

risk
12

  In other word comprehension refer to ability in speaker to 

understand meaning of the sentence. what are they saying something 

to listener in convey something avoid misunderstanding information. 

In addition to make easy the listener understand in catch information 

based on context of the meaning. There are five component of 

speaking that must to notice for student if they want to speak be 

better than before. giving a lecture. 

B. Concept of Speaking Performance 

a. Definition of Speaking Performance 

Speaking performance refers to operationally in this study as 

secondary stage students‟ ability to express themselves orally, 

coherently, fluently, and appropriately in given meaningful context to 

                                                             
11

Lucy Pollard‟s , Guide to Teaching English, (London : University of London,2008), p. 

16. 
12

 Louis Cohen, Research Methods in Education, (New York: The taylor & Francis e-

library 2005), p.51. 
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serve both transactional and interactional purposed using correct 

pronunciation, grammar and vocabulary and adopting the pragmatic and 

discourse rules of the speaking. In other word they are required to show 

mastery of the following sub skill: 

a. Linguistic competence: This includes the following skills: 

1) Using intelligible pronunciation. 

2) Following grammatical rules accurately. 

3) Using relevant, adequate and appropriate range of vocabulary 

b. Discourse competence : This includes the following skills: 

1) Structuring discourse coherently and cohesively 

2) Managing conversation and interacting effectively to keep the 

conversation going. 

c. Pragmatic competence : This includes the following skills: 

1) Expressing a range of function effectively and appropriately 

according to the context and register.  

d. Fluency: This means speaking fluently demonstrating a reasonable 

rate of speech
13

 

Based on the researcher of opinion speaking includes one of 

difficult skill for student to learn. In addition, Speaking also is one of the 

most difficult aspect for student have to be mastered. Therefore, students 

must be practice to speak English as often as possible so that they are 

                                                             
13

Shiama Abd El Fattah Torky, The Effectiveness.,p.30-31 
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able to speak English fluently and accurately. A part of that, to speak 

English, we have to know important component in convey speaking.  

b. The Measurement of Speaking Performance 

Based on the Weir Cyril J. There are some indicators that be supposes to 

measure the speaking performance:
14

 

Table. 3 

Indicators of Speaking Measurement 

 

    Aspect Category Indicators 

Fluency 4 (excellent) Generally natural delivery, only 

occasional halting when searching 

for appropriate word/expressions. 

3 (good) The student hesitates and repeats 

himself at times but can generally 

maintain a flow of speech. 

2 (fair) Speech is slow and hesitant. 

Maintain speech in passive manner 

and needs regular prompt. 

1 (bad) The students speak so little that no 

„fluent‟ speech can be said to occur. 

Pronunciation 4 (excellent) Occasional errors of pronunciation in 

few inconsistencies of rhythm, 

intonation and pronunciation 

3 (good) Rhythm intonation and pronunciation 

require more careful listening, some 

errors of pronunciation which may 

occasionally lead to 

incomprehension. 

 2 (fair) Compheresion sufferss due to 

frequent errors in rhythm, intonation 

and pronouncation. 

1 (bad) Words are unintelligibe. 

Vocabulary 4 (excellent) Effective use of vocabulary of the 

task with litle inappropriacies. 

3 (good) For the most parat, effective use of 

vocabulary for the task of some 

examples inappropiacies. 

                                                             
14

Weir Cyril J. Language Testing and Validation, (London: Palgrave Macmillan, 2005) 

P.195-196 
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2 (fair) Limited use of vocabulary with 

frequent innappropriacies. 

1 (bad) Inappropriate and inadequate 

vocabulary. 

Grammatical 

Accuracy 

4 (excellent) Very few grammatical errors. 

3 (good) Some errors in use of sentence 

structures and grammatical forms but 

these do not interfere with 

comprehension. 

2 (fair) Speech is broken comprehension 

sentences. 

1 (bad) Unable to construct comprhensible 

sentences. 

Intearctional 

Strategies 

4 (excellent) Interacts effectively ad readily 

participates and follows the 

discussion. 

 3 (good) Use of interactive strategies is 

generally adequate but at times 

experience some difficulties in 

maintaininng interaction 

consistently. 

2 (fair) Use of inneffective. Can seldom 

develop an interaction. 

1 (bad) Understanding and interaction 

minimal. 

 

C. The Concept of Anxiety 

a. The Nature of Anxiety 

Language  anxiety in the broader construct of anxiety as a 

basic human emotion that may be brought on by numerous 

combinations of situational factors. There is something unique to the 

language learning experience that makes some individuals nervous. 

When this nervousness or anxiety is restricted to the language learning 

situations, it fall into the category of specific anxiety. Language anxiety 

seems to continue to develop in the language classrooms. It suggests 
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that these strategies are just s instructions for the teachers, and for the 

ESL/EFL learners, not the treatment of language anxiety
15

.   

Language  anxiety is  a  complex  psychological  phenomenon, 

however,   these   strategies   can„t   reduce   language   anxiety   totally, 

moreover, they cannot completely reduce it. Foreign language anxiety 

consists of self-perceptions, beliefs, feelings and behaviors related to 

classroom language learning arising from the uniqueness of the language 

learning process. 

Anxiety is the total response of a human being to threat or 

danger. Each experience of anxiety involves a perception of danger, 

thoughts about harm, and a process of physiological alarm and 

activation.
16

 The accompanying behaviors display an emergency effort 

toward "fight or flight." The situation of threat may be mild, for 

example, when a golfer perceives that others will watch his or her golf 

swing, and the golfer fears that they may draw conclusions about the 

individual‟s athletic ability. Or the anxious situation may seem 

catastrophic, such as when an already lonely adolescent student 

recognizes that classmates can hear the youth stutter and the youngster 

fears ever having a friend. In each case, the experience of threat or 

danger is individualized unique for each person at a given moment. The 
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situation may look entirely safe and secure to others. For the anxious 

individual, however, each sensory modality goes “on alert” and focuses 

on the signs of possible harm. 

Anxiety is one of the important normally and regularly occurring 

emotions. Some of the actual public health problems like anxiety 

disorders are based on the pathology of feelings.
17

 Anxiety disorders 

comprise a heterogeneous group of disorders and each of these 

disturbances has a different etiology and outcome, and different 

physiological characteristics. Among the most important influences are 

actually genetic disposition, environmental impact upon one individual, 

and acute stressors that result in adaptational changes. Considering a 

large body of findings, several monoamine neurotransmitters and 

anxiogenic or anxiolytic like neuropeptides are involved in the 

regulation of fear and anxiety. From the definition above we know that 

anxiety is a problem related to psychology and emotion, anxiety occurs 

due to lack of confidence and embarrassment. most Anxiety sufferer, 

afraid when their standing or speak up in front of many people. They are 

fell like there is no space for them and get blank. 

b. The Features of Anxiety 

Language anxiety has been theorized to occur at all the three 

stages of language learning: input, processing and output. The 
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description of these three stages with relation to anxiety will point out 

why second/foreign language learners make mistake and the reasons of 

linguistic difficulties second language / foreign learners face in 

learning and using the target language.  This can offer an insight to help 

understand anxiety experienced while communicating in the target 

language. This section discusses the psychological and linguistic reasons 

of language anxiety that occurs at all the three stages of language 

learning: input, processing, and output. 

a. Input 

Input is the first stage of language learning. It activates 

Language Acquisition Device„ (LAD) an innate language specific 

module in the brain‖, which carries out the further process of 

language learning ( Muhammad Tanveer). Anxiety at  the input 

stage (input anxiety) refers to the anxiety experienced by the 

learners when they encounter a new word or phrase in the target 

language. Input anxiety is receiver„s apprehension when receiving 

information from auditory and visual clues. Input anxiety is more 

likely to cause miscomprehension of the message sent by the 

interlocutors, which may lead to the loss of successful 

communication and increased level of anxiety. Once the basics are 

down and teachers realize that students are not going to eat them for 

breakfast, they can move past classroom management concerns and 

begin to put into place more sophisticated systems that work for 

http://k6educators.about.com/od/classroommanagement/Discipline_Behavior_Management_Discipline_Behavior_Management.htm
http://k6educators.about.com/od/classroommanagement/Discipline_Behavior_Management_Discipline_Behavior_Management.htm
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them. These systems would help teachers deal with issues like 

tardiest, collecting homework, dealing with late work, controlling 

restroom use, and book check in/out. Refining these systems helps 

the teacher move into the next stage. 

b. Processing 

Anxiety at the processing stage, called processing anxiety, 

refers to the apprehension students experience when performing 

cognitive operations on new information ( Muhammad Tanveer). 

Working on the ‗Information  Processing Model„ have tried to 

explore how these cognitive operations are performed in human 

brain and have explained the learners„ inability to spontaneously use 

everything they know about a language at a given time. The 

cognitive processing model and also explain the difficulty learners 

feel in remembering and retrieving vocabulary items while 

communicating in the target language another important source of 

language anxiety for the EFL/ESL learners. A significant negative 

correlation between language anxiety and ability to repeat a short 

string of numbers and to recall vocabulary items. 

This stage is reached when the classroom really seems to come 

together.  Student behavior is under control.  The teacher has created 

lesson plans that they can use throughout the year. They have come 

up with their own educational philosophy on which they base 

classroom decisions. They have also put systems in place that make 

http://712educators.about.com/od/classroomhelpers/a/tardy.htm
http://712educators.about.com/od/classroomhelpers/a/tardy.htm
http://712educators.about.com/od/classroomhelpers/a/Late_Work.htm
http://712educators.about.com/od/classroomhelpers/a/Late_Work.htm
http://712educators.about.com/od/teachertips/a/restroom_use.htm
http://k6educators.about.com/b/2011/08/25/what-is-your-educational-philosophy-4.htm
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their daily housekeeping tasks easier.  

Now is when they really can become effective in their role as 

teacher. They can begin to refine their lessons and stretch 

towards new ways to present information. They grow in 

confidence and can judge much quicker not only if issues are going 

to occur in class but also whether ideas for lessons will work with 

their students. They also begin looking for ways to extend their 

lessons and create greater connections for students. They include a 

greater range of multimedia or try out new methods for teaching 

informationn. By the end of this stage, they have created excellent 

lessons and if they are not careful can become complacent in their 

day-to-day teaching. This leads to the last and final stage where the 

goal is to avoid going on autopilot and instead finding new ways to 

challenge yourself as an educator. 

c. Output 

Anxiety while communicating in the target language is more 

likely to appear at the output stage, which entirely depends upon the 

successful completion of the previous stages: input, and processing. 

Anxiety at the output stage refers to learners‟ nervousness or fear 

experienced when required to demonstrate their ability to use 

previously learned material. In educational research, anxiety is 

usually classified as being trait or state. Trait anxiety is a relatively 

stable personality trait. A person who is trait anxious is likely to feel 

http://712educators.about.com/od/teachingstrategies/a/teacher_housekeeping.htm
http://712educators.about.com/od/teachingstrategies/a/teacher_housekeeping.htm
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anxious in a variety of situations. As we know,  some  people  are  

predisposed  to  feeling  anxious  about  things (called trait anxiety), 

while others experience state anxiety in relation to some  particular  

event  or  situations.  Many learners may experience anxiety because 

of their perceived inability to adequately express their thoughts, or 

because they are afraid of being judged negatively or not being 

socially accepted. Anxiety, according to various researchers, can 

be debilitative (or some call it harmfull) or facilitative (some call 

it helpfull)
18

. 

c. How to Reduce Anxiety 

To reduce their anxiety in speaking, students do four strategies, 

those are: (1) practice to pronounce the words in English, (2) try to speak 

in front of the mirror or with their friends to build self confidence, (3) 

improve their vocabulary knowledge to make them know which is the 

words that appropriate to use in speaking, (4) increase their motivation by 

build positive mindset when they are asked to speak in English by their 

teacher. There  are many good  techniques  and  resources  for dealing 

with stress. Perhaps the most important fact is this: Nearly all the 

stress related factors in our lives can be modified.
19

 We begin with a little 

help from our friends, such as: 
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1) Social support 

One of the best antidotes for stress is social support: the 

psychological and physical resources that others provide to help an 

individual cope with adversity.  Research  shows  that  people  who 

encounter major life stresses, such as the loss of a spouse or job, come 

through  the ordeal  more easily if  they have an  effective network 

of friends or family for social support. By contrast, people with few 

close relationships die younger, on the average, than people with good 

social support networks. In fact, the lack of a reliable support  

network  increases the risk of dying from disease, suicide or 

accidents by about the same percentage as does smoking. Social 

support can take many forms: 

First, socioemotional support gives you the message that you are 

loved, cared for, esteemed and connected to other people in a network 

of communication and mutual obligation. Second, At times other 

people can also provide tangible, support (money, transportation, and 

housing). Third, informational support (advice, personal feedback, 

expert guidance). Anyone with whom you have a significant 

relationship can be part of your social support network in time of 

need. 

Much research points to the power of social support in 

moderating vulnerability to a variety of stressful situations. When 

                                                                                                                                                                       
Pendidikan 7, no. 2 
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people have other people they can turn to, they are psychologically 

better able to handle job stressors, unemployment, marital disruption, 

serious illness and other catastrophes, as well as the everyday 

problems of living. In contrast, lack of a social support system clearly 

increases one„s vulnerability to disease and death.  Moreover, 

decreased social support in family and work environments is related to 

increases in psychological problems. 

2) Relaxation training and biofeedback 

Another approach to coping with stress involves relaxation and 

leisure. The problem is that our ability to relax is, to a large extent, 

influenced by activity in the hormone system and the autonomic 

nervous system neither of which is normally under direct voluntary 

control. One way aroun this problem relies on a technique called 

biofeedback to help people whose internal biological responses have 

surged out of control. Biofeedback devices measure a variety of 

physical responses, such as muscle tone, perspiration, skin 

temperature and brain waves. The device then gives the user 

immediate information, or feedback, about subtle changes in these 

responses changes of which they are not usually aware. With this 

feedback, subjects can learn relaxation techniques and see how they 

affect their physical responses. 

How effective is biofeedback in learning to control stress? 

Despite some early, overblown claims for its effectiveness, 
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biofeedback has not proved to be the cure all that some hoped it 

would be. More realistically, it may be helpful as one component of a 

multidimensional therapy package through which people learn to relax 

in the face of stress. 

3) Optimistic thinking 

In general, the work on optimistic thinking and cognitive 

restructuring attests to the power of the mind to promote health and 

well-being. When you believe your problems are manageable and 

controllable, you are more likely to deal with them effectively which 

averts the ravages of excessive stress. Consequently, optimistic people 

have fewer physical symptoms of illness, recover more quickly from 

certain disorders, are generally healthier and live longer than 

pessimists do. You can apply the lesson of reappraisal if, for example, 

you are worried about giving a speech to a large, forbidding audience. 

Try imagining your potential critics in some ridiculous situation say, 

sitting there in the nude and they become less intimidating and 

perhaps more self-conscious than critical. If you are anxious about 

being shy at a social function you must attend, think about finding 

someone who is more shy than you and   reducing his or her social 

anxiety by starting a conversation. You can learn to reappraise 

stressors by engaging the creative skills you already possess and by 

imagining and planning your life in more positive, constructive ways. 

 

http://blogs.psychcentral.com/dbt/2010/08/taking-responsibility-for-your-own-well-being/
http://blogs.psychcentral.com/dbt/2010/08/taking-responsibility-for-your-own-well-being/
http://psychcentral.com/disorders/anxiety/social_phobia.html
http://psychcentral.com/disorders/anxiety/social_phobia.html
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4) The Power of Humor 

Physicians  like  Patch  Adams  have  long  believed  that  

people„s mental attitudes can make a difference in the length of time 

they take to recover from an illness or even whether they recover. 
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CHAPTER III 

RESEARCH METHOD 

A. The Types and Characteristics of Research 

In this case, the researcher will consider the effect of student‟s anxiety 

especially in speaking to be explored. The researcher will decide to use 

qualitative research to analyze students speaking anxiety of MA MA‟ARIF 1 

Punggur Lampung Tengah. According to Creswell, qualitative research is for 

exploring and understanding the meaning individual or group considered to 

social or human problem.
20

 It can be said that qualitative research means 

investigate and understanding the problem of human or social by individual 

or groups. 

Qualitative research is a research that aimed to describe, learn, and 

explain the phenomenon. The understanding of phenomenon can be reached 

by describing and exploring through narration. It means that the research 

procedure that result descriptive data written or spoken from the participants 

and the behavior that is observed. It also belongs to descriptive study that 

proposes to collect current information, to identify problem, to make 

comparison or evaluation and to learn from others‟ experience to establish 

decision. The characteristic in this research focuses on the descriptive 

qualitative research. The researcher will take a survey that it can be used to 

describe phenomena and summarize.  
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The aim of using survey for descriptive research is getting a good step 

of certainthings. Descriptive qualitative analysis involves describing the 

common underlying characteristics of data. Descriptive qualitative research is 

useful because it can provide important information regarding the average 

member of a group.
21

 In line with the explanation above, the purpose of this 

research to know how to reduce student‟s speaking anxiety at MA MA‟ARIF 

1 Punggur. 

B. Data Resources 

In this research the researcher divides the sources into two items. They 

are primary and secondary.  

1. Primary sources  

Primary source are original materials on which research is 

based. They are testimony or direct evidence concerning a topic under 

consideration. They present information in its original form, neither 

interpreted nor condensed nor evaluated by other writers. The primary 

source of this research is students speaking anxiety at MA MA‟ARIF 1 

Punggur Lampung Tengah. The total numbers of the students are 25 

students. 

2. Secondary sources  

Secondary source offers interpretation or analysis based on 

primary sources. They may explain primary sources and often uses them 
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to support a specific thesis or argument or to persuade the reader to 

accept a certain point of view. The secondary source in this research is 

from interview, documentation, journals, e-books and articles that are 

related to the research.   

C. Data Collecting Technique 

Qualitative research typically follows an inductive process.22 It means 

that the data collection taken from process analyzing data become theory or 

interpretations. Creswell said that “in many qualitative studies, inquiries 

collect multiple forms of data and send a considerable time in the natural 

setting gathering information”
23

 The data collection is the accumulation of 

specific evidence that will enable the researcher to properly analyse the 

results of all activities by his research design and procedures. 

The data are needed in a research work to serve the raw material that 

is used in the production of data. It provides a definite direction and definite 

answer to a research inquiry. Whatever inquiry has to give a definite answer 

to an investigation. Data are very essential for a scientific research. In 

addition, the data are needed to substantiate the various arguments inresearch 

findings.
24

 Qualitative researchers also have a toolbox of data-gathering 
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techniques, including indepth interviewing, participant observation, and 

document analysis.
25

  

The researcher in this research uses document to collect the data. In 

this research, the researcher use thretechniques to collect the data. There are 

observation and documentation  

1. Observation 

Observation is the process of gathering open-ended, firsthand 

information by observing people and places at a research site.
26

 As a 

form of data collection, observation has both advantages and 

disadvantages. Advantages include the opportunity to record information 

as it occurs in a setting, to study actual behavior, and to study individuals 

who have difficulty verbalizing their ideas (e.g., preschool children). 

Some of the disadvantages of observations are that you will be limited to 

those sites and situations where you can gain access, and in those sites, 

you may have difficulty developing rapport with individuals. This can 

occur if the individuals are unaccustomed to formal research (e.g., a 

nonuniversity setting). 

2. Documentation 

Qualitative researcher may use written documents or other 

artifacts to gain an understanding of the phenomenon under study. In this 
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research, the researcher uses documents technique to collect the data. 

Documents can be a valuable source of information in qualitative 

research. Creswell cited that documents represent public and private 

documents. Public documents provide in the form of minutes from 

meeting, official memos, and newspaper. Example of private documents 

is personal journal and diaries, letters, and personal notes.
27

 Accordingly, 

the secondary data needed are documented as data resource in the form 

of documentation.  

3. Interview  

Interview is a purposeful dialogue. The aim of interview is to gain 

on going something about the people, occurrence, activity, organization, 

feeling, motivation, etc. Something ongoing based on the past 

experience. The condition is probably occurring in the future to verify 

and developing the last information.
28

 The researcher will interview five 

or eight students of the eleventh graders of MA MA‟ARIF 1 Punggur, 

what are the causes of students‟ anxiety to speak English of the eleventh 

graders of MA MA‟ARIF 1 Punggur. In interview the researcher 

conducted face-to-face interview with participants. 

D. Data Analysis Technique 

The important part in research study is analyzing data, because the 

result becomes a conclusion from all of the research. Analysis of data means 
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studying the tabulated material in order to determine character facts or 

meanings.It involves breaking down existing complex factors into simple 

parts and putting the parts together innew arrangements for the purpose of 

interpretation. Qualitative data generally take the form of words (descriptions, 

observations, impressions, recordings, and the like). The researcher must 

organize and categorize or code the large mass of data so that they can be 

described and interpreted. In qualitative research, data analysis includes of 

two aspects, the aspects consists of text analysis and involve developing a 

description and themes. 

The researcher would apply Miles and Huberman model to analyze 

the data.
29

 The componets of this analysis model are pictured by this figure. 

 

 

 

Figure 1.  Analysis Components of Miles and Huberman Model 

Data analysis by Miles and Huberman model conducts the following steps:
30

 

1) Data collection is the step when the researcher gather all data which are 

used to complete the research. 
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2) The researcher reduces the data he had gotten by summarizing and 

choosing specific things. 

3) To display the data, the researcher usually uses graphics, figures, or 

charts. The display should be able to describe the content entire the data. 

4) Lastly, the researcher verifies his research by making conclusion of data 

findings. 

Therefore, it is concluded that the analysis of data has somefunctions 

in analyze research data that include in; to make the meaningful raw data, to 

test null hypothesis, to get the significant results, to describe inferences or to 

make generalization, and to calculate parameters. 

E. Research Approach 

In this research the researcher use six steps in the process of research, 

as follows:
31

 

1. Identifying a Research Problem  

Writer begins a research study by identifying a topic to study 

typically an issue or problem in education that needs to be resolved. 

Identifying a research problem consists of specifying an issue to study, 

developing a justification for studying it, and suggesting the importance 

of the study for select audiences that will read the report. 
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2. Reviewing the Literature  

Skills required for reviewing the literature develop over time and 

with practice. The writter can learn how to locate journal articles and 

books in an academic library, access computerized databases, choose and 

evaluate the quality of research on your topic, and summarize it in a 

review. Library resources can be overwhelming, so having a strategy for 

searching the literature and the review is important. 

3. Specifying a Purpose for Research  

If the research problem covers a broad topic of concern, writer 

needs to focus it so that writer can study it. A focused restatement of the 

problem is the purpose statement. This statement conveys the overall 

objective or intent of the research. As such, it is the most important 

statement in your research study. 

4. Collecting Data  

Evidence helps provide answers to the research questions and 

hypotheses. To get these answers, the writer engages in the step of 

collecting or gathering data. Collecting data means identifying and 

selecting individuals for a study, obtaining their permission to study 

them, and gathering information by asking people questions or observing 

their behaviors. 
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5. Analyzing and Interpreting the Data  

During or immediately after data collection, the writer needs to 

make sense of the information supplied by individuals in the study. 

Analysis consists of “taking the data apart” to determine individual 

responses and then “putting it together” to summarize it. 

6. Reporting and Evaluating Research  

After conducting the research, the writer will develop a written 

report and distribute it to select audiences (such as fellow teachers, 

administrators, parents, students) that can use the information. 
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CHAPTER IV 

RESEACH RESULT AND DISCUSSION 

A. Description of research Location 

1. The Description of MA MA‟ARIF 1 Punggur 

MA MA‟ARIF 1 Punggur is located at Sido Mulyo street at 

Punggur, Lampung Tengah. MA Ma‟ari 1 Punggur was established since 

1990 and started operation in 1990. MA MA‟ARIF 1 Punggur begins 

from 07.00 am. 

2. School Identity 

Number of School : 10816279  

Name of School : MA MA‟ARIF 1 PUNGGUR 

Postal Code  : 34152 

Geographic Position : -5.038629530836768 latitude,  

105.28332084417343 longitude 

Accreditation : B 

3. Vision And Mission  

Vision: 

Making MA MA‟ARIF 1 Punggur a comfortable place of 

education and able to guide students to become noble, skilled and doing 

good with knowledge. 
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Mission:  

1. Prepare students with noble character anytime and anywhere. 

2. Prepare skilled students so that they can be independent and 

knowledgeable to continue their education at a higher level 

3. Preparing students to be able to realize Islamic values in according 

with Ahlussunnah Waljama'ah. 

 

4. Number of Teacher and Staff of MA MA‟ARIF 1 Punggur 

 

Figure 2 

The Gender of Teachers and Official Employers 

 

Based on figure 1, this school has totaled 19 teacher and staff. It 

was to support the learning process activities for the students. Consist of 

9 male teacher and 10 female teachers.  

5. Number of Student of MA MA‟ARIF 1 Punggur 

Total of the students at MA MA‟ARIF 1 Punggur could be seen 

in the chart below: 

9 

10 

Male

Female
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Figure 3 

Total of the Students at MA MA’ARIF 1 Punggur 

 

Based on the figure 2 above, it can be seen that there are 227 

students. Consisting of 105 male students and 122 female students. 

B. Result 

The  results  of  the  data  analysis  were  presented  in  this  part.  

The interview was used conducts to find out the factors students anxiety 

in speaking English. The data collected from eleventh graders of MA 

MA‟ARIF 1 Punggur  

1. What are the causes of students anxiety 

The causes of students anxiety in speaking English there are 

affected of two factor, the first is internal factors and the second is 

external factors such as follows: 

a. The Internal Factor 

The researcher The factors causes of students anxiety in speaking 

English are as follows: explained the result of the analysis of internal 

factor that cause students‟ anxiety in speaking English.  Follows the 

table and figure below. 

105 

122 

male

female
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Table. 4 Internal factors students‟ anxiety in speaking English 

 No Indicator component Percentage 

 1 

 

  Lack of self confidence 60% 

 2   Shyness 80% 

 3   Motivation 100% 

 4   Fear of making mistakes 40% 

 

Based  on the table 4 the research  found that there  were  four 

factors of influencing students‟ anxiety in speaking English namely: 

lack of  self-confidence,  shyness,  motivation,  and  fear  of  mistake.  

Loading factor of lack of confidence than its score was 60%. Loading 

factors of shyness than its score was 80%.  Loading factor of 

motivation than its score was 100%. Loading factor of making 

mistakes than score was 40%. Based on the table 4 above motivation 

was higher than all factor. 

Based on the figure 4 above it shows that there were four internal 

factor of students‟ anxiety in speaking English. It shows that the 

different numbers of factor of students‟ anxiety in speaking English. 

The number of students‟ motivation was highest then the all of the 

internal  factors  of students  anxiety in speaking English.  The number  

of students‟  shyness was higher than fear of making mistakes and lack 

of self-confidence. The number of students‟ fear of making mistakes 
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was the lowest. The researcher concluded  that internal factor that 

most  influence students  at eleventh graders of MA MA‟ARIF 1 

Punggur motivation factors, while the lowest internal factor  was  a 

factor of fear of making mistake. 

b. The External Factor 

The researcher explained the result of the analysis of external 

factor  that cause students‟ anxiety in speaking English. follows the 

table and figure below. 

Table. 5 The external factors students‟ anxiety in speaking English  

No Indicator component Percentage 

1 Lack of preparation 60% 

2 Limited vocabulary 80% 

3 Grammatical error 80% 

4 Friend/classmate 60% 

5 Embarrassment 100% 

 

Based  on  table 5  the  researcher  found  that were  five  factors 

influencing  the  students‟  anxiety in speaking  English.  There  were 

five variable that have a strong correlation with external factors namely: 

lack of preparation, limited vocabulary, grammatical error, 

friends/classmate, and embarrassment. The loading factor lack of 

preparation than its score was 60%.  Loading factor limited  vocabulary  
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than  its  score  was  80%. Loading grammatical error than its score 

was 80%.  Loading factor friend / classmate than it was 60%.  Loading 

embarrassment than its score was 100%. Based on the table 5 

embarrassment score was higher than all factors. 

Based on the figure 5 above it shows that there were five external 

factors of students‟ anxiety in speaking English. It shows that there 

were the different numbers of factors of students‟ anxiety in speaking 

English. The number of students‟ embarrassment was highest than all 

the factors of students‟ anxiety in speaking English.  The number of 

students limited vocabulary Was higher than lack of preparation. The 

number lack of preparation was higher than friends / classmate.  The 

number of students‟ grammatical error was higher than friend / 

classmate was the lowest. The researcher concluded that external 

factors that most influence students  at eleventh graders of MA 

MA‟ARIF 1 Punggur are embarrassment factors, while the lowest 

external factors are friend / classmate factors. 

2. The anticipations to reduce the students anxiety  

The main point of anticipation to reduce the students anxiety is 

positive thinking. The teachers can show a good learners are 

characterized as having positive attitude and out going, while anxious 

learners tend to feels apprehension and frustrated. Positive thinking 

emphasizes the need to control to control negative emotion because the 

negative emotion may block the cognitive process where as preparation 
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fosuses on using cognition to control anxiety. Positive thinking is the 

practice or the result of a person‟s mind to concentrate firmly on what is 

constructive and good, thus eliminating of negative or destructive 

thoughts and emotions. With positive thinking, making individuals able 

to survive in situations prone to distress, improve the ability to solve 

problems and task, assist a person in giving positive suggestions to 

yourself in the face of failure, when a certain behavior and motivational. 

C. Discussion 

The researcher  had been  done  the interview.  To  make discussion 

clear, The discussion consisted of the factors students‟ anxiety in 

speaking English  that  divided  to  make interview, in order to know  the 

influencing  students‟  anxiety  in internal  and external in speaking  at MA 

MA‟ARIF 1 Punggur. The researcher described the result of data analyzed 

as follow:  

1. The cause of the students‟ anxiety in speaking English.  

Internal factors was previously stated that there were four  

influencing the students‟ anxiety in speaking English, namely afraid 

of making mistake, lack of confidence, shyness, and lack of 

motivation and the total items of interview were 6 items. 

a. Motivation 

Motivation  is  one  part  of  factors  that  influencing  students‟ 

anxiety that  focused  on from  internal  factors.  In  the  questionnaire, 

there were two items of the motivation. Based  on  the  analyzed, the 
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researcher saw that rotated loading factors that given meaning as 

expected and each factor can already be interpreted clearly. Motivation 

included internal factor because the loading factor with a strong 

internal factor than its score was 100%  and the  number  of 

motivation  was higher  than all of internal factors. It means that 

motivation was the most internal factors that influenced students‟ 

anxiety in English speaking at eleventh graders  of MA MA‟ARIF 1 

Pungur. 

Zua (2008) in Juhana,  further adds that motivation is an inner 

energy,  no matter what kinds of  motivation  the learners process it 

will enhance their study interest. It has been proven in many studies 

that students with a strong motivation to succeed can persist in learning 

and gain better score that those who have weaker motivation of 

success showing that building students motivation.
32

 

b. Shyness 

Shyness is one part of factors that influencing students‟ anxiety 

that focused on from internal factor. In the questionnaire, there two 

items of the shyness. Loading factors that given meaning as expected 

and each factor can ready be interpreted clearly.  Shyness    included  

internal  factor because the loading factor with a strong internal  factor 

that its score 80%, it means that shyness was the second highest 
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score on internal factor that influenced students anxiety to speaking 

English at eleventh graders of MA MA‟ARIF 1 Punggur. 

c. Lack of self-confidence 

Lack of self-confidence  is one part of factors that influencing 

students‟   anxiety  that  focused   on  from  internal   factors.   In  the 

questionnaire, there is one item of lack of self confidence. Loading 

factors that given meaning as expected and each factor can  ready  be  

interpreted  clearly,  lack  of  self-confidence  was  the moderate factor 

and   lack of self-confidence  included  internal factor because the 

loading factor with a strong internal  factor that its score 60%,  it 

means  that lack of self-confidence  was the third  highest score on 

internal factor that influenced  students‟ anxiety to  speaking English 

at eleventh graders of MA MA‟ARIF 1 Punggur. According to 

Cubukcu, and anxious‟ students will performance  unsuccessfully  in 

his/her  foreign  language  learning.  In other  way  those  who  good  in  

language  class  they  are  with  little anxiety. It is means lack of self-

confidence is one of important factors needed  to be concerned,  

because  it is  determined  to one successful learn.
33

 

d. Fear of making mistakes 

Fear of making mistakes is one part of factors that influencing 

students‟   anxiety  that  focused   on  from  internal   factors.   In  the 

questionnaire, there is one item of the fear of making mistakes. Loading 
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factors that given meaning as expected and each factor can  ready be  

interpreted  clearly,  Fear  of  making  mistake  included internal factor 

because the loading factor with a strong internal factor that its score 

40%, it means that fear of making mistakes was the less and  the low 

internal  factors  then all  internal  factors that influenced students 

anxiety to speaking English in eleventh graders of MA MA‟ARIF 1 

Punggur. Robby (2010), fear of making mistake become one of the 

main factors of students  reluctance  to speak in English in the  

classroom. With respect to the fear of making mistake issue
34

,  Aftat, 

(2008) adds that  this  fear  is  linked  to  the  issue  of   correction  

and  negative evaluation.
35

  

The  external  factors  that  cause  the  students‟  anxiety  in  

speaking English It was previously stated that were five external factors 

influencing the students‟  anxiety in speaking  English,  namely lack  

of preparation, limited     vocabulary,     grammatical     error,     friend 

/ classmate, and embarrassment. 

a. Embarrassment 

Embarrassment is one part of factors influencing the students‟ 

anxiety that focused on from external factors. Based on the analysis, 
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the researcher saw that rotated loading factors that given meaning as 

expected and each factor can  ready be  interpreted  clearly.  

Embarrassment  included  external factors because the loading  factor 

with a strong external than score 100%  much more powerful  than 

all of external factors  and  the number  of  embarrassment  was  the  

higher    factor  that  influenced students‟ anxiety to speak English at 

MA MA‟ARIF 1 Punggur. 

b. Limited vocabulary 

Limited vocabulary is one part of factors influencing the 

students‟  anxiety that  focused  on from  external  factors. Loading 

factors that given meaning as expected and  each factor  can  ready  

be  interpreted   clearly.   Limited   vocabulary included external factor 

because the loading factor with a strong external  factor  that  its  score  

90%  and  the  number  of  limited vocabulary was the second higher 

after embarrassment.  

It means that limited vocabulary was the second highest score 

on external factor that influenced students anxiety to speaking English 

at MA MA‟ARIF 1 Punggur. According to tanveer, However    limited 

vocabulary night hindered the process of  learning  a  language. Thus 

limited vocabulary should be noted as one of factors contributing 

anxiety.
36
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c. Lack of preparation 

Lack of preparation is one part of factors influencing the 

students  anxiety that  focused  on from  external  factors.  In the 

questionnaire, there was one item of the limited vocabulary. Loading 

factors that given meaning as expected and  each factor  can  ready  

be  interpreted   clearly,   lack  of   preparation included external factor 

because the loading factor with a strong external factor that its score 

60% and the  number of lack of preparation was the moderate factor 

and the third highest score on external  factor  that  influenced   

students‟ anxiety to speaking English at MA MA‟ARIF 1 Punggur 

Many previous studies stated that preparation become one major 

factor that make students anxious Liu, also mention „„preparation‟‟ in 

their top lists how to overcome anxiety. Hence, it is obvious that lack 

of  preparation become one of the issue contributing students‟ anxiety 

in speaking class.
37

 

d. Grammatical error 

Grammatical error is one part of factors influencing  the 

students anxiety that focused on from external factors. In the 

questionnaire, there was one item of the grammatical error. Based  on 

the data analysis,  the researcher that rotated loading factors that given 

                                                                                                                                                                       
ESL/EFL Learners in Learning Speaking Skills and the Influence it Casts on  communication   

in  the target   language.   Unpublished   dissertation. Educational Studies, Faculty of Education: 
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meaning as expected and each factor can ready be interpreted   clearly. 

Grammatical error included external factor because the  loading factor 

with a strong external   factor   that   its   score   80%   and   the   

number   of grammatical error was the fourth higher after lack of 

preparation. It means that grammatical error was enough   factors that 

influenced students‟ anxiety to speaking English at  eleventh graders of 

MA MA‟ARIF 1 Punggur. 

e. Friend / classmate 

Friend/classmate  is  one  part  of  factors  influencing  the 

students  anxiety that  focused  on from  external  factors. Loading 

factor that given meaning as expected and  each factor can ready be 

interpreted clearly. Friend/classmate included external factor because 

the loading factor with a  strong external factor that its score 60% and 

be number of  Friend/classmate was the low. It means that 

friend/classmate was the less  factors that influenced students‟ anxiety 

to speaking English at eleventh graders of MA MA‟ARIF 1 Punggur. 

All the factors  between  internal  factors  which consist  of lack 

of self-confidence, shyness, motivation and fear of making a mistake. 

And external factors consisted of lack of  reparation, limited  

vocabulary, grammatical error, friend / classmate, and embarrassment. 

After the researcher observed the factors above experienced by  students  

at eleventh graders of MA MA‟ARIF 1 Punggur. The  researcher  

concluded  that  the  most  influencing  factor  of students in speaking 
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was English at eleventh graders of MA MA‟ARIF 1 Punggur was a 

factor of embarrassment, the second was motivation, limited 

vocabulary, shyness, lack of preparation, grammatical error, friend / 

classmate, lack of self-confidence while the fear of mistake factor is 

the lowest factor experienced by students in Eleventh Graders of MA 

MA‟ARIF 1 Punggur. 

2. The anticipation to reduce students anxiety 

Positive thinking is a main point to anticipates the students anxiety, 

bacuse positive thinking is how to think or how you see the view and threat 

everythings from the standpoint of better. Positive thinking will make your 

life easier. With positive thinking you capable of addressing the problem in 

your life from a perspective that better so that existing problems can you 

accomplish with ease. 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on the results of the analysis, there are two factors that most 

influencing students‟ anxiety in speaking English, that is embarrassment and 

fera of making mistakes. Embarrassment and fear of making mistakes is the 

factor that most influence students‟ anxiety in speaking English especially 

at eleventh graders of MA MA‟ARIF 1 Punggur. This mean that the 

students must to study hard and keep improving their ability when speak in 

front of the class when the teacher asked them to come forward and the 

teacher must accompany students and motivated them to not afraid when they 

speak English. 

B. Suggestion 

Considering the objectives, benefits, research result and discussion of 

this research, the researcher would like to constructively gave suggestions as 

follow to: 

a. For the students 

This research is expected to contribute positively to students in 

improving their confident especially their anxiety when speaking English. 

This is due to the application of this research. Students can solve their 

anxiety so that they can take efforts to improve their pronunciation skills. 
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In addition, students' sensitivity to reciting English can improve their 

ability as well. 

b. For the teachers 

The research is expected to bring benefits to English teachers in the 

form of real information about the ability to recite the students of MA 

MA‟ARIF 1 Punggur, especially in speaking anxiety. By understanding 

the students„anxiety through this research the teacher can develop efforts 

to solve the students' anxiety and improve the student speaking skill.  
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