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CHAPTER I 

INTRODUCTION 

A. Background of the Study 

Language is one of the important aspects in human life. The function 

of language is to communicate each other. The language learners should be 

master four skills in language. The four skills that must be mastered by all 

language learners are Listening, Speaking, Writing, and Reading. Among the 

four skills, reading is the most important language skill to be developed and 

give a particular stress in the classroom. Reading helps in mental 

development and is known to stimulate the muscles of the eyes. Reading is an 

activity that involves greater levels of concentration and adds to the 

conversational skills of the reader. It is an indulgence that enhances the 

knowledge acquired, consistently. The habit of reading also helps readers to 

decipher new words and phrases that they come across in everyday 

conversations. The habit can become a healthy addiction and adds to the 

information available on various topics. It helps us to stay in-touch with 

contemporary writers as well as those from the days of yore and makes us 

sensitive to global issues.  

Reading is about looking for information of the text. Reading is not 

easy to be learned because reading needs maximal reading skill. Many 

problem that faced by reader when they want to achieve a purpose of reading. 

Those problem are about reading habit, reading technique, eyes work, 

motivation, and reading interest. Maximal reading skill can not be achieved, 
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if still any bad habit when they are reading. One of the readers’ bad habit is 

interpret word by word of the text. Therefore, it is not effective because they 

need much time to interpret all the word of the text. Maximal reading skill 

cannot be achieved if do not have mastery of readings’ techniques. And then, 

without motivation and the high of reading interest,maximal reading skill 

cannot be achieved too.  

In SMP Negeri 1 BanjarAgung, reading is the main activities. Most of 

the material in junior high school is about discourse or text. The students 

should learn reading effectively in order they can be find the information 

according a text. But, the students feel bored and lazy when they must read a 

text, even less answer the questions about the text. They are difficulties to 

answer the question according a text because they do not know how to get 

information of the text easily and they need much time for understanding a 

text exactly. Moreover, the students have low motivation in reading 

comprehension and teaching technique used by the teacher of the students are 

unattractive and monotonous. So the students need something to solve those 

problem. 

In motivating students to read, teacher should find out some 

techniques that can attract the students’ motivation and interest. The students 

need technique that can be motivate and increase their ability, especially in 

reading skill. If the students interested in what they do, they will enjoy their 

teaching learning process and more understand about material given. 
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In fact, there are some kinds of reading technique. However, they do 

not choose and use one of the effective strategy in reading. In fact some 

students with reading comprehension interpret word by word which 

inefficient in reading comprehension. 

Based on the result of interview with English teachers at seventh 

graders of SMP Negeri1 BanjarAgung, they said that the level of students 

reading comprehension is low, because either teacher or student have not 

used yet the problem based learning technique in teaching learning process, 

especially to teach reading. This statement corroborate by the result of pre 

survey at the seventh graders of Junior High School 1 BanjarAgung, only 20 

% the students who passed for the material of reading and 80 % the students 

failed with the highest grade 80 and the lowest grade 20 with the minimum 

mastery criteria (KKM) for English is 65, the data can be known as follows: 

Table 1. 

The Data Students’of Score  Reading Test in SMPN 1 BajarAgung 

No Name Score Explanation 

1 AS 40 Bad 

2. ASA 40 Bad 

3 AM 50 Less 

4 AH 50 Less 

5 A P 30 Bad 

6 ASP 70 Good 

7 AA 80 Good 

8 APS 70 Good 

9 AU 30 Bad 
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10 AI 20 Bad 

11 AS 50 Less 

12 AGP 60 Good 

13 AP 20 Bad 

14 AH 60 Good 

15 ADD 60 Good 

16 AK 40 Bad 

17 AOH 70 Good 

18 BYA 20 Bad 

19 AND 50 Less 

20 BP 70 Good 

21 BRM 40 Bad 

22 BJ 50 Less 

23 BS 40 Bad 

24 DN 50 Less 

25 DA 50 Less 

26 DF 40 Bad 

27 DA 60 Good 

28 DS 50 Less 

29 DWY 30 Bad 

30 DY 40 Bad 

Total 1430  

Average 47,7  

Source: Take on pra survey of  study reading comprehension in SMP Negeri 1 

Banjar Agung at the First Semester in the Academic Year of  

2020/2021. 
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Table 2. 

The Data of Percentage Students’ Reading Test in SMPN 1 BajarAgung 

No Grade Explanation Frequencies Percentage 

1 < 65 Bad   25 83,33% 

2 ≥ 65 Good 5 16,67% 

  Total 30 100 % 

Source: Take on pra survey of  study reading comprehension in SMP Negeri 1 Banjar 

Agung at the First Semester in the Academic Year of  2020/2021. 

Based on the data above, many students failed in reading test.Its 

means that they do not have good readings’ comprehension of the text. From 

the result of pre survey it can seen that just 5 students from 30 students has 

good score in reading comprehension test, it can be said that 80% of the 

students do not reach minimum requirement yet. 

The researcher assume that to motivate the students in learning 

English especially reading comprehension is low, the researcher interested for 

using GIST strategy for helping students’ reading comprehension. 

The resercher assume that to motivate the students in learning English 

especially reading comprehension, the resercher interested for using GIST 

strategy for helping student’s reading comprehension. The researcher choose 

GIST strategy because in the seventh graders have studied about reading 

comprehension and they need a strategy for study it and they must be read to 

get the main ideas quickly. So the researcher uses GIS as strategy for teaching 

learning English, so that it should be more effective to encourage students to 

learn English and also more interesting. 
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In this research, the researcher want to investigate whether GIST 

strategy gives the positive effect on the reading comprehension. 

 

B. Problem Identification 

Regarding to the background of the study, the writer identifies the 

problem as follows: 

1. The students are not interested in the reading comprehension 

2. The students have low vocabulary 

3. The students have low ability of structure and grammar  

4. The students can not meet the minimum requirement 

 

C. Problem Limitation 

For there is a great number of problems dealing with reading 

comprehension, the researcher will only focuses on the teaching strategy 

using by teacher in reading comprehension, the researcher limits the problem 

only to ―The Effect Of Using Gist Strategy Toward The Students’ Reading 

Comprehension In Smp N 1 BanjarAgung‖ 

 

D. Problem Formulation 

Based on the background of study and problems identification above, the 

researcher formulates the problem in this research is ― Is there any significant 

effect of using GIST strategy on the Students’ Reading Comprehension in 

SMP N 1 Banjar Agung‖? 
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E. The Objective and Benefit of the study 

1. The Object of the Research 

The objective of this research is to find out whether there is any  

positive and significant effect of using GISTstrategy on the students’ 

reading comprehension in SMP N 1 BanjarAgung. 

2. Benefits of the Study 

a. For the Students:s 

1) To enable the students to increased reading comprehension in the 

most efficient way. 

2) To enable the students would enjoyed reading and they will also 

get great advantage in doing the National Final Examination 

because many of the test items require the ability to skim texts. 

b. For the Teachers: 

1) To enable given English teachers some ideas of various ways of 

teaching reading to students in the classroom 

2) To enable the teachers to known the advantages of GIST Strategy 

to teach reading comprehension more effectively and interestingly. 

 

F. Prior Research 

Muntafi’ah (2016) conducted a research about ―The Use of the GIST 

Strategy Towards Students’ Reading Comprehension. (Classroom Action 

Research at the Eight Year Students of MTs AswajaTengaran in the Academic 

Year of 2015/2016)‖. The objectives of the study are to find out that the GIST 

(Generating Interactions between schemata and text) strategyimproves the 
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students’ reading comprehension and to find out the significant improvement 

on the students’ reading comprehension after being taught by using 

Generating Interactions between schemata and text (GIST) strategy
1
. In this 

research, the researcher acted as an observer. There were two cycles in this 

research, in each cycle comprised of two meetings. The final result showed to 

≥tt. It means that t-test score is 4.07, it was higher than the t- table score, 

2.977. With a significance level of 0.5 %, It proved that there is a significant 

difference of the students’ reading comprehension after taught by the GIST 

strategy. 

Yuniar Nita Alfiana (2017) conducted a research about ―The 

Effectiveness Of Gist Strategy To Eighth Grade Students’ Reading 

Comprehension of SMP Prasetia Wiyata Ngasem Kediri In The Academic 

Year 2016/2017‖. The objective of this research was to find out whether using 

GIST Strategy is effective to the eight grade students’ reading comprehension 

at SMP Prasetya Wiyata Ngasem Kediri and to describe the students’ response 

when GIST strategy applied teaching reading comprehension. The researcher 

conducted quasi experimental quantitative research. Finding of coefficient is 

statistical computation the result of t-score was 13,41. Then t-test was 

compared to the t-table with the degree of significant 5% (2,093) and 1% 

(2,861) of 20 students
2
. It means that the alternative hypothesis was accepted 

                                                             
1
 Muntafi’ah, The Use of the GIST Strategy Towards Students’ Reading Comprehension. 

(Classroom Action Research at the Eight Year Students of MTs AswajaTengaran in the Academic 

Year of 2015/2016), Vol 6. 
2
 Yuniar Nita Alfiana, The Effectiveness Of Gist Strategy To Eighth Grade Students’ 

Reading Comprehension of SMP Prasetia Wiyata Ngasem Kediri In The Academic Year 

2016/2017, Vol 10 
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and it proved that outline activity had significant effect to the students’ 

reading comprehension.  

Therefore, students’ reading comprehension. It is related to the 

problem that teacher and students faced in teaching-learning reading 

comprehension at SMP N BanjarAgung. By applying GIST strategy the 

researcher hope thet it is as an effective strategy to teach the students 

achievement in reading comprhension and make the classroom’s atmosphere 

alive. 
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CHAPTER II 

  REVIEW OF THE RELATED THEORIES 

A. Theoretical Review 

1. Concepts  of Reading Comprehension 

a. Definition of Reading Comprehension 

Reyko defined reading is an important skill for English 

language learners in today’s world, it supports the development of 

overall proficiency and provides access to crucial information at work 

and in school.
3

 It means that, reading has an important thing in 

education world, through reading people can understand what the 

meaning of the text and also can help the people to get some 

information that the people need, not only in education world but also 

in world job through reading. 

According to Karen Tankersley reading is a complex process 

made up of several interlocking skills and processes.
4
 It can be said that 

reading is one of basic skills that have a positive effect, because in 

reading the students not only get the information of the text but also 

increasing their vocabulary knowledge on their spelling and on their 

writing through reading. 

                                                             
3
Kamiyama Reyko, ―CAR a Means for Motivating Students to Read‖ (United States: 

English Teaching Forum, 2009, Number 3, p. 32 
4

 Karen Tankersley, Treads of Reading, (United State of America: Association for 

Supervision and Curriculum Development , 2003), p. 2 
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Moreover, Praveen and Patel say that reading is most useful and 

important skill for people. This skill is more important than speaking 

and writing.
5
 It means that, reading is a process of sequence between 

something that is written with the knowledge about speaking and 

writing. 

Based on the quotation above, it can be inferred that reading is a 

complex activity process which is very important involving the 

language and though in order to get meaningful massage, science of 

information that to sent by writer through such as graphic symbol, 

written verbal symbol. 

According to Sharon and Sylvia, Comprehension is the active 

process of constructing meaning from text; it involves accessing 

previous knowledge, understanding vocabulary and concepts, making 

inferences, and linking key ideas.
6
 In these senses, comprehension is 

the understanding of the text which involves reader’s interaction and 

prior knowledge to get information in the text. 

According to Linda and Carla, Comprehension is a complex 

process regulatedby cognitive, emotional, perceptual, and 

socialexperiences.
7
 In other word, knowledge of the word gave a role 

play to expression and understanding the reading text. 

                                                             
5
M.F. Patel and Praveen M. Jain, English Language Teaching,(Jaipur:Sunrise Publishers 

and Distributors,2008), p. 113 
6
Sharon Vaughn and Sylvia Linan – Thompson, Research-Based Methods of Reading 

Intruction, (Virginia USA:ASCD,2004), 3th Edition, p. 98 
7
Linda J. Dorn and Carla Soffos, Teaching For Deep Comprehension,(Australia:Stenhouse 

Publishers,2005), p. 14 
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Meanwhile, according to McNamara ―…comprehension is not 

always effortless and fast, of course. When beginning readers struggle 

over individual words, reading is slowed to a near halt and deeper 

levels of comprehension are seriously compromised‖.
8
 In this sense 

comprehension is not the ability how fast the reader can find the 

information in the text but how effective their comprehension to 

comprehend the text. Thus, comprehension needs deeper thinking to 

understand the text that the readers read. 

Based on the quotation above, it can be concluded that 

comprehension is to understand that encompasses ability to construct 

meaning and knowledge related of the activities that include the 

purpose associated with reading. 

Then, according to Snow reading comprehension is a process of 

simultaneously extracting and constructing the meaning through 

interaction with the text.
9
 It means that, in comprehending the text that 

involves the interaction both reader and text which is interrelated each 

other across pre-reading, reading and post-reading. 

Gordon Wainwright assumes that reading comprehension is a 

complex process which comprises the successful or unsuccessful use of 

many abilities.
10

 The complex process of this defines is the students 

                                                             
8
Danielle S. McNamara, Reading Comprehension Strategies: Theories, Interventions, and 

Technologies, (New Jersey: Erlbaum Associates, inc., Publishers, 2007), p. 4 
9
Catherine Snow, Reading for Understanding, (Pittsburgh: RAND Education, 2002), p. 11 

10
Gordon Wainwright, How to Read Faster and Recall More, (United Kingdom: How To 

Content, a Division of  How To Books Ltd, 2007) p. 35 
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must be able to select the important point or the main idea of the text, 

and find the differences of fact or opinion, and they must able to 

conclude an overall text that they have read before. 

Moreover, Judi Moreillion define reading comprehension is 

strategies tools that proficient readers use to solve the comprehension 

problems they encounter in texts.
11

 It means that, reading 

comprehension is the comprehend to find and understand new thing the 

readers read by using their knowledge actively. 

Based on the quotations above, it can be inferred that reading 

comprehension is the looking for meaning that involves much more that 

reader’s responses to the text to understand each new thing we read. 

b. The Models of Reading  

There some models of reading : 

1) The Top-down Model  

In top-down isprocessing the readers or listeners gets a 

general view of the reading or listening passage by, in some way, 

absorbing the overall picture. 

2) The Bottom-up Model  

In Bottom-up is processing, on the other hand, the readers or 

listeners focuses on individual words and phrases, and achieves 

understanding by stringing these detaileds elements together to build 

                                                             
11

Judi Moreillion,Collaborative Strategies for Teaching ReadingComprehension,(American 

Library Association: Chicago,2007)p. 10 
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up a whole.
12

 In other words, Buttom-up is processing of the readers 

understand the linguistics signals 

c. The Importance of Learning Reading Comprehension  

Reading comprehension skills increase the pleasure and 

effectiveness of reading. Strong reading comprehension skills help in 

all the other subjects and in the personal and professional lives. The 

high stake test that control advancement through elementary, middle, 

and high school and which determine entrance to college are in large 

parts, a measure of reading comprehension skills. In short, building 

reading comprehension skills require a long term strategy in which all 

the reading skills areas  fluency, and vocabulary will contribute to 

success. Reading comprehension is important for the students in the 

class, because by understanding of reading much the information that 

has been taken from the text. 

d. Level of Comprehension 

Accoding to Petter reading comprehension is considered to 

occur at four levels of complexity. These levels are often referred to as 

literal level, inferential level, critical level and creative level. There are 

four levels of comprehension : 

1) Literal Level 

literal level the basic facts are understood. For example, knowing 

that the lady’s name is Miss Chow; she lives in an apartment on the 

                                                             
12

Jeremy Hermer, The Practice of English Language Teaching, Longman : Longman, p.201 
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10th floor; her neighbours are noisy; she has complained to the 

landlord before. This information is contained explicitly within the 

text. 

2) Inferential Level 

At the inferential level the reader is able to go beyond what is 

written on the page and add meaning or draw conclusions. For 

example, Miss Chow believes that her landlord will tell the 

neighbours to be less noisy, that he will sort the matter out for her. 

It can also be inferred that things may not improve even if the 

landlord does complain. 

3) Critical Level 

critical level the reader assesses the good sense of what he or she is 

reading, its clarity, accuracy and any apparent exaggeration or bias. 

For example, when Miss Chow’s landlord offers her a different 

apartment on the 18th floor and says it is the best apartment, with 

the best view of the harbour, the reader knows he could be 

exaggerating. 

4) Creative Level 

creative level the reader can take information or ideas from what 

has been read and develop new ideas from them. The creative level 

stimulates the reader to new and original thinking. For example, the 

reader comes to understand that landlords should write a clause in 

their leasing agreement to say that if the tenant makes noise and the 
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landlord receives complaints, the tenant will be asked to leave 

within one week.
13

 

e. Indicators of Reading Comprehension 

There are a lot of indicators to measure the reading 

comprehension. In this research, the resercher focus on the literal 

comprehension. Such as kind of the criteria of reading comprehension 

are:
14

 

1) The purpose of the testing (screening, progress monitoring, 

assessing level of reading, research, or assessing students’ 

competence in comparison to peers). 

2) The specific information needed about the student’s reading 

comprehension (types of questions missed, level). 

3) The number of students being tested (i.e., an individual, a small 

group, or a whole class). 

4) The length of the test (e.g., shorter tests can be easier to give and 

less stressful for the student, but may not have enough questions or 

types of tasks to provide sufficient information about a student’s 

performance). 

5) Whether the test is an individually or group-administered test. 

6) The number of forms available with the test, particularly if multiple 

administrations are needed (e.g., many norm-referenced tests come 

                                                             
13

Weswood, Peter. Reading and Learning Difficulties : Approaches assesment, Australia : 

ACER Press, 2001, p.21 
14

 Janette K. Klinger, Sharon vaughn, Alison Boardman, Teaching Reading Comprehension 

to Students with Learning Difficulties, New York : London, 2007, p. 17 
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with two forms, making them useful for assessing progress over 

time—students are given one version of the test as a pretest and 

another as a posttest). 

7) For norm-referenced tests, the extent to which the norming sample 

is similar to the students to whom the test will be administered. 

8) The examiner’s qualifications (e.g., whether the tester has the skills 

to give highly specific tests). 

9) The amount of training needed to administer a test, score it, and 

interpret results (e.g., norm-referenced tests typically require some 

training). 

f. Measurement of Reading Comprehension 

To know how far the students’ reading comprehension should 

be measured use the assessment of reading comprehension. There are 

many kind of questions of reading comprehension they are: 

1) Pronominal Question, Imperatives 

The questions equire learners to make a written answer which can 

range in length from a single word to several paragraphs. Ussully 

for comprehension, short answers are required and these forms of 

questions are called short answer question. 

2) True/False, Yes/No, Alternatives Question, Multiple-choice. 

In these questions the answer is contained within the questions or 

intructions. Multople-choice question focus on detail and more 
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general aspect on the text. The correct answer is not always shorter 

or longer than the distractor. 

3) Transfer Information 

Incomplete information can be used to measure comprehension of 

the text. The learners read the text and fill in the diagram with short 

notes.
15

 

g. The Scoring of Reading Comprehension 

To knowhow far the students‟ reading skill should be measured 

use the assessment of reading skill. There are many kind of questions of 

reading skill they are:
16

 

1. Pronominal Question, ImperativesThe questions equirelearners to 

make a written answer which can range in length from a single 

word to several paragraphs. Usually for comprehension, short 

answers are required and these forms of questions are called short 

answer question. 

2. True/False, Yes/No, Alternatives Question, Multiple-choice.In these 

questions the answer is contained within the questions or 

instructions. Multiple-choice question focus on detail and more 

general aspect on the text. The correct answer is not always shorter 

or longer than the distractor. 

                                                             
15

I.S.P. Nation, TeachingESL/EFL Reading and Writing, New York : Routledge, 2009, 

p.77-79 
16

 I.S.P. Nation, TeachingESL/EFL Reading and Writing, (New York : Routledge, 2009), 

p.77-79. 
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3. Transfer InformationIncomplete information can be used to 

measure comprehension of the text. The learners read the text and 

fill in the diagram with short notes. 

In addition, in assessing reading skill there should be a rubric of 

reading that was used to measure students‟ reading skill, as follow: 

Table 3 

Rubric of Reading Comprehension
17

 

Criteria 4 3 2 1 

Classification 

 Identifes story 

type 

 Recognizes story 

mood 

 Makes 

comparisons with 

similar stories 

3 complete 

elements 

present 

2 complete 

elements 

present 

1 complete 

elements 

present 

Evidence of 

2+ 

incomplete 

elements 

Plot 

 Retells in correct 

order 

 Distinguishes 

major events from 

supporting details 

 Recognizes 

subplots 

3 complete 

elements 

present 

2 complete 

elements 

presents 

1 complete 

elements 

present 

Evidence of 

2+ 

incomplete 

elements 

Conflict 

 Identifies main 

character‟s 

struggle 

 Understandswhy 

main character is 

struggling 

 Identifies type of 

conflict 

3 elements 

present 

2 elements 

presents 

1 complete 

elements 

present 

Evidence of 

2+ 

incomplete 

elements 
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arts, ke-6,(United States America : Corwin Press, 2007), p. 27 
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Theme  

 Knows what 

author wants to 

say 

 Restates theme in 

1-3 words  

 Identifies passage 

that convey story 

theme 

3 elements 

present 

2 elements 

presents 

1 complete 

elements 

present 

Evidence of 

2+ 

incomplete 

elements 

 

2. The Concepts of GIST Strategy 

a. The Definition of Generating Interaction between Schemata and 

Text (GIST) Strategy 

Such Approach that matches the goals of this element by 

explicitly and systematically teaching students how to summarize 

texts is the GIST Strategy.
18

 It means that, the GIST Strategy is 

students higher over thinking skills to analyzed about material of the 

teacher applies to students in the learning process. And than the 

summary is usually no more than fifteen word. 

According to Sarah, GIST Strategy is valuable not only when 

summarizing a reading passage but also when writing the summary of 

a multi-paragraph easy.
19

 Therefore, the students help to meet their 

own  individual needs and they are given more chance to activity 

contruct their own meaning, it is believe that having more chooces  in 

reading. 
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 William G. Brozo, Disciplinary and Content Literacy for Today’s Adolecent : Sixth 

Edition. (New York : 2017), p. 283 
19

 Sarah Kartehner Clark, Writing Strategies for Science, (Shell Education : 2011), p.154 
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GIST forces students to eliminate extraneous details and 

determine what is most important in the reading.
20

 In other hand, it is 

trategy help students to recognized information and beginning to 

think about text prior to reading. 

Bonnie stated the GIST strategy of making cognitive shifts that 

can help you get into a positive frame of mine, the text step for 

managing overload is to add behavioral-modification strategies that 

help you push through the fear.
21

 Thus, the strategy of reading, the 

students can be know about summarize of material reading and 

writing. The students to get gist of summarize sentences. 

b. Procedures of GIS Strategy 

 There are some procedures in using Gist strategy on teaching 

reading, as follows:  

1) Prepare a transparency of a section of text or designates a portion 

of text to be read. This usually includes text that may be a 

challenge for the students.,  

2)  Typically, in a class of all native English speakers, you and 

students read the section silently. For ELLs, it is more effective if 

you read the passage aloud while they follow along. 

3) As a class, decide upon the ―most important‖ words or concepts 

that are essential to understanding that portion of the text. (The 

number of concepts and words may vary depending upon the 
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length of the text.) You can underline or highlight these on the 

overhead. (It is helpful for students to have a copy of the text so 

they can underline also.)   

4) Using as many of the ―most important words and concepts‖ as 

possible, write a summary statement consisting of one or two 

sentences together with students. These sentences should offer the 

―gist‖ of the reading passage.  

5) Each student then writes the completed summary statement on the 

GIST Activity Sheet. 

6) Repeat the procedure using subsequent sections of the text. 

7) Finally, students use the summary statements that have already 

been generated as a comprehensive summary for the entire text. 

These can be grouped together to form a summary paragraph.
22

 

In other word, those strategy is especially useful when trying 

to teach main idea and supporting details. If the students using GIST 

strategy, we will find no time that their abilities to comprehension text 

and find the main idea increases. 

c. The Purpose of GIST Strategy 

Bouchard stated that GIST strategy provides an opportunity for 

student to identify important vocabulary and synthesize important 

piece of information into summary statement to show the gist of 

reading. It facilitates understanding how the ―part‖ fit together to 
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make the ―whole‖. This strategy also shows them how to 

distinguish between important and less important pieces of 

information and how to group similar ideas together.
23

 Thus, the 

students move toward independent integration of the strategy, 

teachers should provide opportunities for them to make, revise, 

and verify their own summarizing after reading. 

d. The Implementation of GIST Strategy In Teaching Reading 

GIST is helpful for teachers to use when students have 

difficulty withreading comprehension.  This strategy helps students to 

recognize information thatis not necessarily essential as well as what 

is necessary to make predictions andbegin to think about text prior to 

reading, thus after it is read, for more materialsthat are comprehended. 

Through the use of this strategy, the students learn to think 

about whatthey are reading, the purpose for reading and begin to form 

a habit of thinkingabout the material and making connections to 

background knowledge that iscritical in skilled reading and 

comprehension. It helps to activate prior knowledgeand improves 

students’ reading comprehension. 
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B. Theoretical Framework and Paradigm  

1. Theoretical Framework 

Ary, Jacobs, Sorensen, and Razavieh say, ―a variable is a 

construct or a characteristic that can take on different values or scores‖.
24

 It 

means that variable is determined by researcher as a main focus for a 

research.―In experimental studies, the treatment is the independent variable 

and outcome is the dependent variable‖.
25

 Based on the statement, there are 

two variables in this research. They are independent (X) variable and 

dependent variable (Y). The independent variable is the variables that 

affect the other variables or suspected as the cause of the other variables. 

The dependent variable is the variable that is affected by the independent 

variable or variables that emerge as a result of the independent variable. 

From the title of the study, which is ―The Effect of Using Gist Strategy 

toward the Students’ Reading Comprehension In SMP N 1 Banjar Agung‖. 

the researcher concluded that this study has two variables. Those 

are independent variable and dependent variable. The independent variable 

was GIST Strategy and the dependent variable was reading comprehension.  

Approach of this research was quantitative. ―Quantitative 

research deals with questions of relationship, cause and effect, or current 

status that researchers can answer by gathering and statistically analyzing 

numeric data‖, The statement refers that quantitative research use the form 

                                                             
24
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of number that was analyzed by using statistical formula. In this case, there 

were two means scores, the means scores are pre-test and post-test.  

Then the researcher computed t-score to know The Effect of 

Using Gist Strategy toward the Students’ Reading ComprehensionInSMP N 

1 BanjarAgung of this research was experimental research. ―Experimental 

research involves a study of the effect of the systematic manipulation of 

one variable(s) on another variable‖. It means that experimental research is 

a research to know the effect of a variable to the other variable. The 

research carried out at SMP N 1 BanjarAgung.The population of this 

research was the seventh grade students in academic year 2020/2021 of 

SMP N 1 BanjarAgung which consists of 35 students of 1 class.  

The sample of this research was the seventh grade students of 

SMP N 1 BanjarAgung in 7.1 1 class (Accounting). The total numbers of 

students in the class are 35 students. It consists of female and male 

students. It was taken used purposive sampling technique.  

In order to collect the data, the researcher had to use instrument 

as a tool. To know the effectiveness of GIST to the students’ reading 

comprehension, the researcher used test to measure it. 

2. Paradigm 

Based on the theoretical framework above the researcher 

describes paradigm as following: 
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C. Hypothesis Formulation 

 

 

Based on the theoretical framework and paradigm above, the 

writer formulates the hypothesis is as follow: 

There is positive and significant correlation between students’ 

prior knowledge and their GIST Strategy of reading comprehension among 

the first semester students of SMP N 1 Banjar. 

 

 

 

  

H

Y

P

O

T

H

E

S 

I 

S  

High  High  
Students’ 

Reading 

Comprehension  

Using  

Problem Based 

learning 

Average Average 

Low  Low  
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CHAPTER III 

  RESEARCH  METHODOLOGY 

A. Research Design 

This study was conducted under experimental research. In this 

study, the researcher wanted to find the significant differences before and after 

teaching reading skill by GIST strategy. So that the writer had to take an 

experimental teaching to prove this technique. According to Cresswell, an 

experimental design is the straditional approach to conducting quantitative 

research.
26

 In this case, the researcher tested a procedure chosen to determine 

whether it influences an outcome. First, the researcher had to decide on a 

procedure which will applied to be one of variable experience. After the 

treatment, the researcher determines whether those who experienced the 

procedure performed better on some outcome or not.   

Moreover, the purpose of the experimental study is to indicate 

cause and effect between independent and dependent variable.
27

 The variable 

are expected to show some changes as a result of an experimental research of 

the independents variables. Independent variable is stable or static and 

unaffected by others variable that measured. So, in this study, GIST strategy 

was the independent variable which influence students’ reading 

comprehension which is a dependent variable. 
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This experimental study was true experimental study design in 

form of pretest and post-test group design. In this study, there were two 

classes chosen. Both classes were given pre-test in the beginning and post-test 

at the end of the meeting. Moreover, the experimental class was given a 

treatment, with GIST strategy, while the other one was the control class which 

was not given any treatment. The use of the strategy could be seen in the result 

of students’ improvement which showed on the post-test’s score, taken after 

the treatment and post-test given. In this study, the researcher conducted 5 

meetings. In the first meeting, the writer did pre-test. The second, third and 

fourth meetings were the treatment by GIST strategy. In the last meeting, the 

writer did a post-test which was conducted with the same content given in the 

pre-test. 

 

B. The Operational Definitions Variables 

Operational definitions of variables in this research are: 

1. Independent Variable 

Independent variable is the major variable which is hoped to 

investigate. It is the variable which is selected, manipulated and measured 

by the research. Independent variable of this research is GIST strategy 

which is defined as a reading technique in reading process to get the main 

ideas quickly without read word by word. In this research the students can 

read using Generating Interaction between Schemata and Text (GIST) 

strategy. The method was conducted by reading text, start from the teacher 
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gave the rulers of doing the test, distribute the reading passages and then 

ask the students to finishing the questions for 30 minutes. 

2. Dependent Variable  

 Dependent variable of this research is the variable which is 

observed and measured to determine the effect of the independent variable. 

Dependent variable of this research is reading comprehension that can be 

defined as knowledge of student in identification the text such us: main 

idea, topic and the other. In this research the students can identify and 

analyze the reading text. 

Moreover, based on the theoretical review, the indicators of 

reading comprehension in learning process of the eleventh grade of  SMP 

N 1 BanjarAgung are in the topics of Electronic, Family and Job. 

 

C. Population and Sampling Technique  

1. Population  

Marczyk et.al defined that ―The population of interest is usually 

defined by the purposeof the research and the research question itself‖
28

. It 

means that the population is all subject which will be presumed in this 

research. The population of this research is the students ofseventh graders 

of SMP N 1 BanjarAgung.  In this research the total population was 151 

students. 
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2. Sampling Technique  

Marczyk et.al defined that samples is representative of the 

population as a whole.
29

 The quality of a research is not only determined 

by a big number of sample, but also by the valid theories and the data 

analysis.  

The samples of the research as respondent is students who have 

seventh graders of State Junior High School 1 of Banjar Agung that 

number of 30 students. The number of the class in the seventh graders is 1 

classes.  Meanwhile, the technique sample by using the cluster random 

sampling.  The researcher was took 1 class from the class to be became 

respondent in the research because their ability is low based on the pre 

research. The class that choosed is VII.1 that number is 30 students. The 

model of this sample is dependent sample, based on Donal Ary stated that 

―Sample is indispensable to the researcher‖.
30

  

In this research, researcher will use source triangulation.The 

researcher only limits on the triangulation, namely: source triangulation 

and methodological triangulation. 

 

D. Data Collection Method   

1. Test 

In this research, the researcher gives the students two tests that are pre-

test and post-test to know the improvement of students’ reading 
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comprehension abilities. The kind of this test is written test with multiple 

choice test. The test is given to know the students’ achievement before and 

after learning process. 

a. Pre-test 

The pre-test will be given before applying treatment through GIST 

Strategy in order to know ability of the students in reading 

comprehension. The researcher gives the students some questions that 

related the text. The researcher uses multiple choice questions to assess 

the students’ reading comprehension. Thus, the researcher conducts the 

treatment after giving pre-test to the students. 

b. Post-test 

The post-test is given in the last meeting after doing treatments to 

find out whether the treatment gave any contribution to the students’ 

achievement in the class or not. The improvement can be seen if the 

average scores of the post-test is higher that pre-test. 

A test that used in this research is achievement test. Achievement 

test is test that used to measure the achievement of someone after learning 

something. To know the result of test so the researcher usingrate of test, 

from pretest till post test. 

2. Documentation 

In getting the information, the researcher was got three kind of 

source such us: paper, place and people. According to Donal Ary said that 
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―Documentation be of written or text-based artifacts (textbooks, novels, 

journals, etc.‖
31

 

       The researcher using the documentation to get detail information 

about GIST strategy, reading comprehension and the condition of school 

in SMP N 1 Banjar Agung. 

E. Research Instrument  

Colton said that ―An instrument is a mechanism for measuring 

phenomena, which is used to gather and record information for assessment, 

decision making and ultimately understanding‖
32

. It means that, the instrument 

is the frame of questions for assessment base on the theory which use to 

measuring phenomena. 

The research instrument in this research will be the tests which will be 

described as follow: 

1. Instrument Blueprint 

Instrument in this research was designed and adjusted with the 

indicators which have been specified. Moreover, instrument used was in 

the test form that consists of multiple choice questions about various kinds 

of text in the different themes such as electronic, family and job. 

 Furthermore, there were two tests in this research. The first test was 

pre-test and the second test was post test. 

 In addition, the writer demonstrated the research instrument in the 

form of grilles as follows: 
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Table.1 

The instrument grilles test for Reading Comprehension
33

 

No Variable Indicator Item number 

1 Reading 

Comprehension 

1. Place of Holiday 

a. Main idea of the 

passage  

b. Main point of the 

paragraph 

1) Creating 

question about 

main idea 

2)  Monitoring 

understanding  

3) Clarifying parts 

of the text which 

have confused 

them 

 

 

3 

 

 

4,5 

 

1,2 

 

 

6 

  2. Placein Bangkok 

a. Main idea of the 

passage  

b. Main point of the 

paragraph 

1) Monitoring 

understanding  

2) Creating question 

about main idea 

 

 

7 

 

 

8,9 

 

10 
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2. Instrument Calibration  

Instrument calibration used to know the validity and reliability 

instrument degree. Validity has three distinct aspects; content 

validity, creation validity and construct validity. The researcher 

will use content validity based on the syllabus and materials at the 

tenth graders of SMP N 1 Banjar Agung. 

 

F. Data Analysis Technique  

To investigate whether there is any positive and significant effect of 

theGenerating Interaction between Schemata and Text (GIST) strategyon 

reading comprehension, the researcher analyzes the data by using t-test. 

According DonalAry the formulation of t-test as follows:
34

 

 

 1

2

2








NN

N

D
D

D

 

Notes : 

   

   

                                                             
34

Donal Ary et.al, Introduction to Research., h. 177 

t= 

t = t value for correlation sample 

D = (difference), difference between pre-test score with post-test score. 

D
2
 = Square of D 

N = Total of participant 

 

 

 

 

 

X1= Independent Variable  
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CHAPTER IV 

RESULT OF THE RESEARCH AND DISCUSSION 

 

A. Research Result 

1. Description of The Research Location 

a. History of SMP Negeri 1 Banjar Agung 

SMP Negeri 1 Banjar Agung was established based on the 

decision of The Ministry of Educational and Cultural Affairs of 

Republic of Indonesia by number 0363/2007 on 20th June 2007. SMP 

Negeri 1 Banjar Agung located at Tulang Bawang Street in Lintas 

Timur, Lampung. 

In addition, SMP Negeri 1 Banjar Agung have guided by 2 

principles as follows: 

1) Khoirudin, S.Pd (in the period of 2006 – 2019) 

2) Yenny Sofyan, S.T.,M.Pd  (in the period of 2019 – Now) 

b. Visim and Mission of SMP Negeri 1 Banjar Agung 

1) Visim 

Being an independent and prestigous school based on educational 

manner and knowledgeable about technology advance.  

2) Mission 

a) Creating the developing of curriculum 

b) Increasing the effectivity of learning process 

c) Creating accomplishment with the standard minimimum >6,5 

for each lesson 
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d) Creating human resources of good teacher  

e) Completing the infrastructures 

Moreover, The orientation of SMP Negeri 1 Banjar Agung 

is the official management. The school consists of fourteen classes, 

teacher room, official employee room, library, computer 

laboratory, biological laboratory, mosque, canteen, toilet, and 

parking area.  

Also, the principle is a person who have the high status in 

coordinator all of duty in school activity. To do it, the principal of 

SMP Negeri 1 Banjar Agung is helped by school committee, 

official employee, the head vice of student, the head vice of 

general, and the head vice of curriculum. 

c. Structure of Organization 

The structure of organization of SMP Negeri 1 Banjar Agung is 

stated below: 

  



37 
 

 

 ORGANIZATION STRUCTURES OF SMP Negeri 1 Banjar Agung 
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d. Condition of The Teachers and Employers 

The condition of the teachers and employers in SMP Negeri 1 

Banjar Agung is stated below: 

Table 5: Condition of Teachers and Employers 

NO N A M A  NIP 
Mengajar  

Mata Pelajaran 
1 Yenny Sofyan. S.T, M.Pd 107509262009022001 IPS Terpadu 

2 Wiji Handayani, S.Pd 198102172008012003 IPS Terpadu 

3 A. Musolih 197305171999031003 IPS Terpadu 

4 Ovita Vera 
 

IPS Terpadu 

5 Rusman, S.Pd 1966041220080110014 Bhs Indonesia 

6 Fauzi Rahman, S.Pd 
 

Bhs Indonesia 

7 Nina Dia Nora, S.Pd.I 
 

Bhs Indonesia 

9 Muhkani 197610071999031004 Bhs Inggris 

10 Y. Dani Bayun Anggara, S.Pd 198107182006041005 Bhs Inggris 

11 Lili apriana 
 

Bhs Inggris 

12 Aris Mulyanto, S.Pd 197910102003121006 IPA Terpadu 

13 Syamsul Arifin,S.Pd 197902242003121002 IPA Terpadu 

14 Muhtar Chaniago, S.Pd 
 

IPA Terpadu 

15 Eka Ratnasari, S.Pd 
 

IPA Terpadu 

16 Eka Indrayani.S.H, S.Pd 1986062520090220001 Matematika 

17 Elly Riati, S.Pd 
 

Matematika 

19 Eva Melia, S.Pd 
 

Bhs Inggris 

20 Muhtar Chaniago, S.Pd 
 

Matematika 

21 Ngaliman, S.Pd.I 196906241993081000 Pend. Agama 

22 Agus Setiawan, S.Pd. 
 

Pend. Agama 

23 Martini, S.HI 
 

PKn 

24 Agus Setiawan, S.Pd. 
 

PKn 

25 Adi Susilo 
 

TIK 

27 Novita Sari, S.Pd 
 

Bhs Indonesia 

28 Dwi Sartika, S.PdI 
 

Bhs Lampung 

30 Andri Setiawan 
 

Penjasorkes 

31 Saiful Anam, 
 

Penjasorkes 

32 Eka Puji Astuti, S.Pd 
 

Seni Budaya 

33 Linda Pusparani, S.PdI 
 

IPS Terpadu 

34 Dwi Efianti, S.Pd 
 

IPS Terpadu 

 
Jumlah Jam 

Source: documentation of SMP Negeri 1 Banjar Agung gathered on 11th, July 2022. 

 

e. Condition of Students 

The condition of students in SMP Negeri 1 Banjar Agung is 

stated as follows: 
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Table 6: Recapitulation of Students in SMP Negeri 1 Banjar Agung 

NO Classes 
Sex 

Total 
Male Female 

1. Class VII 51 100 151 

2. Class VIII 52 92 144 

3. Class IX 53 74 127 

Total 156 266 422 

Source: documentation of SMP Negeri 1 Banjar Agung gathered on 11th, July 2022.. 

 

f. Condition of Facilities 

The condition of facilities in SMP Negeri 1 Banjar Agung is stated 

below: 

Table 7: Recapitulation Facilities in SMP Negeri 1 Banjar Agung 

NO FACILITIES QUANTITY 

1 Classroom (Class VII-IX) 14 

2 Headmaster Room 1 

3 Teacher Room 1 

4 TU Room 1 

5 Counseling Room 1 

6 Library 1 

7 OSIS Room 1 

8 Mosque 1 

9 Warehouse 1 

10 Parking Area 1 

11 Teacher Toilet  1 

12 Student Toilet 2 

13 Canteen 5 

14 The Locker Room 1 

15 Sciences Laboratory 1 

16 Economic enterprise 1 

Source: documentation of SMP Negeri 1 Banjar Agung gathered on 11th, July 2022. 
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g. Location Sketch of SMP Negeri 1 Banjar Agung 

Location sketch of SMP Negeri 1 Banjar Agung is stated below: 
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2. Description of The Research Data Experiment and Control Class 

a. Pre-test Result (Experiment Class) 

The researcher conducted pre-test on 11th, July 2022. It was 

done to find out the students’ basic knowledge towards reading 

comprehension in multiple chooise before giving treatment. The result 

of preliminary test could be seen as follows: 

Table 8: 

The students’ pre-test result GIST Strategy towards reading 

comprehension in SMP Negeri 1 Banjar Agung. 

 

No Codes of Respondents Pre-test Scores 

1 AS 50 

2 ASA 60 

3 AM 70 

4 AS 50 

5 AP 70 

6 BS 50 

7 BI 20 

8 CA 40 

9 DD 60 

10 DPP 60 

11 DKS 30 

12 DPS 50 

13 GE 20 

14 GA 80 

15 IAP 30 

16 IW 70 
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17 JS 50 

18 KA 60 

19 KN 50 

20 LP 50 

21 LSP 20 

22 MB 70 

23 MR 20 

24 MS 30 

25 NS 70 

26 PA 70 

27 RK 50 

28 RA 60 

29 WS 70 

30 YA 50 

 Total 1530 

 Average 51 

Source: documentation of pre-test result of GIST Strategy toward reading 

comprehension gathered on 11th, Mey 2022. 

 

From the data above, it could be found that the highest scores 

was 80 and the lowest scores was 20. In line with the data, the researcher 

measured the class interval by using the formula as follows: 

K = 1 + 3,3 log n 

K = 1 + 3,3 log 30 

K = 1 + 3,3 x 1,477 

K = 1 + 4,77 

K = 5, 77 = 6 
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R = the highest scores – the lowest scores 

R = 80 - 20 

R = 60 

I =  

I = 
  

 
 

I = 10 

Where: 

K =  number of interval class 

R = distance of maximum and minimum scores 

I = length of interval class (total of interval class) 

N = total participants/students 

The total of interval class (I) in this research was 10. Then, it 

was used to measure the data by presenting it on the table of frequencies 

distribution below: 

Table 9: 

Table of frequency distribution of students’ pre-test result GIST Strategy towards 

reading comprehension in SMP Negeri 1 Banjar Agung. 

 

No Interval Classes Frequencies Percentages 

1 71 – 80 1 3,33% 

2 61 – 70 7 23,33% 

3 51 – 60 5 16,67% 

4 41 – 50 9 30% 

5 31 – 40 1 3,33% 

6 20 – 30 7 23,33% 

 Total 30 100% 
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Graph 1: 

The result of students’ pre-test GIST Strategy towards reading 

comprehension in SMP Negeri 1 Banjar Agung. 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

Further, based on the table of frequency distribution above, it 

could be inferred that from 30 students as the sample of the research, 

just for about 1 students who had got the score similar to or higher than 

PBL, which is 80. The data revealed that 7 students got the score 

between 20 – 30 or as many as 23.33%. Next, there were 1 students got 

the score between 31 – 40 or as many as 3,33%. There were 9 students 

who got the score between 41 – 50 or in the other words, as many as 

30%. Besides, there were 5 students who got the score between 51 - 60 

and 7 students got the score between 61 - 70 in percentage of 16,67% 

and 23,33% of each. The last, there were 1 students who got the score 

between 71 – 80 or as many as 3,33%. 

In summary, from the result of pre-test, the researcher found 

that the students’ problem was in using in effective strategy in teaching 
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learning process. As a result, most of the students got the scores lower 

than GIST Strategy. 

b. Post-test Result (Experiment Class) 

After considering the pre-test result of descriptive text in 

multiple chooise reading comprehension, the researcher conducted the 

treatment of concept mapping to help the students getting better 

understanding of descriptive text. Beware of that, the researcher 

identified the students’ difficulty in multiple chooise reading 

comprehension and offered concept GIST strategy to know if there was 

positive and significant influence of it. 

Furthermore, after the students in this class had been given the 

treatment of concept GIST strategy and they had understood already, the 

researcher gave the post-test to measure their descriptive text in multiple 

chooise reading comprehension. The result of post-test could be seen 

below: 

Table 10: 

The students’ post-test result GIST Strategy towards reading 

comprehension in SMP Negeri 1 Banjar Agung. 

No Codes of Respondents Post-test Scores 

1 AS 70 

2 ASA 70 

3 AM 50 

4 AS 100 

5 AP 60 

6 BS 50 

7 BI 60 
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8 CA 70 

9 DD 70 

10 DPP 70 

11 DKS 60 

12 DPS 50 

13 GE 70 

14 GA 50 

15 IAP 80 

16 IW 60 

17 JS 40 

18 KA 80 

19 KN 60 

20 LP 90 

21 LSP 50 

22 MB 40 

23 MR 70 

24 MS 80 

25 NS 80 

26 PA 90 

27 RK 70 

28 RA 70 

29 WS 50 

30 YA 70 

 Total 1980 

 Average 66 

Source: documentation of post-test result multiple chooise of reading 

comprehension gathered on 11th, July 2022. 
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From the data above, it could be found that the highest scores 

was 100 and the lowest scores was 40. In line with the data, the 

researcher measured the class interval by using the formula as follows: 

K = 1 + 3,3 log n 

K = 1 + 3,3 log 30 

K = 1 +3,3 x 1,47 

K = 1 +4,87 

K = 5, 87 = 6 

R = the highest scores – the lowest scores 

R = 100 – 40 

R = 60 

I =  

I = 
  

 
 

I = 10 

Where: 

K =  number of interval class 

R = distance of maximum and minimum scores 

I = length of interval class (total of interval class) 

N = total participants/students 

The total of interval class (I) in this research was 6. Then, it 

was used to measure the data by presenting it on the table of frequencies 

distribution below: 
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Table 11: 

Table of frequency distribution of students’ post-test result GIST Strategy 

towards reading comprehension in SMP Negeri 1 Banjar Agung. 

 

No Interval Classes Frequencies Percentages 

1 91– 100 1 3.33% 

2 81– 90 2 6,67% 

3 71 – 80 4 13,33% 

4 61 – 70 10 33,33% 

5 51 – 60 5 16,67% 

6 40 – 50   8 26,67% 

 Total 30 100% 

 

Graph 2:  

The result of students’ post-test GIST Strategy towards reading 

comprehension in SMP Negeri 1 Banjar Agung  
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Further, based on the table of frequency distribution above, it 

could be inferred that from 30 students as the sample of this research, 

there were 1 students got the score similar to or higher than GIST 

Strategy, which is 100. To be known, there were 8 students who got the 

0

2

4

6

8

10

12

40-50 51-60 61-70 71-80 81-90 91-100



55 
 

 

score between 40-50 or as many as 26.67%, and there were 5 students 

who got the score between 51-60 or as many as 16,67% and there were 

10 students who got the score between 61-70 or as many as 33.33%. In 

addition, there were 4 students who got the score between 71 – 80 or as 

many as 13,33% and there were 2 students who got the score between 

81-90 or as many as 6.67%. The last, there were 1 students who got the 

score between 91-100 or as many as 3,33%. 

To sum up, the post-test result was categorized into sufficient 

category even though several students was still lack on GIST strategy 

toward students reading comprehension, but on the whole, there was 

certain influence to help the students get better understanding. 

c. The Result of Pre-Test Score (Control Class) 

The pre-test was administered in the first meeting, and the 

researcher administered a pre-test to determine the previous students’ 

vocabulary mastery. The test was followed by 30 students. The highest 

score was 75 and the lowest score was 25 with the total score 1275. The 

total of interval class of this result pre-test was 8. It can be seen on the 

table bellow:  

Table. 13 

The Result of Pre-Test Score (Control Class) 

No. Interval Class Fi Percentage 

1. 73-80 1 3,33% 

2. 65-72 2 6,66% 

3. 57-64 8 26,66% 
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4. 49-56 5 16,66% 

5. 41-48 4 16,67% 

6. 33-40 3 1% 

7. 25-32 7 23,33% 

 

Based on the table above, can be seen that most of students got 

score <75. So, it means that the most students of the first semester of 

English Education Department at SMP Negeri 1 Banjar Agung got low 

score in pre-test. If the data was put into graphic, it can be seen as 

follow:  

Figure 3 

The Resultof Pre-Test Score 

 

Furthermore, based on the and graphic above, it can be 

concluded that 30 students as the researcher sample can be devided. 

First, the number of the students that got score 25-32 was 7 student or  
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3,33%. Then, the number of the students that got score 33-40 was 3 

student or 1%. And then, the number of the students that got score 41-48 

was 4 students or 16,67%. Next, the number of the students that got 

score 49-56 was 5 students or 16,66%. The number of the students that 

got score 57-64 was 8 students or  26,66%. Then, the number of the 

students that got score 65-72 was 2 students or 6,66%. And then the 

number of the students that got score 73-80 was 1 students or 3,33%.  

d. The Result of Post-Test (Control Class) 

The test was followed by 30 students. The highest score was 

60 and the lowest score was 20 with the total score 1085.The total of 

interval class of this result of post-test was 7. It can be seen on the table 

below:  

Table. 13 

The Result of Post-Test Score (Control Class) 

No. Interval Class Fi Percentage 

1. 55-61 3 1% 

2. 48-54 10 33,33% 

3. 41-47 4 13,33% 

4. 34-40 5 16,66% 

5. 27-33 2 6,66% 

6. 20-26 6 20% 

 

If the data was put into graphic, it can be seen as follow:  
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Figure. 4 

The Result ofPost-Test Score 

 

 
 

Furthermore, based on the table and graphic above, it can be 

concluded that 30 students as the researcher sample can be devided. 

First, the number of the students that got score 20-26 was 6 students or 

20%. Then, the number of the students that got score 27-33 was 2 

student or 6,66%. And then, the number of the students that got score 

34-40 was 5 student or 16,66%. Next, the number of the students that 

got score 41-47 was 4 students or 13,33%. The number of the students 

that got score 48-54 was 10 students or 33,33%. Then, the number of the 

students that got score 55-61 was 3 students or 1%.  

 

B. Hypothesis Testing 

After gathering the data, the researcher analyzed the data by using chi-

square and t-test in order to prove whether there was a positive and significant 

the effect of using GIST strategy toward students reading comprehension in 

SMP Negeri 1 Banjar Agung, as follows: 
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1. Getting the data into the formula of chi-square ( ) 

After holding the essay test, the researcher analyzed the data by 

using chi-square in order to prove whether there was any significant and 

positive effect of GIST strategy toward students’ reading comprehension in 

SMP Negeri 1 Banjar Agung as stated below: 

 

    ∑[
(     ) 

  
] 

 

Table 12: 

The Contingency Table of The Expected Frequencies of The Result of 

Students’ 

Pre-test and Post-test 

Variables 
Categories 

Total 
Excellent Good Fair Poor Failed 

Pre-test 1 

0 

2 

6 

3 

12 

4 

10 

5 

2 

   = 30 

Post-test 6 

3 

7 

15 

8 

10 

9 

2 

10 

0 

   = 30 

Total   = 3   = 21   = 22   = 12    = 2  n = 60 

 

Hypothesis testing by using chi-square was analyzed as follows: 

Table 13: 

Testing of The Data 

Sel:       
      
 

       ( 
 
  

 
)
 

 
(     )

 

  
 

1 0       

  
     

-1.5 2.25 1.5 

2 6        

  
      

-4.5 20.25 1.928 

3 12        

  
    

1 1 0.195 

4 10        

  
   

4 16 0.090 

5 2       

  
   

1 1 1 
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6 3       

  
     

1.5 2.25 1.5 

7 15        

  
    

5 25 2.5 

8 10        

  
      

-1.5 2.25 0.195 

9 2        

  
   

-4 16 2.667 

10 0       

  
   

-1 1 1 

Total n = 

60 
                  

 

Accordingly, the value of chi-square was 15,72. Then, to know 

the critical value of chi square, the researcher counted df at first that stands 

for degrees of freedom. The formulation of df was: 

 

 

Where: 

df = number of degrees of freedom 

c = number of columns 

r = number of rows 

df = (5-1)(2-1)=4 

Table 14: 

Critical Value of Chi-Square 

Degrees of Freedom 
Level of Significant 

5% 1% 

df4 9.488 13.227 

 

a. The critical value of  table for 5% level was 9.488. 

b. The critical value of  table for 1% level was 13.227. 

From all data analysis above, it could be known that: 

1) observed = 15.72 

df = (c – 1) ( r – 1 ) 
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2) table or expectacy = 5% (9.488) and 1% (13.227) 

The degrees of freedom is 4. Therefore, the values of table on 

degrees of freedom in the level of 5% are 9.488 and in the level of 1% are 

13.227. From the data above, it revealed the comparison between Fo and Ft 

was: 9.488<15.72>13.227 in the level of significant of 5% and 1%. It 

meant that the alternative hyphothesis (Ha) which explained ―there is a 

positive and significant influence of using problem based learning strategy 

on the students’ reading comprehension in descriptive text‖ was accepted 

and Ho was rejected. 

2. Getting the data into the formula of t-test 

To find whether there was positive and significant effect of GIST 

strategy on the students’ reading comprehension in SMP Negeri 1 Banjar 

Agung. The researcher used the t-test formula. The researcher prepared the 

table and put the data into the formula of t-test below to get t_observed. 

Table 15: 

The scores of pre-test and post-test result of reading 

comprehension in descriptive SMP Negeri 1 Banjar Agung. 

 

No 
Codes 

of Resp 
Pre-test  Post-test  D  

 

1 AS 
50 70 20 400 

2 ASA 
60 70 10 100 

3 AM 
70 50 -20 400 

4 AS 
50 100 50 2500 

5 AP 
70 60 -10 100 

6 BS 
50 50 0 0 

7 BI 
20 60 40 1600 
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8 CA 
40 70 30 900 

9 DD 
60 70 10 100 

10 DPP 
60 70 10 100 

11 DKS 
30 60 30 900 

12 DPS 
50 50 0 0 

13 GE 
20 70 50 2500 

14 GA 
80 50 -30 900 

15 IAP 
30 80 50 2500 

16 IW 
70 60 -10 100 

17 JS 
50 40 -10 100 

18 KA 
60 80 20 400 

19 KN 
50 60 10 100 

20 LP 
50 90 40 1600 

21 LSP 
20 50 30 900 

22 MB 
70 40 -30 900 

23 MR 
20 70 50 2500 

24 MS 
30 80 50 2500 

25 NS 
70 80 10 100 

26 PA 
70 90 30 900 

27 RK 50 70 20 400 

28 RA 60 70 10 100 

29 WS 70 50 -20 400 

30 YA 50 70 20 400 

  ∑        ∑        ∑      ∑         

 

Average of D = 813,33 
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Therefore, the data was put into the formula of t-test then 

calculated it. It could be calculated by using the formula below: 

   
 

√
∑  -

( ) 

 
  ( - )

 

   
      

√     -
(   ) 

  
   (  - )

 

   
      

√
     -       

   (  - )

 

   
      

√
        

   

 

   
      

√     
 

   
      

    
 

      ,43 

To be known, t_observed was 184,43 as the result of counting by 

using t-test formula above. Meanwhile, the critical value of t-test (t_table), 

the researcher firstly counted df, df is degree of freedom. The formulation 

of df = N – 1. N is the number of research population: 

df = N – 1 

    = 30 – 1 
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    = 29 

After considering the t_table by using df which was 29. The critical 

value of t_table was as follows: 

Table 16: 

Critical Value of t_table 

 

Degrees of Freedom 
Level of Significant 

5% 1% 

df 29 2.045 2.756 

 

To df 29 with the level of significant in 5% was 2.045 and in 1% 

was 2.756 by t_observed was 4.951. Then, the data confirmed that t_table 2.045 

< t_observed 4.951 > t_table 2.756. 

 

C. Interpretation 

1. Interpretation of observed 

a. If observed> table, Ha is accepted and Ho is rejected. 

b. If observed< table, Ha is rejected and Ho is accepted. 

The critical value of observed was 15.047 which meant that Ha was 

accepted and Ho was rejected. To conclude, the effect of GIST strategy 

toward students’ reading comprehension of SMP Negeri 1 Banjar Agung. 

2. Interpretation of t_observed 

a. If t_observed> t_table, Ha is accepted and Ho is rejected. 

b. If t_observed ¸t_table, Ha is rejected and Ho is accepted. 

Finally, the data confirmed that t_observed = 4.951 was higher than t_table 

2.045 in the level of 5% and 2.756 in the level of 1%. It meant that Ha was 

accepted and Ho was rejected. Therefore, it could be concluded that ―there 
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was a positive and significant the effect of using GIST strategy toward 

students’ reading comprehension in SMP Negeri 1 Banjar Agung‖. 

 

D. Discussion 

In this research, there were two variables consisting of independent 

variable and dependent variable. Independent variable (X) was GIST strategy 

and dependent variable (Y) was GIST strategy toward students’ reading 

comprehension. Based on the data analysis, the researcher concluded that GIST 

strategy was an alternative strategy that had effect toward students’ reading 

comprehension. On account for this, it could be seen by the result of pre-test 

and post-test. Students of the seventh graders of SMP Negeri 1 Banjar Agung, 

particularly VII.1 had done pre-test and post-test whereby before holding the 

post-test, the researcher gave them certain treatment that consisted of GIST 

strategy. 

Similarly, the score they had got before and after treatment was so 

different that in the pre-test, the average score of class was 51. Meanwhile, the 

average score of class in the post-test was 66. In conclusion, the result of this 

research was t_observed>t_table (2.045 < 4.951 > 174,6) which revealed that Ha 

was accepted and Ho was rejected. In other words, there was a positive and 

significant effect of using GIST strategy toward students’ reading 

comprehension in SMP Negeri 1 Banjar Agung. 

To be exact, through GIST as an alternative strategy, the students 

learnt such make a descriptive text in learning English. More precisely, there is 

a positive and significant effect of using GIST strategy toward students’ 
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reading comprehension after treatment. The fact showed that there was a 

change at the amount of the students who got lower scores.. At the end, they 

were able to implement their result of research especially reading 

comprehension. 

Lastly, GIST strategy could be a solution for teaching learning process 

especially in reading because it made the students more active while learning. 

Too, they were given much more opportunities to explore all their ideas. By 

using this strategy, teaching and learning process was more interesting, 

enjoyable and fun because it included visual capability and creativity among 

students so that they might take part better during learning process. 

 

E. Limitation 

This research was conducted only at the seventh graders of SMP 

Negeri 1 Banjar Agung with the purpose to see whether there was any positive 

and significant the effect of using GIST strategy on the students’ reading 

comprehension. In other words, the result of this research could not be 

generalized. Consequently, the result might be different if it was conducted in 

any other circumstances. 
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

 

A. CONCLUSION 

GIST strategy is one of the strategy in learning reading. To 

understand the text easier and faster, the reader need problem based learning 

strategy. Based on the analysis and  result of the research, the researcher can 

conclude that the problem based learning strategy has a positive effect toward 

the students reading comprehension. It can be used as the strategy in learning 

reading comprehension and it can improve in reading comprehension. It can 

be seen from the result of critical value ―t observed‖ is 184,43 and ―ttable‖ is 

2.045. The data confirmed that  ―t observed‖ is higher than ―ttable‖. Therefore, it 

can be concluded that Ha is accepted and Ho is rejected. So, there is the effect 

of using GIST strategy toward the students’ reading comprehension in SMP 

Negeri Banjar Agung in the Academic Year of 2022/2023. 

 

B. SUGGESTIONS 

Based on the research, the researcher will give the suggestion to the 

side that related as the considered as follows: 

1. For the Teachers 

a. The teacher are suggested to give the guidance to the students in 

reading the text. 
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b. The teacher are suggested to teach reading comprehension, using GIST 

strategy. So, the students can understand Reading comprehension 

easier and faster  

2. For the Students 

a. The students are suggested to study hard in analyzing the reading text. 

b. The students are suggested to be accustomed to read the text. 

c. The students are suggested to try to read the text using GIST strategy 

3. For the Headmaster 

a. The headmaste is suggested to complete the facilities to support 

learning process. 

b. The headmaster is suggested to observe the teacher in learning process. 
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