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DESIGNING ENGLISH SPEAKING MATERIAL THROUGH 
CONTEXTUAL TEACHING AND LEARNING (CTL) APPROACH 

FOR MTS 31 TRIMURJO CENTRAL LAMPUNG  

ABSTRACT 

By: 
IRSYAD FAUZI 

This research aims to design English speaking materials through the 
Contextual Teaching and Learning (CTL) approach for MTs 31 Trimurjo Central 
Lampung. The research adopts a Research and Development (R&D), involving four 
main steps: planning, material development, validation, and revision.  

Validation was conducted with the participation of three validators. The 
validation results indicated that several aspects of the developed materials were 
deemed appropriate, with Aiken's V scores exceeding 0.5. These aspects 
encompassed language and vocabulary, material suitability, depth of content, 
accuracy, currency, alignment with student developmental levels, communicative 
nature, precision, coherence of ideas, presentation techniques, instructional 
delivery, content organization, and illustrative content. Nevertheless, the validator 
assessments also highlighted the need for revisions in certain aspects, including title 
suitability and size conformity.  

Following the recommendations provided by the validators, the 
instructional materials were revised accordingly. In conclusion, it can be inferred 
that the developed English teaching materials can be effectively utilized at MTs 31 
Trimurjo Central Lampung after implementing the revisions suggested by the 
validators. This research contributes to enhancing the quality of English language 
instruction in Islamic junior high schools by providing relevant materials tailored 
to the needs of students at MTs 31 Trimurjo Central Lampung. 

Keywords: Speaking materials; Contextual Teaching and Learning (CTL); 

Materials Development; Islamic Junior High School 
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PENGEMBANGAN BAHAN BERBAHASA INGGRIS MELALUI 
PENDEKATAN CONTEXTUAL TEACHING AND LEARNING (CTL) 

UNTUK MTs 31 TRIMURJO LAMPUNG TENGAH 

ABSTRAK 

OLEH: 
IRSYAD FAUZI 

Penelitian ini bertujuan untuk merancang bahan berbicara bahasa Inggris 
melalui pendekatan contextual teaching and learning (CTL) untuk MTs 31 
Trimurjo Lampung Tengah. Penelitian ini mengadopsi metode Research and 

Development (R&D) yang melibatkan empat tahap utama: perencanaan, 
pengembangan materi, validasi, dan revisi.  

Validasi dilakukan dengan melibatkan tiga validator. Hasil validasi 
menunjukkan bahwa beberapa aspek dari materi yang dikembangkan dianggap 
sesuai, dengan nilai Aiken's V yang melebihi 0,5. Aspek-aspek ini meliputi bahasa 
dan kosakata, kesesuaian materi, kedalaman konten, akurasi, kekinian, kesesuaian 
dengan tingkat perkembangan siswa, sifat komunikatif, kecermatan, koherensi ide, 
teknik presentasi, penyampaian instruksional, organisasi konten, dan konten 
ilustratif. Namun, penilaian validator juga menyoroti perlunya revisi pada beberapa 
aspek, termasuk kesesuaian judul dan kesesuaian ukuran.  

Mengikuti rekomendasi yang diberikan oleh validator, materi direvisi sesuai 
instruksi. Sebagai kesimpulan, dapat disimpulkan bahwa bahan pengajaran bahasa 
Inggris yang dikembangkan dapat digunakan secara efektif di MTs 31 Trimurjo 
Lampung Tengah setelah menerapkan revisi yang disarankan oleh validator. 
Penelitian ini berkontribusi dalam meningkatkan kualitas pengajaran bahasa Inggris 
di sekolah menengah pertama Islam dengan menyediakan materi yang relevan 
sesuai dengan kebutuhan siswa di MTs 31 Trimurjo Lampung Tengah. 

Kata kunci: Bahan berbicara; contextual teaching and learning (CTL); 

Pengembangan Materi; Sekolah Menengah Pertama Islam. 
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MOTTO 

َ عِبَادِى سَألََكََ وَإِذَا َ عَنِّ بَِ وَلْيُ ؤْمِنُواَ  لَِ فَ لْيَسْتَجِيبُواَ  َۖدَعَانَِ إِذَا ٱلدَّاعَِ دَعْوَةََ أُجِيبَُ َۖقَريِبَ  فإَِنِّ  
يَ رْشُدُونََ لعََلَّهُمَْ   

When My servants ask you ˹O Prophet˺ about Me: I am truly near. I respond to 
one’s prayer when they call upon Me. So let them respond ˹with obedience˺ to Me 

and believe in Me, perhaps they will be guided ˹to the Right Way˺. 

(2:186 Quran) 

Life is devotion. 

Be different, be positive, be better, and be yourself! 
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CHAPTER I 

INTRODUCTION 

 

A. Background of Study 

International cooperation is of utmost importance in the era of globalization. 

Almost no transnational state does not require international cooperation to meet its 

needs. International interactions necessitate the role of language in intercultural 

communication. Currently, English is the primary language used in the globalizing 

world throughout the globe. In addition, English is the language of instruction in 

the international field of science, including medicine, law, economics, and 

education, among others. The English language ranks first in Lingua franca, a 

compilation of the world's most frequently spoken languages. With the introduction 

of English as the lingua franca in the first place, the use of English as an 

international language bolstered its use. Some of the aforementioned justifications 

for mastering English are undeniably compelling. 

Indonesia is a country that belongs to the expanding-circle nations. In other 

words, English is taught in Indonesia as a foreign language and not as a second 

language. The second language is a language that is frequently used in daily life 

after the mother tongue, whereas the foreign language is a language that is learned 

but not recommended for daily use. English Language Teaching (ELT) plays a 

crucial role in the process of English language acquisition. Several factors become 

the primary focus of English language teaching (ELT): students' needs, students' 

age, learning materials, students' background, teaching method, and teaching 
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technique. Some of the factors listed above cannot be separated in their 

implementation in order to ensure the success of the ELT process. 

The research location chosen by the researchers was in Trimurjo District, 

Central Lampung Regency and this research took place at one of the MTs 31 

Trimurjo schools in the region. The reason the researcher chose the location or area 

was because the researcher found problems in the institution and knew enough 

about the condition of the development of education in the area that was the research 

objective. Based on the result of the pre-survey that had been conducted on August 

1, 2022 at MTs 31 Trimurjo Central Lampung the researcher got the result of the 

students’ midterm test as follows: 

Table 1.1 The Pre-Survey Data  

at MTs 31 Trimurjo Central Lampung 

No Student Name Final Score Criteria 
1 ANH 40 Incompleted 
2 AWP 40 Incompleted 
3 AAS 55 Incompleted 
4 AK 55 Incompleted 
5 DG 35 Incompleted 
6 DSW 35 Incompleted 
7 FZ 45 Incompleted 
8 JF 30 Incompleted 
9 NCA 45 Incompleted 
10 RN 45 Incompleted 

Total Score 425 
Highest Score 55 
Lowest Score 30 

Average 42,5 
Passed 0 

Incomplete 10 
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Table 1.2 The students’ English Percentage 

No. Score Frequency Category Percentage 

1 <75 10 Incompleted  100% 

2 ≥75 0 Completed 0% 

Total 10  100% 

 

Based on the results of interviews with the English Teacher at MTs 31 

Trimurjo, believes that teaching materials used for Islamic schools are less in line 

with the religious context and also the culture of Islamic boarding schools.  So, 

teachers often improvise materials by adjusting the context of thought they 

understand. FZ as one of seven graders students told not only found difficulty in 

interpreting English but also the context of the material which he thought was 

foreign and was not related to the context of the school. For this reason, the 

development of learning materials to suit the needs and backgrounds of students is 

a crucial factor that will affect the ELT process. 

Table 1.3 Student Needs Analysis in English Speaking 

No Question 
Substance 

Questions Sub- Item F % 

1. Students’ 
goal 

The use of study English in 
the future is? 
 
 
 
 
 

a. communicating in daily 
activities 

b. communicating  with 
colleagues 

c. communicating  with 
foreign people 

19 
 

1 
 

3 
 

83% 
 

4% 
 

13% 

2. Students’ 
necessities 

How do you want English 
speaking skill to be taught? 

a. teachers‘ explanation using 
texts from the text book 

b. teachers  explanation using 
texts and kinds of media 
(picture, video, audio) 

c. direct practice with the 
teacher 

d. direct  practice  with friends 

14 
 

6 
 
 

0 
 

3 

61% 
 

26% 
 
 
- 
 

13% 
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The table above shows that an analysis of the needs of students in English 

subjects from 23 students found that 83% of students had a goal of being able to 

communicate in everyday life. And the interesting fact is that 69% stated that the 

suitable material is Islamic conversation. On the other hand, students experienced 

difficulty in mastering vocabulary as much as 74%. Therefore, 22% of students said 

they could not speak English and 56% could speak a little. From there, the 

researcher assumed that students' interest in learning English was relatively low. 

This is due to the lack of more effective English learning media as expected by 

students. Therefore the researcher made a new breakthrough, namely making 

speaking material based on contextual teaching and learning (CTL). 

The above table is obtained from the questionnaire results data with 

students. From the data above, it shows that the need for updating teaching materials 

or adjusting material for English with the learning environment and Islamic context. 

Some of the points contained in the table above is not only confirm aspects that 

What conversation material 
is suitable for learning? 

a. Islamic conversation 
b. conversation of everyday 

life 
c. conversation at work 
d. conversation with tourists 

16 
5 
 

0 
2 

69% 
22% 

 
- 

9% 

3. Students’ 
Lack 

Can you speak English? a. yes, i can 
b. no, i can‘t 
c. a little bit 

5 
5 
13 

22% 
22% 
56% 

The difficulties that you 
usually face in speaking 
English are? 

a. vocabulary 
b. grammar 
c. pronunciation 

17 
6 
0 

74% 
26% 

- 
4. Students’ 

Learning 
Input 

Types of task / activities 
related to the speaking skills 
that you want is? 

a. storytelling 
b. dialogues 
c. games 
d. discussion 

3 
9 
11 
0 

13% 
39% 
48% 

- 
In your opinion, the existence 
of picture in the materials is? 

a. very helpful 
b. no effect 
c. not helpful 

23 
0 
0 

100% 
- 
- 
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need to be updated, but also the reference material for the authors to develop 

teaching materials. 

Mubar reports that "The development and creating learning materials in 

speaking must be in accordance with the students' need and government regulations. 

the student need should be the main concern in creating materials".1 Bielosova 

states that an institution has its own needs and goal to choose the learning method 

that suits to the institutions.2 Considering the demands of the students in terms of 

learning needs and target needs, Haerazi et al. advise English teachers to present 

and develop their own language learning resources. It suggested expanding the 

scope of their language study, in particular for the English language department in 

specialty universities.3  

Yana implies that the tutors should be available to produce the materials in 

connection to students’ background which can invent them act in the learning 

processes.4 To improve the efficacy of learning activities, teachers must develop 

innovations by gathering and producing teaching resources, claim Sari, Saputra, 

and Maarice. The most cutting-edge teaching strategies must be used by educators 

to ensure that learning is not repetitive and dull. The learning model needs to be 

 
1 Miftahul Khair Nur Ali Mubar, “Developing English Learning Materials For Young 

Learners Based On Needs Analysis At MTSN Model Makassar,” ETERNAL (English, Teaching, 

Learning, and Research Journal) I, no. 02 (2015): 257–269. 
2 Rimma Bielousova, “Developing Materials for English for Specific Purposes Online 

Course within the Blended Learning Concept,” TEM Journal 6, no. 3 (2017): 637–642. 
3 Haerazi Haerazi et al., “Incorporating Intercultural Competences in Developing English 

Materials for Writing Classes,” Journal of Language Teaching and Research 9, no. 3 (2018): 540. 
4 Dewi Yana, “Developing English Speaking Learning Materials for Saturday English 

School Program,” ANGLO-SAXON 6, no. 2 (2016): 21. 
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tied to the culture and habits of the students for learning activities to be more 

engaging.5 

There are many kinds of learning materials development studies have been 

designed in certain majors. However, Indonesia as a Muslim majority country is 

still lack of English learning materials for Islamic education-based. For this reason, 

the researcher developed learning materials for religious-based educational 

institutions in the Islamic context so that more users can use them. 

B. Problem Identification 

Based on the above phenomenon, some related problems are identified as 

follows: 

1. The learning materials is not in accordance with the needs of Islamic Junior 

High School students and background of the students themselves; 

2. The students find difficulties to master the context of the lesson given; and 

3. The English learning materials which is specifically designed for students of 

Islamic Junior High School are rarely found. 

C. Problem Limitation 

Based on the consideration that has been identified, the researcher limits  the 

problem by focusing on the developing appropriate English learning materials that 

conform to the students’ specific needs of Islamic Junior High School. 

D. Problem Formulation 

The problem formulation of this research covers encompasses: 

 
5 Marice Fatma Sari, Abdurrahman Adisaputera, “Development Of Speed Reading 

Teaching Materials Based On Anticipation Guide Strategy In Observation Result Report Text In 
Students Class X Mas Sinar Islami Bingai,” International Journal of Education, Learning and 

Development 6, no. 8 (2018): 52–61. 
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1. How to design English learning materials through contextual teaching and 

learning needed by MTs 31 Trimurjo students? 

2. What is the content validity of the designing of speaking materials through 

contextual teaching and learning for MTs 31 Trimurjo students? 

E. Purpose of Research 

The purposes of this study are: 

1. To delineate the learning needs of MTs 31 Trimurjo students. 

2. To find out the content validity of the designing of speaking materials through 

contextual teaching and learning for MTs 31 Trimurjo students. 

F. Benefits of Product 

The benefits of the product are: 

1. As the amenities to ease the understanding of English subject for Islamic Junior 

High School students; 

2. As the English learning materials to enrich the availability of relevant and 

supporting English learning materials for students at Islamic Junior High 

School; 

3. As the mean to integrate students’ religious understanding with the English 

lesson within Islamic Junior High School; and 

4. As the teacher guidance books to minimize the saturation of the learning 

process in the classroom which results in less of student learning motivation to 

understand the material given by the teachers. 
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G.  Product Specification 

The Product Specification are: 

1. The product of this research includes 3 chapters covering Basic Terms and 

Expressions, Daily Conversations, and Islamic Expressions. 

2. Each unit will be equipped with relevant pictures to enhance the illustration 

of the developed product.  
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CHAPTER II 

THEORETICAL REVIEW 

 

A. Theoretical Review 

To reinforce the arguments conveyed in relation to this study some 

theoretical principles are reviewed as the foundation. 

1. Teaching English as a Foreign Language 

Digitalization and globalization have both significantly accelerated 

technical progress and profoundly changed the workplace. In response, 

technological advancement has changed how people utilize foreign languages 

since there are more and more tools available to enhance ordinary language 

communication, such as electronic translators.1 English is the most commonly 

used language among people in the world. Throughout the world, when people 

from different nationalities want to communicate, they commonly use the 

English language. There are many reasons to learn English, whether it is for 

personal, study, or work-related reasons. In line with what Maxom points out 

that today English has been considered a language that gives people access to 

the world. Some want to study at prestigious English-speaking universities, 

some want a better career with international connections, and others just want 

a better chance in life.2 

 

 
1 Carol Surkamp and Britta Viebrock, Teaching English as a Foreign Language An 

Introduction (Deutschen: Springer, Inc., 2018). 58. 
2 Michelle Maxom, Teaching English as a Foreign Language For Dummies, (West Sussex: 

A John Wiley and Sons, Ltd, Publication, 2009). 9. 

9 
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Foreign language is the language where the second language is not used by 

the individuals in societies.3 From junior high school to the university, English 

is taught in Indonesia as a foreign language. Select schools have even started 

using it as a medium of education in some locations, especially in large cities. 

At the collegiate level, TEFL varies; some departments that do not teach 

English continue to do so for a variety of reasons. English is used as the primary 

language of instruction at certain institutions, but not at others. In society, it is 

only employed in a small number of areas where there are significant numbers 

of foreign employees and visitors.4 

According to Brown, foreign language contexts are the students which do 

not have the capability to communicate outside their classroom. They are often 

found through language clubs, certain media, books, or a certain tourist, but the 

above efforts must be made to create such occasions.5 Lin urges that Teaching 

English as a Foreign Language (TEFL) is often used to highlight the 

methodologies of learning and jobs of teaching English. Especially, we can 

examine that it is practiced by teacher-training institutions and instructor-

education programs for English teachers, or language-learning companies for 

learners of expanding circle countries.6 

 
3 dr. M.F. Patel; Praveen M. Jain, English Language Teaching (Jaipur: Sunrise Publishers, 

2018). 35. 
4 Florentina Suharjati, “History of Teaching English As a Foreign Language in Indonesia,” 

Deiksis 2, no. 3 (2010): 161. 
5 H.Douglas Brown, Teaching by Principles: An Interactive Approach to Language 

Pedagogy, 4th edition. (San Francisco: Pearson Education ESL, 2015). 116. 
6 Grace Hui-chin Lin; Paul Shih-chieh Chien, An Introduction to English Teaching a 

Textbook for English Educators (Saarbrücken: VDM Verlag Dr. Müller, 2010). 2. 
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TEFL is centered on the purposes or studies of English by teachers and 

English learners with a different mother tongue. The accurate description of 

TEFL is that they use English as a means of interaction in the world of several 

countries, alternatively of using it as an official language, or principally as an 

educational language.7 According to Brown, the four language abilities of 

speaking, listening, reading, and writing are of the utmost importance in the 

field of English language instruction. EFL curricula and textbooks around the 

world are inclined to focus on one or two of the four skills, seldom to the 

exclusion of others. the human species has shaped two kinds of productive 

performance, verbal and written, and two forms of responsive performance, 

aural ( or auditory) and reading.8 

2. Teaching English at Islamic Junior High School 

In an educational setting today, English is the first foreign language to be 

taught. It is taught from elementary school to university. In secondary 

education, English is a compulsory subject and it becomes one of the subjects 

in the National Examination. Students need to understand spoken and written 

English to communicate their ideas effectively. Secondary school offers the 

best environment for preparing children, primarily teenagers, for healthy and 

productive adult lives, including involvement in social, political, and economic 

realms. In order for a country to participate in the global economy, a sizeable 

portion of its inhabitants must complete secondary school in order to develop 

 
7 Ibid. 
8 H.Douglas Brown, Teaching by Principles: An Interactive Approach to Language 

Pedagogy. 232. 
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the specialized skills and aptitudes required for an increasingly technologically 

advanced marketplace.9 

According to Stern, language teaching refers to the actions which are 

designed to produce language learning. A great language teaching theory 

would suffice the circumstances and needs of learners in the best potential 

ways.10 Fleming maintains that the primary purpose of English teaching is at 

one level very straightforward and uncontroversial. The purpose of English as 

a subject is to develop pupils’ capabilities are simple to use language 

efficiently. Nevertheless, below the outside of that clearly incontestable and 

simple statement occupy all sorts of contrasting opinions, ideologies, 

methodologies, and theories.11 Gage writes that teaching effectiveness means 

that the teacher’s activities, such as her ways of interpreting and examining, 

value her results on students. The Phrase “teacher effectiveness” intends that it 

is her characteristics and personality qualities, such as her intelligence, 

education, and passionate stability, that account for the teacher’s effects on 

student performance.12  

The International Standard Classification of Education (ISCED) level 2, 

also known as lower secondary education, is governed by the United Nations 

Educational, Scientific, and Cultural Organization (UNESCO), which 

 
9 W. James Jacob and Stephanie Lehner, “Knowledge in Education Secondary Education,” 

EQUIP2 (2012). 3. 
10 June K. Phillips and H. H. Stern, Fundamental Concepts of Language Teaching (New 

York: Oxford University Press, 1983). 21. 
11 Mike Fleming and David Stevens, English Teaching in the Secondary School (New York: 

Routledge, 2015). 2. 
12 Nathaniel L. Gage, “A Conception of Teaching,” Teaching and Teacher Education 25, 

no. 8 (2009): 1169–1171. 
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maintains that programs at this level are typically created to replicate the 

learning outcomes from the level before it. Usually, the goal is to lay the 

groundwork for lifelong learning and human growth, so that educational 

institutions may later expand the range of educational options. Teachers often 

have pedagogical training in certain areas, and more frequently than at ISCED 

level 1, a class of students could include some teachers who have specialized 

knowledge in the subjects they are being taught. With six years of ISCED level 

1 instruction being the most typical length, ISCED level 2 instruction begins 

four to seven years following ISCED level 1 commonly between the ages of 

10 and 13 when they enter ISCED level 2 (age 12 being the most general).13  

According to Capel and Turner, everyone in the school's attitudes and 

behaviors—including how instructors interact with and respond to students in 

the classroom, in their pastoral roles, and in extracurricular activities—reveal 

and promote the school's ideals on a daily basis. The school's leadership and 

the manner it develops and oversees a vision for the type of school it wishes to 

preserve make up a significant portion of the ethos of the institution.14  Hidayati 

reports that in Indonesia, English is a foreign language properly constituted as 

part of a national education curriculum and becomes a necessity in a number 

of higher education and workforce entrance. As long as it can fulfill the 

demands of modern life while upholding Islamic principles throughout the 

educational process, Islamic education will continue to be the preferred option 

 
13 UNESCO, The International Standard Classification of Education (ISCED) 2011 

(Montreal: UNESCO Institute for Statistics, 2012). 33. 
14 Susan Capel, Marilyn Leask, and Tony Turner, Learning to Teach in the Secondary 

School, Third edition. (New York: Routledge, 2004). 212. 
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for Indonesia's Muslim community. To demonstrate that English language 

learning has no threats to or detrimental effects on Indonesian culture in general 

and Islamic religious values in particular, ELT in Indonesia has to strengthen 

Islamic principles.15 

Azyumardi Azra maintains that in the whole of Muslim literature, the 

madrasa is a nearly new institution in Indonesia. The madrasa was introduced 

by Indonesian Muslims in the beginning decades of the twentieth century as a 

response to the entrance and spread of Dutch schooling. Madrasas vary from 

traditional pesantrens in any of the modes. Traditional pesantrens were non-

graded institutions of learning; in contrast, madrasas practice graded and 

classical schooling. Traditional pesantrens did not have any set curricula; the 

content of education depended almost totally on kyais.16 Irwansyah implies that 

ordinarily, the Islamic epistemology must be blended, explicitly or implicitly, 

into the curriculum, teaching materials, classroom situation, assessment, 

research policy, and academic environment. It is suggested that ELT tutors 

responsibly expose the notion of the Qur’an as the source of language pedagogy 

and linguistics, and creatively include the issues of locality and particularity 

into their instructional activities.17 

From the above literature review, it can be inferred that language teaching 

is an activity that provides new knowledge about language. In simple terms, 

 
15 Tuti Hidayati, “English Language Teaching in Islamic Education in Indonesia; 

Challenges and Opportunities,” Englisia Journal 3, no. 2 (2017): 65. 
16 Rosnani Hashim, Reforms in Islamic Education International Perspectives (New York: 

Bloomsbury Publishing Plc., 2014). 60. 
17 Dedi Irwansyah, “Teaching English at Indonesian Islamic Higher Education: An 

Epistemological Perspective,” Dinamika Ilmu 18, no. 1 (2018): 1–13. 
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the process of language teaching is the way in which a learner knows to use 

language effectively. UNESCO told that secondary education is to strengthen 

knowledge in the previous level to develop oneself. Primarily, the value of 

education is made from the teaching process, the way teachers teach, and the 

vision of certain educational institutions. In Indonesia, English is involved in 

the education curriculum which naturally implies the value of western culture 

in the learning process. In dealing with this, as a major country, Indonesian 

Muslims need to incorporate the value of Islam a lot in English language 

teaching. Therefore in Indonesia, a junior high school based on the Islamic 

religion is the choice of parents in educating their children. The madrasa was 

recently introduced on the first of the twentieth-first century. Islamic 

perspective suggests that the Qur’an is the main source of any literature and 

knowledge undoubtedly. 

3. Contextual Teaching and Learning 

Contextual Teaching and Learning (CTL) is based on a variety of theories. 

Although it is not a brand-new paradigm for teaching in Indonesia, some 

educators have adopted it.18 Contextual Teaching and Learning have become 

familiar concepts to teacher to aid in the teaching and learning process. 

Teachers may choose their teaching strategy from various approaches and 

methods depending on their expertise and classroom dynamics. Context, which 

can be defined as "Relationship, context, atmosphere, or the circumstances," is 

 
18 Ariatna, “The Need for Maintaining CLT in Indonesia,” TESOL Journal 7, no. 4 (2016): 

800–822. 
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the root of the word contextual. Thus, contextual teaching and learning (CTL) 

can be seen as learning that is related with a particular atmosphere since 

contextual refers to the ambiance (context).19  

Contextual Teaching and Learning (CTL), on the other hand, is 

characterized as a notion that enables instructors to connect academic material 

to practical contexts, apply it to their roles as parents, citizens, and employees, 

and commit to the effort required for learning.20 Additionally, Johnson noted 

that Contextual Teaching and Learning (CTL) is a approach of education that 

links academic subjects to the context of students' daily lives, that is, with the 

context of their personal, social, and cultural circumstances. This aims to help 

students understand the significance of the academic material they are 

studying.21 Contextual Teaching and Learning (CTL) is a approach of 

instruction that emerged in response to the idea that students will learn more 

effectively in a natural setting.22 Contextual Teaching and Learning (CTL), 

another approach to teaching and learning, focuses on the learning process that 

fosters creativity, critical thinking, problem solving, and the ability to apply 

knowledge in daily life by connecting the materials and classroom activities to 

real situations and actual experience.23 According to Basri, Contextual 

 
19 Dita Ciptaningtyas Kristidhika et al., “Contextual Teaching and Learning to Improve 

Conceptual Understanding of Primary Students,” Teacher in Educational Research 2, no. 2 (2020): 
71–78. 

20 Clemente Charles Hudson and Vesta R. Whisler, “Contextual Teaching and Learning for 
Practitioners,” IMSCI 2007 - International Multi-Conference on Society, Cybernetics and 

Informatics, Proceedings 2, no. 4 (2007): 228–232. 
21 Johnson, Elaine B. Contextual Teaching and Learning. (California: Corwin Press, 2002). 

35. 
22 Departemen Pendidikan Nasional. (2002). Contextual Teaching and Learning. Dirjen 

Pend. Dasar dan Menengah, DPLP. 5. 
23 Hudson and Whisler, “Contextual Teaching and Learning for Practitioners.” 
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Teaching and Learning (CTL) is “a learning process that involves student-

centered learning and learning in context. Context means a condition that 

affects students' lives in learning”. The goal is to improve student learning 

outcomes and create practical materials related to school conditions.24 

Contextual Teaching and Learning (CTL) is a set of concepts that instructors 

may use to assist students learn more effectively. These principles can also help 

teachers be more inventive, which is a quality of professional teachers.25 In 

summary, the explanations that follow cover the Contextual Teaching and 

Learning (CTL) tenets: 

a. Constructivism 

Constructivism is used in the classroom teaching and learning process in the 

five learning processes of activating knowledge, acquiring knowledge, 

comprehending knowledge, applying knowledge, and reflecting on 

knowledge. This educational paradigm places a strong emphasis on the 

construction of meaning by active engagement in a given social, cultural, 

historical, and political environment. 

b. Inquiry 

Inquiry is the act of asking a pertinent question about the subject at hand. 

When using inquiry activities in the classroom, there are a number of steps 

that should be followed, including formulating problems, gathering data 

 
24 Muhammad Basri D. Andi Arie Andriani Andi Tenri Ampa, “The Development of 

Contextual Learning Materials for the English Speaking Skills,” International Journal of Education 

and Research 1, no. 9 (2013): 1–10. 
25 Johnson, Elaine B. Contextual Teaching and Learning. (California: Corwin Press, 2002). 

38. 
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through observation, analyzing and presenting data in written form, pictures, 

reports, and tables, and finally presenting the data's findings to readers, 

classmates, and other audiences. 

c. Questioning 

A good teaching and learning environment makes use of questioning 

activities to assess students' understanding, address difficulties they may be 

having, elicit replies from them, gauge their level of interest, concentrate 

their attention, and review past information. 

d. Learning community 

The term "learning community" is used to refer to a group of learners in 

which communication serves as a channel for the exchange of knowledge 

and experience, as well as a mechanism for the members of the learning 

community to collaborate on problem-solving. 

e. Modeling 

This is explained as verbalizing an idea. Thus, a teacher demonstrates 

lessons to students by acting with one goal in mind, namely implementing 

lesson ideas to students. Modeling can be summarized as showing teachers' 

opinions and showing how teachers want their students to learn.. 

f. Reflection 

Reflection can be realized by providing clear remarks regarding knowledge 

gained from the lesson, some notes, materials from students' books, and 

some opinions and ideas made by students about the teaching and learning 

process and conversation. 
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g. Authentic assessment 

The technique of gathering information that provides a description of 

students' learning growth is known as authentic assessment. While authentic 

evaluation has the following qualities: (1) involves real-world experiences; 

(2) enabling access to information; (3) encourage the use of computers, 

dictionaries and human resources; (4) involving students based on 

relevance; (5) use an open format; (6) includes self-assessment and 

reflection; (7) guarantee efforts and practices; (8) identify strengths to 

enable students to demonstrate what they can do; (9) make the assessment 

criteria clearer for students. Fundamentally, this true evaluation should 

answer the question, "Do students learn something?," rather than "What 

have they already known?". 

Contextual teaching and learning is a notion that aids in relating meaning 

via past and new information to help students and teachers gain new 

understanding. It is therefore expected that the strategy will aid in the teaching-

learning process for both teachers and students. In addition, the Ministry of 

National Education describes that Contextual Teaching and Learning (CTL) 

motivates students to take charge of their learning and relate knowledge and its 

application to the various contexts of their lives. Then it can make learning 

more meaningful because students can enjoy learning by doing practical 

activities. Finally, it can strengthen students' memory and understanding of 

concepts because students learn through material taken from their new 

experiences and knowledge. In other words, they connect their previous and 
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new knowledge to gain new understanding. So that they will easily remember, 

and understand the material.26 

Johnson discusses some of the advantages of applying Contextual Teaching 

and Learning (CTL). First, self-discovery will not occur if all students in one 

group consist of weak students. Second, forcing teachers to make special 

preparations before teaching in class because teachers need appropriate media. 

Third, spend a lot of time during the teaching and learning process. Finally, 

teachers will find it relatively effective to teach language as a communication 

tool.27 

The author draws the conclusion that Contextual Teaching and Learning 

(CTL) is a learning approach that engages both instructors and students and 

actively involves both groups of people so that they may use it in their daily 

lives. It demonstrates how students make meaningful connections between 

abstract concepts and real-world applications through contextual learning. 

Students gain an understanding of the idea via exploration, empowerment, and 

connection. Working in a group is necessary for contextual learning, whether 

it is in the classroom, lab, or office. To get the intended effects of contextual 

learning, teachers must combine many types of experiences in the learning 

environment. 

4. Materials Development 

 
26 Departemen Pendidikan Nasional. (2002). Contextual Teaching and Learning. Dirjen 

Pend. Dasar dan Menengah, DPLP. 5. 
27 Johnson, Elaine B. Contextual Teaching and Learning. (California: Corwin Press, 2002). 

64. 
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Recently, materials development has been an interesting field of study. 

Many researchers likely to conduct on developing materials. One of them is 

Bertha and Jahir who done the study on materials development in Columbian 

context. They argued that materials development is a field of study which has 

recently acquired significant importance in the Colombian context due to the 

fact that teachers, as materials developers, consider materials development as 

an area of knowledge that helps them to improve their teaching practices.28 

According to Graves, materials development is the planning process by a 

teacher creating units and lessons in those units to carry out the goals of the 

course. It takes place on a continuum of decision-making and creativity which 

ranges from being given a textbook and a timetable in which to develop all the 

materials that will use in class.29 Besides, Azarnoosh et.al., write that materials 

development is a practical undertaking involving the production, evaluation, 

adaptation, and exploitation of materials intended to facilitate language 

acquisition and development.30 

In developing materials the researcher needs to analyze the learners’ needs 

and regard the aims of the learning. Then, the researcher is able to develop the 

materials by adapting them in order to make them more appropriate to learners’ 

needs. As Tomlinson has noted that adaptation can be implemented by 

reducing, adding, omitting, modifying, and supplementing learning materials. 

 
28 Bertha Ramos and Jahir Aguirre, “Materials Development in the Colombian Context: 

Some Considerations About Its Benefits and Challenges,” How 21, no. 2 (2014): 134–150. 
29 Kathleen Graves, Designing Language Courses: A Guide for Teachers, 1st Edition. 

(Boston: Heinle & Heinle Publishers, 1999). 149. 
30 Maryam Azarnoosh et al., “Issues in Materials Development,” PELT  4 (2016): 1–9. 
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He also proposes several basic principles of developing learning materials 

which relevant to the materials development for language teaching.31 These 

principles are briefly outlined as follows. 

a. Materials should achieve impact. It is said that materials can achieve impact 

when they are new, varied, presented attractively, appealing content, and 

achievable challenge. Moreover, the impact is achieved when materials 

have an evident effect on the students, it means that the students are 

interested, curious and pay much attention to the materials. 

b. Materials should help learners to feel at ease. Sometimes, during the 

instructional process, students feel bored and uninterested in. So materials 

should help the students’ learning process more comfortable and relaxed. 

They can help the students to feel at ease in many ways, such as texts and 

illustrations that the students can relate to their culture, materials include 

examples rather than without. Materials should help the students to learn 

than always testing them. 

c. Materials should help learners to develop confidence. The confidence of 

students may be reduced when they aware which they are not really using 

their brains. So that many students feel confident and relaxed when the 

materials they learn are not too difficult. 

d. Materials should be relevant and useful. What is being taught should be 

received by learners as apparent relevance and utility in language 

 
31 Brian Tomlinson, “Materials Development for Language Learning and Teaching,” 

Language Teaching 45, no. 2 (2012): 143–179. 
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acquisition. The materials being taught should be relevant to the students' 

interests and students' needs. Furthermore, the students are able to practice 

them using target language not only in the classroom but also in their real-

life. 

e. Materials should require and facilitate learner self-investment. Materials 

that enable the students concerned on them and invest their interests, that 

can attract them to learn the materials will facilitate the students to do many 

activities in the classroom. 

f. Materials should expose the learners to language in authentic use. 

Authentic use of the target language refers to the necessary but not 

sufficient for the acquisition of that language. Materials are able to provide 

exposure to authentic input through the activities they suggest, such as 

interviewing the teacher, performing a project in the local community and 

listening to the radio. 

In line with the above explanation, it can be asserted that materials 

development is a process in which creating or upgrading materials in order to 

achieve the objectives of instructions. The materials learned should be relevant 

to the demands of teaching and learning and familiar with the student's life. So 

that the students are ready to acquire the points being taught. 

5. Pocketbook Media 

Books are an effective medium for long-term communication and may have 

a significant impact on how culture and the human race develop. A pocketbook 

is a paperback or other compact or affordable book version. Books have a 
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greater educational impact on students than other tools.32 A pocketbook is a 

small-format publication that measures around 17 cm by 11 cm. A pocketbook 

is a book that can be stored in the pocket, is lightweight, and can essentially be 

carried everywhere to be read. Smaller print sizes make pocketbooks more 

effective, useful, and simple to use. A student's potential to become an 

autonomous learner can be developed by using a pocketbook as a tool or 

unidirectional medium to communicate knowledge about the subject matter.  

The pocketbook has a description of the subject matter and has been 

prepared with a range of pertinent photographs to pique students' interest in the 

material. Additionally, the presentation of the pocketbook is enhanced by 

several images and a variety of colors to give it a more appealing appearance 

than traditional textbooks. Students typically make for engaging reading 

material with lots of images and vivid colors. To make the message more 

intriguing and relevant, color is a kind of nonverbal communication.33 

1. Advantages of Pocketbook  

Pocket book, is a print media such as textbooks. The benefit of print 

media is that it is portable, so it may be studied at any time and any place. 

Due to their compact size compared to traditional textbooks, Pocket Books 

are designed to be easily learned from whenever and wherever. They also 

 
32 Suhono, Rani Setyawati, & Wiwied Pratiwi. (2023). DEVELOPING OF ENGLISH 

VOCABULARY POCKET BOOK MULTIMEDIA GRADE TENTH AT STATE 3 
VOCATIONAL HIGH SCHOOL METRO. International Journal on Integrated Education, 6(5), 
61-72.  

33 Choir, Jihan A., and Agus Z. Fitri. "The Development of English for Beginner Through 
Pocketbook Media to Improve Student Learning Primary Results." Al-Bidayah, vol. 12, no. 2, 
2020, pp. 221-236 
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don't take up much space in storage, so students won't have to worry about 

carrying them both inside and outside of the classroom. Students can learn 

the message as needed. This is due to the fact that the pocketbook's creation 

was based on an examination of the Competency Standards in the syllabus 

of the relevant topics, and the messages it contains have been modified to 

meet the needs of students. Because it has pictures and colors, the display 

in the pocketbook will draw pupils' attention more. The writing will dictate 

how election graphics and colors should be used.  Another benefit of a 

pocketbook is that any instructor can utilize the media because it doesn't 

require any special skills or other resources, like electricity. Anytime you 

need it, anywhere, this pocketbook is there. 

2. Disadvantages of Pocketbook  

 It is claimed that one drawback of print media is that it requires a lengthy 

production process due to the printing process that it must undergo. The 

pocketbook that was manufactured cannot be instantaneous since the 

printing procedure requires time. Students find it difficult to study since the 

printed material is quite thick, as a result, it is important to choose the 

appropriate material and avoid making it too thick or thin. The next 

weakness of a pocketbook is material media print, which is readily torn and 

damaged if the print and paper quality is poor. This is especially true if it is 

exposed to water or fire, thus use of these items should be done with extreme 

caution. Students must put their small Pocketbook in the proper location so 
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that it is simple to remember because of how probable it is to be lost due to 

its size.34 

B. Relevant Studies  

Various researchers had conducted research related to this study. Haerazi et 

al. that the English teachers have to present and evolve their own language learning 

materials refers to the students’ needs relating to learning needs and target needs. It 

proposed to advance the extent of their language learning particularly for English 

language department in special universities. In another side, the Dean of Language 

Program in private universities have to support and facilitate the lecturers to 

produce their own materials not only for writing classes but also for extracurricular 

classes.35 

Yana conducted a research to develop English Speaking Learning Materials 

for Saturday English School Program and states that the tutors should be available 

to produce the materials in connection to students’ background which can invent 

them act in the learning processes. The developed materials expectedly can be 

utilized as one of the next teaching learning processes.36 Nilam Ulami argues in his 

research that students need English speaking materials that contain material related 

to their field of expertise and supported by an innovative and creative learning 

process, and English speaking materials are developed through CTL. In CTL, the 

 
34Andi  Muhammad  Syahwalil  Akbar,  “Design of a Braille Pocket Dictionary as a 

Learning Media for People with Dyslexics to Improve English Language Skills in Extraordinary 
Junior High School Students” Pena:  Unismuh Student Scientific Creativity Journal, no. 2 (2014): 
129–38. 

35 Haerazi et al., “Incorporating Intercultural Competences in Developing English Materials 
for Writing Classes.” 545. 

36 Yana, “Developing English Speaking Learning Materials for Saturday English School 
Program.” 31. 
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students used their individual skills, interests, and cultural backgrounds to build 

their own knowledge which led them to discover meaning in the study of English 

rather than something elaborated by the teacher.37 

 In the research "Developing English Speaking Materials Based on 

Contextual Teaching and Learning (CTL) for Junior High School Students", 

Agustina argues that the materials should be contextualized to the experience, 

realities and first languages of the learners to help learners acquire the language 

easier. It is important to develop speaking material for students in order to help 

students find what they need and interested. Moreover, the development is also used 

to successfully achieve the learning objectives of teaching and learning. 

Appropriate material is material that is contextual to students’ environment so that 

students become more motivated to learn. Besides that, the material taught must 

also be able to encourage students to be more active and creative in learning and 

produce a project that is useful for developing their speaking skills.38 

Of the many researches on the development of speaking teaching materials that 

have been developed, there are still very few studies that focus on the development 

of Islamic-based materials. Indonesia as a Muslim-majority country still lacks 

English learning materials for Islamic-based education. Therefore, researchers 

develop speaking teaching materials that are relevant to the educational 

 
37 Nilam Ulami Siregar and Rahmad Husein, “Developing English Speaking Material 

through Contextual Teaching and Learning ( CTL ) for Beauty Study Program” 17, no. 1 (2020): 8–
16. 

38 Agustina Wulandari, Erni Yusnita, and Suci Nuralita Sari, “Developing English Speaking 
Material Based on Contextual Teaching and Learning ( CTL ) for Junior High School Students” 205, 
no. Gdic 2020 (2021): 482–484. 
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environment of Islamic Junior High Schools and Islamic Boarding Schools to make 

it easier for students to learn English.  
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C. Framework 

This system represents the framework of relevant theories used in this  

research. 

Figure 1. Framework Design 
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CHAPTER III 

RESEARCH METHODS 

 

A. Type of The Study 

This research is a research development or Research and Development 

(R&D). Development research is a type of research that focuses on product 

development. According to Gall and Borg, Educational R & D is confirmed from 

industry-based development model in which the effects of the research will be taken 

to design new products or procedures, which then are systematically implemented, 

evaluated, and developed to match specified standards of effectiveness, quality, or 

comparable standards.1 In fact, this method has been tremendously applied by 

education practitioners and pedagogues in designing their models of educational 

products.2 From the above literature review, it is worthy to note that R&D is a 

method of research to develop and validate educational product by practitioners. 

B. Research Procedure 

In their book, Borg & Gall proposed ten steps in conducting R&D Method. 

Nevertheless, in the implementation some educational researchers modified the ten 

steps into simpler steps due to the need and context of their research.3 Thus, in this 

study only five procedures that want to use. 4 The procedure is illustrated below. 

 

 
1 M. D Gall, J. P Gall, and W. R Borg, Educational Research An Introduction, Seventh Ed. 

(New York: Pearson Educations, Inc., 2003).  569. 
2 Sri Gustiani, “Research and Development (R&D) Method as A Model Design in 

Educational Research and Its Alternative,” Holistics Journal 11, no. 2 (2019): 12–22. 
3 Ibid. 
4 Gall, Gall, and Borg, Educational Research An Introduction., 573. 
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Figure 3.1 Procedure Illustration 

 

 

 

1. Need Analysis  

This step is to collect information from many sources related to the research. 

It includes a review of literature and classroom observation. The researcher tried 

to gather information about students’ needs by distributing questionnaires to the 

students and interviewing the teacher. The data were analyzed as the basis for 

developing English speaking materials for students of MTs 31 Trimurjo Central 

Lampung. 

2. Planning 

After conducting a needs analysis, the researcher should make a plan for 

developing materials. The planning intended to statement specific goals which 

would be achieved after the learning. In this stage, the researcher focused on 

determining the course sequence and determining the goals that would be 

achieved. After analyzing the result of the needs analysis, the researcher states 

the goals, topics, and learning objectives to fulfill the students’ needs. 
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3. Developing  the Materials 

This step involved the developing of the instructional materials, which 

include print materials such as course books and evaluation devices. The product 

of this research includes 3 chapters covering Basic Terms and Expressions, Daily 

Conversations, and Islamic Expressions.. Each unit is equipped with a picture to 

enhance the illustration of the developed product. 

4. Validating the Developed Materials 

This stage included the evaluation of the developed materials. The materials 

were evaluated by the validator to assess their appropriateness of the materials. 

In the validation, the developed materials were validated by the validator, then 

feedback and suggestions for the materials were given by the validator. Validator 

assessment was carried out by practitioners related to the developed materials, 

that were experts in the field of study, education, experts on assessment, and 

evaluation. 

5. Revising 

The result of the validator assessment questionnaires was analyzed and 

utilized as the foundation to rewrite the final draft of the materials. In this step, 

the researcher revised and improved the developed materials based on the result 

of the validator assessment in materials evaluation. After being revised, the 

materials were considered compatible English learning materials for students of 

MTs 31 Trimurjo Central Lampung.  
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C. Research Subject 

The subjects that the researchers used in this study were seventh grade 

students at MTs 31 Trimurjo, Central Lampung. This class consists of 23 students. 

D. Research Instruments and Techniques of Data Collecting 

This study utilizes a questionnaire and interviews to collect the data. The 

needs analysis questionnaire is used to collect the data on the target learning. The 

students were asked some questions about what they wanted in learning English 

like characteristics and needs. Then, they choose one or more options. The 

researcher was interviewing the teacher to add the data from the questionnaire, 

informally. The phases of the research questionnaire instrument are shown in the 

table below. 

Table 3.1 The Phases of Research Instrument 

No. Phases  Research Instrument  

1 Planning ▪ Needs analysis questionnaire  
▪ Interview guide  

2 Validating ▪ Product validation Sheet  
▪ Evaluation Sheet  

3 Revising ▪ Focus group discussion or interview  

 

E. Data Analysis Technique 

The data of the need analysis questionnaire was analyzed by using 

frequencies and percentages. The highest percentages of the answers to each 

question were considered to represent the students’ needs. The percentage is 
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calculated by dividing the frequency by the total of the respondents and then the 

results are multiplied by 100%. 
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CHAPTER IV 

RESEARCH FINDINGS AND DEVELOPMENT 

 

A. First Product Development Results 

1. The Needs for Learning Materials for Students 

English language teaching materials for class 7th graders of MTs 31 Trimurjo 

Central Lampung can be known through data collection. Data collection is done 

in the following process. 

a. Interview 

Data collection used interviews which were conducted on August 3, 

2022, with the English teacher at MTs 31 Trimurjo as the resource person. 

The results of the interviews stated that there were still many students at 

MTs 31 Trimurjo who did not have the motivation to learn English as a 

necessity, but only as a graduation requirement. The incompatibility of the 

material taught to students greatly affects students' interest in understanding 

the lesson. In addition, the contents of the teaching materials taught are too 

far from the Islamic context that is appropriate to the educational institution 

where students study. Thus, the teacher often improvises or provides other 

images that are closer to students.  

35 
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Figure 4.1 Interview with an English teacher 

b. Distribution of Questionnaires 

Distribution of questionnaires to 7th graders students at MTs 31 

Trimurjo Central Lampung was conducted on December 4, 2022 through 

direct meetings with the students included 17 questions and 23 students as 

respondents.  

 

Figure 4.2 Distribution of Questionnaire On MTs 31 Trimurjo 

students 
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The process of distributing this questionnaire can be held with the 

permission of the school and the cooperation of the English teacher in the 

class. The distribution of questionnaire data is intended to find out the 

instructional materials aspired by students as the ideal learning material to 

be studied according to the needs of students of MTs 31 Trimurjo Central 

Lampung. Each item presented in the questionnaire sheet concerns the 

important points that exist in learning materials so that the researcher can 

know and follow up on this in the process of developing teaching materials. 

The results of distributing questionnaires to students are displayed in the 

following columns using percentage calculations from student answers. 

Table 4.1 The Result of Questionnaires Data 

No Question 
Substance 

Questions Sub- Item F % 

1. Students’ 
background 

When did you learn English 
for the first time? 

a. kindergarten 
b. elementary school 
c. junior high school 
d. senior high school 

2 
18 
3 
0 

9% 
78% 
13% 

- 
Have you ever got another 
English course outside the 
school? 

a. yes, i have 
b. no, i have not 

0 
23 

- 
100% 

 
2. Students’ 

goal 
The use of study English in 
the future is? 
 
 
 
 
 

d. communicating in daily 
activities 

e. communicating  with 
colleagues 

f. communicating  with 
foreign people 

19 
 

1 
 

3 
 

83% 
 

4% 
 

13% 

3. Students’ 
necessities 

How do you want English 
speaking skill to be taught? 

e. teachers‘ explanation using 
texts from the text book 

f. teachers  explanation using 
texts and kinds of media 
(picture, video, audio) 

g. direct practice with the 
teacher 

h. direct  practice  with friends 

14 
 

6 
 
 

0 
 

3 

61% 
 

26% 
 
 
- 
 

13% 
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What conversation material 
is suitable for learning? 

e. Islamic conversation 
f. conversation of everyday 

life 
g. conversation at work 
h. conversation with tourists 

16 
5 
 

0 
2 

69% 
22% 

 
- 

9% 

4. Students’ 
Lack 

Can you speak English? d. yes, i can 
e. no, i can‘t 
f. a little bit 

5 
5 
13 

22% 
22% 
56% 

The difficulties that you 
usually face in speaking 
English are? 

d. vocabulary 
e. grammar 
f. pronunciation 

17 
6 
0 

74% 
26% 

- 
5. Students 

Wants 
In the process of learning 
and teaching you prefer  that 
the teacher plays the role as... 

a. guide you and correct your 
work 

b. walk around in the class 
and control the students 

c. walk around in the class 
and help the students doing 
task 

d. direct the students in front 
of the class 

2 
 

4 
 

16 
 
 

1 

9% 
 

17% 
 

69% 
 
 

5% 

How many task of the 
material in one unit? 
 

a. 5-10 tasks 
b. 10-15 
c. more than 15 tasks 

15 
4 
4 

66% 
17% 
17% 

6. Students’ 
Learning 
Input 

Types of task / activities 
related to the speaking skills 
that you want is? 

e. storytelling 
f. dialogues 
g. games 
h. discussion 

3 
9 
11 
0 

13% 
39% 
48% 

- 
In your opinion, the existence 
of picture in the materials is? 

d. very helpful 
e. no effect 
f. not helpful 

23 
0 
0 

100% 
- 
- 

7. Type of 
Learning 
Activity 

Types of task or activities 
which are related to speaking 
skills that can improve the 
vocabulary mastery? 

a. always read the dictionary 
b. fill in the blank after 

watching video 
c. playing vocabulary games 

7 
0 
 

16 

30% 
- 
 

70% 
Task types of activities which 
are related to  speaking skills 
that can improve the 
pronunciation mastery? 

a. repeat after the teacher 
b. imitate the native speaker 

in the audio 
c. imitate the native speaker 

in the video 
d. read the pronunciation list 

in the text book 

17 
0 
 

2 
 

4 

74% 
- 
 

9% 
 

17% 

Task types or activities which 
are related to the speaking 
skills that can improve  the  
grammar mastery 

a. listening and understanding 
teacher‘s explanation 

b. reading  the  materials 
which have been given in 

23 
 
 

0 

100% 
 
 
- 

8. Setting What is your favorite place 
when studying English? 

a. in the classroom 
b. in the library 
c. in the language laboratory 

23 
0 
0 

100% 
- 
- 

In the process of learning and 
teaching activities you prefer 
to work? 

a. individually 
b. in pairs 
c. small group 
d. large group 

2 
8 
7 
6 

9% 
35% 
30% 
26% 
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The above table is obtained from the questionnaire results in data from 

students. The data above shows the need for updating teaching materials or 

adjusting material for English with the learning environment and Islamic 

context in the materials presented. Some of the points contained in the table 

above not only confirm aspects that need to be updated but also the reference 

material for the researcher to develop teaching materials.  

2. Pocketbook Media for Islamic Junior High School  

English learning material developed for 7th graders of students at MTs 31 

Trimurjo Central Lampung consists of three units with the following details.  

a. At the beginning of the book contains tips and tricks for speaking to make 

it easier for students to learn. 

b. Units 1 and 3 cover the basics of vocabulary and speaking skills.  

c. Unit 2 includes Muslim daily conversations so that they are relevant to the 

student's learning environment.  

d. Each unit is equipped with illustrations that illustrate the material to be 

studied. 

3. The Stages of Pocketbook Media Development 

Development of pocketbook media for 7th graders of students at MTs 31 

Trimurjo Central Lampung is carried out through four stages or steps, namely:  

a. Choose the appropriate English material. Vocabulary that suits the needs of 

madrasah students in accordance with Islamic education. 
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b. Integrate English material into an environment that is appropriate to the 

culture of school children. For example, you could include new vocabulary, 

common expressions, or sentence structures that are commonly used at 

school. 

c. Add relevant visualizations (pictures) into each unit. Include pictures that 

support the unit to help students understand the context and stimulate their 

imaginations. These images can depict characters, places, or situations. 

d. Determine Islamic values that are appropriate for each selected 

conversation. Identify the Islamic values contained in the conversation, such 

as tolerance, mutual help, or worship. 

B. Validation of Pocketbook Media 

Learning material products have been assessed/validated by three lecturers 

of English Education Department of IAIN Metro (see appendix to the Learning 

Materials Assessment Questionnaire). The validation results are processed using 

the Aiken's V content validity formula to determine the content validity coefficient 

based on the results of the panel of experts and practitioners. The recapitulation of 

the Aiken’s V values is presented in the table as follows: 

Table 4.2 Aikens’s V Score 

No.  Aspects of Assessment Aiken’s V 
Score 

Remark 

1 Title suitability 0,44 Revised  
2 Size conformity 0,33 Revised 
3 Language and Vocabulary 0,77 - 
4 Material compatibility 0,77 - 
5 Material depth 0,77 - 
6 Material accuracy 0,77 - 
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7 Material update 0,77 - 
8 Conformity with the level of 

development of students 
0,77 - 

9 Communicative 0,77 - 
10 Accuracy 0,77 - 
11 Demand and unity of ideas 0,66 - 
12 Presentation Techniques 0,55 - 
13 Presentation of learning 0,55 - 
14 Content layout 0,77 - 
15 Content illustration 0,66 - 
16 Typography of Material 0,66 - 

 

The table above shows that overall the teaching materials developed are 

acceptable except for the suitability aspects of the title and size suitability which 

are considered less attractive (<0.5). This aspect will be further developed and 

revised after going through the product revision process. Furthermore, suggestions 

for development from experts and practitioners regarding the grammar structure 

that needs to be adjusted and the addition of Islamic terms and phrases (Yawisah, 

2023). In addition, experts suggest adding the editor's name for the product 

(Irwansyah, 2023) and experts ask for the simplification of the title and the size of 

the pocket must be adjusted (Anggaira, 2023).  

C. Product Revisions 

Product revisions are based on suggestions obtained from experts and 

practitioners. In the revision process, the product did not get significant changes. It 

appears that research products are quite acceptable. The following are aspects that 

need to be revised, while the product results after revision can be seen in the 

appendix. 
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D. Final Product Study 

Development of pocketbook media for 7th graders of students at MTs 31 

Trimurjo Central Lampung can enrich the needs of Islamic boarding school students 

because it can integrate knowledge in Islamic boarding schools with school 

institutions.  Besides, the development of pocketbook media for 7th graders of 

students at MTs 31 Trimurjo Central Lampung can fill the minimum availability of 

English language material that is particular and contextual following Islamic values. 

The teaching material can be seen as a synthesis of Western knowledge and the 

Islamic context. 

E. Limitations of Research 

The limitations of the study mainly occur in aspects of validity and 

effectiveness. Product validation has not been carried out by experts in the field of 

English grammar teaching material, language teaching experts, and experts in 

Islamic content fields that have a national or international reputation. Product 

effectiveness has also not been done in field trials (external validity) but only 

through the process of internal validity and product revision. 
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CHAPTER V 

CONCLUSION AND SUGESSTION 

 

A. Conclusions of The Products 

Based on the research, the researcher concludes that several things related 

to the products of English pocketbook for Islamic Junior High School for 7th graders 

through contextual teaching and learning (CTL)  are as follows. Students of MTs 

31 Trimurjo need to update materials that are relevant to school institutions and 

their environment. Students need material that contains an Islamic context to make 

it easier for students to understand the material presented. In preparing this 

pocketbook consists of 4 steps as follows. First, choose the appropriate English 

materials. Furthermore, integrate English materials into an environment that is 

appropriate to the culture of Islamic institutions. Additionally, add relevant 

visualizations (pictures) into each unit. Finally, determine the appropriate Islamic 

values for each selected conversation. Identify the Islamic values contained in the 

conversation, such as tolerance, mutual cooperation, or worship. 

The validation process involving three validators has reached the product  

requirements to be used seen in the calculation of Aiken's V score which  show 

more than (0.5). 

B. Suggestions for Using Product 

The English pocketbook for madrasah is very suitable for students of 

religious schools, especially MTs 31 Trimurjo, Central Lampung. Not only does it 

help the learning process of students at school but also indirectly prohibits the 
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religious values contained in it. Researchers are looking for these products to be 

used commercially.  
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Interview Guide 

 

1. Bagaimana kemampuan bahasa Inggris siswa kelas VII MTs 31 Trimurjo Center  

Lampung?  

(What is the English competence of first grade of Islamic Junior High School 

Ma’arif 31 Trimurjo Center  Lampung?) 

2. Apa saja kesulitan siswa dalam belajar bahasa Inggris?  

(What is students’ difficulty in learning English?) 

3. Skill apakah yang menjadi kelemahan siswa dan terlihat paling menonjol dalam 

belajar Inggris?  

(What are the weaknesses of the students in learning English?) 

4. Bagaimana pembelajaran berbicara (speaking) di kelas? 

(How is learning speaking in class?) 

5. Materi speaking apa yang sering digunakan di kelas?  

(What materials are often used in the classroom?) 

6. Berdasar pada apakah pemilihan bahan ajar?  

(What consideration underlies the selection of learning materials?) 

7. Apakah siswa menggunakan buku pelajaran bahasa Inggris?  

(Do students use English textbook?) 

8. Apakah materi yang diajarkan berhubungan dengan kehidupan sehari-hari di 

lingkungan pesantren atau madrasah?  

(Are the English learning materials related to daily life in the pesantren or madrasa 

environment?) 
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9. Apakah perlu pengembangan materi yang berhubungan dengan kehidupan siswa di 

pesantren atau madrasah dalam meningkatkan kemampuan berbicara (speaking)?  

(Is it necessary to develop materials related to student life in Islamic boarding 

schools or madrasas to improve speaking skills?) 

10. Apakah penggunaan pembelajaran berbasis konteks (Contextual Teaching and 

Learning) bisa mempermudah peserta didik dalam mempelajari kemampuan 

berbicara (speaking) dan penerapannya? 

Can the use of context-based learning (Contextual Teaching and Learning) make it 

easier for students to learn speaking skills and their application? 
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Interview Transcript 

Nama Narasumber : Guru Bahasa Inggris 

Tanggal  : 17 Mei 2018 

Jam  : 09.00 - 09.36 WIB. 

Tempat Wawancara  : Kantor Guru MTs. 31 Trimurjo 

Topik Wawancara  : Bahan Ajar Bahasa Inggris 

 

Pewawancara :  Pada tanggal 3 Agustus 2023, saya Irsyad Fauzi, akan 
melakukan wawancara mengenai bahan ajar Bahasa 
Inggris dengan Ibu. Apakah Ibu bersedia? 

Narasumber :  Ya, saya bersedia. 

Pewawancara :  Baiklah, Ibu. Pertanyaan pertama, apa saja kesulitan 
yang dialami siswa dalam belajar Bahasa Inggris? 

Narasumber : Siswa mengalami kesulitan dalam penguasaan kosakata. 
Selain itu, minat baca mereka menurun karena 
kurangnya kosakata yang mereka kuasai. Lingkungan 
belajar di sekitar pondok pesantren juga tidak 
mendukung. 

Pewawancara : Dari empat keterampilan dalam Bahasa Inggris, manakah 
yang paling sulit bagi siswa? 

Narasumber :  Tentunya, speaking (berbicara). 

Pewawancara :  Berdasarkan apa pemilihan bahan ajar untuk siswa? 

Narasumber :  Kurikulum tidak selalu sesuai dengan kemampuan siswa. 
Oleh karena itu, saya sering menghubungkan materi ajar 
dengan pengetahuan dasar mereka, terutama yang 
berkaitan dengan lingkungan mereka. 

Pewawancara : Materi apa yang sering digunakan di kelas? 

Narasumber :  Saya sering menggunakan materi yang berhubungan 
dengan penguasaan kosakata. 
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Pewawancara :  Apakah materi yang diajarkan sudah sesuai dengan 
siswa? 

Narasumber :  Secara materi, sudah cukup. Namun, saya sering mencari 
materi Islam agar lebih mudah dipahami oleh siswa. 

Pewawancara :  Apakah siswa menggunakan buku pelajaran Bahasa 
Inggris? 

Narasumber :  Ya, sudah ada. 

Pewawancara :  Apakah siswa memiliki materi tambahan Bahasa 
Inggris? 

Narasumber :  Belum ada. 

Pewawancara :  Apakah materi audio-visual sering digunakan dalam 
pembelajaran? 

Narasumber :  Tidak sering, tetapi beberapa kali saya memberikan 
materi audio-visual kepada siswa. 

Pewawancara :  Apakah lingkungan sosial siswa mempengaruhi proses 
belajar mereka? 

Narasumber :  Tentu saja. Terutama di lingkungan pondok pesantren 
seperti di sini, diperlukan materi yang terkait langsung 
dengan kehidupan sehari-hari dan pengetahuan siswa, 
terutama mengenai agama Islam. 

Pewawancara :  Baiklah, Ibu. Saya rasa cukup. Terima kasih atas waktu 
dan kesediaannya untuk memberikan informasi. Apakah 
informasi ini dapat saya masukkan sebagai bagian dari 
penelitian? 

Narasumber :  Ya, tentu saja boleh. Terima kasih. 
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