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ABSTRACT  

By: 

Restina Damayanti 

 

DEVELOPING COMMON EUROPEAN FRAMEWORK OF 

REFERENCES (CEFR) BASED SPEAKING MATERIALS FOR 

ENGLISH INSTRUCTIONS IN MOSQUE  

 

The purpose of this undergraduate thesis is to construct speaking materials 

for English instruction in mosques that are based on the develop of Common 

European Framework of References (CEFR). The study primary goal is to meet the 

demands of Muslims who are non-native English speakers who want to learn the 

language in a religious atmosphere. The CEFR provides a complete framework for 

developing international standards-aligned syllabi, lesson plans, and teaching 

resources. 

This study research technique included CEFR research and development 

(R&D) and its use in language instruction. The study also includes a needs analysis 

of the target audience to discover their individual learning requirements and 

problems. The findings imply that using CEFR-based materials can greatly improve 

the quality of English education in mosques and students' overall learning 

outcomes. 

Keywords: CEFR, Speaking materials, Muslim learner, Mosque 
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ABSTRAK  

 

Oleh: 

Restina Damayanti 

 

DEVELOPING COMMON EUROPEAN FRAMEWORK OF 

REFERENCES (CEFR) BASED SPEAKING MATERIALS FOR 

ENGLISH INSTRUCTIONS IN MOSQUE  

Tujuan dari tesis ini adalah untuk menyusun materi pengajaran bahasa 

Inggris di masjid yang didasarkan pada pengembangan Common European 

Framework of References (CEFR). Tujuan utama dari penelitian ini adalah untuk 

memenuhi tuntutan pembelajar muslim yang bukan penutur asli bahasa Inggris 

yang ingin belajar bahasa dalam suasana religius. CEFR menyediakan kerangka 

kerja yang lengkap untuk mengembangkan silabus, rencana pembelajaran, dan 

sumber daya pengajaran yang selaras dengan standar internasional. 

Teknik penelitian studi ini mencakup penelitian dan pengembangan (R&D) 

CEFR dan penggunaannya dalam pengajaran bahasa. Penelitian ini juga mencakup 

analisis kebutuhan dari target audiens untuk menemukan kebutuhan dan masalah 

pembelajaran masing-masing. Temuan penelitian ini menyiratkan bahwa 

penggunaan materi berbasis CEFR dapat meningkatkan kualitas pendidikan bahasa 

Inggris di masjid dan hasil belajar siswa secara keseluruhan. 

Kata kunci: CEFR, Materi berbicara, Pelajar Muslim, Masjid 
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MOTTO 

 

Whoever treads a path in pursuit of knowledge, Allah will facilitate for him the 

way to heaven. 

(HR. Muslim) 

 

If you’re never bleed you’re never gonna grow. 

~Taylor Swift~ 
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CHAPTER I 

INTRODUCTION 

 

A. Background of Study 

English has become a global language used in any international 

communication involving people from all over the world. This facilitates the 

process of exchanging information in these various social lives, especially for 

non-native English speakers. As is well known, English has been localized on 

its way to becoming a worldwide language. English has been elaborated by 

people of different cultures who have adopted this language to express 

themselves based on the local culture. Many people are interested in learning 

English. English is studied and spoken by many people not only in America, 

Australia, or the British countryside but also other people in non-native English 

countries, including countries with Muslim populations such as Indonesia. 

The Common European Framework for References (CEFR) has been 

introduced as a valid standard setting for teaching, learning, and assessing to 

measure language level proficiency on a common international scale. The scale 

focused on the process of acquiring a language in which it is acknowledged 

communicative skills: oral interaction, oral production, listening, reading, and 

writing. The gains of the CEFR include that it can be used as a tool for 

measuring the level of proficiency of foreign language learners based on an 

action-oriented approach. This approach is highlighting the cognitive processes 

in language learning with the rule in a social context about how language is 
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learned and used. In addition, the CEFR can be used for foreign language 

learning in multilingual societies. Thus, it can be implemented in non-native 

English countries that have extensive societies. 

Likewise, in the scope of education, English continues to be developed 

following the educational culture adopted. Thus, the learner does not only get 

two different and unrelated ways of acting and communicating. Language 

learners become plurilingual and integrate the foreign culture being studied and 

its culture. It enables the individual to develop their self-characteristic to be 

more complex and enhances the capacity for advanced language learning for 

greater openness to new cultural experiences. 

In the context of Islamic Studies, the learners assume that learning English 

is the anxiety of losing their identity as Muslim because of the western cultural 

influence in the English materials. Another issue raised by the lack of 

consciousness about how useful the English language can be for Muslim 

learners is. Learners often feel dispassionate in learning English because they 

do not see the relationship between the courses that they are taking in English 

learning. Integrating English learning and culture is very important in terms of 

language proficiency as well as language performance. In this regard, recent 

studies have explored incorporating cultural exposure into English language 

teaching materials (ELT). A study exploring cultural demonstrations in 

international English teaching materials claims that discussions about culture 

are not enough to make learners view culture because demonstrations are mostly 

based on conventional intellect. 
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Kavakli (2020) states that teaching foreign language-related culture aims for 

the learners to develop multicultural awareness in the process of learning a 

foreign language.1 Boltayena (2020) states that the relationship between 

language and culture can be seen as a relationship between parts and the whole. 

Language can be considered as a structure of culture and as an instrument of 

culture.2 Irwansyah (2018) implies that English language teaching (ELT) in 

Indonesia aims not only to master language and pedagogy skills but also to 

strengthen the Islamic faith and nurture virtuous actions.3 

B. Problem Identification 

This study is guided by the following research questions: 

1. What is the need for analysis of speaking materials for mosque teaching 

context? 

2. What are the Common European Framework for References (CEFR) based 

speaking materials like? 

C. Problem Limitation 

Based on the considerations that have been introduced, the researcher limits 

the problem to developing compatible English learning materials based on the 

needs of students in the mosque. 

 

 
1 Nurdan Kavakli, The Relationship Between Language and Culture and Its Implications 

for EFL Teaching (World Englishes and Culture In English as a Foreign Language (EFL) Education, 

2020). 
2 Jabbarova Shoira Boltayena, LANGUAGE AND CULTURE: PROBLEMS OF 

INTERACTION, The Relationship Between Language and Culture (International Journal on 

Integrated Education. Vol. 3, Issue XII  2020): 142. 
3 Dedi Irwansyah, Teaching English at Indonesian Islamic Higher Education: An 

Epistemological Perspective (DINAMIKA ILMU Vol.18 No.1 (2018). 
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D. Problem Formulation 

There are two problems to be answered in this study. They are formulated 

as follows: 

1. What are the target needs and learning needs of students in learning English 

in the mosque? 

2. What are the appropriate English-speaking materials for English 

instructions in the mosque? 

E. Purpose of  Research  

1. To identify the needs analysis of students in learning English in the mosque.  

2. To generate a Common European Framework for Reference-based speaking 

materials for English instruction for the mosque. 

F. Benefits of Product 

The benefits of the product are: 

1. As a facility for English learning materials that are following the needs of 

Muslim students in a mosque; 

2. Helps learners develop their speaking skills in a meaningful way, while also 

helping them build confidence in using English in a real-world setting; 

3. As a basis for integrating students' religious values with English learning 

activities at the mosque; and 

4. As a teacher's guidebook to encourage the interest of the learners in the 

learning process about how useful the English language can be for their 

field. 

G. Product Specification 
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The results of the products are in the form of: 

1. The product of this research consists of vocabulary, Islamic Expressions, 

and Daily Conversations. 

2. Each material chapter will cover (a) related vocabulary, (b) a collection of 

conversations, (c) activities and assignments, (d) exercises, and (d) answer 

keys. 

3. Each unit will be added with relevant media such as pictures and illustrations. 

H. Previous Relevant Studies 

Studies about the Common European Framework for References (CEFR) 

have been conducted by Yuniarti (2017) about the creation of language learning 

materials using the European frame of reference for languages which includes 

language learning, teaching, and assessment problems for the improvement of 

speaking skills. The research aimed to attempt to improve and add some 

practical speaking materials to meet the needs specific for students in speaking. 

This research involved 15 students of IDeA Indonesia who took the place of 

research in Metro city, Lampung. The finding of the research shows that the 

CEFR has proven capable of improving students' speaking skills. CEFR can 

relate significantly between students' competency scores and their perception of 

their capabilities.4 

The research was conducted by Maryo (2021) about the issue of the 

enforcement of CEFR in the Indonesian context. The research aimed to reveal 

 
4 Yuniarti, Developing Speaking Materials Based on the Common European Framework 

of References (CEFR) for Increasing the Students' Speaking Skill (Pedagogy: Journal of English 

Language Teaching Vol. 4 No. 2 2017): 143-156 
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the issues that exist in implementing the CEFR in Indonesia. Through literacy 

studies, this study shows that 3 issues might become obstacles to implementing 

CEFR as a concept of learning English in Indonesia. First, Students only aim 

to earn a certificate of English proficiency. Second, the Indonesian government 

as the curriculum designer is still unable to implement CEFR as a learning 

model because Indonesia already has a model that suits the needs of locals. 

Third, there is a need for professional human resources and integrity in 

applying the CEFR.5 

Abidin and Hashim (2021) research how teachers perceive the use of the 

CEFR language standard frame of reference in plurilingualism learning. The 

aim that CEFR embraces is to ensure English standards in Malaysia as a need 

for globalization. The research findings indicate that problems in the language 

teaching process continue to be raised due to a lack of understanding and 

training for teachers in applying the CEFR to ensure students reach the target 

language level. In addition, Plurilingualism must be seriously considered in a 

multiracial and multilingual country, which embraces uniqueness and diversity 

within the classroom.6 

 

 
5 Fuad Arifudin Abi Maryo, The Issues of the Implementation of CEFR in Indonesia, 

(Journal of Applied Linguistics Indonesia (Aplinesia) Vol. 5 No. 1 2021) 
6 Nadrah, Z. A, and Harwati Hashim, Common European Framework of Reference 

(CEFR): A Review on Teachers’ Perception & Plurilingualism (Creative Education (2021) 
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CHAPTER II 

LITERATURE REVIEW 

 

This research aims to design the Common European Framework of 

References (CEFR) based speaking materials for English instruction in a mosque. 

Therefore, to achieve the main objective, it is needed to provide the materials which 

are suitable for the objective. This review includes the definitions, categories, and 

stages of developing materials in English language learning. 

A. Speaking 

Language is a means of thinking and exchanging cultures from one nation 

to another. It is also a means of interaction between people for a specific purpose 

or for expressing themselves.7 Speaking requires the learner to know not only 

how to produce certain subject matter, such as pronunciation, vocabulary, or 

grammar, but also to understand when, why, and how to produce language.  

Speaking English is important for people to communicate everywhere and 

every day both on formal and non-formal occasions. English tends to be used 

in formal speech with a foreigner or respected people then informal speech is 

used for daily conversations with friends and colleagues. Besides, body 

movements such as hand movements or making eye contact with listeners in 

face-to-face communication processes convey and help listeners understand 

information.8 

 
7 Ikou Kitagaki, E-learning for English Speaking Skill and the Experiment, Procedia – 

Social and Behavioral Sciences 64 (2012) 306-309 
8 Siti Mualiyah, Teaching Speaking (An Expository Study at Speaking Class of Training 

Class Program at Basic English Course in Kampung Inggris pare, (UIN Syarif Hidayatullah 2017) 
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Brown proposes the four aspects of speaking skills, namely fluency, 

accuracy, pronunciation, and vocabulary.9 Fluency is the flow and efficiency 

with which you express your brainchild, especially in speaking. Accuracy is the 

use of the language system in terms of pronunciation, grammatical use, and 

vocabulary. Pronunciation is the pronunciation of words and structure correctly 

to be understood. Vocabulary is knowledge of various words and having the 

ability to choose from the bank the most appropriate words. 

Nunan explained that speech fulfillment includes: (1) the ability to articulate 

the phonological function of language that can be understood (2) controlling 

patterns of stress, rhythm, and intonation (3) the appropriate level of fluency (4) 

transactional and interpersonal skills (5) conversation listening abilities (6) 

management skills of the interaction and negotiating to mean (7) skills in the 

interaction process and in negotiating with intent (7) skills in knowing the 

purpose of negotiations for conversations (8) using appropriate conversation 

formulas and fillers. Furthermore, teaching speaking is a process whereby a 

teacher assists students by facilitating them to achieve learning objectives 

namely the need to improve their performance in speaking skills. Teachers can 

encourage student's enthusiasm to learn speaking skills during the teaching 

process to assist them to achieve their goals and carry out specific interventions 

such as having students practice speaking English and giving them appreciation. 

Interventions can be provided by teachers in the form of giving pieces of 

information, material explanations, listening activities, ask-and-answer 

 
9 Brown, H.D. Teaching by Principles: An Interactive Approach to Language Pedagogy (2nd Ed). 

(New York: Addison Wesley Longman, 2001) 
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activities, speaking skills, or testing students' comprehension. In intervention, 

teachers can also facilitate students' learning activities using discussions, 

debates, presentations, and exercises with appropriate themes.  

B. Common European Framework for References (CEFR) 

1) Definition 

The Common European Framework for References (CEFR) is a model 

based on the educational principle that education is the right of every individual 

and that multilingualism and plurilingualism can enhance mutual understanding 

between individuals with a different language and cultural backgrounds, to 

establish an integrated society. The CEFR provides a general framework that 

demonstrates what language learners need to learn to practice in a foreign 

language effectively. Thus, this framework creates a common basis for 

language learning in the form of curricula or guidelines, textbooks, teaching 

materials, and syllabi.10 

     In the teaching language context, CEFR is a frame of reference that must be 

adapted in which it is used in the form of linking certain features by focusing 

on aspects that are reflected in the content of the text and the level of descriptors. 

The context of language teaching has its own goals and objectives. It expresses 

the distinguishing features of language concerns, while the CEFR tends to 

emphasize things that are comparable in language contexts. The application of 

the CEFR in the modern foreign language teaching process requires a consistent 

action-oriented approach and it is necessary to learn how to evaluate student 

 
10 Judith, Vivien Runnels, Impact of the Common European Framework of Reference-A 

Bibliometric Analysis of Research from 1990-2017, (CEFR Journal-Research and Practice, 2017) 
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learning outcomes concerning the CEFR. In summary, the explanations that 

follow cover the advantages of CEFR: 

1. The CEFR context in language teaching is needed in the interest of greater 

mobility, and effectiveness in massive interaction coupled with honor for 

diverse identities and cultures. 

2. As a means of promotion and facilities to build cooperation between 

educational assemblies in various countries.  

3. Supply a solid basis for exploring each other's language qualifications. 

4. Assist the learners, teachers, and education administrators to integrate their 

efforts. 

2) The CEFR Scale 

The CEFR scale has six different levels, starting from the beginner level 

(A1) to the final level of language acquisition (C2). The scale's importance in 

acquiring core language is in its recognition of the five communication skills: 

listening, reading, spoken interaction, spoken production, and writing. The 

CEFR has been introduced to set consistent standards for learning, teaching, 

and assessing. A common reference level is articulated in a Can Do statement, 

which allows language learners to assess or self-assess their level of 

proficiency. 
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Figure 1. Levels in CEFR 

The figure above shows that A1 Beginner indicates the level of 

understanding of simple sentence expressions that are commonly used. A2 

Elementary in this level of students can write English text with a simple topic. 

B1 Intermediate, used for academic and occupational purposes. This level is 

quite usable but will have a little difficulty. B2 Upper Intermediate, this level 

expresses English spontaneously but not yet as accurately as C1 Advanced. C1 

Advanced can express ideas flexibly effectively and spontaneously with any 

purpose. C2 Proficient, the level of native speakers. This level allows one to 

read and write about anything. 

Resources for Reference Level Descriptions make it easier to decide which 

languages to use for instruction and assessment at each CEFR level. Language 

experts, such as teachers, curriculum planners, and test writers, can use the 

Reference Level Descriptions' resources in a variety of ways to help them 

decide which language points are appropriate for teaching, learning, and 

assessing at each CEFR level.  
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3) Skills at the A2 Level  

Level A2 is appropriate for people who are basic language users, or those 

who can communicate in natural settings using ordinary expressions and simple 

terminology. The Common European Framework of Reference for Languages 

(CEFRL), which defines and discusses the various levels of oral and written 

expression and understanding for languages like English, should be kept in 

mind. It has six levels of reference, broken down into three blocks (A, or basic 

user, B, or independent user, and C, or skilled user), each of which is further 

divided into two sublevels, 1 and 2.11 

The following is detailed by the CEFRL: 

a) He or she is able to comprehend words and phrases that are commonly used 

in the contexts of experience that are most immediately relevant to them 

(such as very basic personal and family information, shopping, tourist 

attractions, places of employment, etc.). 

b) He or she can communicate in simple, everyday chores that just call for a 

straightforward exchange of information on well-known and routine topics. 

c) He or she is able to succinctly convey elements of his or her background, 

surroundings, and topics pertaining to their immediate requirements. 

The official can-do statements are broken down into smaller pieces for 

teaching purposes. This more detailed skill breakdown can help you assess your 

own English level, or help a teacher assess a student’s level. For example, a 

student at the A2 level in English will be able to do all the things that a student 

 
11 John Trim, Using the CEFR: Principles of Good Practice (Cambridge University Press, 2011) 
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in level A1 can do. 

C. Material Development  

Material development is a process carried out by a teacher to create 

information that is used for the language learning process to achieve the 

purposes and objectives of learning. Effective teaching materials in language 

teaching are set up by reasoning several factors, including teachers, learners, 

and contextual variables. Factors of the teacher include the teacher's proficiency 

in the language, training, experience, and preferred teaching style. The factors 

of the learners include emphasizing learning styles, needs, and motivations for 

learning their language. While, other factors include school culture, classroom 

conditions, and the availability of teaching resources where the material will be 

implemented. 

Language is following the objectives that we put forward therefore the 

learning material must contextualize the language it presents. The context helps 

the language encountered to be meaningful, and can also widespread the 

learning content beyond other sources of contextualized language use in the 

classroom. In the context of developing teaching materials, attention must be 

paid to a particular aspect of language, both listening, reading, speaking, and 

writing skills-based learning as well as integrated basic skills. The author's 

understanding of language and language use will also influence the design of 

the material, which in its role determines the author's goals, and sets the focus 

of the material and activities within it. The material designed must be flexible, 

develop skills, and use strategies that can be shuttled to other texts in different 

https://www.efset.org/cefr/a1/
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contexts.12 

In the process of designing teaching materials, changes to the materials that 

have been made can be made to improve them and make them more suitable for 

different types of learners. Adaptations can be in the form of reductions, 

additions, deletions, and modifications. Most teachers adjust the material every 

time they use the material book to utilize knowledge sources in teaching and 

learning activities. Some things that must be considered in the material 

development process include: 

1) Age is influential on topic selection and types of learning activity such as 

the suitability of a game or role-play. 

2) Aptitude shows how fast learners can lead to the potential and capacity in 

learning a foreign or second language. 

3) Mother tongue can be used to provide a fast and accurate translation of 

foreign language words.  

4) Motivation helps the determination and interest of learners in learning a 

foreign language. 

5) Educational level, which helps in the determination of intellectual content, 

the breadth of theme, or the depth of which material can be studied. 

6) The learning style will help in the selection of methods that are following 

the student's learning character. 

7) School rules, the role of foreign language in schools, and its placement 

within the curriculum. 

 
12 Jack, Willy Reynandya, Methodology I n Language Teaching, (Cambridge University 

Press, 2002). 84. 
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8) Teachers, training and experience in teaching, mother tongue, and the level 

of education that has been taken. 

It can be assumed that the objectives of the language learning material 

development program have been established and that the contextual factors 

influencing its implementation have been understood. The next step in the 

planning task is to select the type of syllabus that is relevant to the intended 

learner, according to the situation, and that meets the objectives of learning as 

closely as possible.13 

D. Task-Based Language Instruction 

Task-Based Language Instruction defines as a language learning whose 

teaching framework is organized around tasks. Two types of teaching 

frameworks have been used, namely: synthetic and analytical. In synthetic such 

as lexical, structural, and functional where most teaching frameworks are 

situational and topical one part at a time with language presented in discrete 

pieces. This is assumed to make learning tasks easier for learners to 

understand.14 

Willis suggests three stages in task-based instruction (a) test pre-task, (2) 

test task cycle, and (3) the language focus.15 At the pre-task stage, the teacher 

introduces the topic and several words or phrases in a row to the learners to 

comprehend the task instructions well. At this stage of the task cycle, tasks are 

 
13 Jahanbakhsh, Mohammad Amini Farsani, English Language Teaching Material 

Development (Journal of Language and Translation, Vol 2, No. 2 2011) 
14 Benyamin Celik, Task-Based Learning: An Effective Way of Developing Communication 

Skills (International Journal of Social Sciences and Education, Vol.4 No.2 (2017) 
15 Willis, Willis J, Doing Task-based Teaching (Oxford University, 2007) 
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shown to the learners by undertaking the tasks in the target language. In the 

focus stage, the teacher and learners talk about the language used so that the 

learners understand better in making improvements for the next task. The 

emphasis in task-based learning is on understanding. Language learners engage 

in tasks to negotiate with intent. Rather than focusing on the inappropriate use 

of language, and exaggerated meaning in communication. Swan defines the 

principles of task-based instruction,16 as follows: 

a) Language learning through instruction must involve the use of natural or 

naturalistic language, and activities are designed to derive meaning rather 

than a language to improve communication skills. 

b) Task-based instruction can be best done by providing an opportunity to 

focus on forms, which will draw students' attention to linguistic elements. 

c) Pre- or post-assignment language studies that are more formal may be useful 

in helping students to see the characteristics of the language to be learned. 

In addition, language students will develop self-confidence because they 

have had the opportunity to put into practice their abilities. Those who learn are 

motivated to practice with others and those who learn to use the language in an 

authentic environment will help other students become more effective users of 

the language. 

 

 

 
16 Michael Swan, Legislation by Hypothesis: The Case of Task-Based Instruction (Applied 

Linguistics, Vol. 26 2005): 376-401 
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CHAPTER III 

RESEARCH METHODOLOGY 

A. Type of Research 

This research follows a Research and Development (R and D). Research and 

Development involve the integration and collection of quantitative and 

qualitative data in a single project that aims to be able to produce a more 

comprehensive understanding of the phenomenon being explored while 

quantitative or qualitative are only limited to certain types of data collection 

tools.17  

In accordance with Borg and Gall, the aim of a Research and Development 

(R and D) study in education is to create and validate educational products, with 

the phases encompassing study findings, product development based on the 

findings, field testing, and product revision.18 R and D produce more facts and 

are comprehensive in examining the research problems because researchers 

have the freedom to use all the data collection tools according to the type of data 

needed. This method is appropriate when used to describe, explain, or evaluate, 

and is very useful to study complex problems. 

B. Research Procedure 

 In this stage, the researcher will conduct research by review of related 

literature which gives preference to the reader to understand what is already 

known about the topic through the integration of recent studies. This type of 

 
17 Patricia Leavy, Research Design (New York: The Guildford Press, 2017) 
18 Walter R. Borg and Meredith D. Gall, ‘Educational Research: An Introduction’, British 

Journal of Educational Studies, 32 (1984), 274. 
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literature review is complex, referring to quantitative, qualitative, and pre-

existing mixed methods research also by adding relevant theories (and their 

origins) and conceptual frameworks (as applicable).19 

 The literature review was conducted to collect some useful information 

related to this research topic which was developing Common European 

Framework for References (CEFR)-based speaking materials for English 

instruction in the mosque. The researcher collected a variety of information 

regarding instructional design, material design, CEFR, task-based approach, 

and speaking skills. In addition, increasing related reading such as books, 

articles, journals, and thesis with related topics will be very helpful in 

conducting a literature review. 

 Borg and Gall state that the goal of the literature review is to dictate the state 

of knowledge in the area of concern.20 Therefore, a literature review serves as a 

driving force and starting point for your research investigation. This method 

helps in identifying the problem under study and as an illustration that there are 

gaps in the previous research that need to be filled. Furthermore, there are 

several stages in the research procedure, including: 

1) Planning 

 In the planning stage, the researcher carries out several activities for 

material development such as determining learning objectives and determining 

the skills to be achieved after learning that have been adapted to the needs of 

 
19 Karen, Liaison, and James Library, How to Write a Literature Review: An Overview for 

International Students (Brock University, 2010) 
20 Gall, Walter R. Borg, Educational Research: An Introduction (New York: Longman Inc, 

1983) 
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learners. 

2) Developing the Materials 

 After the researcher has carried out the planning stage, the next stage is to 

develop the material. The materials are developed based on the syllabi and the 

needs obtained in the previous step. It is the implementation of the syllabus 

itself to see the suitability of the design of the material. The materials will 

consist of three units that contain related content. 

3) Validating the Materials 

 In this stage, the researcher will ask the experts to evaluate the developed 

materials. The material developed will be validated by an expert to see its 

suitability to the needs. Experts give feedback and suggestions related to the 

design materials based on experts' opinions. 

4) Revising 

 In the last stage, the researcher will revisit the materials based on the 

feedback and suggestions given by the experts. In this last step, the agreed unit 

design was the product of this research. 

C. Research Setting 

 The research of information collecting was conducted using a literature 

review by linking relevant issues. Researchers look for appropriate teaching 

material design models and use other related theories. Further, researchers 

observed some English literature in search of suitable content for the material. 

 The research preliminary field was conducted on June 2, 2023. It was 

conducted in the Mushalla As-Sakinnah Metro Barat. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

A. The Steps of Designing Materials 

1. Considering Learner Characteristics 

Before the researcher designs the materials, it is critical to determine the 

learner characteristics. As a result, the researcher conducts study and 

information gathering to gain data about their attitudes toward English 

teaching and their expectations from the teacher and the textbook. The 

researcher handed questionnaires to eight mosque students to collect data on 

their learning qualities. The collected data served as the foundation for the 

creation of materials for English training in the mosque. Table 1 displays the 

results of the questionnaires. 

Table 1. The Results of the Need Survey 

No Statements Responses Percentage 

1.  Having an interest to learn 

English? 

Yes 

No 

100% 

0% 

2.  How frequently do you 

use English in your daily 

life? 

Always 

Often 

Sometimes  

Seldom 

Never 

0% 

0% 

87.5% 

12.5% 

0% 

3.  Is it necessary for people 

to be able to speak in 

English in this advanced 

era? 

Yes 

No 

100% 

0% 

4.  Are you interested in 

learning how to speak 

English well? 

Yes 

No 

100% 

0% 

5.  Do you have any issues 

speaking English? 

Yes 

No 

87.5% 

12.5% 

6.  What issues do you have 

that make it difficult for 

you to communicate in 

Unconfident 

Poor pronunciation 

A limited vocabulary 

0% 

25% 

37.5% 
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English? No one to converse with 

Hesitant to make 

mistakes 

25% 

12.5% 

7.  What level of English 

proficiency do you have? 

Basic 

Intermediate  

Advance 

62.5% 

25% 

12.5% 

 

The data from a questionnaire analysis completed by respondents are shown 

in the table above. They are as follows: 

1) All of the pupils, or 100% of the students, want to learn English. It shows 

that all of the pupils are enthusiastic about learning English. 

2) 87.5% of pupils speak English daily. It signifies that English plays a 

significant role in the learners' speaking activity because more than half of 

the learners speak English in their daily lives outside of the classroom. 

3) In our modern era, 100% of learners feel that speaking English is vital. This 

means they recognize the significance of being able to communicate in 

English as the global standard.  

4) When instructors ask students to speak English well, 100% of students are 

eager to learn how to do so.  

5) 87.5% of kids have no difficulty speaking English. Furthermore, 12.5% have 

difficulty communicating in English. 

6) According to the research, 37.5% of students have a limited vocabulary. 

Furthermore, 25% of pupils had bad pronunciation when speaking English 

in practice. 

7) The majority of pupils (62.5%) have a basic level of English proficiency. 

Meanwhile, 25% of pupils have intermediate-level competency, and the 
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remaining 12.5% have advanced-level proficiency. 

The data presented above contains important information for the researcher, 

such as their interest in and difficulties with learning English. Knowing the 

difficulties that the learners at the mosque are experiencing allows the researcher 

to create resources that will assist them in overcoming their difficulties in 

learning English. The researcher discovered that the most difficult issue that 

students encounter is a lack of vocabulary. The researcher develops products that 

provide learners with a set of related vocabulary as a solution to this challenge. 

The second significant issue that makes it difficult for learners to talk in English 

is pronunciation. This issue can be rectified by offering the students some 

dialogues about pronunciation. With the teacher's guidance, students can 

practice dialogues with friends. The following issues are related to the 

participants' personalities. This problem can be remedied by assigning projects 

that encourage students to participate in class and share their personal 

experiences. This assignment can inspire students to talk about themselves more 

openly and share their experiences with others. 

As a result of these findings, each student has different wants, demands, and 

abilities. Hopefully, through producing materials for English instruction in the 

mosque, the researcher will be able to meet the demands of the students and help 

them strengthen their English skills. 

2. Creating Objectives, Topics, and General Purposes 

The resources in English are aimed at mosque pupils. The following are 

the researcher's objectives: 
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Table 2. Goals 

1. By the end of the course, students will be able to express their 

feelings and thoughts in English. 

2. At the end of the course, they will be able to use what they have 

learned in their daily lives.  

 

Following the establishment of the goals, the researcher listed the learning 

themes. They included speaking suggestions, speaking assessments and 

activities, dialogue, and an Islamic lexicon. The researcher then developed 

broad goals for each learning area. Table 3 below has a description of the 

general purposes. 

Table 3. General Purposes 

Topic General Purposes 

Speaking Skill As the primary form of communication in 

the classroom, spoken language provides 

opportunities for learning. 

UNIT 1 

Speaking assessment and 

tasks 

Provides information on the quality of material 

used and the results got from the course and 

learners' assessment concerning lessons given 

and mention a few possibilities. 

To give students practice of language items 

(vocabulary, grammar functions, etc.) – a 

language practice aim to develop students' 
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ability to speak fluently and interactively – a 

speaking fluency aim. 

UNIT 2 

Conversation 

The learners can provide an opportunity to 

practice their English communication skills 

in a safe and supportive environment. 

UNIT 3 

Islamic Glossary 

A robust vocabulary improves all areas of 

communication – listening, speaking, 

reading, and writing. 

 

3. Design of the Material 

The researcher planned and developed the materials based on the results of 

the need survey in this step. The end outcome was three material components. 

They were "Speaking Assessments and Tasks", "Conversation", and "Islamic 

Glossary". 

4. Validity Results 

Considering this study is about generating materials, an evaluation is 

required to produce a better result. At this stage, the designed materials were 

examined. Some participants who are professionals in the teaching of the English 

language, such as two lecturers from the English Education Department of IAIN 

Metro, were invited to complete a questionnaire to provide their feedback, 

suggestions, and comments on the prepared materials. The first is Dr. Aria Septi 

Anggaira whose responsibility it is to check the language section and Yeni 

Suprihatin, M,Pd who is in charge of reviewing the layout and design of the 
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material. The findings of the questionnaires were utilized as feedback and 

considered to update and improve the created contents.  

Picture 1. Book Covers Before and After Revision 

 

5. Product Testing Results 

In June 2023, Google Forms was used to distribute surveys to Musholla 

As-Sakinnah Metro Barat students to find out the results of the research. The 

questionnaire was administered to eight pupils from Musholla As-Sakinnah 

Metro Barat. The questionnaire contains nine questions. The table below 

explains the percentages of questionnaire replies from respondents.  

Table 4. Students’ Questionnaire Results 

No Statement Frequency Percentage 

1.  The title of the book is suitable 

for the content. 

Strongly Agree 6 75% 

Agree 2 25% 

Neutral 0 0% 

Disagree 0 0% 
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Strongly Disagree 0 0% 

2.  The language used in the book 

can convey the topic well. 

Strongly Agree 7 87.5% 

Agree 1 12.5% 

Neutral 0 0% 

Disagree 0 0% 

Strongly Disagree 0 0% 

3.  The material in the book is 

suitable for the learning needs. 

Strongly Agree 4 50% 

Agree 3 37.5% 

Neutral 1 12.5% 

Disagree 0 0% 

Strongly Disagree 0 0% 

4.  The specific learning objectives 

are well-formulated. 

Strongly Agree 6 75% 

Agree 2 25% 

Neutral 0 0% 

Disagree 0 0% 

Strongly Disagree 0 0% 

5.  The course objectives are well-

formulated. 

Strongly Agree 4 50% 

Agree 4 50% 

Neutral 0 0% 

Disagree 0 0% 

Strongly Disagree 0 0% 

6.  The use of language style is 

suitable for the book. 

Strongly Agree 2 37.5% 

Agree 5 62.5% 

Neutral 0 0% 

Disagree 0 0% 

Strongly Disagree 0 0% 

7.  The writing format in the book is 

easy to read and understand. 

Strongly Agree 4 50% 

Agree 4 50% 

Neutral 0 0% 

Disagree 0 0% 

Strongly Disagree 0 0% 

8.  The book is an effective and 

efficient form of media for 

learning speaking-based English 

Strongly Agree 6 75% 

Agree 2 25% 
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instruction. Neutral 0 0% 

Disagree 0 0% 

Strongly Disagree 0 0% 

9.  The instructions are 

understandable and helpful for 

the learners. 

Strongly Agree 4 50% 

Agree 4 50% 

Neutral 0 0% 

Disagree 0 0% 

Strongly Disagree 0 0% 

 

The data from a questionnaire analysis completed by respondents are 

shown in the table above. They are as follows: 

1. 75% of respondents strongly agree that the title of the book is suitable with 

the content and 25% agree with that statement. It means that the title and the 

content of the book are in accordance. 

2. There are 12.5% of respondents agree and 87.5% of respondents strongly 

agree that the language used in the book can convey the topic well. 

3. Most 50% of respondents strongly agree and 37.5% of respondents agree that 

the learning materials in the book are suitable for the learning needs. It 

indicates that the video is appropriate to be the learning material in the 

mosque. 

4. The specific learning objectives are well-formulated since there are 75% of 

respondents strongly agree and 25% of respondents agree with the statement. 

50% of respondents strongly agree and 50% of respondents agree that the 

course objectives are well-formulated. 

5. The majority of respondents (62.5%) agree and 37.5% strongly agree that the 

usage of linguistic style is appropriate for the work. 
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6. The book's writing approach is simple to read and understand because 50% of 

respondents strongly agree and 50% agree with the statement. 

7. The book is an effective and efficient form of media for acquiring speaking-

based English education, with 75% strongly agreeing and 25% agreeing. It 

signifies that more students than the average have the same opinion that  

8. In the meantime, 50% of respondents strongly agree and 50% agree that the 

instructions are intelligible and helpful to learners. 

The chart above indicates that students believe that speaking book-based training 

is an efficient and effective type of media for learning to speak. They also enjoy 

utilizing it because it is such an exciting medium. 

B. Product Revision 

Product modifications are addressed in response to practitioner feedback. 

This pertains to the issues that must be addressed. They are as follows: 

a) Validator 1 (Dr. Aria Septi Anggaira, M.Pd) offered some advice. First, the 

book's layout is made more exciting by the addition of certain photos, and 

the conversation part is built more pleasantly so that it recognizes the 

boundaries between each other's collisions. The second section includes 

several theories related to the speaking materials. 

b) Validator 2 (Yeni Suprihatin, M.Pd) advises describing the CEFR level of 

materials and learning objectives. Then, before exhibiting the contents, 

include some images of local culture that are pertinent to the items and 

comment on the Islamic value. She also advised that practical material be 

added to the speaking suggestions. 
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All of the suggestions are sound. However, not all of the recommendations can 

be implemented right immediately, therefore the researcher changed and enhanced 

the proposed materials depending on the feedback. The enhancements were as 

follows: 

a. Making the cover design more appealing by combining and matching brighter 

color components. 

b. Including some images from local culture and information about Indonesia in 

the discourse area.  

c. Include information for this book's intermediate user level. 

C. Presentation of the Design Materials 

The purpose of this part is to address the second issue posed in the problem 

formulation, which is what the designed materials look like. The designed 

materials offered in the brief consist of four sections, as listed below: 

1. Tips for Speaking  

This segment was crucial to present since it offers some speaking tips that 

students can utilize to improve their English speaking skills. 

2. Speaking assessment and tasks 

This part contains information about the quality of the content utilized, the 

course results, and learners' assessments of the lessons offered, to name a few 

options. 

3. Conversation 

This section allowed students to assist in the achievement of an individual 

or group objective as well as to send messages between the user and module 
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regardless of the mode of communication. 

4. Islamic glossary 

This section can be helpful in identifying and learning the discipline's jargon 

in terms of Islam. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

A. Conclusion 

Finally, the intended materials for English instruction in the mosque were 

created based on the results of the need survey and feedback from English 

language teachers. The book is an efficient kind of media for learning speaking-

based English instructions is clear and beneficial to the students. The prepared 

materials addressed the issues that the mosque's learners were having, such as a 

lack of vocabulary and pronunciation. Students are also encouraged to 

participate in class and share their personal experiences, as a result of the 

materials. Overall, the provided resources have the ability to suit students' needs 

and help them improve their English speaking skills.  

B. Suggestion 

The suggestions are intended to aid teachers in developing effective 

techniques for teaching speaking. It is recommended that English language 

teachers use books as an alternate substance to teach speaking. In order for the 

educational method to be successful, teachers must motivate students to get 

involved in learning activities and encourage learners to speak in the intended 

tongue courageously and freely. 

Because this study is far from ideal, the researcher intends that it will 

stimulate other researchers to perform similar research. The book's concept was 

unable to be implemented due to time constraints. As a result, certain 

investigations on the deployment of materials for improvement were suggested. 
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As the study’s conclusion, these resources should be appropriate and useful for 

intermediate mosque students learning English successfully and efficiently. 

Second, persons who will utilize these developed materials may benefit from 

corrective input and inspiration. 
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Appendix 1. 

 NEED ANALYSIS  

 DEVELOPING COMMON EUROPEAN FRAMEWORK OF 

REFERENCES (CEFR) BASED SPEAKING MATERIALS FOR 

ENGLISH INSTRUCTIONS IN MOSQUE  

 

 

EXPERT VALIDATION SHEET  

DEVELOPING COMMON EUROPEAN FRAMEWORK OF REFERENCES 

No Statements Responses Percentage 

1. Having an interest to learn English? a. Yes 

b. No 

 

2. How frequently do you use English in your 

daily life? 

a. Always 

b. Often 

c. Sometimes  

d. Seldom 

e. Never  

 

3. Is it necessary for people to be able to speak 

in English in this advanced era? 

a. Yes 

b. No 

 

4. Are you interested in learning how to speak 

English well? 

a. Yes 

b. No 

 

5. Do you have any issues speaking English? a. Yes 

b. No 

 

6. What issues do you have that make it 

difficult for you to communicate in English? 

a. Unconfident 

b. Poor pronunciation 

c. A limited vocabulary 

d. No one to converse with 

e. Hesitant to make 

mistakes 

 

7. What level of English proficiency do you 

have? 

a. Basic 

b. Intermediate  

c. Advance 

 



 

 

 

 

(CEFR) BASED SPEAKING MATERIALS FOR ENGLISH INSTRUCTIONS 

IN MOSQUE 

Name  :  

NIP  :  

Expertise :  

Day/Date  :  

Instructions: 

1. Fill in the Mr. or Ms.'s identity in the space provided. 

2. Please grade each indicator by placing a checkmark () in the evaluation 

interval assessment scale column as follows:  

Score 1: Inadequate 

Score 2: Acceptable 

Score 3: Decent  

Score 4: Very Good 

Score 5: Perfect 

3. After completing all questionnaire items, you will be requested to provide 

feedback on the Developing Common European Framework of References 

(CEFR) Based Speaking Materials for English Instructions in Mosque.  

4. Thank you very much for your availability to review the creation of Developing 

Common European Framework of References (CEFR) Based Speaking 

Materials for English Instructions in Mosque.  

 

A. Assessment Sheet 

No. Assessed Aspects 
Score 

Notes (if needed) 
1 2 3 4 5 

Aspects of Content Eligibility 

a.  The offered content adheres to the 

CEFR. 

      

b. The information presented is 

relevant to the learning objectives. 

      

c. The information offered can help 

to initiate the learning process. 

      

d. The engaging learning media that 

is being used can help the learning 

process. 

      

Feasibility Aspects of Presentation 

a. Suitability of text size on material       

b. Compatibility of pictures with the 
material presented 

      

Language Eligibility Aspects 



 

 

 

 

a. The employed language is 

straightforward and 

comprehensible. 

      

b. The employed language is simple 

to understand. 

      

c. The language employed can 

clarify a topic. 

      

d. The language chosen can make 

pupils feel good and motivate 

them to learn the content. 

      

 

 

B. Scoring 

 

Minimum score: 10 × 1 = 10 

Maximum score: 10 × 4 = 40 

The percentage score is as follows: NP = 
𝑅

𝑆𝑀
 × 100% 

Information: 

NP  : Percentage value sought 

R  : Score of respondents' answers 

SM  : The examination's top score 

Scoring Criteria 

No Percentage Criterion 

1. 76% - 100 % Very Worth It 

2. 51% - 75% Proper 

3. 26% - 50% Pretty Decent 

4. 0% - 25% Less Decent 

 

C. Criticism and Suggestions 

 

Supervisor 

 

 

 

 

Dr. Dedi Irwansyah, M.Hum 

Metro,                      2023 

Expert Validator 

 

 

 

 

________________________ 



 

 

 

 

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

....................................................................................................................................

.................................................................................................................................... 

STUDENTS QUISTIONNARE 

DEVELOPING COMMON EUROPEAN FRAMEWORK OF 

REFERENCES (CEFR) BASED SPEAKING MATERIALS FOR 

ENGLISH INSTRUCTIONS IN MOSQUE  

 

No Statement Frequency Percentage 

10.  The tittle in book is suitable with the 

content 

Strongly Agree   

Agree   

Neutral   

Disagree   

Strongly Disagree   

11.  The language use in the book is able 

to convey the topic well. 

Strongly Agree   

Agree   

Neutral   

Disagree   

Strongly Disagree   

12.  The material in the book is suitable 

with the learning needs. 

Strongly Agree   

Agree   

Neutral   

Disagree   

Strongly Disagree   

13.  The specific learning objectives are Strongly Agree   

NIP. 19791223 200604 1 001                      NIP.   

 



 

 

 

 

well formulated. Agree   

Neutral   

Disagree   

Strongly Disagree   

14.  The course objectives are well 

formulated. 

Strongly Agree   

Agree   

Neutral   

Disagree   

Strongly Disagree   

15.  The use of language style is suitable 

with the book. 

Strongly Agree   

Agree   

Neutral   

Disagree   

Strongly Disagree   

16.  The writing format in the book is 

easy to read and understand. 

Strongly Agree   

Agree   

Neutral   

Disagree   

Strongly Disagree   

17.  The book is effective and efficient 

form of media for learning speaking 

based English instruction. 

Strongly Agree   

Agree   

Neutral   

Disagree   

Strongly Disagree   

18.  The tasks implemented facilitate the 

learners to meet the basic standard of 

speaking competence. 

Strongly Agree   

Agree   

Neutral   



 

 

 

 

Disagree   

Strongly Disagree   

19.  The instructions are understandable 

and helpful for the learner. 

Strongly Agree   

Agree   

Neutral   

Disagree   

Strongly Disagree   

20.  The exercises and assignments can 

be used to assess the students’ 

achievements. 

Strongly Agree   

Agree   

Neutral   

Disagree   

Strongly Disagree   
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DOCUMENTATION 

 

Picture I. Researcher was doing observation

 

Picture II. Researcher was doing interview with the learners 



 

 

 

 

Picture III. Researcher make a moment with the learners  



 

 

 

 

CURRICULUM VITAE 

Restina Damayanti was born in Setia Marga, August 4, 

2000. She graduated from SDN 04 Terbanggi Besar in 2012. 

She then continued her study at SMPN 1 Terbanggi Besar, 

where she was accepted through outstanding student 

pathway and graduated in 2015. In 2018, she completed her 

senior high school education at MAN 1 Lampung Tengah. 

In 2019, she began her undergraduate studies in the English Education Study 

Program at the State Islamic Institute of Metro. She spent her entire childhood in 

her hometown of Lampung, till she received her bachelor's degree. 

Among her publications are: (1) Integrating Local Wisdom of Piil Psenggiri into 

English Language Teaching (TEFLA Journal, 2021); (2) Developing an English 

Grammar Practice Book based on Multicultural Values for Second-year University 

Students (Pedagogy: Journal of English Language Teaching, 2021); (3) State-

Defense In The Perspective Of The Qur'an (Reinterpretation of Jihadi Verses With 

Ma'na Cum Maghza Approach) (Proceeding Conference on Islam and Education, 

2022); (4) Developing Learning Media: Monopoly Thematic Education Based on 

QR Code Technology (Proceeding International Conference on Language, 

Linguistics, Literature, and Education, 2022). 

 

 


