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THE INFLUENCE OF USING FREE WRITING TECHNIQUE TOWARDS 

STUDENTS` WRITING ABILITY AT THE FIRST SEMESTER OF 

ENGLISH EDUCATION STUDY PROGRAM OF IAIN METRO 

 

ABSTRACT 

 

By: 

HASBI HISBULLAH 

 

The aim of this research was to investigate whether there is any positive 

Influence of Free Writing Technique towards the Students’ Writing Ability. Free 

writing means make a note in incomplete sentence and phrases that comes exactly 

to students mind when students know the topic. Free writing helps you pour more 

attention, focus, and energy into what you write. It means that free writing can be 

used by the students help to generate the idea and engage themselves more deeply 

in writing their expressions dealing with their imagination or their own 

experience. 
This research used quantitative method and the research design was a 

quasi-experimental research by employing experimental and control class. 

Population of this research was the first semester students at IAIN Metro. 

Furthermore, the data was analyzed by using independent sample t-test to prove 

the hypothesis.  

Finally, the results of data analysis from independent sample t-test formula 

illustrates that tobserved = 2,91 is higher than ttable  with significant level 5% = 1,70 

and 1% = 2,47. Thus, it can be inferred that there is a positive influence. 
Therefore, the Alternative Hypothesis (Ha) is accepted. With the result that there 

is Influence of Using Free Writing Technique Towards Students` Writing Ability 

at The First Semester of English Education Study Program of IAIN Metro. 

 

Keywords: Quantitative Research, Writing Ability, Free Writing. 
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PENGARUH PENGGUNAAN FREE WRITING TECHNIQUE PADA 

KEMAMPUAN MENULIS SISWA PADA SEMESTER PERTAMA 

PROGRAM STUDI TADRIS BAHASA INGGRIS DI IAIN METRO 

 

ABSTRAK 

 

Oleh: 

HASBI HISBULLAH 

 

Tujuan penelitian ini adalah untuk menyelidiki apakah ada pengaruh 

positif dari Free Writing Technique terhadap kemampuan menulis siswa. Free 

writing berarti membuat catatan dalam kalimat dan frasa yang belum lengkap 

yang muncul ke pikiran siswa ketika siswa mengetahui topik. Free writing 

membantu Anda mencurahkan lebih banyak perhatian, fokus, dan energi ke dalam 

apa yang Anda tulis. Ini berarti bahwa free writing dapat digunakan oleh siswa 

untuk membantu mengembangkan ide dan terlibat lebih dalam dalam menulis 

ekspresi mereka yang berhubungan dengan imajinasi mereka atau pengalaman 

mereka sendiri. 

Penelitian ini menggunakan metode kuantitatif dan desain penelitian ini 

adalah penelitian quasi-eksperimental dengan menggunakan kelas eksperimental 

dan kontrol. Populasi penelitian ini adalah mahasiswa semester pertama di IAIN 

Metro. Selanjutnya, data dianalisis menggunakan independent sample t-test untuk 

membuktikan hipotesis.  

Akhirnya, hasil analisis data dari rumus independent sample t-test 

menunjukkan bahwa tobserved = 2,91 lebih tinggi dari ttable dengan tingkat 

signifikansi 5% = 1,70 dan 1% = 2,47. Dengan demikian, dapat disimpulkan 

bahwa ada pengaruh positif. Oleh karena itu, hipotesis alternatif (Ha) diterima. 

Dengan hasil itu ada pengaruh penggunaan free writing technique terhadap 

kemampuan menulis siswa di Program Studi Pendidikan Bahasa Inggris Semester 

Pertama IAIN Metro. 

 

Kata kunci: Penelitian Kuantitatif, Kemampuan Menulis, Free Writing.
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MOTTO 

 

 ٱلَّذِى عَلَّمَ بِٱلْقَلَمِ 

Who Taught by The Pen  

(Q.S Al-Alaq:4) 

 

 قيَ ِدوُا الْعِلْمَ  بِالْكِتاَب

 “Bind Knowledge With Writing” 

(HR. ath-Thabrani) 

 

“As Long As You Live, Keep Learning How To Live” 

(Seneca) 
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CHAPTER 1 

INTRODUCTION 

 

A. Background of Study 

Writing is a linguistic competence that is expressed through the written 

form rather than the oral form. Among the various language skills, writing is 

often considered the most challenging skill for many students.1 Writing is often 

regarded as the most challenging skill among other language skills, such as 

listening, speaking, and reading. It is a complex activity that requires careful 

attention and effort. According to Graham et al., writing serves not only as a 

means of communication but also as a powerful tool for learning. Additionally, 

it can be utilized as a persuasive medium to present and support the author's 

arguments and viewpoints.2 Indeed, writing is a vital tool in communication 

between individuals. It allows people to convey their thoughts, ideas, and 

information effectively to others. Through writing, individuals can express 

themselves, share knowledge, and engage in meaningful exchanges with 

others. It plays a crucial role in various aspects of life, including academic, 

professional, and personal contexts. Writing enables effective communication 

and facilitates the exchange of information, making it an essential skill for 

effective interpersonal communication. 

Students must master four skills in English: listening, speaking, 

reading, and writing. Writing is a useful talent in the English language. It 

 
1 Pardiyono, 12 writing clues for better writing competence, (Yogyakarta, C .V Andi 

Offset, 2006) p. 12 
2 Anke wischgoll, Combined Training Of One Cognitive And One Metacognitive Strategy 

Improves Academic Writing Skill, (Spain: University Of Almeria, 2016) 
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requires not only knowledge of syntax and punctuation, but also the ability to 

originate and develop ideas in writing. In contrast, even at the university level, 

students are still having trouble with mastering writing skills, that causes low 

grades. 

Nevertheless, in general students have been  taught writing 

composition that include: 

1) Content 

2) Organization  

3) Vocabulary  

4) Grammar/Language Use 

5) Mechanical considerations (spelling and punctuation)3. 

Meanwhile, many students often found difficulties in writing. 

Westwood stated writing is one of the most difficult skills that the learners are 

expected to acquire, requiring the mastery of a variety of linguistic, cognitive, 

and socio cultural.4 Patel and Jain also state that for a moment we can accept 

that writing is essential features of learning a language because it provides a 

very good means of foxing vocabulary, spelling and sentence pattern.5 It is 

clear enough to describe writing as the most difficult skill for the students. 

Thus, it is not surprising when the teacher find the students found difficulties 

in elaborating their ideas in written form.  

 
 3 Ibid. 335 

4 Peter Westwood, What Teachers Need to Know about Reading and Writing Diffi culties, 

(Australia: Acer Press, 2008), p.56. 
3 M. F. Patel, Praveen M. Jain, English Language Teaching (Methods, Tools, 

Techniques), (Jaipur: Sunrise Publisher & Distributors, 2008), p.125 
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The process of writing consists of different set of competencies, such as 

the result of thinking or drafting, and revising procedures that we can not 

develop the skills naturally. Besides that, not only consist of different sets of 

competencies, but also the grammatical rules. As Raimes states that writing 

also reinforces the grammatical structures, idioms, and vocabulary. Thus, 

writing is the ability to express ideas that will use knowledge of structure and 

vocabulary to express ideas  in written form”. 6 As stated above, it means that 

writing is a difficult task to do because students need ability on how to write 

words correctly, how to put and arrange those words into sentence which are 

supposed to be meaningful according to grammatical rules. 

Based on a pre-survey regarding writing questionnaire given to 15 

students in the First semester of English classes at IAIN Metro Lampung 

during the academic year 2023/2024 on September 21, 2023. It was 

discovered that a lot of students still struggle with learning English, 

particularly in writing. According to the pre-survey, numerous issues were 

discovered: some students had poor grammar, some students had limited 

vocabulary, and other students had few ideas. 

Therefore, the researcher tries to apply Free Writing technique to solve 

both of problems above especially and to develop the student‘s writing ability 

generally. Based on the background above the researcher are interested in 

investigating relate to the influence between Free Writing Technique and 

Writing Ability. So that the researcher are interested in conducting research 

 
6 Ann Raimes, Technique in Teaching Writing, (New York: Oxford University Press, 

1983), p.3 
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entitled: "THE INFLUENCE OF USING FREE WRITING TECHNIQUE 

TOWARDS STUDENTS` WRITING ABILITY AT THE FIRST SEMESTER 

OF ENGLISH EDUCATION STUDY PROGRAM OF IAIN METRO". 

 

B. Problem identification 

Based on the background above, the researcher found some information 

from the pre survey about the problem they were: (1) Writing ability is the 

most difficult skill to master even at the university level. (2) In general, 

students have been taught writing composition, but their writing scores are still 

low. (3) The students have a low ability especially in basic writing. 

C. Problem limitation 

Based on the problem identification above, the researcher limited and 

focused the problems of the research on The Influence of Using Free Writing 

Technique Towards Students` Writing Ability at The First Semester of English 

Education Study Program of IAIN Metro. 

D. Problem Formulation 

Based on the problem limitation above, the researcher conclude that the 

problem formulation of this research is: “Is there any Influence of Using Free 

Writing Technique Towards Students` Writing Ability at The First Semester of 

English Education Study Program of IAIN Metro”. 
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E. Objectives and Benefit of Study 

1. Objectives of the study 

In relation to the topic stated above, the goal of this study is to see 

whether there is influence of using free writing technique toward students‘ 

writing ability in First semester English education IAIN Metro. 

2. Benefits of Study 

The following are the advantages of the study in this research: 

a. For lecturer 

as material for lecturers so The result of the research paper can be 

useful input English teaching learning process for teaching writing 

using free writing technique. 

b. For students 

The students can participate fully in the class. So they will have more 

motivation in basic writing. 

c. For other researcher 

Researchers who are currently or will be conducting similar studies 

can contribute to the existing research. The subsequent researchers can 

utilize the previous research as a reference, building upon its findings 

and expanding the knowledge base in the field. Moreover, future 

researchers have the opportunity to further develop the research, 

exploring new angles, methodologies, or applications to enhance the 

understanding and practical implications of the subject matter. 
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d. For institution 

This research is expected to give contribution to provide advice and 

suggestion in helping students and lecturers to carry out their 

respective duties in order to facilitate the students‘ writing skills 

3. Prior Research 

This research will be conducted by considering several previous 

studies. The first prior research was done by Ajwan 

Muddin.,S.Pd.,M.Pd.B.I. The Effectiveness of using FreewritingTechnique 

to teach Writing at Khairun University Ternate. The objectives of this 

research is to find out whether there is significant difference in writing 

skill between third semeter students who are taught by using Freewriting 

Technique and those are not taught by using Freewriting Technique. This 

research is an experimental research which was held at English Program at 

Khairun University Ternate. The analysis result of experimental class 

shows that the means score of pretest is 71.90 and the means score of post-

test is 79.86. it shows that the experimental class experienced significant 

improvement in their writing, and the hypothesis testing indicates that the 

score of the experimental class students are significantly higher than that 

of the control class. It can be see that the value of p is 0.000 lower than the 

value at the significantly level 5 % 0r 0.0000.05). So, the hypothesis 

testing indicates that the score of the experimental class students are 

significantly higher than that of the control class. Based on the data 

analysis, It is found that there is a significant difference between the 
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results of teaching writing using free writing technique and teaching 

writing without using free writing technique. Based on the result, it can be 

concluded that using Freewriting techniquein the teaching writing is more 

effective than teaching writing without freewriting technique. The first 

prior research involves a sample of third semeter students of Khairun 

University Ternate while this study involve the students of English 

department at IAIN Metro.7 

The second prior research was conducted by Asima Rohana 

Sinaga. The effect of free writing technique on students’ writing ability. 

The purpose of this research is to solve students' problems in writing 

narrative text, such as they lack vocabulary and they are difficult in certain 

generic structures. Students are not interested in Writing skills. Students 

still have difficulty expressing their ideas and they are bored in writing. 

Students' writing skills, especially narrative texts, are still low. This 

research is an experimental research. The purpose of this study was to find 

out which is more significant between the influence of Free Writing 

Techniques on Students' Writing Ability in writing narrative texts. 

Teaching writing narrative texts using free writing techniques or teaching 

writing narrative texts using conventional methods. The research design 

used in this study was a quasi-experimental research. The score data was 

taken from class XI students of SMA N. 5 Pematangsiantar. Which 

consists of 150 students who were selected by taking classes XI IA3 and 

 
7Ajwan Muddin, The Effectiveness of using FreewritingTechnique to teach Writing at 

Khairun University Ternate, (Maluku Utara: Jurnal Ilmiah Wawasan Pendidikan Vol 4, No.2, 

April 2018). 
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XI IA4 as samples. In this study, the scores for writing narrative texts in 

the control group and the experimental group were used as data collection. 

There are two data used in this study. Namely: pre-test and post-test. The 

data were analyzed using the t-test formula. After analyzing the data, the 

results showed that the t-test was 2.72 and t-table = 2.003. The results 

showed that the t-test value was higher than the t-table t-test > t-table (2.72 

> 2.003). It can be concluded that the application of Free Writing 

Techniques has a significant effect on Students' Ability in Writing 

Narrative Texts. That research involves a samples students class XI 

students of SMA N. 5 Pematangsiantar. Meanwhile, this study involved 

the first semester student of English department at IAIN Metro.8 

The third prior research is done by Nurfiryalanti. Improving 

Writing Skill by Using Free Writing Technique at Second Year Students. 

This research aimed at finding out whether the use of free writing 

technique could improve students’ writing skill especially in writing 

descriptive paragraph or not. The quasi-experimental research design was 

applied in this research. This research was conducted at SMP Negeri 1 

Pasangkayu. The population was the eighth grade students, and the sample 

was class VIIIB as experimental class and VIIIC as control class. The 

instrument of data collection was a test which was administered twice 

called pre-test and post-test. The result of data analysis showed that the t-

 
8 Asima Rohana Sinaga, The effect of free writing technique on students’ writing ability, (Jawa 

Tengah: JURNAL PENDIDIKAN, SAINS SOSIAL, DAN AGAMA VOL. 8 NO. 1 2022). 

https://jurnal.radenwijaya.ac.id/index.php/PSSA/issue/view/44
https://jurnal.radenwijaya.ac.id/index.php/PSSA/issue/view/44
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counted (7.49) was greater than the t-table (2.021) by applying 0.05 level 

of significance and the degree of freedom (df) was 40. In conclusion, the 

use of free writing technique can improve the students’writing skill 

particularly in writing descriptive paragraph. That research involves a 

samples the students of the Second Year Students SMP Negeri 1 

Pasangkayu. Meanwhile, this study involved the first semester student of 

English department at IAIN Metro.9 

Based on the result of the prior research that has been described, it 

is clear that there has been plenty of research on free writing technique. As 

a result, researchers attempt to fill the research gap by conducting studies 

on free writing technique and student writing ability. 

  

 
9 Nurfiyalanti, Improving Writing Skill by Using Free Writing Technique, (Sulawesi 

Tengah: e-Journal of ELTS Vol 2, No 3 2014). 
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CHAPTER II 

THEORETICAL REVIEW  

 

A. The Concept of Writing Ability 

1. The Definition of Writing Ability 

According to Sanggam Siahaan, writing can be understood as a 

psychological activity wherein language users express and convey 

information through written text. It involves the cognitive processes of 

organizing thoughts, structuring ideas, and selecting appropriate language 

forms to effectively communicate with the intended audience. Writing 

requires the writer to transform their thoughts into a coherent written form, 

making use of linguistic and rhetorical strategies to convey meaning. It is 

through writing that individuals can document their ideas, share 

knowledge, and engage in written communication with others.1 In 

summary, writing is an activity that involves both cognitive and physical 

engagement, where individuals use written language to convey 

information. 

There are five indicators in writing : content, organisation, grammar, 

vocabulary, and mechanics.2 Therefore, this study aimed to investigate the 

influence of free writing technique towards the students' writing ability 

related to the five indicators of English writing and investigated the 

difficulties in writing English. 

 
1 Sanggam Siahaan, Issue in Linguistic, (Yogyakarta : Graha Ilmu, 2008), 215; Idem, The 

English paragraph, (Yogyakarta: Graha ilmu, 2008), 2 
2 Ibid. 335 
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According to Rao, writing serves two valuable purposes. Firstly, it 

stimulates students' thinking process, aiding them in organizing their ideas 

and honing their ability to summarize, analyze, and critique information. 

Through writing, students are encouraged to delve deeper into a topic, 

critically evaluate arguments, and express their thoughts in a coherent 

manner. Writing prompts students to engage actively with the subject 

matter, fostering higher-order thinking skills and enhancing their ability to 

articulate their perspectives effectively. 

Additionally, writing enables students to refine their communication 

skills by expressing their thoughts clearly and concisely. It encourages 

them to develop a logical structure for their ideas and present them in a 

coherent manner. Through the practice of writing, students enhance their 

overall ability to express themselves effectively and communicate their 

thoughts and opinions to a broader audience. Overall, writing plays a vital 

role in promoting critical thinking, organizing ideas, and developing 

students' skills in summarizing, analyzing, and criticizing information. It 

serves as a valuable tool for fostering intellectual growth and enhancing 

communication abilities.3 Second, it strengthens the 

students to get learning, thinking, and reflecting on the English language. 

Moreover, shorkpour & fallahzadeh concern with writing problem at the 

university level, students faced when writing skills, but with higher 

 
3 Rao, Z, Training in Brainstorming and Developing Writing Skills, (ELT Journal. 2007), 

61 
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percentage of problem in writing skills.4 While grammar, vocabulary, and 

syntax are indeed crucial elements in producing a well-written report, there 

are other equally important aspects that contribute to effective writing. 

Language accuracy alone is not sufficient to ensure effective 

communication through writing; students also need to develop strong 

writing skills. Writing skills encompass a range of abilities beyond 

language accuracy. These skills involve organizing ideas coherently, 

structuring the content logically, using appropriate discourse markers, 

maintaining coherence and cohesion, and effectively addressing the 

intended audience. Students need to understand the purpose of their 

writing and tailor their approach accordingly, whether it's to inform, 

persuade, or entertain. 

Additionally, writing skills include the ability to engage the reader 

through the use of appropriate rhetorical devices, such as creating 

compelling introductions, using persuasive techniques, and employing 

effective transitions between paragraphs. These skills contribute to the 

overall quality and impact of the written piece. 

Indeed, numerous students continue to struggle with translating their 

descriptive ideas into written form, commonly known as writing. This 

difficulty is believed to generate anxiety when attempting to convey 

thoughts through writing. The fear of initiating the writing process 

prevents students from effectively expressing themselves, consequently 

 
4 Shokrpour, N. & Fallahzadeh, M.H, Survey of the Students and Interns’ EFL Writing 

Problems in Shiraz University of Medical Sciences, (The Asian EFL Journal Quarterly, 2007)Vol. 

9, Issue 1, p. 147-163. 
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impacting the quality of their written work. Anxiety exerts a detrimental 

influence on students, impeding their engagement in writing activities. 

In relation to the skill of writing, it can be inferred that writing skill 

encompasses the ability to effectively utilize ideas, information, and 

knowledge in written form. Teachers often assign tasks such as composing 

paragraphs or texts to assess students' writing abilities. In order to 

successfully complete these tasks, students need to demonstrate 

proficiency in grammar, vocabulary, and background knowledge, applying 

these elements appropriately. 

2. Proccess of Writing 

Building upon the researcher's previous statement, it is important to 

acknowledge the cognitive process that occurs during writing when a 

writer endeavors to articulate their ideas in written form.      

Regarding the cognitive process in writing, it is recognized that the 

model of writing consists of three key stages: planning, producing text, 

and reviewing. These stages encompass the mental activities involved in 

generating written content.5 Firstly, the planning stage involves the 

preparatory phase before writing, where the writer contemplates the 

purpose and generates ideas for their written piece. This stage focuses on 

organizing thoughts and outlining the structure of the content. 

Secondly, the stage of producing text involves the actual generation of 

written language. During this phase, the writer transforms their ideas into 

 
 5 Mary C Karen Kuelthau Allan, Spadorcia, Learning to Write with Purpose (New York: 

The Guildford Press, 2009), 21 
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coherent and systematic sentences and paragraphs, effectively conveying 

their intended message. 

Lastly, the reviewing stage encompasses the process of evaluating, 

revising, and editing the written work. This stage allows the writer to 

critically assess the content, make necessary improvements, and ensure the 

overall quality and coherence of the final piece. 

Together, these three stages form a comprehensive model of the 

cognitive process in writing, encompassing pre-writing, drafting, and post-

writing activities.  

On the other hand, a much deeper Andrew P. Johnson explains that 

there are five steps of writing process. There are:  

1) Prewriting 

The primary objective of prewriting is to foster the generation of 

ideas. There are various methods that can be employed to accomplish 

this, such as creating lists, engaging in brainstorming sessions, 

outlining, engaging in silent contemplation, engaging in discussions 

with others, or honing one's writing skills. These approaches serve as 

effective means to generate a plethora of ideas.6 This implies that 

before students begin writing, it is essential for them to engage in the 

process of planning or generating ideas. This allows them to determine 

the specific subject or topic they intend to write about. 

 

 
6 Andrew  P. Johnson, Teaching Reading and Writing, (United States of America: Britis 

Library Cataloging, 2008), 179 
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2) Drafting 

Drafting represents the initial endeavor of a writer to transfer their 

ideas onto paper. In essence, a draft can be described as an 

unstructured, disjointed compilation of the writer's thoughts. In many 

classroom writing activities, the focus typically revolves around these 

initial two stages—planning and drafting. It is only the drafts that 

students deem engaging or valuable that should proceed to the 

subsequent stages of the writing process. In the drafting process, the 

writer begins to transfer their ideas onto paper using a systematic 

approach and language. 

3) Revising  

Revising is widely recognized as the heart of the writing process. 

During this stage, the writing undergoes multiple revisions and 

reshaping. It is in the revision process that students refine their initial 

draft, making additions, deletions, and modifications. The goal is to 

continually mold and transform the writing. Flow and structure are key 

considerations during this stage, as students carefully review 

paragraphs and rearrange content to enhance coherence and 

organization.7 

4) Editing 

Editing involves the crucial task of rectifying grammatical, 

spelling, and punctuation errors. However, it is important to exercise 

 
7 Ibid., 179.  
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caution and not mix up the editing stage with the prewriting, drafting, 

or revising stages. Insisting on incorporating editing or focusing on 

mechanics during the earlier stages can have detrimental effects on the 

flow of ideas and the overall quality of writing. When writers are 

preoccupied with editing or worrying about mechanics too soon, their 

ability to generate and connect ideas may be compromised. It is 

essential to allow sufficient brain space for the creative process before 

addressing mechanical concerns.8 

5) Publishing and sharing 

The final process involves sharing the outcome of the writing with 

the audience. This stage brings the writing to life and makes it 

tangible. Publishing can take various forms, such as compiling class 

books, creating collections of writing, producing school or class 

newspapers, crafting school or class magazines, or displaying selected 

pieces of writing in communal spaces like hallways or community 

areas. The impact of writing experiences can be further enhanced by 

having students read their work aloud in small groups, to a classmate, 

or in larger group settings. This sharing of written work adds a 

dynamic element to the writing process and allows for meaningful 

engagement with the audience.9  

 

 

 
8 Ibid., 180. 
9 Ibid., 180. 
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3. Compositions of Writing 

Additionally, Brown asserts that the inherent nature of writing as a 

process has shaped writing pedagogy, which emphasizes teaching students 

how to generate ideas, organize them in a coherent manner, employ 

discourse markers and rhetorical conventions to enhance cohesion in their 

written text, revise their work to ensure clarity of meaning, edit their text 

to ensure proper grammar usage, and ultimately produce a polished final 

product. This comprehensive approach to writing instruction encompasses 

various aspects of the writing process to equip students with the necessary 

skills and strategies for effective written communication.10 

Considerable emphasis was placed on "model" compositions that 

served as examples for students to emulate. Additionally, the evaluation of 

a student's final product was based on a set of criteria that included the 

following: 

1) Content 

2) Organization  

3) Vocabulary  

4) Grammar/Language Use 

5) Mechanical considerations (spelling and punctuation).11  

Building upon the aforementioned statement, it is crucial to 

acknowledge that the writing process plays a vital role in determining the 

quality of the final written product. Additionally, the final product of 

 
10 H. Douglas Brown, Teaching by Principles an interactive Approach to Language 

Pedagogy, (The United States of New York: Longman, 2001), 2nd Edition, 335 
11 Ibid. 335. 



18 
 

 

writing should align with various assessment criteria, which include 

aspects such as content, organization, vocabulary usage, grammar, and 

mechanical considerations. These criteria serve as benchmarks to evaluate 

and ensure the effectiveness and proficiency of the written composition.  

4. Kinds of Writing 

a. Definition of Basic Writing  

Writing was lowering, imitating or describing graphic symbols that 

describe a language that was understood by someone, so that other people 

can read the symbols of the graph, so that they can understand the 

language and graph description.12 This was in line with Abdurrahman and 

Waluyo that, writing was a visual representation of thoughts, feelings, and 

ideas by using written language for communication purposes or conveying 

certain messages. Having the ability to write, of course, allows humans to 

communicate ideas, appreciation and experience to others. This writing 

ability was owned through intensive training and guidance that must be 

trained in elementary school.13 According to Hernowo, writing was giving 

birth to feelings or thoughts with writing. Thus, writing was a series of 

activities to express opinions or ideas and ideas in the form of written 

language symbols to be read by others. 14  In writing it was necessary to 

have the complexity of activities to compose essays properly because it 

involves regular ways of thinking and various requirements relating to 

 
12 Henry Guntur Tarigan, Pengajaran Semantik (Bandung: Angkasa, 1985), 

2 
13 Abdul Rahman & Waluyo.. Pendidikan Anak Bermasalah, (Yogyakarta: Pustaka Pelajar, 

2000), 23. 
14 Hernowo, Mengikat Makna. (Bandung: Kaifa. 2002), 116. 
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writing techniques. These requirements were: (1) the unity of ideas; (2) the 

use of clear sentences; (3) paragraphs were well arranged; (4) the 

application of the correct spelling rules; (5) adequate vocabulary mastery. 

Abdurrahman and Waluyo state that "the purpose of writing students in 

elementary schools was to copy, record, and do most of the tasks given at 

school in the hope of practicing good language skills".15 From the 

definition above we can understand that basic writing was the way to 

produce many creative ideas that happen when there was a stimulus which 

encourages more than one search for answers, makes it possible to bring 

up many ideas or solution to a problem. Suparno suggests that writing 

resolution was as a message delivery activity (communication) using 

written language as a tool or medium.16 Writing activity was a form of 

manifestation of the ability and language skills that were most recently 

mastered by language learners after the ability to listen, speak, and read.17 

Based on the description above, it can be defined as writing was a series of 

complex activity processes that require stages and pour them into written 

form so that readers can understand the contents of the ideas presented. 

Focus on basic writing, there are several types of writing that is usually 

used in high school and college classes are as follows: 

 

 

 
15 Ibid., 223. 
16Suparno, Basic Writing Skills. (Jakarta: Open University, 2008),1. 
17 Iskandarwassid, & Sunendar, D. Strategi Pembelajaran Bahasa. Bandung, (Refika 

Aditama, 2008),248. 
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a. Description 

Descriptive writing revolves around engaging the senses and 

conveying how something looks, feels, smells, tastes, and/or sounds. A 

well-crafted description creates a vivid word picture that allows the 

reader to mentally visualize the object, place, or person being 

described. The primary goal of a good description is to enable readers 

to form a clear mental image based on the writer's elaboration. To 

achieve this, the description should progress from specific details to 

more general characteristics, providing a comprehensive portrayal of 

the subject. By employing precise and evocative language, the writer 

can effectively bring the object to life within the reader's imagination. 

b. Narration 

Narration can indeed be defined as an account or description of 

events that occurred in the past, typically presented in a time sequence 

or chronological order. It involves recounting a story or series of 

events that have already taken place. The purpose of narration is to 

provide a detailed and systematic portrayal of past events, allowing 

readers to follow the chronological progression of the story. By 

presenting events in a structured and organized manner, narration 

enables readers to understand and engage with the unfolding story. 

c. Exposition 

Expository paragraphs are primarily concerned with presenting 

facts, ideas, and beliefs in a clear and informative manner. These 
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paragraphs serve to explain, analyze, define, compare, and illustrate 

various topics or concepts. They address questions such as "What?" 

"Why?" "How?" "What was the cause?" "What was the effect?" "Like 

what?" and "Unlike what?" Expository paragraphs are commonly 

found in reports, term papers, or test responses, where the writer aims 

to provide a comprehensive understanding of the subject matter by 

presenting factual information and logical reasoning. The purpose of 

these paragraphs is to educate and inform the reader about a particular 

topic or issue.18 

In the expository type of writing, the primary objective of the 

writer is to present facts and information about a particular object or 

subject. The purpose is to provide a clear and objective account of the 

topic, without necessarily aiming to persuade or convince the reader to 

agree with the writer's opinion. The focus is on presenting evidence, 

explaining concepts, and providing a balanced and unbiased view of 

the subject matter. The intent is to inform and educate the reader, 

allowing them to form their own opinions based on the presented facts 

and information. The writer does not have the goal of influencing the 

reader's beliefs or persuading them to agree with a specific viewpoint.  

d. Argumentation 

In the argumentation type of writing, the writer goes beyond 

simply presenting facts and information. In addition to convincing 

 
18 Thomas S. Kane, Essential Guide to Writing, (New York: Oxford University Press, 

2000), 89 
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readers to believe or disbelieve a particular fact about an object, the 

writer also aims to persuade the readers to take a specific course of 

action based on the new truth that is being presented. The writer seeks 

to influence the reader's beliefs, attitudes, or behaviors by presenting a 

persuasive argument supported by evidence and logical reasoning. The 

goal is not only to inform and educate but also to inspire action or a 

change in perspective. The writer strives to convince the readers of the 

validity and importance of their viewpoint and encourages them to 

adopt a certain course of action in response to the information 

provided.19 

Indeed, argumentation is a form of writing where the writer 

expresses their agreement or disagreement with a particular issue or 

problem. The writer uses reasons, evidence, and logical arguments to 

support their opinion and aims to convince the reader that their 

viewpoint is correct. The primary goal of argumentation is to make a 

case and provide evidence to prove or disprove a statement or 

proposition. The writer presents their arguments in a logical and 

persuasive manner, addressing counterarguments and refuting 

opposing viewpoints. The intention is to sway the reader's opinion and 

persuade them to adopt the writer's position on the given topic. 

 

 

 
19 Sanggam Siahaan, Issue in Linguistics, (Yogyakarta: Graha Ilmu, 2008),217. 
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e. Report 

Kennedy's explanation of a report aligns with the notion that 

reports are a type of writing that serves the purpose of offering 

comprehensive information about an entire class or category of things. 

Reports typically provide factual details, data, and analysis on a 

specific subject, presenting a broad overview and general 

understanding of the topic. This type of writing often involves 

research, data collection, and the presentation of findings in an 

organized and objective manner. Reports are commonly used in 

academic, professional, and business contexts to convey information, 

make recommendations, or inform decision-making processes.20 So, 

report text just has purpose to tell a general informations of the object. 

It doesn’t have purpose to tell a stories, procedure or arguments. 

5. Teaching Writing 

In reality, both speaking and writing are considered productive skills in 

English, but they differ in their teaching approaches. Generally, writing is 

regarded as a more formal skill that demands a higher level of accuracy, 

particularly in terms of spelling and punctuation.21 Speaking and writing 

differ not only in their compositions but also in the methods of teaching. 

When teaching speaking, the focus is often on pronunciation, accuracy, 

and fluency. Activities such as conversations, monologues, role plays, and 

 
 20 Graeme Kennedy, Structure and Meaning in English, (New York: Pearson Longman, 

2003), 334  
21 David Riddel, Teaching English as a Foreign Language, (London: Hodder Education, 

2010), 15 
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speeches are commonly employed. On the other hand, teaching writing 

involves aspects such as grammar, punctuation, and paragraph structure. 

The teaching methods for writing may vary, ranging from practicing 

writing simple sentences to crafting longer paragraphs or even essays. 

There are multiple reasons for assessing writing in the English 

language classroom, such as diagnostic, proficiency, placement, 

achievement, and performance purposes. Each of these purposes 

necessitates a distinct approach to test construction. In this regard, there 

are two types of assessment that can be utilized to evaluate students' 

writing: process assessment and product assessment. Consequently, 

teachers acknowledge that it is not solely the final written piece that is 

subject to assessment, but also the students' engagement with the writing 

process itself. A comprehensive evaluation encompasses both the end 

result and the students' dedication to the writing process. 

Process assessment is an ongoing form of evaluation used to monitor 

and track students' progress in writing, with the focus placed on 

understanding the students' writing process rather than assigning a 

numerical score to the composition itself. The purpose of process 

assessment is to delve into how students approach writing, the decisions 

they make while writing, and the strategies they employ. It aims to provide 

information about students' performance, such as their level of progress in 

writing and whether any adjustments are necessary in the teaching 

strategies. The primary goal is to gain insights into the students' writing 
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development and determine if any changes are required in the instructional 

approach. 

Brown says product assessment focuses on assessing the students’ 

final composition,22 while Hyland states that writing product can be 

assessed through employing some methods of scoring.23 There are three 

types of rating scales generally used in scoring writing. They are holistic, 

analytic, and trait-based scoring. 

According to Hyland, a holistic scale involves providing a single, 

overall score that reflects the integrated assessment of the writing 

behavior. This means that instead of breaking down the evaluation into 

specific criteria or components, the evaluator assigns a comprehensive 

score based on their overall impression of the writing. 

In some cases, a holistic judgement can be incorporated into an 

analytic scoring rubric as one of the score categories. This means that 

while the rubric may include specific criteria for evaluation, it also 

includes a holistic category where the evaluator provides an overall 

assessment of the writing. This combination allows for a more 

comprehensive evaluation that considers both specific criteria and the 

overall quality of the writing. 

The inclusion of a holistic judgement within an analytic scoring rubric 

allows for a balanced assessment that takes into account both the 

 
22 H. Douglas Brown, Teaching by Principles an interactive Approach to Language 

Pedagogy, (The United States of New York: Longman, 2001), 2nd Edition, 335 
23 Ken hyland, second language writing, (new york: cambridge university press, 2003), 226 
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individual components and the overall impression of the writing.24 One 

challenge associated with this approach is that it is difficult to completely 

avoid overlap between the criteria used for holistic judgment and other 

evaluated factors. When the purpose of the evaluation is to assign a grade, 

it becomes crucial to carefully consider and control this overlap. Holistic 

scoring may be perceived as more subjective since it relies on the 

impressions formed by the evaluators. However, it is generally preferred 

when the main focus is on assessing the candidates' effectiveness in 

written communication. 

The evaluator's responsibility is to assess whether the overlap resulting 

from specific criteria is given excessive emphasis, surpassing the intended 

evaluation standards. In other words, the evaluator must exercise caution 

to prevent the student from being unfairly penalized for a particular 

mistake unintentionally. 

An analytic scoring rubric, much like a checklist, allows for the 

separate evaluation of each of these factors. Each criterion is evaluated 

using a unique descriptive scale and assigned a numerical value. Analytic 

marking schemes are developed with the aim of increasing objectivity in 

testing, as they prompt examiners to be more explicit about their 

assessments. These schemes employ specific criteria to measure various 

aspects, such as the relevance and adequacy of content, compositional 

organization, cohesion, vocabulary suitability for the intended purposes, 

 
24 Ibid. 227 
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grammatical accuracy, and mechanical accuracy in terms of spelling and 

punctuation. 

In contrast to analytic and holistic scoring, trait-based scoring focuses 

on evaluating whether each paper demonstrates the desired traits or 

features that students are expected to display in their writing. Trait-based 

assessment tools are designed to clearly outline the specific topic and 

genre features of the given task. As a result, this approach offers the 

advantage of placing emphasis on particular aspects of instruction that 

align closely with the objectives addressed in the writing assignment. 

Building upon the aforementioned theories, the scoring rubric is 

implemented as follows. 

Table 1 

Element Score of Writing 

 
Scoring Element Scale Quality Description 

 

 

 

 

 

Content 

30-27 Excelent to very 

good 

Knowledgeable, substantive, 

etc. 

26-22 Good to average Some knowledge of subject, 

adequate, range, etc.  

21-17 Fair to poor  

 

Does not show knowledge of 

subject, little substance, etc.  

16-13 Very poor.  Does not show knowledge of 

subject, non substantive, etc.  

 

 

 

Organization 

20-18 Excelent to very 

good 

Fluent expression, ideas 

clearly, stated, etc. 

17-14 Good to average Somewhat choppy, loosely 

organized but main ideas stand 

out, etc.  

13-10 Fair to poor  Non-fluent, ideas confused or 

disconnected, etc. 

9-7 Very poor. Does not communicate, no 

organization, etc. 

 

 

 

20-18 Excelent to very 

good 

Sophisticated range, effective, 

word/idiom choice and usage, 

etc. 
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Vocabulary 

17-14 Good to average Adequate range, occasional 

errors of word/idiom, choice, 

usage but meaning not 

abscured. 

13-10 Fair to poor  Limited range, frequent errors 

of word/idiom form, choice, 

usage, etc.  

9-7 Very poor  Essentially translation, little 

knowledge of english 

vocabulary.  

 

 

Grammar 

25-22 Excelent to very 

good 

Effective complex 

constructions, etc. 

21-19 Good to average Effective but simple 

constructions, etc.  

17-11 Fair to poor  Major problems in simple 

complex constructions, etc.  

10-5 Very poor  Virtually, no mastery of 

sentence construction rule 

 

 

 

 

Mechanics 

5 Excelent to very 

good 

Demonstrates mastery of 

conventions Mechanics. 

4 Good to average Occasional errors of spelling, 

punctuation, etc. 

3 Fair to poor  

 

Frequent errors of spelling 

punctuation, capitalization, etc.  

2 Very poor. No mastery conventions, 

dominated by errors of 

spelling, punctuation, 

capitalization, paraghraping, 

etc.25 

 

  

 
25 J.B Heaton, Writing English Language Test. London; longman.2011.p.146 
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B. The Concept of Free Writing Technique 

1. The Definition of Free Writing Technique 

Langan said in his book (2008), Freewriting means make a note in 

incomplete sentence and phrases that comes exactly to students mind when 

students know the topic.26 See if students can write it within ten minutes or 

more. Students do not have to worry about the spelling or punctuation 

correctly, do not have to delete the mistake that they made, the materials or 

about using the correct words. The opposite, finding the idea by writing 

down all the things that come up to students‟ heads. If students got stuck 

while writing, repeat it until the other words come to students‟ heads. 

Students only have to focus on their words in a short time given by the 

researcher. So, they do not have time to correct their writing if they a make 

mistake. It means that free writing is technique to teach writing for getting 

ideas in writing. Oshima says that free writing is a way to get and then to 

develop ideas.27 Free writing helps you pour more attention, focus, and 

energy into what you write.28 It means that free writing can be used by the 

students help to generate the idea and engage themselves more deeply in 

writing their expressions dealing with their imagination or their own 

experience. Free writing is a beneficial technique for students of English, 

despite some of the obvious difficulties for learners of English.29 Based on 

 
26 Langan, John, College Writing skills with Readings (New York: McGraw-hill,2005),2. 
27 Alice Oshima , Ann Hogue , Addison Wesley Longman. Introduction to Academic 

Writing, Second Edition, The Longman Academic Writing Series, (England: Addison Wesley 

Publishing Company, 1996), p.15 
28 Peter Elbow, Writing Without Teacher, (London: Oxford University Press, 1973), 8. 
29 Kenneth J. Dickson, Free Writing, Prompts, and Feedback (Taipei, Taiwan: The Internet 
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theories above the writer concludes that free writing is one technique to 

teaching writing for the students and help them to generate the idea and 

engage themselves more deeply in writing their expressions dealing with 

their imagination or their own experience. 

2. Procedure of Free Writing Technique 

a. Pre- teaching 

1) Review the previous lesson The activity was conducted check the 

students’ understanding and remind them to the previous lesson in 

order they are ready to learn the new topic. 

2) The teacher explained the purpose of the learning Before the 

process teaching and learning begin, the teacher will explain 

purpose and What the students reach after learning the material. 

3) The teacher explains the assignment for the students. 

b. Whilst- Teaching 

1) Exploration 

a) The teacher shows the topic to the students. 

b) The teacher guides the students to explore idea if the student 

does not have any idea of what to write about. 

c) The teacher asks the students what they thinking about the 

topic and write it. 

d) The teacher gives a time limit to student and writing about the 

topic. 

 
TESL Journal Taipei Chinese Culture University, 2001),1. 
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e) The teacher leads the student to mention the words that related 

to the topic that is given. 

2) Elaboration 

a) The teacher explains the generic structure of an analytical 

exposition text. 

b) The teacher explains what is the analytical exposition. 

c) The teacher gives the example how to make an analytical 

exposition by using free writing technique. 

d) The teacher gives an assignment to the students. 

3) Confirmation 

In this stage the students revised and edit their writing. The 

students discuss about Their work with another students or teacher. 

c. Post-teaching 

In this stage the teacher guide the students to make conclusion about 

material that they have learned.30 

In addition of procedure free writing: 

1) The teacher gives the topic. 

2) The students write about the topic until run out of ideas. 

3) After the student runs out ideas, the teacher asks the students 

reread students’ paper and circle main idea. 

 
30 Andri Wicaksono, Ahmad Subhan Roza, Teori Pembelajaran Bahasa, (Yogyakarta: 

Garudhawaca, 2015), pp.138-141 
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4) After the students finish free writing, the teacher underlines or 

circle the students’ mistakes. (Example: spelling mistakes, wrong 

construction and etc). 

5) The teacher gives before the time end. 

6) The teacher discusses about students’ mistakes and then gives them 

correct ones.31 

Based on the consideration of time, the writer modifies the procedure 

of teaching analytical exposition text through free writing that is 

explained some of theories. As a result, the procedure used by the 

writer is as follows: 

1) The writer will explain about definition of free writing, rhetorical 

structure and language featrure of analytical exposition, and give 

the example. 

2) The writer gives the topic related to the analytical exposition text. 

3) The writer guides the students to explore idea if the student does 

not have any idea of what to write about. 

4) The students start to write with using free writing. 

5) The students submit their writing. The teacher check students’ 

writing in teachers’ house because of limited time. 

6) In the next meeting, the writer gives students’ mistakes in writing 

analytical exposition and discusses together. 

 
31 Forget A, Max Teaching with Reading and Writing, (Demand: Trafford Publishing, 

2004), p.147 
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7) The teacher will tell students’ progress in writing analytical 

exposition. 

3. Advantages of Free Writing Technique 

a. Free writing makes writing easier by helping you with the root 

psychological or existential difficulty in writing. 

b. Finding words in your head and putting them down on a blank piece 

of paper. 

c. Free writing helps you learn to write when you don’t feel like 

writing. 

d. Free writing teaches you to write without thinking about writing.32 

e. Free writing helps you pour more attention, focus, and energy into 

what you write.33 

By using free writing makes students easier to get and explore idea to 

writing, increase creativity, more focus, more attention and energy as well 

as more enjoyable in writing. 

4. Disadvantages of Free Writing Technique 

a. The writer stops repeatedly, writers briefly, and is always looking 

around. He/she never seems to concentrate for more than a few 

seconds at a time. 

b. The use of an eraser, liquid paper or scoring out of whatever has 

been written indicate a writer with perfectionism as his/ her ideal. 

 
32 Peter Elbow, Writing Without Teachers, Op. Cit., p.14 
33 Ibid 
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c. Frequent use of the pocket electronic dictionary or flipping of 

dictionary pages indicates someone pursuing the most accurate 

word possible. 

d. Since a quiet class is usually required for this task, the talker is 

immediately noticed above the silence of the classroom, either as 

the buzz from the back of the class or audible words coming from 

the corner. 

e. The writer has another piece of paper on which is written a topic, 

title and even some notes or a plan. He/she can be seen copying or 

referring to it frequently.34 

To solve those problems the teacher gives solution such as: (1) the 

teacher asks the students to make an outline (2) the teacher encourages 

students to be more confident (3) the teacher gives the keywords in 

accordance with the topic (4) the teacher control the class by having 

them quiet for sometimes (5) the teacher monitors the class 

accordingly. 

C. Theoretical Framework and Paradigm 

1. Theoretical Framework 

Indeed, every research study involves variables. Variables can be 

broadly defined as the categories or factors of interest to the researcher, 

encompassing objects, events, situations, characteristics, or attributes. In 

this particular research, the researcher has identified and determined two 

 
34 Ibid. P.10 
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variables for investigation.35 In this research, the independent variable (X) 

is Free Writing Technique, while the dependent variable (Y) is their 

Writing Ability. Vanderstoep and Johnston provide a clear explanation of 

the independent variable, stating that it is the variable systematically 

controlled by the researcher to examine its effect. By manipulating the 

independent variable while keeping all other variables constant, 

researchers can establish a confident understanding that any observed 

changes in the dependent variable are indeed a result of the influence of 

the independent variable. In this study, the focus is on how variations in 

students' free writing technique impact their writing ability, with the aim 

of determining the relationship between these two variables.36 Its mean 

that independent variable is a controlling variable that influences 

dependent variable in research.  

Writing is undeniably one of the fundamental skills that students need 

to master. However, many students find writing challenging due to the 

complexity of compositions, rules, and processes involved. Writing 

requires students to express their ideas systematically in written form. 

Because of it, writing is not only need a knowledge or theories but also 

need idea in its process. The problems faced in the class are the students 

have difficulties to build and develop their ideas, choose the right dictions, 

and use the grammar. Also students has a low motivation to write because 

 
35 Mark Balvanes And Peter Caputi, Introduction Quantitative Research Methods, (New 

Delhi: Sage Publications, 2001.), p. 46 
36 Scott W. Vanderstoep and Deirdre D. Johnston, Research Methods for Everyday Life, 

(San Francisco: Jossey-Bass, 2009), p. 35   
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its complicated process. So, the teacher need to use an appropriate 

technique to solve it. 

Actually, there are so many techniques in teaching writing especially 

Basic Writing. In this research, the researcher uses Free Writing technique 

to teach Basic Writing that focus at the First Semester of English 

Education Study Program of IAIN Metro. The researcher assumes that if 

teacher uses Free Writing Technique in teaching writing, the students will 

be easier in brainstorming ideas and they can participate fully in the class. 

If Free Writing technique is effective for teaching writing ability, it will 

give good influence to student‘s writing ability. But if Free writing is 

uneffective for teaching writing ability so it will give no influence to the 

student‘s  writing ability.  

 

Free Writing Technique (X) 

Figure 1 

Theoretical framework 

2. Paradigm 

Based on the theoretical framework above the researcher describes the 

paradigm as follows: 
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Figure 2 

The Paradigm of the Research 

 

Based on the figure above, it can be elaborated that Using the Free 

Writing Technique has a favorable and significant impact on students' 

writing ability, as can be seen from the table above, where Free Writing 

Technique students' writing ability is better. In contrast, there‘is no 

beneficial or substantial impact of employing the Free Writing Technique 

on the students' writing ability if the technique is poor and their basic 

writing ability is poor. 

D. Hypothesis Formulation 

A hypothesis serves as a preliminary response to a research problem, 

relying on theoretical connections rather than solely on empirical data 

obtained through data collection. It represents a supposition or explanation 

(theory) that is provisionally accepted to interpret specific events or 

phenomena and guide further investigation. A hypothesis can be either 

supported or refuted based on evidence and must be open to refutation. If it 

withstands scrutiny and remains supported by factual evidence, it is 

considered verified or corroborated. Building upon the theoretical framework 

and paradigm presented above, the following hypothesis is formulated for this 

research: 

Ha :  There is a positive and significant influence of Using Free Writing 

Technique Towards students’ writing Ability at the first semester 

of English Education Study Program of IAIN Metro. 
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Ho  :  There is no a positive and significant influence of Using Free 

Writing Technique Towards students’ writing Ability at the first 

semester of English Education Study Program of IAIN Metro.. 

1. Statistical Hypothesis  

The statistical hypothesis to examine the formulated hypothesis above 

can be stated as follows:  

a. If   χ2observed > χ2table, So Ha is accepted and Ho is rejected. 

b. If   χ2observed < χ2table, So Ha is rejected and Ho is accepted. 
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CHAPTER III 

RESEARCH METHOD 

 

A. Research Design 

Research designs encompass the particular methodologies employed 

throughout the research journey, encompassing data collection, analysis, and 

report composition.1 The research design holds significant importance within 

the research process as it outlines the specific components or steps that need to 

be undertaken during the study. By incorporating a well-structured research 

design, researchers ensure a systematic approach that guides them through 

each phase of the research endeavor. 

In this research, the researcher used quantitative research to investigate 

whether there is positive and significant influence of Using Free Writing 

Technique towards students’ writing Ability at the first semester of English 

Education study program of IAIN Metro. 

. As the name suggests, this design involves collecting two sets of data, 

one of which is retrospective, in order to determine the relationship between 

them.2 The design can be illustrated as follows: 

 

 

 

Figure 3 

Research Design 

 
1John W. Cresswell, Educational Research, (New York: Pearson, 2012), 20. 
2Cohen, L., et.al., Research Methods in Education,(USA: Routledge, 2007), 266 

x y 
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X = Independent variable (Using Free Writing Technique) 

Y = Dependent variable (The Students’ Writing Ability)  

Firstly, the researcher collected the data of the first semester students’ 

writing skill at the English Department in IAIN Metro through writing test at 

the first meeting. Secondly, the researcher using free writing technique at the 

second meeting. Finally, the researcher collecting the data of result of using 

the technique as independent variable and students’ writing ability as 

dependent variable to examine whether there is positive and significant 

influence of free writing technique toward students’ writing ability at the first 

semester of English Department in IAIN Metro. 

B. The Operational Definition of Variables 

1. Independent variable 

Independent variables, also known as treatment, manipulated, 

antecedent, or predictor variables, are factors that have the potential to 

cause, influence, or affect the outcomes of a study. These variables are 

under the control of the researcher and are deliberately manipulated or 

selected for observation in order to examine their impact on the dependent 

variable(s) or outcome(s) of interest. Independent variables are essential in 

research as they allow researchers to investigate the relationships and 

effects between different factors within a study.3 The independent variable 

(X) in this research is the frequency and the appropriateness in Using 

 
3John W. Creswell, Research Design Qualitative, Quantitative, and Mixed Method 

Approaches Third Edition, (The United States of America: Sage Publications, 2009), 50 
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Freee Writing Technique by the students at the first semester of English 

Department in IAIN Metro.  

2. Dependent Variable 

The dependent variable, often denoted as Y, represents the 

outcomes or results influenced by the independent variables in a 

research study. In the context of this research, the dependent variable is 

the students' writing ability. Writing ability refers to the ability to 

convey information effectively through written language. Specifically, 

for the first semester students of the English Department at IAIN 

Metro, mastering basic writing, such as creating paragraph and writing 

sentence is a requirement. In this research, the focus will be on basic 

writing, which involves describing the visual appearances and 

personalities of objects (people, things, or places) to help readers 

create a mental image based on the writer's description in the text. 

C. Population, Sample and Sampling Technique 

1. Population 

Donal Ary posits that a population refers to the entirety of individuals, 

events, or objects belonging to a clearly defined class.4 On the other hand, 

Jack R. Fraenkel elucidates that the term "population" pertains to all the 

individuals within a specific group. This group represents the subject of 

interest that researchers aim to generalize their study's findings to.5 Indeed, 

 
4DonaldAry. Introductionto Research In Education,,(USA: Wadsworth 

CengageLearning.2010), 148. 
5JackFraenkel R.  and Norman E. Wallen, How to Design and Evaluate Research in 

Education, (New York: McGraw-Hill, 2009), 7th Edition, 105. 
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the population in research encompasses all the members of a particular 

group, whether they are people, objects, or events, that are specifically 

defined for the purposes of the study. It represents the larger set from 

which the researcher aims to draw conclusions or make generalizations. 

The population of this research are all of the students at the first 

semester of English Department in IAIN Metro who still study about 

writing subject. There are four classes in the English department's first 

semester , including classes A, B, and C. There are 15 students in class A, 

13 in class B, and 12 in class C. There are 40 students enrolled in all 

classes for the first semester. 

2. Sample 

A sample is small group that is observed or portion of a population.6 A 

sample refers to a subset of individuals from a larger population from 

whom data or information is gathered. The purpose of sampling is to 

gather representative information about the population as a whole. 

However, it is important to acknowledge that the sample may differ from 

the originally selected sample due to various reasons. These reasons can 

include non-response from participants, sampling errors, or other 

unforeseen factors, leading to differences between the initially intended 

sample and the actual sample obtained.7 

Samples are a subset of individuals that are selected from a larger 

population based on certain characteristics. When dealing with a large 

 
6DonaldAry, Introduction to Research in Educationp., 148. 
7Fraenkel, How to Design., 105. 
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population, it is often impractical or impossible for researchers to study 

every single member of the population. In such cases, researchers utilize 

samples to gather information that can be generalized to the entire 

population. It is crucial for the sample to be representative, meaning it 

accurately reflects the characteristics and diversity of the population. 

In the specific research mentioned, the writer chose to sample 20 

students from class B in the first semester of the English Department at 

IAIN Metro. This sample size was likely determined based on 

considerations such as limited resources, time constraints, and feasibility. 

By studying this sample, the writer aims to draw conclusions and make 

inferences that can be generalized to the entire population of students in 

the English Department at IAIN Metro. 

3. Sampling Technique 

In this research, the researcher used a cluster random sampling 

technique. A cluster random sample is one obtained by using groups as the 

sampling unit rather than individuals8. It is said to be simple because the 

retrieval of sample members from the population will carried out randomly 

without regard to the strata in the population. Such a way is done when 

population members will considered homogeneous. The sampling 

technique done with the steps as follow: 

a. There are four classes of the fourth semester, and then gave the symbol 

in very class with class A (I), class B (II), class C (III), class D (IV) 

 
8 Ibid,. 105. 
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b. Write down every symbol in a piece of paper 

c. Roll up the paper 

d. Take one of the papers randomly 

e. The chosen paper is symbol (II) 

f. So, the sample of the research is class B (II). 

D. Data Collecting Method 

1. Administering Test 

Valid data can be obtained through various techniques of data 

collection methods, and one such technique is the use of tests. Anderson 

and Arsenault define an instrument as a tool that encompasses tests, 

questionnaires, observation schedules, or any other tool employed to 

collect data.9 

In this research, the data collection method employed by the researcher 

to measure the dependent variable was a written test. The researcher 

utilized a written test as a means to assess the students' writing skill. The 

students were instructed to write a simple sentences provided by the 

researcher. Subsequently, the researcher evaluated the writing tests and 

assigned scores to determine the students' proficiency in writing. 

2. Administering Pre-Test 

The pre-test will be held in the first meeting before doing treatment 

in order to know ability of the students before doing the action research. 

 

 
9Gary Anderson and Nancy Arsenault, Fundamental of Education Research, (USA:Falmer 

Press, 2005),  94  
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3. Administering Post-Test 

The post-test will be held in the last meeting after doing treatments 

to find out whether the treatment gives any contribution to the students‘ 

achievement in the class or is there any significant different between the 

pre-test score before a treatment and post test score after treatment is 

given. 

4. Documentation 

According to Arikunto, documentation is a method employed to gather 

data about various variables or aspects. It involves utilizing various 

sources such as notes, transcripts, books, newspapers, magazines, 

inscriptions, minutes of meetings, agendas, and other relevant documents. 

In this research, the researcher utilized the documentation method to 

obtain data concerning the history of the institute, the conditions of 

lectures and official employees, the number of students, and other relevant 

elements related to IAIN Metro. 

E. Research Instrument 

1. Instrument Blueprint 

To get the data related to the research problems, the researcher 

designed with indicators which have been decided. Moreover, the 

researcher used Pre-test and Post-test instrument. 

In order to know students‘ writing skill, the researcher measures 

the students‘ writing skill by asking them to make descriptive text. The 

researcher is instructing the students to make a simple composition 
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which is determined. Moreover, the researcher uses test instrument to 

take the scale of instrument which the standard of the score writing test 

as follows: 

Table 2 

Instrument Blue print 

No Variables Indicator Measurement 

1. Variable X 

(Free Writing) 

-Student able to finish writing in 

Free Writing Technique. 

-They understand to express their 

idea in writing paragraph and 

sentences 

Observation 

2. Variable Y 

(Writing Ability) 

- Students able to write paragraph 

- Students able to use vocabulary, 

grammar, language use, mechanics, 

content. 

Writing Test/ 

Composing 

 

F. Data Analysis Technique 

 The data analysis technique used in this research is aimed at 

investigating whether there is a positive and significant influence of Using Free 

Writing Technique on their writing Ability among first-semester students in the 

English Department at IAIN Metro. When working with nominal data, one of the 

commonly used is the true experiment in the form of paired t-test by using control 

group pretest-posttest design. The formulate of t-test:10 

 
10 John W. Creswell, Research Design Qualitative, Quantitative, and Mixed Method Approaches 

Third Edition, (The United States of America: Sage Publications, 2009), p. 133 
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Where:  

M : The Mean of score each group 

N : Subjects in the sample 

X  : Deviation of each X2 and X1 

Y : Deviation of each grade Y2 and YI1.  
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CHAPTER IV 

RESEARCH RESULT AND DISCUSSION 

 

A. Research Result 

1. Description of Research Location  

a. The Brief History of (IAIN) Metro 

State Islamic Institute (IAIN) Metro was located in Metro city, 

Lampung province, It was the one and only State Institute for Islamic 

Studies in this city. As an Islamic Institute which was one of favorite 

universities, IAIN Metro has vision and missions, Its vision was 

Become an Innovative Islamic College of Education in Socio-

Ecotechno-Preneurship synergy based on Islamic values and 

Indonesian. 

Then, to accomplish the vision, it composes some mission, namely: 

Implementing Islamic values in the implementation of education, 

research, and community service, Building a productive and innovative 

academic culture in research management through scientific studies, 

learning models and research, Growing Socio-Ecotechno-Preneurship 

of academicians in the implementation of three pillars of university, 

Implement a professional and cultivated institutional management 

system based on information technology.1 

IAIN Metro was built on April 23 to 25, 1997 based on Decree of 

President RI No. 11, 1997 on March 21, 1997. The establishment of 

 
1Taken from http://metrouniv.ac.id, accessed on May 13, 2023 

http://metrouniv.ac.id/
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IAIN could not be separable with the history of IAIN Raden Intan 

Bandar Lampung which has began from the effort of elite and religion 

figures from Lampung Islamic Welfare Foundation (YKIL). In the 

discussion of YKIL, it was dealt to accomplish two facilities, 

Education faculty and Islamic Law faculty, which are were domiciled 

in Tanjung Karang. 

Referring to decision of President of Indonesia No. 27, 1963, in 

order to accomplish Al-Jami’ah, YKIL should at least have three 

faculties. In Tanjung Karang, finally, it realized the dream of Lampung 

society to find IAIN Al-Jami’ah based on the Minwaster of Religious 

Affair Decree No. 187/68 which was named “State Islamic Institute 

Raden Intan Tanjung Karang “. In the year of 1993, IAIN Raden Intan 

Tanjung Karang was changed to IAIN Raden Intan Bandar Lampung.2 

Moreover, in 1967, the Education and Islamic Law Faculty were 

established in Metro City based on the request of Metro society. 

Furthermore, based on the hand bill of Director General of Bimas 

waslam No. E.III/OT.00/AZ/1804/1996, the settlement of Instutional 

Faculties IAIN outside the central Institute should be changed to State 

Islamic College (STAIN). Finally, based on the Decree of President RI 

No. 11, 1997, STAIN was legalized.  That was the history of 

establishment of STAIN Jurai Siwo Metro. 

 
2Taken from http://metrouniv.ac.id. accessed on May 15, 2023 
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The year 2010 was the year of preparation for the status of STAIN 

to IAIN. Currently the civitas academic STAIN Jurai Siwo Metro with 

various attempts to become a leading college and leading in the 

assessment and development of science, art and Islamic culture. 

The status of STAIN Jurai Siwo Metro to IAIN Jurai Siwo Metro 

has been proposed since 2010 and was planned to be realized in 2012 

next year. Alumni deliberation also became one of the administrative 

requirements of STAIN status to IAIN. This has long been done during 

the leadership of Prof. Dr. Syaripudin, M. Ag. By inviting all the 

alumni of all generations in the grand reunion event of Saturday, July 

28, 2010 last. 

The change of status IAIN would also encourage the formation of 

faculties which was a merger of two majors with 9 courses. The year 

2016 was the transition year of STAIN to IAIN. This status change 

was contained in Presidential Regulation No. 71 dated August 1, 2016, 

according to the Presidential Regulation, the establishment of IAIN 

Metro was a change of from the State Islamic College (STAIN) Jurai 

Siwo metro. 

In relation to the amendment, all the assets, employees, right and 

obligations of each STAIN are transferred to the IAIN’s assets, 

employees, right and obligation respectively. Similarity, all STAIN 

college students become IAIN students. 
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The change of status to IAIN world also encourage the formation 

of new faculties which would be born in accordance with the needs of 

the community for education, as well as the development of facilities 

and infrastructure more adequate to realize IAIN Metro for the better. 3 

b. Organization Structure of IAIN Metro 

The organization structure of IAIN Metro in academic year 

2022/2023 as follows: 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4 

The Organization Structure of IAIN Metro 

  

 
3Ibid. 
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c. The facilities of IAIN Metro  

In order to support lectures and students, there are some facilities 

in State Institute for Islamic Studies of Metro; it can be shown in the 

table below: 

Table 3 

Facillities in State Institute for Islamic Studies of Metro 

 

No Facilities 

Total of 

unit 

Large 

(m) 

1 Lectures's room 1 556 

2 Computer laboratory unit and BMT 1 1000 

3 Library unit 1 1000 

4 Language laboratory unit 1 180 

5 Micro- Teaching laboratory 1 106,8 

6 Islamic development unit 1 30 

7 Classroom 16 1248 

8 Mosque 1 1000 

9 Futsal field 1 510 

10 Basketrball field 1  - 

11 Wall climbing field 1 92 

12 Volley field 1  - 

13 Tennis field 1 650 

14 Auditorium 1  - 

15 Students activities unit 1  - 

16 Students committee unit  1  - 

Source: Documentation of State Institute for Islamic studies of metro 
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d. The Population Students in IAIN Metro 

The total of the students in State Institute for Islamic Studies of 

Metro is 6437 students. 

Table 4 

Total of the students active in State Institute for Islamic 

Studies of Metro 2022/2023 

No Departments Program Students 

1.    Tarbiyah Department  

 

TBI (English Education Program) 462 

PAI (Islamic Education Program) 981 

PBA (Arabic Education Program)  114 

PGMI (Islamic Elementary 

School Education Program)  450 

TPM (Mathematic Education 

Program)  227 

TPB (Biology Education 

Program)  232 

PIAUD ( Islamic Childhood 

Education Program)  155 

TIPS (Social Education Program) 227 

2. 

Economy Business 

Faculty 

SI Syari’ah banking program (SI 

PBS)   518 

AKS (Islamic accountant)  329 

Islamic economy program (ESY)  963 

Pilgrimage management (MHU)  125 

3. Syari’ah Department 

Islamic law program (AS)  238 

Islamic economy law program 

(HeSy)  238 
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Islamic constitutional law 

(HTNI)  177 

4. 

Islamic Announcement 

and Communication 

Department 

Islamic communication and 

broadcasting program (KPI)  275 

Language and Arabic literature 

program (BSA)  57 

Islamic extension guidance (BPI)  95 

Source: Documentation of SISMIK in State Institute for Islamic Studies of Metro 

the date of May,14th 2023. 

 

e. The Condition of Lecturers of TBI 

The condition of lectures of TBI in IAIN Metro in academic year 

2022/2023 based on the educational background as follows: 

Table 5 

Total of Lecturers Educational Background of TBI in IAIN Metro 

 

No Educational Bacground Total 

1 S1 - 

2 S2 28 

3 S3 4 

TOTAL 32 

Source: Documentation of IAIN Metro academic year 2022/2023 taken from 

the General Bureau. 

f. The Profile of English Education Department 

English Education Department (Tadris Bahasa Inggris/ TBI) was 

one of Strata I (SI) majors of Tarbiyah and Teacher Training Faculty in 

State Institute for Islamic Studies of Metro which was established in 

2007. Historically SI TBI IAIN Metro was opened in 2002. 
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The legal and operational license of TBI based on the explanation 

letter of Islamic Education General Director No. Dj.I/220.C/2007 in 

Jakarta on May 28, 2007. According the Implementation License of 

Department from the General Director, TBI was located in IAIN Metro 

in Jl. Ki. Hajar Dewantara 15 A Metro City. 

English Education Department (TBI) has a vision in implementing 

education, namely: Making English Education Department highly 

qualified in English education and knowledge of English education 

and literature based on faith and ihsan and moral and ethical values of 

community like and state. The vision then was enlarged in some 

missions, namely: Creating a program of English education not only of 

high quality but also useful for Indonesian people to meet the needs of 

the real world work both in the field of education and in non-education 

at national and international levels. 

In the line with the above statement, TBI always tries to develop 

the quality in teaching and learning process. Indeed, it would be a 

dynamic, opened, and polite relationship among the stakeholders in 

TBI IAIN Metro. 

The assessment toward TBI students was always holistic that it 

contains three education aspects, namely: cognitive, affective, and 

psychomotor. Meanwhile, to increase academic quality, English 

department consistently develops conductive academic atmosphere so 

that a dynamic, open and polite relationship could be created among 
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the academy parts. Thirdly, from output dimension (alumni), every 

student who was graduated from English Education Department of 

IAIN Metro, was expected to be professional in English. 

To give attention to the importance of English, IAIN Metro makes 

some jargons to represent the college, and one of the jargons was 

bilingual. Bilingual here was meant as utilizing English and Arabic 

language in academic life. This shows that IAIN Metro considers 

English an essential key to take a part in international communication. 

By using this jargon, the college was struggling of familiarizing the 

two international languages among the lecturers, the students and even 

among all employees working in the college such as security, cleaning 

service, servant and so on. Even through, the attempts to make English 

used in daily activities on campus was not fully realized, several 

programs supporting the realization of spreading English are 

conducted until now. 

The first program was “English Intensification Program”. This was 

a special program aimed at giving English skill, especially speaking, to 

all students so that not only the students majoring English who could 

speak English , but also those enroll other majors such as PAI, PBA, 

Economics and so forth. As a result, it was offered for all freshmen 

students both English and non-English major students. For them, the 

program was compulsory that all first-year students, with no exception, 

are required to enroll this program. The certificate of this program was 



57 
 

 

one of the requirements that the students must accomplish to register 

undergraduate examination called munaqosyah. Meaning to say, if the 

students do not get the certificate, he was not allowed to take 

munaqosyah examination. 

The second policy that shows the importance of English in IAIN 

Metro was the involvement of English in courses in all departments 

beside in English department in the college. The courses are Bahasa 

Inggris I and Bahasa Inggris II. Thus, this was also obligatory lesson 

for all students. Unlike English Intensification program, this program 

was included in the students’ transcript. This program was aimed at 

equipping the students with English ability since much of knowledge 

was delivered through English written books. So, it was expected that 

their insight could be wider and better. 

The next urgent program was obliging TOEFL test as one of 

munaqosyah requirements. The program was also held by the 

Language center and provided for at least the fourth semester students. 

As it was known that TOEFL was an internationally-recognized test 

which was taken by million people for various purposes such as 

getting a job, continuing education, passing the examination and so 

many others. The TOEFL test in IAIN Metro was conducted once a 

week, on Saturday, The program was made with no payment. The total 

of TBI students in IAIN Metro was 747 students. 
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2. Description of Result Data Research 

a. The Data of Writing Ability based on Pre-Test and Post-Test scores 

in the Experimental and Control class in English subjects. 

1) The Result of the Students’ Pre-Test 

The researcher conducted pre-test in the first meeting of the 

research in order to find out the initial different between the 

classes who have similar level. The Result of Students’ 

Experimental Class Pre-Test can be identified as follows: 

Table 6 

The results of the experimental class writing test at the First Semester 

Students of English Department in IAIN Metro 

 
No NAME CO OR VO GR MC SCORE MMC 

(75) 

1 A D 20 14 12 16 4 66 NO PASS 

2 A F 20 18 14 16 4 72 NO PASS 

3 A R S 22 18 18 17 4 79 PASS 

4 A W R 17 11 10 18 4 60 NO PASS 

5 A Z 22 14 10 11 3 60 NO PASS 

6 F A P 13 14 10 20 2 59 NO PASS 

7 I N A 22 18 18 17 4 79 PASS 

8 K N I 13 7 14 22 4 60 NO PASS 

9 M A H 22 14 14 11 5 66 NO PASS 

10 R F S 17 10 18 19 4 68 NO PASS 

11 R G A 18 14 12 19 4 67 NO PASS 

12 R Z 22 14 10 22 2 70 NO PASS 

13 S L K 20 12 14 20 3 69 NO PASS 

14 S M 17 10 10 19 4 60 NO PASS 

15 Z A M 17 12 10 19 3 61 NO PASS 

Total 996 
Average 66,4 
The highest score 79 
The lowest 59 
The number of the students who got 75 or more 2 

Source: The Result of Pre-Test on October 19th, 2023. 

Note :  

Student names are initialized 

MMC : Minimum Mastery Criteria 
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CO : Content   (30 – 13) 

OR : Organization  (20 – 7) 

VO : Vocabulary  (20 – 7) 

GR : Grammar  (25 – 5) 

MC : Mechanics  (5 – 2) 

Based on the table above, the researcher measured the class 

interval using Sugiono’s formula as follows: 

R = the highest score-the lowest score 

 = 79-59 

 = 20 

K = 1+3.3 log n 

 = 1+ 3,88 = 4,8 

 = 5 

P = 
𝑅

𝐾
  

 = 
2𝑂

5
  = 4 

 = 4 

After knowing the interval class, then the data is taken from 

interval above was put on the table of frequency distribution as 

follows: 

Table 7 

Frequency Distribution as the Result of Pre-Test at the first semester students of 

English Department in IAIN Metro 

Interval  Frequency  Category  Percentages % 

79-82 2 Fair 13,3% 

75-78 0 Low 0,0% 

71-74 1 Low 6,6% 

67-70 4 Low 26,7% 

63-66 2 Low 13,4% 

59-62 6 Low 40% 

 15  100% 
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Based on the table of frequency distribution above, it can be 

inferred that just two students who passed from 75 as the Minimum 

Mastery Criteria (MMC) or high category. Therefore, it can be 

concluded that the students  writing ability is very low. 

Graph 1 

 

The graph of table frequency distribution above described that 

the result of the students’ score of pre-test (experimental class). 

There were 6 (40%) students got score 59-66. Furthermore, there 

were 2 (13,4%)  students who got score 63-66, 4 (26,7%) students 

who got score 67-70, 4 (26,7%)  students who got score 71-74, 0 

(0,0%)  students who got score 75-78, and 2 (13,3%) students got 

score 79-82. From the data above, it can be seen that students 

writing ability in pre-test was unsatisfied. 

Furthermore, The Result of Students’ Control Class Pre-Test 

can be identified as follow 
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Table 8 

The Pre-test Result of the Control Class at 

the first semester students of English Department in IAIN Metro 

 
No NAME CO OR VO GR MC SCORE MMC 

(75) 

1 A A D 17 10 10 11 2 50 NO PASS 

2 C F 19 10 9 10 4 52 NO PASS 

3 D P 17 14 22 14 3 70 NO PASS 

4 E S 17 10 14 11 4 56 NO PASS 

5 G M 15 14 18 11 3 61 NO PASS 

6 K I L 17 18 14 19 4 72 NO PASS 

7 N A 13 7 18 22 3 63 NO PASS 

8 S K 17 10 14 22 4 67 NO PASS 

9 S P A 20 18 17 18 4 77 PASS 

10 V A M 22 14 18 11 4 69 NO PASS 

11 Y M 13 7 10 11 5 46 NO PASS 

12 Z F 22 14 14 19 2 71 NO PASS 

13 Z I 20 10 14 10 4 58 NO PASS 

Total 812 

Average 62,46 

The highest score 77 

The lowest 46 

The number of the students who got 75 or more 1 

Source: The Result of Pre-Test on October 18th, 2023. 

Note :  

Student names are initialized 

MMC : Minimum Mastery Criteria 

CO : Content   (30 – 13) 

OR : Organization  (20 – 7) 

VO : Vocabulary  (20 – 7) 

GR : Grammar  (25 – 5) 

MC : Mechanics  (5 – 2) 

Based on the table above, the researcher measured the class 

interval using Sugiono’s formula as follows : 

R = the highest score – the lowest score 

 = 77 –  46  
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 = 31 

K = 1 + 3.3 log n 

 = 1 + 3.676 = 4.676 

 = 6 

P = 
𝑅

𝐾
 

 = 
31

6
 

 = 6 

After knowing the interval class, then the data is taken from 

interval above was put on the table of frequency distribution as 

follows: 

Table 9 

Frequency Distribution as the Result of Control Class Pre-Test at the first 

semester students of English Department in IAIN Metro 

Interval  Frequency  Category  Percentages % 

76-81 1 Fair 7,69% 

70-75 3 Low 23,08% 

64-69 2 Low 15,39% 

58-63 3 Low 23,08% 

52-57 2 Low 15,38% 

46-51 2 Low 15,38% 

 13  100% 

 

Based on the table of frequency distribution above, it can be 

inferred there was only one student who passed from 75 as the 

Minimum Mastery Criteria (MMC) or high category. Therefore, it 

can be concluded that the students writing ability is low.  

Graph 2 
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The graph of table frequency distribution above described that 

the result of the students’ score of pre-test (control class). There 

were 2 (15,38%) students got score 46-51. Futhermore, there were 

2 (15,38%)  students who got score 52-57, 3 (23,08%) students 

who got score 58-63, 2 (15,39%)  students who got score 64-69, 3 

(23,08%)  students who got score 70-75, and 1 (7,69%) students 

got score 76-81. From the data above, it can be seen that students 

writing ability in pre-test was unsatisfied. 

2) The Result of the Students’ Post-Test 

The researcher conducted post-test in the last meeting of the 

research in order to compare the students writing ability before and 

after a treatment was given. And the data of post-test score at the 

Experimental class as follows: 

Table 10 

0.00%

5.00%

10.00%
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20.00%

25.00%

46 - 51 52 - 57 58 - 63 64 - 69 70 - 75 76 - 81
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The Post-Test Result of the Experimental Class at the First Semester 

Students of English Department in IAIN Metro 

 
No NAME CO OR VO GR MC SCORE MMC (75) 

1 A D 22 18 16 19 4 79 PASS 

2 A F 27 18 18 22 4 89 PASS 

3 A R S 22 14 18 19 4 77 PASS 

4 A W R 17 17 12 15 4 65 NO PASS 

5 A Z 22 14 11 19 2 68 NO PASS 

6 F A P 22 14 14 20 4 74 NO PASS 

7 I N A 22 14 18 20 4 78 PASS 

8 K N I 22 14 14 20 4 74 NO PASS 

9 M A H 27 18 12 22 5 84 PASS 

10 R F S 22 14 16 20 4 76 PASS 

11 R G A 17 10 14 19 4 64 NO PASS 

12 R Z 13 7 18 22 2 62 NO PASS 

13 S L K 22 14 14 19 5 74 NO PASS 

14 S M 22 14 14 19 4 73 NO PASS 

15 Z A M 20 14 12 19 3 68 NO PASS 

Total 1.105 

Average 73,66 

The highest score 89 

The lowest 62 

The number of the students who got 75 or more 6 

Source: The Result of Post-Test on October 26th, 2023. 

Note :  

Student names are initialized 

MMC : Minimum Mastery Criteria 

CO : Content   (30 – 13) 

OR : Organization  (20 – 7) 

VO : Vocabulary  (20 – 7) 

GR : Grammar  (25 – 5) 

MC : Mechanics  (5 – 2) 
 

Based on the table above, the researcher measured the class 

interval using Sugiono’s formula as follows: 

R = the highest score-the lowest score 

 = 89-62 
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 = 27 

K = 1+3.3 log n 

 = 1+3,88 = 4,88 

 

 = 5 

P = 
𝑅

𝐾
  

 = 
27

5
  = 5,4 

 = 6 

 After knowing the interval class, then the data is taken from 

interval above was put on the table of frequency distribution as 

follows: 

Table 11 

Frequency Distribution as the Result of Post-Test at the First Semester 

Students of English Department in IAIN Metro 

Interval  Frequency  Category  Percentages % 

86-91 1 High 6,66% 

80-85 1 High 6,66% 

74-79 7 Fair  46,68% 

68-73 3 Fair 20% 

62-67 3 Low 20% 

 15  100% 

 

Based on the table of frequency distribution above, it can be 

inferred that there were 6 students who passed from 75 as the 

Minimum Mastery Criteria (MMC) or high category. Therefore, it 

can be concluded that the students writing ability in post-test was 

increased good.  
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Graph 3 

 

The graph of table frequency distribution above described that 

the result of the students’ score of post-test (Experimental class). 

There were 3 (20%) students got score 62-67. Furthermore, there 

were 3 (20%)   students who got score 68-73, 7 (46,68%) students  

who got score 74-79, 1 (6,66%)  students who got score 80-85, and 

1 students (6,66%) got score 86-91, it can be inffered that the 

students writing ability was good. 

The researcher also conducted post-test for the control class. 

The result of the students’ post-test at the experimental class can be 

identified as follows: 
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Table 12 

The Post-Test Result of the Control Class at the First Semester Students of 

English Department in IAIN Metro 

 
No NAME CO OR VO GR MC SCORE MMC (75) 

1 A A D 13 7 18 16 3 57 NO PASS 

2 C F 20 11 12 10 3 56 NO PASS 

3 D P 20 12 14 19 3 68 NO PASS 

4 E S 14 14 11 19 3 61 NO PASS 

5 G M 20 14 18 11 3 66 NO PASS 

6 K I L 22 13 20 11 4 70 NO PASS 

7 N A 17 7 14 20 3 61 NO PASS 

8 S K 15 15 16 14 4 64 NO PASS 

9 S P A 17 19 16 20 4 76 PASS 

10 V A M 22 10 18 19 5 74 NO PASS 

11 Y M 17 10 14 12 3 56 NO PASS 

12 Z F 18 17 18 19 4 76 PASS 

13 Z I 15 10 14 10 4 53 NO PASS 

Total 838 

Average 64,46 

The highest score 76 

The lowest 53 

The number of the students who got 75 or more 2 

Source: The Result of Pre-Test on October 25th, 2023. 

Note :  

Student names are initialized 

MMC : Minimum Mastery Criteria 

CO : Content   (30 – 13) 

OR : Organization  (20 – 7) 

VO : Vocabulary  (20 – 7) 

GR : Grammar  (25 – 5) 

MC : Mechanics  (5 – 2) 
 

Based on the table above, the researcher measured the class 

interval using Sugiono’s formula as follows : 

R = the highest score – the lowest score 

 = 76  – 53  

 = 23 
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K = 1 + 3.3 log n 

 = 1 + 3.676 = 4.676  

 = 5 

P = 
𝑅

𝐾
 

 = 
23

5
  = 4,6 

 = 5 

After knowing the interval class, the data is taken from 

interval above was put on the table of frequency distribution as 

follow: 

Table 13 

Frequency Distribution as the Result of Post-Test at the First Semester 

Students of English Department in IAIN Metro 

 
Interval  Frequency  Category  Percentages % 

73-77 3 Fair 30,86% 

68-72 2 Low 15,38% 

63-67 2 Low 15,38% 

58-62 2 Low 15,38% 

53-57 4 Low 23% 

 13  100% 

 

Based on the table of frequency distribution above, it can be 

inferred that there were only 2 students who passed from 75 as the 

Minimum Mastery Criteria (MMC) or high category. Therefore, it 

can be concluded that the students’ report writing ability still low. 

Graph 4 
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The graph of table frequency distribution above described that 

the result of the students’ score of post-test (control class). There were 

4 (23%) student got score 53-57. Furthermore, there were 2 (15,38%)   

students who got score 58-62, 2 (15,38%) students  who got score 63-

67, 2 (15,38%) students  who got score 68-72, and 3 (30,86%) 

students who got score 73-77. In short, it can be inferred that the 

students writing ability was increased. 

3. Hypothesis Testing 

 

After the researcher give treatment by free wriiting technique, the 

researcher analyzed the data by using T-Test in order to prove whether 

there was any positive and significant influence of free writing 

technique toward students’ writing skill at the first semester students 

of English Department in IAIN Metro as follow: 
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Table 14 

The Authentic Table of the Differences between Experimental Class and Control 

Class at the First Semester Students of English Department in IAIN Metro 

 

NO 

Control Class 

NO 

Experimental Class 

Subject 

Pre-

Test 

(X1) 

Pos- 

Test 

(X2) 

Difference 

(X) 

 

Subject 
Pre-test 

(Y1) 

Post-

Test 

(Y2) 

Difference 

(Y) 

 

1 A A D 50 57 7 49 1 A D 66 79 13 169 

2 C F 52 56 4 16 2 A F 72 89 17 289 

3 D P 70 68 -2 4 3 A R S 79 77 -2 4 

4 E S 56 61 5 25 4 A W R 60 65 5 25 

5 G M 61 66 5 25 5 A Z 60 68 8 64 

6 K I L 72 70 -2 4 6 F A P 59 74 15 225 

7 N A 63 61 -2 4 7 I N A 79 78 -1 1 

8 S K 67 64 -3 9 8 K N I 60 74 14 196 

9 S P A 77 76 -1 1 9 M A H 66 84 18 324 

10 V A M 69 74 5 25 10 R F S 68 76 8 64 

11 Y M 46 56 10 100 11 R G A 67 64 -3 9 

12 Z F 71 76 5 25 12 R Z 70 62 -8 64 

13 Z I 58 53 -5 25 13 S L K 69 74 5 25 

14          14 S M 60 73 13 169 

15          15 Z A M 61 68 7 49 

The Result 812  ∑ X = 26 

∑X2 

= 

312 

    996 1105 ∑ Y=109 
∑Y2 = 

1677 

           
Putting the data into t-test formula in order to get tobserved :     

Mx  =  
26

13
 

= 2 

∑x 2  = ∑x 2 − 
(∑ 𝑥)

𝑛
 

= 312 – 
(26)2

13
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= 312 – 
676

13
 

= 312 – 52 

∑x 2 = 260 

My = 
109

15
 

= 7,26 

∑y 2  = ∑y 2 − 
(∑ 𝑦)

𝑛
 

= 1677 − 
(109)2

15
 

= 1677 − 
11881

15
 

= 1677 − 792 

∑y 2  = 885 

 

Therefore the researcher counted by using the formula of t-test 

as follow : 

 

t = 
2−7,26

√(
312 +885

13+15−2
) (

1

13
 + 

1

15
)

 

  = 
+5,26

√(
1197

26
) (

2

28
 )

 

  = 
5,26

√(46,03 𝑥 0,071) 
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  = 
5,26

√(3,268) 
  =  

5,26

1,807
  =  2,91 

Moreover, after putting the data above into formula t-test, the 

researcher got tobserved is 2,91.  

To know the critical value of ttable, the researcher firstly counted 

degrees of freedom (d.f), as follows  

d.f  = Nx + Ny – 2  

d.f   = 13 + 15 – 2  

= 26 

The degrees of freedom (d.f) was 60, the researcher find it in t-

table. So, it is not done interpolation. 

Tabel 15 

Critical Value of Table 
 

 5% 1% 

d.f 26 1.70 2.47 

Source : Junaidi, 2010. Titik Persentase Distribusi t, P.1 

From all the data analysis above, it can be know that:  

tobserved = 2.91  

ttable =1.70 (5%) and 2.47 (1%)  

Honestly, the researcher has formulated the null hypothesis (Ho) 

and alternative hypothesis (Ha) are as follows: 

1) Null Hypothesis (Ho)  

There is no a positive and significant influence of Free 

Writing Technique toward students writing ability at the First 
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Semester Students of English Department in IAIN Metro. 

Furthermore, after Ha and Ho has formulated, the researcher 

consulted tobserved to ttable and fo to fh as follows:  

a) If tobserved> ttable,  So Ha is accepted and Ho is rejected.  

b) If tobserved< ttable, So Ha is rejected and Ho is accepted.  

It means that if the tobserved is higher than ttable there is a 

positive influence, Ha is accepted and Ho is rejected. On the 

other way, if the tobserved is smaller than ttable there is no a 

positive influence, Ha is rejected and Ho is accepted.  

2) Alternative hypothesis (Ha)  

The hypothesis applied in this present research is there is a 

positive influence of Free Writing Technique toward students 

writing ability at the First Semester Students of English 

Department in IAIN Metro.   

Furthermore, the data confirm that tobserved is higher than 

ttable, or it can be written as 1.70<2,91>2.47. It means that there 

is a positive influence of Free Writing Technique toward 

students writing ability at the First Semester Students of English 

Department in IAIN Metro. 

 

B. Discussion 

In this research, there are two variable consisting of independent variable 

and dependent variable. Independent variable (X) is Free Writing technique 

and dependent variable (Y) is writing ability. The variables were tested by 
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using formula of T-test to investigate whether there is a positive and significant 

influence of Free Writing Technique towards students` writing skill at the First 

Semester Students of English Department in IAIN Metro. 

The researcher has formulated to tobserved to ttable as follow : 

1. If tobserved> ttable,  So Ha is accepted and Ho is rejected. 

2. If If tobserved< ttable, So Ha is rejected and Ho is accepted. 

The researcher has formulated the alternatif Hypothesis (Ha) such as 

“there is a positive and significant influence of Free Writing Technique 

towards students` writing skill at the First Semester Students of English 

Department in IAIN Metro.” 

Eventually, the data confirmed that tobserved= 2.91 is higher than ttable 1.70 in 

level of significant 5% and 2.47 in 1%. So, it can be concluded that “there is a 

positive and significant influence of Free Writing Technique towards students` 

writing skill at the First Semester Students of English Department in IAIN 

Metro.” 

However, after conducting the research and gaining the data from test and 

documentation, the researcher found some problems and limitations are as 

follows: 

1. Problem in applying Free Writing Technique. 

In the first activity of the treatment, the researcher did not face 

difficulty to manage the class. Most of students are able to be active and 

participate fully during the lesson. However, at the end activity of the 

treatment, the researcher faced difficulty to manage the class because the 
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students have losed their concentration or their focus. For example, when 

the researcher asked students to write using free writing technique, most 

of students seemed very busy with their friends. Also, the class was a 

little noisy. 

2. Students’ problem in writing class. 

Some students did not care much about grammar. So, they have 

some difficulties in writing. 

3. This research was conducted at the First Semester Student of English 

Departement in IAIN Metro. 
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

A. Conclusion  

Referring to the data analysis and data presentation in chapter IV, 

finally the researcher concluded that the answers of the formulation of the 

problem are as follows: 

According to the result of pre-test and post-test it can be concluded 

that the students’ writing ability of the first semester students at IAIN Metro 

after being taught by using free writing technique had higher score than using 

traditional technique. Meanwhile, before being taught by using free writing 

technique they had lower score. 

The conclusion of this research was also supported by research 

findings to answer the problem formulation in Chapter 1 which has been 

formulated “Is there any Influence of Using Free Writing Technique Towards 

Students` Writing Ability at The First Semester of English Education Study 

Program of  IAIN Metro”. After analyzing the data by using t-test formula, 

the researcher found that the critical value of tobserved higher than the score of 

ttable (1.70<2,91>2.47), it means there was a influence on students’ writing 

ability taught by using free writing technique of the first semester students at 

IAIN Metro. 

B. Suggestion 

Based on the explanation above, the researcher suggests some points 

as follows: 
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1. To Lecturer 

The teacher should choose a great technique in teaching English especially 

in writing class in order that the students can more participate fully in the 

class and understand the material that is delivered by the teacher, because 

by a great technique in teaching and learning, it can automatically 

improved the student ability in learning process and try the best effort to 

accepting the material that is taught by the teacher. 

2. To Students 

a. The Students should be more active in learning English, if they do not 

understand about the lesson that delivered by their teacher, they should 

ask to the teacher. 

b. The students should to care more about grammar and punctuation in 

their writing. 

c. The students are suggested to improve their writing ability. 

3. To Institute 

a. The researcher greatly expects that this study can give contribution for 

the institute, such as a good inspiration for further studies in learning 

writing ability. 

b. The institute is recommended to make the further study in applying Free 

Writing Technique which is done by the lecturer in learning writing.  
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