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THE USE OF COGNITIVE ACADEMIC LANGUAGE LEARNING 

APPROACH TO IMPROVE STUDENTS READING  

COMPREHENSION AT EIGHT GRADE OF MTS  

MAôARIF 18 ROUDHOTUL ULUM PASIR 

SAKTI EAST LAMPUNG  

 

ABSTRACT 

By: 

 

TRI AGUSTIN S 

NPM: 1501070312 

 

 The objective of the research is to improve the studentsô reading 

comprehension and studentsô learning activities by using Cognitive Academic 

Language Learning Approach at eight grade of MTs Maôarif 18 Roudhotul Ulum 

Pasir Sakti East Lampung. 

 

 This research is a Classroom Action Research (CAR). This research 

consists of two cycles. The subject of this research are 25 the students of MTs 

Maôarif 18 Roudhotul Ulum Pasir Sakti East Lampung. The data are gather 

through qualitative and quantitative data. The qualitative data are ganied by 

observations, documentation, and field note. Then, the quantitative data are gained 

by tests, that the consists of pre-test and post-test. 

 

 The results of this research show that the Cognitive Academic 

Languange Learning Approach can improve the studentsô reading comprehension 

and the studentsô learning activities. The Cognitive Academic Language Learning 

Approach is successful since the criteria of success is achieve. The first criteria 

are 70 % of students can pass the assessment score Ó 75 based on the minimal 

mastery criterion. The percentage of the students who get score Ó 75 in the pre-

test are 2 students (8 %), in post-test of cycle I are 11 students (44 %), and in post-

test of cycle II are 22 students (88 %). The second criteria are 70 % of the students 

become more active involve in teaching learning process. The percentage of the 

students who active in teaching learning in cycle I are 14 students (56 %), then in 

cycle II are 21 students (84 %). In other words, the studentsô reading 

comprehension and the studentsô learning activities are improve. 

 

Keyword:  Reading Comprehension, Recount Text, Cognitive Academic 

Language Learning Approach 
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PENGGUNAAN  COGNITIVE ACADEMIC LANGUAGE LEARNING 

APPROACH UNTUKMENINGKATKAN KEMAMPUAN  

MEM BACA PADA SISWA KELAS DELAPAN MTS  

MAôARIF 18 ROUDHOTUL ULUM PASIR SAKTI 

LAMPUNG TIMUR  

 

ABSTRAK  

Oleh: 

 

TRI AGUSTIN S  

NPM: 1501070312 

 

Tujuan dari penelitian ini adalah untuk meningkatkan pemahaman 

membaca siswa dan kegiatan belajar siswa dengan menggunakan Cognitive 

Academic Language Learning Approach di kelas delapan MTs Ma'arif 18 

Roudhotul Ulum Pasir Sakti Lampung Timur. 

Penelitian ini adalah Penelitian Tindakan Kelas (PTK). Penelitian ini 

terdiri dari dua siklus. Subjek penelitian ini adalah 25 siswa MTs Ma'arif 18 

Roudhotul Ulum Pasir Sakti Lampung Timur. Data dikumpulkan melalui data 

kualitatif dan kuantitatif. Data kualitatif dilengkapi dengan observasi, 

dokumentasi, dan catatan lapangan. Kemudian, data kuantitatif diperoleh dengan 

tes, yang terdiri dari pre-test dan post-test. 

Hasil penelitian ini menunjukkan bahwa Cognitive Academic Language 

Learning Approach dapat meningkatkan pemahaman membaca siswa dan 

kegiatan belajar siswa. Pendekatan Pembelajaran Bahasa Akademik Kognitif 

berhasil karena kriteria keberhasilan tercapai. Kriteria pertama adalah 70% siswa 

dapat lulus skor penilaian Ó 75 berdasarkan kriteria penguasaan minimal. 

Persentase siswa yang mendapat skor Ó 75 pada pre-test adalah 2 siswa (8%), 

pada post-test siklus I adalah 11 siswa (44%), dan pada post-test siklus II adalah 

22 siswa ( 88%). Kriteria kedua adalah 70% siswa menjadi lebih aktif terlibat 

dalam proses belajar mengajar. Persentase siswa yang aktif belajar mengajar pada 

siklus I adalah 14 siswa (56%), kemudian pada siklus II adalah 21 siswa (84%). 

Dengan kata lain, pemahaman membaca siswa dan kegiatan belajar siswa 

meningkat. 

Kata Kunci : Pemahaman Membaca, Teks Recount, Cognitive Academic 

Language Learning Approach 
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CHAPTER I  

INTRODUCTION  

 

A. Background of the Study 

English is one of some international languages which is used by most 

people around the world. In a global era, people are expected to master 

English so that they can communicate with other people who live in other 

countries. As a tool of an international communication, it should be learned 

by people who live in a country which uses English as a foreign language, 

including Indonesia. To support Indonesian people in order to be able to 

communicate with other people around the globe, Indonesian government 

incorporates English into its educational curriculum as one of its compulsory 

subjects starting from junior high school. 

In some school setting, the students get some English textbooks which 

are written in English. These textbooks contain a lot of information related to 

the subjects the learners learned. In order to access this information, therefore 

they need sufficient knowledge of English. Especially, they should have the 

skills of reading because it is written in the textbooks so that they could 

comprehend it well. That is why the reading skills are important to be 

mastered.  

Reading is one of the important ways in learning English. As an active 

process, reading is play a role in understanding any written texts in order to 

get some information from the texts. Through reading, the readers have to 

1 
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understand what the context of the texts, getting information from a written 

form. There are twelve kinds of genre of texts, such as recount, report, 

procedures, news item, descriptive, narrative, review, spoof, announcement, 

advertisment, anecdote. 

Recount text is one of the texts that recalls and reconstructs events, 

experiences and achievements from the past in a logical sequence.
1
 Some 

recounts will be purely informative, while others will aim to both inform and 

entertain. The purpose a recount text is to provide information about what 

happened, when it happened, where it happened and who was involved. 

Based on an observation did by the researcher with English teacher at 

eight grade students of MTs Maôarif 18 Roudhotul Ulum, it was found that 

most of students at eight grade in MTs Maôarif 18 Roudhotul Ulum could not 

catch the main idea of the text because they just tried to know the meaning of 

words in every sentence. Most of the students did not have enough experience 

in reading comprehension especially in recount text.  

To give a proof about the problem above, the researcher was done pre-

survey on March 27
th
 2019 in MTs Maôarif 18 Roudhotul Ulum Pasir Sakti 

especially at the eight grade students. From the data of pre-survey, the 

researcher found out the problem of the student. The student of MTs Maôarif 

18 Roudhotul Ulum was low ability to read of recount text and interest to 

learn English.  

                                                             
1
 Nisa Fitriyani, ñIncreasing Studentsô Reading Comprehension Ability By Using Pre-

Questioning In Personal Recount Textò, Faculty Of Teacher Training And Education University 

Of Lampung 2015, P. 19 
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It can be looked from their result of studentsô recount text at MTs 

Maôarif 18 Roudhotul Ulum Pasir Sakti as follows:  

Table 1 

The Studentôs Reading Achievement 
 

No Score Categories Total Percentages (%) 

1 Ó 75 Passed 8 32 % 

2 Ò 75 Failed 17 68 % 

Total 25 100 % 

Source: The English teacher, taken on the pre-survey at 27
st
, March, 2019 

From the data pre-survey above for the reading comprehension, only 9 

students got score Ó 75, and students got score Ò 75 around of 22 students. It 

can be seen that the studentsô reading comprehension is still poor. It can be 

concluded there are 17 students of 25 students into the poor and low 

categories, because the students failed with the highest passing grade 75. It 

means that the result of pre-survey data is so far from the target of the passing 

grade.  

The eight grades have studied about reading text and they need a 

technique for helping to read some text. In Line, with the studentsô problem 

in reading above, it is very important to implement an appropriate teaching 

technique. By implementation of beneficial strategy, the student can improve 

their reading. Based on the problem above, to motivate students to read, the 

teacher also was to improve her teaching ability by implementing suitable 

technique that can help student raising their interest in reading. In this case, 
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the researcher used Cognitive Academic Language Learning Approach to 

improve reading comprehension. 

Cognitive Academic Language Learning Approach is an instructional 

program for Limited-English-Proficient (LEP) students who are being 

prepared to participate in mainstream content instruction.
2
 . Based on 

statements above, this research emphasize on improving studentsô reading 

recount text of MTs Maôarif 18 Roudhotul Ulum by using Cognitive 

Academic Language Learning Approach.  

Therefore, the researcher had outlined a classroom action research in 

the title of: ñThe Use of Cognitive Academic Language Learning 

Approach (CALLA) To Improve  Studentsô Reading Comprehension at 

Eight Grade Students of MTS Maôarif 18 Roudhotul Ulum Pasir Sakti 

East Lampungò.  

B. Problems Identification 

There are some problems related to reading comprehension as follows: 

1. The studentsô reading comprehension is low especially in recount text. 

2. The students could not catch the main idea of the text 

C. Problem Limitation  

Based on the problem identification above, the researcher would like to 

focus on ñThe students have difficulties in reading comprehension in recount 

text using Cognitive Academic Language Learning Approach (CALLA) in 

the MTs Maôarif 18 Roudhotul Ulum Pasir Sakti East Lampungò. 

                                                             
2
 Anna Uhl Chamot and J. Michael Oômalley, A Cognitive Academic Language Learning 

Approach: An ESL Content-Based Curriculum, (USA: National Clearinghouse For Bilingual 

Educarion), 1986, p.6 
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D. Problem Formulation 

From the problem limitation above, it can be formulated problem 

formulation as follow ñCan Cognitive Academic Language Learning 

Approach (CALLA) improve the studentsô reading comprehension and the 

studentsô learning activities at the MTs Maôarif 18 Roudhotul Ulum Pasir 

Sakti East Lampung?ò 

E. The Objectives and Benefit of the Study 

1. The Objectives of the Study 

The objectives of the research is to improve studentsô reading 

comprehension in recount text and the studentsô learning activities by 

using Cognitive Academic Language Learning Approach (CALLA) at 

eight grade of MTs Maôarif 18 Roudhotul Ulum Pasir Sakti. 

2. Benefit of the Study 

The result of this research might be useful as follow: 

a. For the students 

By using Cognitive Academic Language Learning Approach 

(CALLA) it is hoped that the students able to improve their reading 

comprehension especially in recount text. 

b. For the teacher 

1) By using Cognitive Academic Language Learning Approach 

(CALLA) it is hoped that the teacher teach their students in 

reading comprehension more efficient way. 
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2) By using Cognitive Academic Language Learning Approach 

(CALLA) to give information about the importance of reading. 

3) By this approach, the teacher can improve teaching and learning 

process in the classroom. 

c. For the researcher 

This research is expected as a contribution for other researcher to 

conductions further studies. 

F. Prior Research 

There are many researches that had done researcher about Cognitive 

Academic Language Learning Approach. The first is a research conducted by 

Oktay Cem Adiguzel with his entitled ñThe Effect of Strategy Instruction 

Based on the Cognitive Academic Language Learning Approach over 

Reading Comprehension and Strategy Useò from Department of Foreign 

Languages, Eskisehir Osmangazi University, Turkey. In this research he 

found a teaching reading strategies based on CALLA had a positive effect 

over studentsô use of reading strategies. A statistically significant difference 

between pretest and posttest scores obtained from Reading Strategies Scale 

points to the fact that students had positive gains from the instruction
3
 

The second research is from Batul Shamsi Nejad with his entitled 

ñThe Effects of Metacognitive Strategy Instruction on the Reading 

Comprehension of English Language Learners Through Cognitive Academic 

Language Learning Approach (CALLA)ò. This research paper is aimed of the 

                                                             
3
 Oktay Cem Adiguzel, ñThe Effect of Strategy Instruction Based on the Cognitive 

Academic Language Learning Approach over Reading Comprehension and Strategy Useò, Journal 

of Education and Learning, Eskisehir Osmangazi University, Turkey, Vol 2, 2013, P. 65 



7 
 

 

present study was to explore the effectiveness of metacognitive strategies 

instruction on the reading comprehension performance of the EFL students. 

Thus, the metacognitive strategy instruction seems to have contributed to the 

improvement of students' reading comprehension performance.
4
 

The last research is from Novita Eka Tristiana with her entitled ñThe 

Studentsô Strategy in Applying Cognitive Academic Language Learning 

Approach (Calla) For Reading Analytical Exposition Textò at 11
th
 Class 

MIA3 students of SMAN 2 Pringsewu, Lampung. This qualitative approach 

aims applied of social and affective strategy as one of the strategies suggested 

by CALLA beside the meta-cognitive strategy and cognitive strategy, was 

effective in increasing the reading comprehension and there was no 

significant difference between proficiency level and studentsô performance in 

reading comprehension in EFL and ESL context.
5
 

Considering the previous research above, it can be found that there are 

some differences among three previous researcheswith this research. The first 

previous research, the reseraches annalys. The Effect of Strategy Instruction 

Based on the Cognitive Academic Language Learning Approach over 

Reading Comprehension and Strategy Use. In the second previous research, 

the researches annalys The Effects of Metacognitive Strategy Instruction on 

the Reading Comprehension of English Language Learners Through 

                                                             
4
 Batul Shamsi, ñthe effects of Metacognitive Strategy Instruction on the Reading 

Comprehension of English Language Learners Through Cognitive Academic Language Learning 

Approach (CALLA)ò, International Journal of Languagesô Education and Teaching, Germany, 

2015, P. 146 
5
 Novita Eka Tristiana, ñThe Studentsô Strategy in Applying Cognitive Academic 

Language Learning Approach (Calla) For Reading Analytical Exposition Textò, INOVISH 

JOURNAL, Vol. 1, No. 1, Politeknik Negeri Bengkalis, 2016, P. 115 
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Cognitive Academic Language Learning Approach (CALLA). The last 

previous research, the researches used The Studentsô Strategy in Applying 

Cognitive Academic Language Learning Approach (Calla) For Reading 

Analytical Exposition Text. 

But in this research, the researcher used personal recount text as the 

material. Then, the researcher used Classroom Action Research by giving 

different materials for each treatment. 
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CHAPTER II  

THEORITICAL REVIEW  

A. The Concept of Reading 

1. Definition of Reading 

According to Mcnamara, reading is an extraordinary achievement 

when one considers the number of levels and components that must be 

mastered.
6
 Then Jack C. Richard defined reading as the processes by 

which the meaning of a written text is understood. Reading employs many 

different cognitive skills, including letter and word recognition, knowledge 

of syntax, and recognition of text types and text structure.
7
 Nunan defined 

reading as a set of skills that involves making sense and deriving meaning 

from the printed word.
8
  

Based on expert above, the researcher concluded that reading is a 

an active process to convey the message or information. By reading, the 

reader will know what they read and challenged to response the ideas of 

the author. 

2. Definition of Reading Comprehension  

The goal of reading activity is understanding what has been read. 

Reading without understanding what has been read is useless. Reading 

cannot be separated from comprehension. Klingner defined that reading 

                                                             
6
 Danielle S. McNamara, Reading Comprehension Strategy: Theories, Interventions,and 

Technologies,( New Jersey, USA, Lawrence Erlbaum Associates, Inc, 2007). P.3 
7
 Jack C. Richard, Dictionary of Language Teaching and Applied Linguistics, (Pearson 

Education Limited, Malaysia, 2010), P. 483 
8
 David Nunan, Practical English Language Teaching: Young Learners, (New York, 

2005), P. 69 
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comprehension involves much more than readersô responses to text. 

Reading comprehension is a multi-component, highly complex process 

that involves many interactions between readers and what they bring to the 

text (previous knowledge, strategy use).
9
 

Then, Sharon states that comprehension is the active process of 

constructing meaning from text, it involves accessing previous knowledge, 

understanding vocabulary and concepts, making inferences, and linking 

key ideas. Comprehension cannot be learned through rote instruction, but 

requires a series of strategies that influence understanding of text.
10

 And 

then Linda defined that the comprehension depends on the problem-

solving strategies that the reader uses to interpret what has been read.
11

 

Base on expert above, the researcher concluded that reading 

comprehension is the power of get an idea or meaning from a written text, 

understand it according to experience background or prior knowledge and 

interpret it with the readerôs needs and purposes by using such strategies to 

help them understand written material. 

3. Types of Classroom Reading Performance  

The variety of reading performance in classroom can be 

determined by the variety of texts. It means that the teacher should 

consider about the types of the text used in the teaching reading in order to 

                                                             
9
 Janette K. Klingner, Teaching Reading Comprehension to Students With Learning 

Diff iculties,( New York: The Guilford Press, 2007), P.2 
10

 Sharon Vaughn, Research-Based Methods of Reading Instruction, (Association for 

Supervision and Curriculum Development, USA, 2004), P. 98 
11

 Linda J. Dorn, Teaching for Deep Comprehension: A Reading Workshop Approach, 

(Srenhouse Publisher, USA, 2005), P. 7 
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support the process. It is stated in Brown that there are two types of 

classroom reading performance.  

First is oral reading. In the process of teaching and learning 

teaching in the classroom, the teacher may ask the students to read orally. 

There are some advantages in the oral reading done at beginning and 

intermediate levels. The advantages of the oral reading are as an evaluative 

check on bottom-up processing skills, a pronunciation check, and an extra 

activity for students to help the teacher to highlight a certain short segment 

of a reading passage. At advanced levels, the teacher also can apply this 

type to reach those three advantages above. Unfortunately, this type has 

several disadvantages according to Brown, the oral reading is not authentic 

language activity. While a student is reading a text, others can easily lose 

attention. It also has the outward appearance of student participation when 

in reality it is mere recitation. 

Second is silent reading. It is subcategorized into intensive and 

extensive reading. The intensive reading focuses on linguistic or semantic 

detail of a passage. It is usually classroom-oriented activity. The students 

are demanded to pay attention to grammatical forms, discourse markers, 

and other surface details. To achieve general understanding especially 

when the students are asked to read longer text, such as books, magazines, 

novels, essays, and the like, extensive reading is more compatible than 

intensive reading. It belongs to outside of classroom activity. The 

extensive reading also can helps the students get away from their tendency 
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to over annalyse or look up words they donôt know, and read for 

understanding. Both oral and silent reading is presented in a chart below.
12

 

 

 

Figure 1 Types of Classroom Performance 

 

B. The Concept of Recount Text 

a. Definition of Recount Text 

A.S Hornby stated that the recount is to tell about something. Recount 

text is a text which retells events or experiences in the past.
13

 On the other 

word, recount text is a text that tells the reader about the writersô story, 

action or activity. Moreover, Mark Anderson and Kathy Anderson said that, 

recount is a piece of text that retells past events, useally in the order in 

which they occurred.
14

 

b. Generic Structure of Personal Recount Text 

1) Orientation (who were involved in the story, when, and where). 

2) Event (tell what happend in a chronological order). 

                                                             
12

 H. Daughlas Brown, Teaching by Principles: An Interactive Approach to Language 

Pedagogy Second Edition.( New York: Pearson Education Company, 2001). P. 312 
13

 A. S. Hornby, Oxford Advanced Learnerôs DictionaryOf Curren English,(Oxford 

University Press: 2010) p. 975 
14

 Mark Anderson, Text Types in English 3, (South Yarra: McMillan Education PTY 

LTD, 1957), p. 24 
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3) Re-orientation (the conclusion of the experience).
15

 

C. Cognitive Academic Language Learning Approach (CALLA) 

Cognitive Academic Language Learning Approach (CALLA) was 

developed in the United States in 1986 by Chamot and OôMalley in order to 

overcome the academic problems that secondary education students who were 

learning English as L2 were having in their other classes. In this approach, 

students are taught to use learning strategies derived from a cognitive model of 

learning as aids to comprehension and retention of language skills and content 

area concepts.
16

 

1. Components of CALLA 

CALLA has three main components; a content-based curriculum 

correlated to the mainstream program, English language development in 

the academic areas of science, mathematics, and social studies, and 

instruction in the use of learning strategies.
17

 The content is chosen among 

the topics that are appropriate with studentsô levels and field of study. 

Besides that, it is suggested that studentsô interest and motivation should 

also be considered as important during topic selection. Content helps 

students enlarge their repertoire across different topics and influences their 

motivation positively.  

Academic language development involves all four language skills: 

speaking, listening, reading and writing. Chamot and OôMalley divide 

                                                             
15 Frances Cristie, Learning To Write Across The Years Schooling, (London: Contiuum, 

2008) p. 7 
16

 Oômalley and Chamot, ñA Cogitive Language Learning Approach: An ESL Content-

Based Curriculumò, (USA: National Clearinghouse for Bilingual Education, 1986), P.5 
17

 Ibid, P.11 
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language skills into two as academic and social language skills. Social 

language refers to a specific type of language used to socialize in a given 

environment whereas academic language means the one used while 

teaching and learning by teachers and students. Social language functions 

cover those such as meeting someone or initiating a social conversation 

with a stranger. On the other hand, academic language functions include 

searching for information, informing, comparing, ordering, classifying, 

analyzing, synthesizing, and evaluating and bears importance in terms of 

turning students into effective learners. 

The last feature of the model is that teaching of language learning 

strategies takes place explicitly, interwoven with the language topics. The 

goal of explicit strategy instruction is to offer students a list of strategies 

which can be used as a menu to choose in accordance with different 

learning activities and tasks.
18

  

2. Objectives of CALLA  

According to OôMalley & Chamot, CALLA is designed to: (1) 

Meet the academic development needs in English of elementary and 

secondary students. (2) Provide a program of content based that can serve 

as a bridge between the ESL or bilingual program and mainstream 

education; and (3) Develop a curricular and instructional approach for LEP 

students based on cognitive model of training. Moreover, Chamot also add 

some of the principal objectives of CALLA, they are: 

                                                             
18

 Oktay Cem Adiguzel, ñStudentsô Opinion Regarding Reading Strategies Instruction 

Based on Cognitive Academic Language Learning Approachò, Journal of Qualitative Inquiry, 

Turkey, 2013, P. 35 
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a. To value their own prior knowledge and cultural experiences, and relate 

this knowledge to academic learning in a new language and culture.  

b. To develop language awareness and critical literacy. 

c. To select and use appropriate learning strategies and study skills that 

will develop academic knowledge and processes. 

d. To learn through hands-on, inquiry-based, and cooperative learning 

tasks. 

e. To increase motivation for academic learning and confidence in their 

ability to be successful in school. 

f. To evaluate their own learning and planning to become more effective 

and independent learners.
19

  

3. Implementation Procedures of the CALLA 

As mentioned before that CALLA emerged in United States where 

English is taught as second language (ESL), the implementation of 

CALLA in Indonesia should be adopted from the original one. In 

Indonesia, English is taught as foreign language where students have 

limited exposure to use the language. It is different from ESL students that 

have more extensive daily exposure to English-speaking culture, although 

their understanding may be limited by their language skills. Seeing this 

difference, it seems that the process of CALLA should be adjusted with 

the condition of Indonesian students. In addition, the use of material also 

                                                             
19

 Oômalley and Chamot, Cognitive Academic Language Learning Approach: An ESL 

Content-Based Curriculum, USA: National Clearinghouse for Bilingual Education, 1986, P. 5 
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should take into account that it should be appropriate with the studentsô 

condition in Indonesia. 

In this research, CALLA is to be more specific. The original CALLA 

only provides the instruction in teaching generally. It does not provide 

specific instruction how to teach all skills in English like, reading, writing, 

listening and speaking. Furthermore, CALLA also designed not to specific 

learning strategies. CALLA seems to collaborate the learning strategies, 

metacognitive, cognitive, and social strategies, in the process of 

implementation in the classroom. The process of implementation of 

CALLA will briefly described below. 

a. In the preparation phase, teachers provide advance organizers 

about the lesson, and students identify what they already know 

about a topic. This phase is aimed to know studentsô prior 

knowledge so the teacher can arrange the plan to teach the students. 

In the presentation phase, teacher provides new information to 

students, in this case teacher introduce Cognitive reading strategies 

to students.  

b. In the practice phase, students engage in activities in which they 

apply the Cognitive reading strategies that they have learnt in some 

text. 

c. In the evaluation phase, students reflect on their individual learning 

and plan to remedy any deficiencies they may have identified. 
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d. In the expansion phase, students are provided with opportunities to 

relate and apply the new information to their own lives, call on the 

expertise of their parents and other family members, and compare 

what they have learned in school with their own cultural 

experiences. In this case, students can apply the strategies to 

different recount text and later on students can apply the strategies 

to different genre of the texts.
20

 

4. The Advantages and Disadvantages of CALLA 

A cognitive view or approach to the process of education would be one 

that presents multiple experiences through which students can discover and 

integrate information through direct involvement. The experiences provided 

to a given student change in response to the child's previous experiences, 

supporting more advanced levels of involvement and more complicated 

concepts as the child's prior knowledge allows. 

a. Advantages of CALLA 

1) An approach is that it focuses on the individual student and his/her 

learning process and progress. If a student encounters difficulty in 

understanding and mastering a certain process or concept, additional 

supportive experiences are immediately designed and provided to 

assist the child in achieving comprehension. Ideally, the student would 

master that level before moving on to the next level of cognitive 

development. 

                                                             
20 Batul Shamsi Nejad, ñEffect of Metacognitive Strategy Instruction on the Reading 

Comprehension of English Language Learners Through CALLAò, International Journal of 

Languagesô Education and Teaching, Vol.3, No.2, 2015, P. 140 
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2) An approach is that explicit learning of high-level cognitive skills is 

easily approached and assessed. 

b. Disadvantages of CALLA 

1) An approach to education is that it involves very frequent assessment 

of the student's learning and retention, since new experiences build 

directly upon previous ones. The teacher needs to be constantly 

evaluating the needs of the student and designing learning activities 

that address the evolving educational needs and stages of the student. 

This can become a challenge, entailing a great deal of time, effort, 

recordkeeping, and flexibility in adjusting lesson plans. 

2) An approach is that there is consideration of learning styles as 

learning is thought to progress either verbally or visually and often 

through a combination of the two, according to dual-load theory.
21
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CHAPTER III  

RESEARCH METHODOLOGY  

A. Variable and Operational Definition of Variable 

1. Variable 

A variable is term as an attribute of an object which varies from 

object to object. In research, variables can be classified as dependent and 

independent variables. The independent variable is an active variable 

which manipulate the values of the variable to study its affect on another 

variable. While, dependent variable is the variable that is affected by the 

independent variable.
22

 

2. Operational Definition of Variable 

a. Independent Variable  

Independent variable of this research is the use of Cognitive 

Academic Language Learning Approach (CALLA). In this research, 

researcher used observation to know about the condition of the 

students, especially in the score of reading subject and also to know 

the strategy that use by teacher when they were teaching reading. 

Then, the researcher analyze the data and write in the observation list 

as the result of pre-survey data. 
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 Mark Balnaves and Peter Caputi, Introduction Quantitative Research Methods, (New 
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b. Dependent Variable   

Dependent variable of this research is studentôs reading 

comprehension (variable Y). Variable Y or dependent variable was 

measure by a test.  

B. Research Location 

This study take place in MTs Maôarif 18 Roudhotul Ulum which is 

located in Jl. Ki Hajar Dewantara, Pasir Sakti, Lampung Timur. The school 

has 12 classes. There are four English teachers in the school. The research 

study was conduct at VIII grade of MTs Maôarif 18 Roudhotul Ulum. Bellow 

the data of class VIII of MTs Maôarif 18 Roudhotul Ulum Pasir Sakti East 

Lampung.  

C. Subject and Object of Study 

1. Subject of the Study 

The subject of this research is VIII grade students of MTs Maôarif 18 

Roudhotul Ulum Pasir Sakti East Lampung. 

2. Object of the Study 

The object of this research is the studentôs reading comprehension. 

As the object is the reading comprehension, the teacher or researcher 

should know how to select the reading material in this research. It is 

important for teacher to take some times to reflect on the material their 

students asked to read. 
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D. Research Procedures 

The type of this research is Classroom Action Research (CAR). 

Classroom action research is a process to improve education by incorporating 

change and involves educators working together to improve their own 

practice.
23

 

This action research tries to identify the problem that happened in the 

teaching and learning class and then decides an action to overcome the 

problems. In this research, the researcher identify some problems related to 

the students' reading skill. In classroom action research, there are four phases 

that should be conduct namely: planning, action, observation and reflecting. 

In here, the researcher was used a Classroom Action Research (CAR) 

designed by Jean McNif model that consist of four steps namely, planning, 

acting, observing, and reflecting. Improvement the problem in this research is 

bring about by the series of cycle. The figure is bellow:
 24

 

 

Figure 2 Action Research Spiral, Model from Jean McNif 

These steps are involved in cyclical structure. It meant that these steps 

are possible to reimplement in the next cycle when it is need to do. It could be 

2, 3, or more cycles in a research but the researcher only did two cycles 

because of some reasons such as time limitation and school policy of teaching 

and learning process. Therefore, it is necessary to continue to the second 
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cycle in line it the same concept of the first cycle. Here are the explanations 

about four phases: 

1. Cycle I 

a. Planning Phase 

A planning phase is do after identifying and diagnosing studentsô 

reading problem occurr in the class proven by observing and 

interviewing; furthermore in this phase the planning is divide into two 

types. Those are general planning and specific planning.  

The general planning is aimed at organizing whole aspects referred 

to Classroom Action research (CAR). Meanwhile the specific planning is 

aim at organizing the plan related to cycle-to-cycle. The organized 

planning should be formed into lesson planning based on the current used 

syllabus. The lesson plan should be prepare to implement in VIII grade at 

MTs Maôarif 18 Roudhotul Ulum. 

b. Acting Phases 

This activity is implementation of learning activities that have 

prepare in the planning. Without the action, the planning just imagination 

that never real. At the acting stage, the researcher implement some 

strategies or procedural acts that were formula at planning. Here is the 

step in action that the researcher could make in action: 

1) Preparation 

a) The researcher starts the lesson by greeting to the students. 

b) The researcher and students pray together. 
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c) The researcher checks studentsô attendance. 

d) The researcher inform to the students about the competence, the 

indicator and the objectives that should be achieved. 

e) The researcher asking to the students to write down about theme 

(My Experience) in the white board. 

f) Students write down about what they know about theme (My 

Experience) such as: Hollyday and first ecperience. 

g) The researcher divided students into some groups consisting of 

four students. 

2) Presentation 

a) The researcher asks the students about question words and gives a 

brief explanation about it and shows the strategy of using 

background knowledge. 

b) Students answer the question together. 

c) The researcher asks the students to read the given text, find the 

main idea, topic, and summarize by using the Cognitive 

Academic Language Learning Approach. 

 

3) Practice 

a) The researcher asks the students to work in group and gives the 

worksheet (to answer the question from the text). 

b) The researcher asks studentôs difficulties in learning recount text. 
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c) The researcher guides the students to find the question word in 

the question (who, what, where, when, why, or, how), identify 

what type of information they would need to find to answer the 

question (person, place, event, time, reason, or procedure), and 

wrote it down, scaned the text for the answer to question, and 

wrote it down, checked thier answer by comparing it to the 

question and asking if it makes sense. 

d) The researcher summarize the material and give reflection to what 

have been done (self reflection). 

e) Student work in group to handle the cooperative strategy for 

doing the discussion. 

3) Evaluation 

a) The researcher asks students to check their answers together. 

b) The representatives of students in group answer the question 

orally. 

4) Expansion 

a) The researcher provides students with some homework. 

c. Observing Phase 

In this phase, the researcher conduct some activities as follows:  

1) The real teacher observers teaching learning activities in the 

classroom, such as class situation, teacherôs performance, and 

studentsô respond.  
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2) Identifies the studentsô achievement in learning reading recount by 

giving the test after CAR in cycle 1.  

3) The researcher calculates studentsô improvement score from test 

before CAR to test after CAR in cycle 1 whether improving or not.   

d. Reflecting Phase 

Reflecting is the last step in the process. The researcher analize and 

discuse the observation result during teaching process, like the weakness 

and strength from the action in this step. The observer and the researcher 

prepare the lesson plan for the next cycle and for test after CAR in cycle 

2 in order to know the improvement of studentsô score and to solve the 

problem unfinished yet. 
25

 

2. Cycle II 

a. Re-planning 

In the first step, before conducting the action in the next 

step, the researcher repaire the problems find in cycle 1. It explain 

as follow: 

1) The researcher find the problem and identify the problem from 

the first cycle. 

2) The researcher prepares the lesson plan about recount text.  

3) The researcher the source of learning during teaching process.  

b. Acting  

In this step the researcher acts as follows: 
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1) Preparation 

a) The researcher starts the lesson by greeting to the students. 

b) The researcher and students praying together. 

c) The researcher checks studentsô attendance. 

2) Presentation 

a) Review the students about reading recount text.  

b) The researcher explains more about how to reading 

recount text by using cognitive academic language 

learning approach.  

c) Each group read again one short recount text, to find the 

main idea, topic, and summarize.  

4) Practice 

a) The researcher ask students to work in group and gives the 

worksheet. 

b) The researcher ask students difficulties in learning recount 

text. 

c) The researcher guides the students to find the question word 

in the question (who, what, where, when, why, or, how), 

identify what type of information they would need to find to 

answer the question (person, place, event, time, reason, or 

procedure), and wrote it down, scaned the text for the 

answer to question, and wrote it down, checked thier 
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answer by comparing it to the question and asking if it 

makes sense. 

5) Evaluation 

a) The researcher ask students to check their answer together 

b) The representatives of students in group answer the 

question orally. 

6) Expansion 

a) The researcher makes conclusion for the lesson together 

with the student.  

b) The researcher provide students with homework. 

c) The researcher gives the post-test in second meeting in 

cycle 2.   

d) The researcher closed the meeting by saying Sallam. 

c. Observation 

1) The real teacher observers teaching learning activities in the 

classroom, such as class situation, teacherôs performance, and 

studentsô respond.  

2) The students are given the test after CAR in cycle 2.  

3) The researcher calculates studentsô improvement score from test 

before CAR to test after CAR in cycle 1 to test after CAR in 

cycle 2.  
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d. Reflection  

1) The researcher and the teacher discuss about the result of the 

implementation CAR by modifying a new technique in action, 

about studentôs respond with the media, about improvement 

studentsô score in writing and about analyzing the result from 

test after CAR in cycle 1 to test after CAR in cycle 2.  

2) And then, the researcher and teacher make an agreement, if 

target as not achieve, the action should be continued to cycle 3, 

but if the target is achieved, the action should be stopped.   

E. Data Collecting Technique 

In collecting the data, the researcher used a qualitative data and 

quantitative data, qualitative data consists of test and observation, while 

the quantitative data consists of pre-test and post-test.
26

 

1. Tests 

Tests are valuable measuring instruments for educational 

research. A test is a set of stimuli presented to an individual in order to 

elicit responses on the basis of which a numerical score can be 

assigned. The test consists of pre-test and post-test. 

a. Pre-test 

In collecting data the researcher used the following test, the pre-test 

do before implementing Cognitive Academic Language Learning 
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Approach. It used to measure studentsô reading comprehension at 

first.  

b. Post-test 

After giving treatment in cycle one that consists of two sessions, a 

cycle one test should be given. The post-test implement after using 

Cognitive Academic Language Learning Approach.
27

 

2. Observation 

Observation is a technique for collecting data about researcher 

and studentsô activities in teaching and learning process. Then 

observation sheet is given based on reality in the classroom, the type of 

observation which is used in this research is direct observation. 

In this case, the researcher observes the students directly in the 

classroom and got the description about studentsô activity in learning 

reading process. The real teacher also observes the researcher who 

teaches in the classroom and the implementation of CAR based on 

observation notes which already made before.  

3. Documentation 

Documentation is a tool to collect some information in the form 

of written source or documenter such as books, magazines, daily notes, 

etc.
28

 The researcher used documentation to obtain the data about state 

of students, the history of MTs Maôarif 18 Roudhotul Ulum, state of the 

                                                             
27

 Donald Ary et al, Introduction to Research in Education, (USA:2010), P. 201 
28

Anne Burns, Collaborative Action Research for English Language Teachers, (New 

York: Routladge, 1999), Page 140. 
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environment, the state of teachers, staff and organizational structure, 

and geographical condition school. 

4. Field Note 

Field notes were written by the researcher in every meeting during 

research process. Diary notes used to describe writeer thougts and 

feelings about teaching learning process. The researcher wrote 

everything what happened during teaching learning process including 

reflection and evaluation about the implementation of action learning 

strategy in teaching learning reading recount text.
29

 

F. Data Analysis Technique 

As mentioned earlier, there are two types of data used in this 

research, qualitative data and quantitative data. It means that all the data 

gather from the observation during teaching learning process, and 

interview before and after classroom action research are analyze 

qualitatively. While the data obtained from tests (pre-test and post-test) are 

analyzed descriptive quantitatively (percentage). 

It completing the numerical data, the researcher got the average of 

studentsô reading score within before the implementation and every cycle 

in order to know how well the cognitive academic language learning 

approach technique in the classroom. 

It is the formula. 

 

                                                             
29

 Jhon W Cresweel, Educational Research: Planning, Conducting, and Evaluating 

Quantitative and Qualitative Research, (Pearson Education: USA), 2012, P. 590 
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X : mean 

x: individual score 

N : number of students
30

 

Then, the researcher got the class percentages which pass the target 

score of the minimal mastery criterion. The mmc that must be attain 

considering reading subject is 75 (seventy-five) which is adapt from the 

school agreement (MTs Maôarif 18 Roudhotul Ulum). It is the formula: 

P: the class percentage 

F: total percentage score 

N: Number of student 

G. Indtor of Success 

Classroom Action Research (CAR) is able to be called successful if 

it can exceed the criteria which determine. In this research the researcher 

got a succeed when there are 70 % of students could pass the assessment 

score Ó 75 based on the minimal mastery level criterion which is adapted 

from the school agreement. 

In addition, the success of the action is not only measured with the 

achievement studentsô reading score, but also the Cognitive Academic 

Language Learning Approach can motivate the students and they become 

more actively in learning process. In this research the researcher got a 

succeed when there are 70 % of studentsô participation and activeness in 

learning activities.  If the criterion of the action success achieved, it means 

                                                             
30

 Nurgiyantoro, Statistik Terapan Untuk Penelitian Ilmu-Ilmu Sosial, (Yogyakarta: Gama 

University Press), P. 64 
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that the next action of the Classroom Action Research (CAR) would be 

stopped, but if this condition not reached yet, the alternative action will be 

do the next cycle. 
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CHAPTER IV  

RESULT OF THE RESEARCH AND INTERPRETATION  

A. Research Result 

1. Description of Research Location 

a. The History of MTs Maôarif 18 Roudhotul Ulum Pasir Sakti East 

Lampung 

This research was conducted at the MTs Maôarif 18 Roudhotul 

Ulum. The MTs Maôarif 18 Roudhotul Ulum was established in 1994 the 

location of MTs Maôarif 18 Roudhotul Ulum in Jl. Ki Hajar Dewantara 

Pasir Sakti Kec. Pasir Sakti, East Lampung. This following information 

is the school identity. 

1) Name  : MTs Maôarif 18 Roudhotul Ulum 

2) School status : Swasta 

3) NSM  : 121218070073 

4) NPSN  : 10816788 

5) Address  : Ki Hajar Dewantara street 

District  : Pasir Sakti 

City  : Pasir Sakti, EastLampung 

Province  : Lampung 

6) Zip code  : 34387 

7) Accreditation : B 
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b. Location Sketch of MTs Maôarif 18 Roudhotul Ulum 

 

 
Figure 3 Location Sketch of MTs Maôarif 18 Roudhotul Ulum 
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c. Organization Structure of MTs Maôarif 18 Roudhotul Ulum 

The organization structure of MTs Maôarif 18 Roudhotul Ulum in 

academic year 2019/2020 is drawn as follow: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4 The organization structure of MTs Maôarif 18 Roudhotul Ulum 
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d. The Condition of the Teacher and Officer 

The table bellow shows the condition of the teachers and officers 

of MTs Maôarif 18 Roudhotul Ulum in academic year 2019/2020. 

Tabel 3 

Total of teachers and officers in MTs Maôarif 18 Roudhotul Ulum 

 

No Status 
Gender 

Male Female 

1 Honorary teacher 22 12 

2 Honorary officer 3 1 

Total 25 13 

Source: Documentation of MTs Maôarif 18 Roudhotul Ulum in academic year 

2019/2020. 

Based on the table above, it could be seen that the total of the teachers 

and oficers of MTs Maôarif 18 Roudhotul Ulum are 38. They are consisting 

of 22 male honorary teachers, 12 female honorary teachers, 3 male of 

honorary officers, and 1 female honorary officer. 

e. The Total of Students in MTs Maôarif 18 Roudhotul Ulum 

The bellow showed the The total of the students in MTs Maôarif 18 

Roudhotul Ulum in academic year 2019/2020 can be seen as follow: 

Table 4 

The total of the students in MTs Maôarif 18 Roudhotul Ulum 

 

No Grade 
Gender 

Male Female 

1 VII  62 37 

2 VIII  53 40 

3 IX  49 46 

Total 164 123 

Source: Documentation of MTs Maôarif 18 Roudhotul Ulum in academic year 

2019/2020. 
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In short, the total of students in MTs Maôarif 18 Roudhotul Ulum 

in academic year 2019/2020 is 287 persons. They are divided into three 

grades. Students of grade VII consist of 62 male and 37 female students. 

Students of grae VIII include 53 male and 40 female students. While, 

students of grade IX consist of 49 male and 46 female students. 

f. The Condition of the Structure and Infrasucture 

Junior High School of MTs Maôarif 18 Roudhotul Ulum has the 

suit facilities to support both the learning activity and extracurricular 

program. It provides some extracurricular such as: 

1) OSIS, PMR, UKS, Scouting Movement, KIR, 

2) Sport programs like basketball, volleyball, football, and badminton. 

Specifically, the infrastructure and facilities in MTs Maôarif 18 

Roudhotul Ulum as follows: 

Table 5 

Infrastucture in MTs Maôarif 18 Roudhotul Ulum 

 

No Rooms Total 
Condition 

Good Fair  Poor 

1 Classroom 10  3 1 

2 Teacherôs room 1  1  

3 Headmasterôs room 1 1   

4 Staff & Commitee room 1  1  

5 Library 1  1  

6 Computer laboratory 1    

7 Teacherôs toilet 2 1 1  

8 Studentôs toilet 2  2  

9 Kitchen 1  1  
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10 Warehouse 1  1  

11 Sport 1  1  

12 Mosque 1 1   

Source: Documentation of MTs Maôarif 18 Roudhotul Ulum in academic year 

2019/2020 

Table 6 

Facilities in MTs Maôarif 18 Roudhotul Ulum 

 

No Things Total 
Condition 

Good Fair  Poor 

1 Computer 23 8 15  

2 Sound System 1  1  

3 Laptop 1 1   

4 Printer 1  1  

5 Microphone 1  1  

6 Projector 1 1   

Source: documentation of MTs Maôarif 18 Roudhotul Ulum in academic year 

2019/2020. 

2. Description of the Research Result 

This research was classroom action research which was conducted in 

two cycles. Each cycles consisted of planning, acting, observing, and 

reflecting. While for acting, the researcher conducted this research by using 

text media in six meetings in cycle 1 and 2. The researcher took 2 x 40 

minutes in each meeting. 

The details were explained in following description. 
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a. Cycle 1 

1) Planning 

In this step, the researcher found that the students have some 

problems which made them having low skill in reading recount. It was 

proven by their pre-survey result. This is why the researcher arranged a 

lesson plan which was used in teaching and learning process. Then, the 

researcher decided to apply an appropriate media to solve the studentsô 

problem. It was text media. The researcher also prepared the 

observation sheet. The observation sheet was failled by collaborator, the 

English teacher, to monitor the studentsô activities in learning process. 

2) Acting 

Cycle 1 began on Monday, September 02, 2019 at 10.40 until 

12.00. the researcher gave to know the students that the researcher 

would do a research in their class. The schedule of action in cycle 1 was 

shown in the following table.  

Table 7 

The Scedhule of Action in Cycle 1 

 

Meeting Day, Date Time Activities 

1
st
 

Monday, September 

02, 2019 
10.40 ï 11.50 Giving pre-test 

2
 nd

 
Friday, September 06, 

2019 
10.40 - 11.50 

Doing action by 

using CALLA 

3
 rd

 
Saturday, September 

07, 2019 
07.30 ï 08.40 

Doing action by 

using CALLA 

4 
nd

 
Monday, September 

09, 2019 
10.40 ï 11.50 Giving post-test 
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In the first meeting, the researcher conducted a pre-test to all of the 

students, which had to be done individually. The topics in the pre-test were 

their own recount. The researcher informed that this is to know the 

studentsô reading comprehension skill before action was begun. The score 

could be seen at the table below: 

 

Table 8 

The Frequency Distribution Based on Reading Score Interval Pre-Test I  

 

No Score Interval Frequency 

1 40 ï 46 4 

2 47 ï 53  12 

3 54 ï 60 - 

4 61 ï 67 5 

5 68 ï 74 2 

6 75 ï 81 2 

Total 25 

 

Table 9 

The Frequency of Studentsô Grade in Pre-Test I 

 

No Grade Frequency Percentage Explanation 

1 Ó 75 2 8 % Complete 

2 Ò 75 23  92 % Incomplete 

Total 25 100 %  
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Figure 5 The Percentage of the Studentsô Grade Completeness on Pre-Test I 

 

Based on the table above, it can be seen that all of studentsô skill in 

reading recount was still poor. From the result of pre-test, the average of 

the score was 56,76 and the highest score was 80.   

In the third meeting, the students were performed the post-test1. 

The students score of the post-test 1 can be seen as follow: 

Table 10 

The Frequency Distribution Based on Reading Score Interval Post-Test I 

 

No Score Interval Frequency 

1 40 ï 47 2 

2 48 ï 55 3 

3 56 ï 63 3 

4 64 ï 71 1 

5 72ï 79 5 

6 80 ï 87 6 

Total 25 
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Table 11 

The Frequency of Studentsô Grade in Post ïTest I 

 

No Grade Frequency Percentage Explanation 

1 Ó 75 11 44 % Complete 

2 Ò 75 14  56 % Incomplete 

Total 25 100 %  

 

 
Figure 6 The Percentage of the Studentsô Grade Completeness on Post-

Test 1 

 

3) Observing 

In each meeting in this cycle 1, the researcher and the 

collaborator, the English teacher of the class, were being a team work. 

The collaborator had observed the studentsô activities during the 

teaching and learning process. 

Here is the result of the activities on cycle 1: 
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Table 12 

The Result of Studentsô Learning Activities in Cycle 1 

 

No 
Students 

Activities 
Active 

Not 

Active 

Total 

Students 

Percentage 

Active 

Percentage 

Not Active 

Total 

Percentage 

1 

The students 

pay attention 

of teacher 

explanation 

12 13 25 48 % 52 % 100 % 

2 

The students 

understand 

the material 

9 16 25 36 % 64 % 100% 

3 

The students 

are active in 

group  

14 11 25 56 % 44 % 100% 

4 

The students 

do the 

assigment 

13 12 25 52 % 48 % 100 % 

 

 
Figure 7 The Percentage of Students Activities in Cycle 1 
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In meeting 1, the students activities were describe as follows: 

there 10 students pay attention of teacherôs explanation, 9 students 

understand the material, 12 students active in group, and 13 students do 

the assigment. 

4) Reflecting 

In relation to the result of cycle 1, the average of the studentsô 

score on recount reading increase was from 56,76 in the pre-test to 

65,52 in the post-test 1. In other words, the studentsô activity was also 

increasing. However, the result was unsatisfactory enough since the 

students who passed the minimum mastery criteria was 2 (8 %) students 

in the pre-test and 11 students (44 %) in the post-test 1. Therefore, the 

research must be continued to cycle 2. 

b. Cycle 2 

1) Acting 

Cycle 2 began on Friday, September  at 10:40 until 11:50 action 

in cycle 2 was divided into four meetings which can be seen in the 

following table: 

Table 13 

The Schedule of Action in Cycle 2 

 

Meeting Day, Date Time Activities 

1
st
 

Friday, September 

13, 2019 
10.40 ï 11.50 

Doing action by 

using CALLA 

2
 nd

 
Saturday, 

September 14, 2019 
07.30 ï 08.40 

Doing action by 

using CALLA 

3
 rd

 Monday September 10.40 ï 11.50 Doing action by 



45 
 

 

16, 2019 using CALLA 

4 
nd

 
Friday, September 

20, 2019 
10.40 ï 11.50 Giving post-test 

 

In the first meeting in cycle 2, the researcher gave deeper material 

about recount text and how to find main idea and topic correctly. The 

researcher taught as the teacher and the collaborator followed the class by 

observing the studentsô activities. In addtion, Cognitive Academic 

Language Learning Approach was applied during the learning process. 

After giving treatment in the first meeting which consisted of 

giving material and giving exercise, the researcher provided the students 

which post-test 2. The result of the post-test 2 can be seen in the following 

table. 

 

Table 14 

The Frequency Distribution Based on Reading Score Interval Post-Test II  

 

No Score Interval Frequency 

1 75 ï 78 3 

2 79 ï 82 9 

3 83 ï 86 - 

4 87 ï 90 7 

5 91 ï 94 4 

6 95ï 100 2 

Total 25 
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Table 15 

The Frequency of Studentsô Grade in Post-Test II  

 

No Grade Frequency Percentage Explanation 

1 Ó 75 22 88 % Complete 

2 Ò 75 3 12 % Incomplete 

Total 25 100 %  

 

 
Figure 8 The Percentage of The Students Grade Completeness on  

Post-Test 2 

The table above showed that the result of post-test 2 could reach 88 

% of 25 students, which meant all students passed in Minimum Mastery 

Criteria. the result also showed that the lowest score was 73 and 100 for 

highest score. The average score was 85 which meant that the students 

seccesfully passed the material. 
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2) Observing 

In cycle 2, the researcher was still working with collaborator to 

observe the studentsô activities during the learning process. The result 

was presented as follow: 

Table 16 

The Result of Studentsô Learning Activities in Cycle 1I 

No 
Students 

Activities 
Active 

Not 

Active 

Total 

Students 

Percentage 

Active 

Percentage 

Not Active 

Total 

Percentage 

1 

The students 

pay attention 

of teacher 

explanation 

19 6 25 76 % 24 % 100 % 

2 

The students 

understand 

the material 

20 5 25 80 % 20 % 100% 

3 

The students 

are active in 

group  

21 4 25 84 % 16 % 100% 

4 

The students 

do the 

assigment 

19 6 25 76 % 24 % 100 % 
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Figure 9 The Percentage of Students Activities in Cycle I 

 

Only 11 the students can not able to pay attention of teacherôs 

explanation, 19 students understand the material, 7 students are not active 

in group, and 6 students can not do the assigment by using text in reading 

recount text in cycle 2. 

3) Reflecting 

Concerning on the result in cycle 2, the average of studentsô score 

on recount reading was improving seccesfully. It started from 65,52 in 

the post-test 1 and 85 in post-test 2. In the same way, the studentsô 

activity was also improving. 

As the cycle 2 was done, the researcher decided not to continue to 

the further cycle because the result showed that the studentsô score had 

gradually more improved. 
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B. Interpretation  

Reading to the progression in cycle 1 and cycle 2, the researcher wrote the 

summary of the result can be seen as follow: 

1. The Use of Cognitive Academic Language Learning Can Improve 

Studentsô Reading Comprehension at Eight Grade of MTs Maôarif 18 

Roudhotul Ulum Pasir Sakti on Cycle 1 to Cycle 2. 

The following table presented the result of cycle 1 to cycle 2: 

Table 17 

The Percentage of the Studentsô Grade Completeness Between Pre-test,  

Post-test I, and Post-test II 

 

No Grade 
Cycle I Cycle II 

Note 
Pre-Test Post-Test Post-Test 

1 Ò 75 92 % 56 % 12 % Incomplete 

2 Ó 75 8 % 44 % 88 % Complete 

 

Table 18 

The Improving Point of Studentsô Score Between Pre-test, Post-test 1  

and Post-Test 2 

 

No Name 

Cycle 1 Increas

ing 

Score 

Cycle 2 Increas

ing 

Score 

Note Pre-

test 

Post-

test 1 

Post-test 

2 

1 AH 47 53 6 73 20 Improve 

2 AS 67 73 6 80 7 Improve 

3 ASM 40 40 - 80 40 Improve 

4 AY 67 73 6 87 14 Improve 

5 ACF 53 60 7 87 27 Improve 

6 AR 53 60 7 93 33 Improve 

7 AW 80 80 - 87 7 Improve 

8 FRP 40 47 7 80 33 Improve 

9 FF 47 53 6 73 20 Improve 
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10 HNA 53 60 7 93 33 Improve 

11 IW 67 80 13 100 20 Improve 

12 IW 47 60 13 80 20 Improve 

13 LOS 40 53 13 73 20 Improve 

14 MRF 73 80 7 87 7 Improve 

15 MDS 53 60 7 80 20 Improve 

16 NR 73 80 7 93 13 Improve 

17 N 40 60 20 80 20 Improve 

18 PE 67 73 6 80 10 Improve 

19 RHM 53 60 7 80 20 Improve 

20 SA 80 80 - 87 7 Improve 

21 SL 53 87 34 100 13 Improve 

22 SM 80 73 - 87 14 Improve 

23 TAA 53 60 7 80 20 Improve 

24 VDJ 53 73 20 93 20 Improve 

25 W 40 60 20 87 27 Improve 

Total 1419 1638  2120 
 

Improve  

Average 56,76 65,52  84,8 Improve  

 

Based on the table above, in the pre-test the mean score of the class 

before implementation the action was 56,76. The percentage which passed the 

MMC was about 8% and there are 92% got the score below the MMC. 

After the researcher conducted action research, the mean score of 

students in post-test I is 65,52. The percentage of students who passed the 

MMC is 44%. It is showed there were 56% of the studentsbelow the MMC. 

Then, after the researcher conducted the cycle II, the researcher did the 

post-test II. The mean score of students in post-test II is 84,8. The percentage 



51 
 

 

of the students who passed the MMC in post-test II is 88%, there were 12% 

students below the MMC.  

2. The Use of Cognitive Academic Language Learning Can Improve 

Studentsô Learning Activities at Eight Grade of MTs Maôarif 18 

Roudhotul Ulum Pasir Sakti on Cycle 1 to Cycle 2. 

Table 19 

The Improving Point of Studentsô Activities between Cycle 1 and Cycle 2 

 

No Students Activity Cycle I Cycle II Improving Point  Note 

1 The students pay attention 

of teacher explanation 
48 % 76 % 28 % Improve 

2 The students understand the 

material 
36 % 80 % 44 % Improve 

3 The students are active in 

group  
56 % 84 % 28 % Improve 

4 The students do the 

assigment 
52 % 76 % 24 % Improve 

 

Based on the table, the studentsô activities have got improvement 

from cycle I and cycle II. The students who pay attention to the teacher 

explanation has increased 28 % Then the students understand the material 

44 %. The students are active in group 28 %. The students are doing the 

assigment 24%. 

 

3. Result of the Study 

The data on the table before show the improvement score of 

studentsô reading comprehension and studentsô learning activities. Before 

implementation of Cognitive Academic Language Learning Approach, the 

researcher gain the data from the result of pre-test. In the pre-test, the 
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percentage which pass the MMC was about 8 %. It means there are two 

students who pass the MMC and there are 23 (92%) students who get the 

score below the MMC. 

So, after the researcher calculate the result of pre-test, the researcher 

conduct action research that using the Cognitive Academic Language 

Learning Approach in improving studentsô reading comprehension. 

Furthermore, the percentage of students who pass the MMC in post-test I 

is 44 %. It show there are eleven students who pass the MMC and there 

are 14 (56%)  students are below the MMC. 

Next, after the researcher conduct the cycle II, the researcher does 

post-test II in order to know the improvement students reading 

comprehension in cycle II. The percentage of the students who pass the 

MMC in post-test II is 88 %. There are twenty two students who pass the 

MMC and 3 (12%) students are below the MMC, so it has meet a criteria 

of the action success. It also can be seen in the following chart: 

8%

44%

88%92%

56%

12%

Pre-test 1 Post-test 1 Post-test 2

Result of Pre-Test I, Post-Test I, and 

Post-Test II

Complete Incomplete

 
Figure 10 Chart of the Studentsô Result in Pre-test, Post-test 1, and Post-test 2 
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Based on the result of observation after implementation of CAR, the 

researcher likes to give some explanations: from the first activity they are 

19 (76%) students pay attention of teacher explanation and only 6 (24%) 

students canôt pay attention. The activity number 2 showed 20 (80%) 

students are understand the material and 5 (20%) students canôt understand 

the material. Relating to the activity number 3, 21 (84%) students active in 

grup and 4 (16%) students not active in grup. In activity number 4, 19 

(76%) students do the assigment and 6 (24%) students canôt do the 

assigment.  It also can be seen in the following chart: 

 
Figure 11 The Result of Studentsô Learning Activities on Cycle I and cycle II 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

A. Conlusion 

Based on the result of the learning process on two cycles, the researcher 

would like to conclude the research as follow: 

Using Cognitive Aademic Language Learning Approach can improve 

the studentsô reading comprehension and studentsô learning activities 

especially among the eight grades of MTs Maôarif 18 Roudhotul Ulum in 

Academic Year 2019/2020 with the good result. 

I can be proved through several data such as: pre-test, post-test I and 

post-test II. The result of pre-test shows that the studentsô passed the MMC is 

only 8%. In post-test I the studentsô passed the MMC is 44%, and in post-test 

II the studentsô pass the MMC is 88%, so it was show the improvement in 

teaching reading comorehension by using Cognitive Academic Language 

Learning Approach. Morever by implementing CALLA in teaching reading 

comprehension the students have chance to be active and cooperative in 

learning activity, CALLA has varoius activities that can be effective to teach 

students, it is support from the observation data. 

B. Suggestion 

After conducting the research, the researcher offers several 

recommendation for the English teacher, the students, and other researcher. 

The recommendation are presented below. 
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1. For the Headmaster 

To support the English teacher to use Cognitive Academic 

Language Learning Approach in teaching learning process, because 

Cognitive Academic Language Learning Approach is helpful. 

2. For the English teachers 

It would be better for English teacher to apply Cognitive 

Academic Language Learning Approach as an alternative way in 

teaching English, especially to increase the studentsô recount text 

reading comprehension. 

3. For the Students 

It suggested to increase the studentsô ability in teaching learning 

especially in mastery of reading and more active in learning process in 

the class. 

4. For other researchers 

The result of this research are expected to encourage other 

researchera to conduct further study dealing with reading skills or for 

other skills. Therefore, the other researchers who will conduct the 

similar research need to be prepared well. 
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SILABUS 

 

Mata Pelajaran : Bahasa Inggris 

Kelas   : VIII  

Kompetensi Inti : 

Ki 1  : Menghargai dan menghayati  ajaran agama yang dianutnya. 

Ki 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri,  dalam berinteraksi 

secara efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya 

Ki 3 : Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 

seni, budaya terkait fenomena dan kejadian tampak mata. 

Ki 4 : Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 

(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 

pandang/teori.  

Kompetensi Dasar Materi Pokok Kegiatan Pembelajaran Penilaian 
Alokasi 

Waktu  

Sumber 

Belajar 

3.12 Menerapkan struktur teks 

dan unsur kebahasaan 

untuk melaksanakan 

fungsi sosial teks recount 

dengan menyatakan dan 

menanyakan tentang 

kegiatan, kejadian, dan 

peristiwa, pendek dan 

sederhana, sesuai dengan 

konteks penggunaannya. 

 

4.14 Menangkap makna teks 

recount lisan dan tulis, 

pendek dan sederhana, 

Teks recount pendek dan 

sederhana tentang 

kegiatan, kejadian, dan 

peristiwa 

Fungsi sosial  

Melaporkan, meneladani, 

membanggakan, berbagi 

pengalaman, dsb. 

Struktur text 

(gagasan utama dan 

informasi rinci)  
a. Memberikan pendahuluan 

(orientasi) dengan 

Mengamati 

¶ Siswa menyalin dengan tulisan 

tangan yang rapi beberapa teks 

tentang kegiatan, kejadian, dan 

peristiwa, pendek dan sederhana 

dari berbagai sumber, dengan 

menggunakan ejaan dan tanda 

baca dengan benar. 

¶ Siswa membaca dan 

mendengarkan teks-teks tersebut 

untuk memahami isi pesannya. 

¶ Dengan bimbingan guru, siswa 

mengidentifikasi fungsi 

Kriteria Penilaian  

¶ Tingkat 

ketercapaian 

fungsi sosial teks 

teks recount 

tentang kegiatan, 

kejadian, dan 

peristiwa, pendek 

dan sederhana. 

¶ Tingkat 

kelengkapan dan 

keruntutan dalam 

menyebutkan dan 

menanyakan 

16 JP ¶ Buku 
Teks 

wajib. 

¶ Keteladan
an ucapan 

dan 

tindakan 

guru 

mengguna

kan setiap 

tindakan 

komunika



 
 

 

tentangkegiatan, 

kejadian, peristiwa. 

 

4.15 Menyusun teks recount 

lisan dan tulis, pendek 

dan sederhana, tentang 

kegiatan, kejadian, 

peristiwa, dengan 

memperhatikan fungsi 

sosial, struktur teks, dan 

unsur kebahasaan yang 

benar dan sesuai konteks. 

menyebutkan orang(-

orang) yang terlibat, 

tempat, waktu, dsb dari 

peristiwa/kejadian/pengal

aman yang akan 

disampaikan. 

b. Menguraikan urutan 

kejadian secara 

kronologis, urut dan 

runtut. 

c. Menutup dengan 

memberikan komentar 

atau penilaian umum 

tentang 

peristiwa/kejadian/pengal

aman yang telah 

disampaikan (opsional). 

Panjang teks: kurang 

lebih 6 (tiga) kalimat. 

Unsur kebahasaan 
(1) Kata kerja dalam 

simple past tense, past 

continuous tense 

(2) Kosa kata: kata kerja 

yang menunjuk 

tindakan atau kegiatan 

(3) Adverbia penghubung 

waktu: first, then, after 

that, before, at last, 

finally, dsb. 

(4) Adverbia dan frasa 

preposisional penujuk 

waktu: yesterday, last 

month, on monday, an 

hour ago, immediately, 

sosialnya, struktur teks (termasuk 

a.l. Gagasan utama dan informasi 

rinci) dari setiap teks tersebut. 

Menanya 

Dengan bimbingan dan arahan 

guru, siswa menanyakan dan 

mempertanyakan tentang fungsi 

sosial, struktur teks, dan unsur 

kebahasaan dari setiap teks 

tersebut. 

Mengumpulkan informasi 
¶ Secara kolaboratif, siswa mencari 

dan mengumpulan beberapa teks 

tentang kegiatan, kejadian, dan 

peristiwa, pendek dan sederhana 

dari berbagai sumber, termasuk 

dari internet, film, koran, 

majalah, buku teks, dsb. 

¶ Siswa membaca rujukan dari 

berbagai sumber, termasuk buku 

teks, untuk mengetahui fungsi 

sosial, struktur teks, dan unsur 

kebahasaan dari teks tentang 

kegiatan, kejadian, dan peristiwa, 

pendek dan sederhana. 

¶ Siswa membaca semua teks 

tentang kegiatan, kejadian, dan 

peristiwa, pendek dan sederhana 

yang telah terkumpul tsb., secara 

lebih cermat dengan cara 

mengidentifikasi dan 

menyebutkan: 

- Fungsi sosial setiap teks 

- Orang(-orang) yang terlibat, 

tentang kegiatan, 

kejadian, dan 

peristiwa dalam 

teks recount. 

¶ Tingkat ketepatan 

unsur 

kebahasaan: tata 

bahasa, kosa kata, 

ucapan, tekanan 

kata, intonasi, 

ejaan, tanda baca, 

kerapihan tulisan 

tangan. 

¶ Sikap tanggung 

jawab, kerjasama, 

cinta damai, dan 

percaya diri yang 

menyertai 

tindakan 

menyebutkan dan 

menanyakan 

tentang kegiatan, 

kejadian, dan 

peristiwa dalam 

teks recount. 

CARA 

PENILAIAN  

Kinerja 

(praktik)  

Tugas 

menganalisis dan 

menghasilkan 

teks recount 

tentang kegiatan, 

si 
interperso

nal/ 

transaksio

nal  

dengan 

benar dan 

akurat 

¶ Contoh 

teks dari 

sumber 

otentik 

¶ Sumber 
dari 

internet, 

seperti: 
- www.daily

english.co

m. 

- http://amer

icanenglish

.state.gov/f

iles/ae/reso

urce_files 

- http://learn

english.brit

ishcouncil.

org/en/ 

 

http://www.dailyenglish.com/
http://www.dailyenglish.com/
http://www.dailyenglish.com/
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://americanenglish.state.gov/files/ae/resource_files
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/
http://learnenglish.britishcouncil.org/en/


 
 

 

dsb. 

(5) Penggunaan nominal 

singular dan plural 

secara tepat, dengan 

atau tanpa a, the, this, 

those, my, their, dsb 

secara tepat dalam 

frasa nominal  

(6) Ucapan, tekanan kata, 

intonasi 

(7) Ejaan dan tanda baca 

(8) Tulisan tangan 

Topik 
Peristiwa, kejadian, 

pengalaman yang terjadi 

di sekolah, rumah, dan 

sekitarnya dan yang 

relevan dengan 

kehidupan siswa sebagai 

pelajar dan remaja, 

dengan memberikan 

keteladanan tentang 

perilaku jujur, disiplin, 

percaya diri, kerjasama, 

dan bertanggung jawab. 

 

 
 

tempat, waktu, dsb dari 

peristiwa/kejadian/pengalama

n yang akan disampaikan  

- Urutan kejadian secara 

kronologis, urut dan runtut 

- Komentar atau penilaian 

umum tentang 

peristiwa/kejadian/pengalama

n yang telah disampaikan 

(opsional, jika ada) 

- Kosa kata, tata bahasa, 

ucapan, tekanan kata, ejaan, 

tanda baca yang digunakan 

¶ Secara kolaboratif siswa meniru 

contoh-contoh yang ada untuk 

membuat teks tentang kegiatan, 

kejadian, dan peristiwa, pendek 

dan sederhana untuk mencapai 

fungsi sosial yang berbeda-beda, 

dengan struktur teks, dan unsur 

kebahasaan yang sesuai konteks.  

Mengasosiasi 

¶ Siswa membandingkan fungsi 

sosial, struktur teks, dan unsur 

kebahasaan dari beberapa teks 

recount tentang kegiatan, 

kejadian, dan peristiwa, pendek 

dan sederhana yang telah 

dikumpulkan dari berbagai 

sumber tersebut di atas. 

¶ Siswa memperoleh balikan 

(feedback) dari guru dan teman 

tentang fungsi sosial, struktur 

teks, dan unsur kebahasaan yang 

digunakan dalam teks-teks yang 

kejadian, dan 
peristiwa nyata 

di lingkungan 

sekitar. 

Observasi:   

(penilaian yang 

bertujuan untuk 

memberikan 

balikan secara 

lebih cepat) 

¶ Observasi 

terhadap 

tindakan siswa 

menggunakan 

bahasa inggris 

untuk 

menyebutkan 

dan 

menanyakan 

tentang 

kegiatan, 

kejadian, dan 

peristiwa, 

ketika muncul 

kesempatan, di 

dalam dan di 

luar kelas. 

¶ Observasi 

terhadap 

kesungguhan, 

tanggung 

jawab, dan 

kerja sama 

siswa dalam 



 
 

 

mereka hasilkan.  

Mengkomunikasikan 

¶ Siswa membuat beberapa teks 

tentang kegiatan, kejadian, dan 

peristiwa, pendek dan sederhana 

yang ada dalam kehidupan siswa 

di rumah, kelas, sekolah, dan 

sekitarnya dalam bahasa inggris, 

dengan struktur teks dan unsur 

kebahasaan yang sesuai dengan 

fungsi sosial nyata yang hendak 

dicapai (melaporkan, 

meneladani, membanggakan, 

berbagi pengalaman, dsb). 

¶ Siswa berupaya berbicara secara 

lancar dengan ucapan, tekanan 

kata, intonasi yang benar dan 

menulis dengan ejaan dan tanda 

baca yang benar, serta tulisan 

yang jelas dan rapi. 

Siswa membicarakan permasalahan 

yang dialami dalam membuat teks 

tentang kegiatan, kejadian, dan 

peristiwa, pendek dan sederhana dan 

menuliskannya dalam jurnal belajar 

sederhana dalam bahasa indonesia. 

proses 

pembelajaran di 

setiap tahapan. 

¶ Observasi 

terhadap 

kepedulian dan 

kepercayaan 

diri dalam 

melaksanakan 

komunikasi, di 

dalam dan di 

luar kelas. 

Penilaian diri:  

Pernyataan siswa 

secara tertulis 

dalam jurnal 

belajar sederhana 

berbahasa 

indonesia 

tentang 

pengalaman 

belajar 

memahami dan 

menghasilkan 

teks recount 

tentang kegiatan, 

kejadian, dan 

peristiwa, 

termasuk 

kemudahan dan 

kesulitannya. 

Tes tertulis 

Membaca dan 



 
 

 

menulis teks 
yang menuntut 

pemahaman dan 

kemampuan teks 

recount tentang 

kegiatan, 

kejadian, dan 

peristiwa. 

Portofolio 
¶ Kumpulan karya 

teks recount 

pendek dan 

sederhana 

tentang 

kegiatan, 

kejadian, dan 

peristiwa yang 

telah dibuat. 

¶ Kumpulan hasil 

analisis tentang 

beberapa teks 

recount. 

Lembar soal dan 

hasil tes 



RENCANA PELAKSANAAN PEMBELAJARAN  

(RPP) 

Sekolah  : Mts 18 Roudhotul Ulum  

Mata Pelajaran : Bahasa Inggris 

Kelas / Semester : VIII / I  

MateriPokok  : When I was a Child / Recount text 

AlokasiWaktu  : 2 x 40 menit 

A. KOMPETENSI INTI  

1. Menghargai dan menghayati ajaran agama yang dianutnya  

2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 

peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 

secara efektif dengan lingkungan sosial dan alam dalam jangkauan 

pergaulan dan keberadaannya. 

3. Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 

rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya 

terkait fenomena dan kejadian tampak mata. 

4. Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 

mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 

(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 

dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 

pandang/teori. 

 

B. Kompetensi Dasar (KD)  

4.24 Menangkap makna teks recount lisan dan tulis, pendek dan sederhana, 

tentangkegiatan, kejadian, peristiwa. 

 

C. Indikator  Pencapaian Kompetensi 

4.14.1 Mengidentifikasi ungkapan untuk memahami makna teks recount lisan 

dan tulis, pendek dan sederhana, tentang kegiatan, kejadian, peristiwa. 

 



 

 

D. TUJUAN PEMBELAJARAN  

a. Menentukan gambaran umum dari teks 

b. Menentukan informasi yg tersurat 

c. Menentukan makna kata dari teks 

 

E. MATERI PEMBELAJARAN  

Teks lisan dan tulis untuk menyatakan dan menanyakan tindakan/ kejadian 

yang dilakukan/ terjadi di waktu lampau. 

¶ Fungsi sosial 

Menyatakan dan menjelaskan teks recount pendek dan sederhana. 

 

¶ Unsur kebahasaan 

- Kata kerja dalam simple past tense. 

- Kata sambung when, while, after, dll. 

- Penggunaan nomonal singular dan plural secara tepat dengan atau 

tanpa a, the, this, those, my, their, dsb secara tepat dalam frasa 

nominal. 

- Ucapan, tekanan kata, intonasi. 

- Ejaan dan tanda baca. 

 

¶ Struktur teks 

a. What did you do after school yesterday? 

My brother and i went fising in the river 

 

b. Where did they spend their last holiday? 

I went to Yogyakarta to Studytour last holiday 

 

Simple Past Tense 

Verbal Sentence 

  

 

 

Nominal Sentence 

 

 

Generic Structure dari Recount Text 

Generic structure (susunan umum) recount text ini terdiri dari: 

S + V2 + O 

S + (Was/Were) + O 

 



 

 

Orientation  tells who was involved, what happened, where the events took place, 

and when it happened. ("Orientation" menceritakan siapa saja yang terlibat dalam 

cerita, apa yang terjadi, di mana tempat peristiwa terjadi, dan kapan terjadi 

peristiwanya). 

Events tell what happened and in what sequence. ("Event" menceritakan apa yang 

terjadi (lagi) dan menceritakan urutan ceritanya). 

Reorientation consists of optional-closure of events/ending. ("Reorientation" 

berisi penutup cerita / akhir cerita) 

 

Contoh Recount Text  

My Adolescence 

I had my adolescence when I was thirteen. 

It started with acne that showed up on my face. It was very annoying. It lowered 

my self-esteem and I was embarrassed to come out of my house and play with 

friends. 

Fortunately, my Mum gave me a good medicine. In three weeks, the acnes started 

to vanish although those showed some black spots in my face. 

That was my bad experience with adolescence, though there were still lots of good 

experience too. 

 

E. MEDIA ALAT DAN SUMBE R BELAJAR  

1) Media / Alat 

¶ Gambar-gambar disertai keterangannya yang diacak 

¶ LCD 

2) Sumber Belajar 

¶ Buku Guru dan Buku Siswa Kelas VIII Bahasa Inggris, When English 
Rings a Bell, Kementerian Pendidikan dan Kebudayaan, Jakarta : 2014, 

Halaman 176 sampai dengan 192 

¶ Kamus Inggris-Indonesia. 

 

   

F. LANGKAH -LANGKAH PEMBELAJARAN  



 

 

Pertemuan Ke-1 (2 x 40 menit) Waktu  

Kegiatan Pendahuluan 

Guru :  

 

Orientasi 

 

 

 

 

 

 

 

Apersepsi 

 

 

 

 

 

 

 

 

 

 

 

Motivasi 

 

 

 

 

 

 

¶ Melakukan pembukaan dengan salam 

pembuka dan berdoa  untuk  memulai 

pembelajaran (PPK: Religius) 

¶ Memeriksa kehadiran peserta didik sebagai 

sikap disiplin 

¶ Menyiapkan fisik dan psikis peserta didik  

dalam mengawali kegiatan pembelajaran. 

 

¶ Mengaitkan materi/tema/kegiatan 

pembelajaran yang akan dilakukan dengan 

pengalaman peserta didik dengan 

materi/tema/kegiatan sebelumnya ñpada kelas 

VII  

¶ Mengingatkan kembali materi prasyarat 

dengan bertanya.  

¶ Mengajukan pertanyaan yang ada 

keterkaitannya dengan pelajaran yang akan 

dilakukan.  

 

¶ Memberikan gambaran tentang manfaat 

mempelajari pelajaran yang akan dipelajari. 

¶ Apabila materi/tema/projek ini kerjakan  

dengan baik dan sungguh-sungguh ini 

dikuasai dengan baik, maka peserta didik 

diharapkan dapat menjelaskan tentang:  

ñFungsi sosial hubungan interpersonal dan 

struktur teks memulai dan menanggapi 

15 

Menit  



 

 

 

 

 

 

 

 

Pemberian 

Acuan 

tindakan meminta perhatianò 

¶ Menyampaikan tujuan pembelajaran pada 

pertemuan yang  berlangsung 

¶ Mengajukan pertanyaan.  

 

¶ Memberitahukan  materi pelajaran yang akan 

dibahas pada pertemuan saat itu. 

¶ Memberitahukan tentang kompetensi inti, 

kompetensi dasar, indikator, dan KKM pada 

pertemuan yang  berlangsung 

¶ Pembagian kelompok belajar 

Menjelaskan mekanisme pelaksanaan pengalaman 

belajar  sesuai dengan langkah-langkah 

pembelajaran 

Kegiatan Inti   

Sintak Model 

Pembelajaran 

Kegiatan Pembelajaran  

Orientasi peserta 

didik kepada 

masalah 

Mengamati 

Peserta didik diberi motivasi atau rangsangan 

untuk memusatkan perhatian pada topik  

Memperhatikan fungsi sosial, struktur teks, 

unsur kebahasaan, maupun format 

penyampaian/penulisan teks recount. 

dengan cara :  

× Melihat  (tanpa atau dengan alat)  

Menayangkan gambar/foto/tabel berikut 

ini 

50 

Menit  



 

 

 

× Mengamati 

Lembar kerja, pemberian contoh-contoh 

materi/soal untuk dapat dikembangkan 

peserta didik, dari media interaktif, dsb 

yang berhubungan dengan memperhatikan 

fungsi sosial, struktur teks, unsur 

kebahasaan, maupun format 

penyampaian/penulisan teks recount. 

¶ Peserta didik mengamati gambar dan 

membaca percakapan antara guru 

dan murid  yang terdapat pada buku   

 

 



 

 

 

 

× Membaca (dilakukan di rumah sebelum 

kegiatan pembelajaran berlangsung), 

(Literasi)  materi dari buku paket atau 

buku-buku penunjang lain, dari 

internet/materi yang berhubungan dengan 

¶ Memperhatikan fungsi sosial, struktur 

teks, unsur kebahasaan, maupun 

format penyampaian/penulisan teks 

recount. 

× Mendengar 

pemberian materi oleh guru yang 

berkaitan dengan 

¶ Memperhatikan fungsi sosial, struktur 

teks, unsur kebahasaan, maupun 

format penyampaian/penulisan teks 

recount. 

× Menyimak, 

penjelasan pengantar kegiatan/materi 

secara garis besar/global tentang materi 

pelajaran  mengenai :  

¶ Memperhatikan fungsi sosial, struktur 

teks, unsur kebahasaan, maupun 

format penyampaian/penulisan teks 



 

 

recount. 

untuk melatih kesungguhan, ketelitian, 

mencari informasi. 

Mengorganisasika

n peserta didik 

Menanya 

Guru memberikan kesempatan pada peserta 

didik untuk mengidentifikasi sebanyak 

mungkin pertanyaan yang berkaitan dengan 

gambar yang disajikan dan akan dijawab 

melalui kegiatan belajar, contohnya : 

× Mengajukan pertanyaan tentang :  

¶ Memperhatikan fungsi sosial, struktur 

teks, unsur kebahasaan, maupun 

format penyampaian/penulisan teks 

recount. 

 

 

Membimbing 

penyelidikan 

individu dan 

kelompok 

Mengumpulkan informasi 

Peserta didik mengumpulkan informasi yang 

relevan untuk menjawab pertanyan yang 

telah diidentifikasi melalui kegiatan: 

¶ Siswa mendengarkan dan menyaksikan 

banyak contoh fungsi sosial, struktur teks, 

unsur kebahasaan, maupun format 

penyampaian/penulisan teks recount dalam 

bahasa Inggris dari film, kaset, buku teks, 

dsb. 

¶ Siswa menirukan contoh-contoh fungsi 

sosial, struktur teks, unsur kebahasaan, 

maupun format penyampaian/penulisan 

teks recount dalam bahasa Inggris dengan 

ucapan, tekanan kata, intonasi, dan sikap 

 



 

 

yang benar. 

¶ Dengan bimbingan dan arahan guru, siswa 

mengidentifikasi ciri-ciri (fungsi sosial, 

struktur teks, dan unsur kebahasaan) 

maupun format penyampaian/penulisan 

teks recount. 

 

Mengembangkan 

dan menyajikan 

hasil karya 

Mengkomunikasikan 

¶ Setiap kelompok siswa saling 

menganalisis (membandingkan) hasil 

kerja kelompok lain. 

¶ Di dalam kelompoknya, siswa 

mendiskusikan  (menentukan dan 

mengurutkan) penggalan cerita acak 

tersebut kembali menjadi penggalan 

cerita yang benar. 

 

 

Menganalisa & 

mengevaluasi 

proses pemecahan 

masalah 

Mengasosiasikan 

¶ Setiap kelompok siswa saling 

menganalisis (membandingkan) hasil 

kerja kelompok lain. 

¶ Di dalam kelompoknya, siswa 

mendiskusikan  (menentukan dan 

mengurutkan) penggalan cerita acak 

tersebut kembali menjadi penggalan 

cerita yang benar. 

¶ Siswa memperoleh balikan (feedback) 

dari guru dan teman tentang fungsi sosial 

dan unsur kebahasaan yang digunakan 

 

Catatan :  



 

 

Selama pembelajaran berlangsung, guru mengamati sikap 

siswa dalam pembelajaran yang meliputi sikap: disiplin, rasa 

percaya diri, berperilaku jujur, tangguh menghadapi masalah 

tanggungjawab, rasa ingin tahu, peduli lingkungan) 

Kegiatan Penutup  

Peserta 

didik  

¶ Membuat rangkuman/simpulan pelajaran. 

tentang point-point penting yang muncul 

dalam kegiatan pembelajaran yang baru 

dilakukan. 

¶ Melakukan refleksi terhadap kegiatan yang 

sudah dilaksanakan. 

15 

Menit  

Guru  ¶ Memeriksa pekerjaan siswa  yang selesai  

langsung diperiksa. Peserta didik yang  

selesai mengerjakan projek dengan benar 

diberi paraf serta diberi nomor urut 

peringkat,  untuk penilaian projek. 

¶ Memberikan penghargaan kepada kelompok 

yang memiliki kinerja dan kerjasama yang 

baik 

¶ Merencanakan kegiatan tindak lanjut dalam 

bentuk tugas kelompok/ perseorangan (jika 

diperlukan). 

¶ Mengagendakan pekerjaan rumah. 

Menyampaikan rencana pembelajaran pada 

pertemuan berikutnya 

 

 

 

 

 

 

 



 

 

G. PENILAIAN HASIL PEMB ELAJARAN  

1. Teknik Penilaian 

a. Sikap (spiritual dan sosial) 

¶ Observasi 

Nama Peserta didik : éééééééééé 

Kelas            : ééééééééé.. 

Sikap/Nilai Butir Instrumen 
Rubrik Penilaian 

SL SR KD TP 

sikap beriman dan 

bertakwa dalam 

kehidupan 

masyarakat. 

 

a. Melaksanakan ibadah tepat 

waktu 

b. Melaksanakan sholat 

berjamaah dengan tertib 

c. Berdoa sebelum belajar 

dengan khusyu 

d. Berdoa setelah belajar 

dengan khusyu 

e. Memperingati hari besar 

agama 

    

 

b. Pengetahuan 

¶ Tes tertulis 

¶ Penugasan 

No Nama 

ASPEK YANG DINILAI  

Pay attention 

of the teacherôs 

explanation 

Understandin

g the material 

Active in 

group 

Score 

      

      

 



 

 

1. Instrumen Penilaian 

¶ Pertemuan pertama mengerjakan butir soal yang terlampir. 

2. Pembelajaran Remedial dan Pengayaan 

a. Remedial 

¶ Pembelajaran ulang 

b. Pengayaan 

¶ Mengidentifikasi topic, ide pokok dari recount text. 
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RENCANA PELAKSANAAN PEMBELAJARAN  

(RPP) 

Sekolah  : Mts 18 Roudhotul Ulum  

Mata Pelajaran : Bahasa Inggris 

Kelas / Semester : VIII / I  

MateriPokok  : When I was a Child / Recount text 

AlokasiWaktu  : 2 x 40 menit 

 

A. KOMPETENSI INTI  

5. Menghargai dan menghayati ajaran agama yang dianutnya  

6. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 

peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 

secara efektif dengan lingkungan sosial dan alam dalam jangkauan 

pergaulan dan keberadaannya. 

7. Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 

rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya 

terkait fenomena dan kejadian tampak mata. 

8. Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 

mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 

(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 

dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 

pandang/teori. 

 

B. Kompetensi Dasar (KD)  

3.12 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan 

fungsi sosial teks recount dengan menyatakan dan menanyakan tentang 

kegiatan, kejadian, dan peristiwa, pendek dan sederhana, sesuai dengan 

konteks penggunaannya. 

 



 

 

C. Indikator  Pencapaian Kompetensi 

3.12.1 Mendengarkan atau membaca ungkapan atau tutur kata yang digunakan 

untuk memahami teks recount dengan menyatakan dan menanyakan 

tentang kegiatan, kejadian, dan peristiwa, pendek dan sederhana, sesuai 

dengan konteks penggunaannya. 

 

D. TUJUAN PEMBELAJARAN  

d. Menentukan gambaran umum dari teks 

e. Menentukan informasi yg tersurat 

f. Menentukan makna kata dari teks 

 

E. MATERI PEMBELAJARAN  

Teks lisan dan tulis untuk menyatakan dan menanyakan tindakan/ kejadian 

yang dilakukan/ terjadi di waktu lampau. 

¶ Fungsi sosial 

Menyatakan dan menjelaskan teks recount pendek dan sederhana. 

 

¶ Unsur kebahasaan 

- Kata kerja dalam simple past tense. 

- Kata sambung when, while, after, dll. 

- Penggunaan nomonal singular dan plural secara tepat dengan atau 

tanpa a, the, this, those, my, their, dsb secara tepat dalam frasa 

nominal. 

- Ucapan, tekanan kata, intonasi. 

- Ejaan dan tanda baca. 

 

¶ Struktur teks 

c. What did you do after school yesterday? 

My brother and i went fising in the river 

 

d. Where did they spend their last holiday? 

I went to Yogyakarta to Studytour last holiday 

 

Simple Past Tense 

Verbal Sentence 

  

 
S + V2 + O 



 

 

Nominal Sentence 

 

 

Generic Structure dari Recount Text 

Generic structure (susunan umum) recount text ini terdiri dari: 

Orientation  tells who was involved, what happened, where the events took place, 

and when it happened. ("Orientation" menceritakan siapa saja yang terlibat dalam 

cerita, apa yang terjadi, di mana tempat peristiwa terjadi, dan kapan terjadi 

peristiwanya). 

Events tell what happened and in what sequence. ("Event" menceritakan apa yang 

terjadi (lagi) dan menceritakan urutan ceritanya). 

Reorientation consists of optional-closure of events/ending. ("Reorientation" 

berisi penutup cerita / akhir cerita) 

Contoh Recount Text  

My Adolescence 

I had my adolescence when I was thirteen. 

It started with acne that showed up on my face. It was very annoying. It lowered 

my self-esteem and I was embarrassed to come out of my house and play with 

friends. 

Fortunately, my Mum gave me a good medicine. In three weeks, the acnes started 

to vanish although those showed some black spots in my face. 

That was my bad experience with adolescence, though there were still lots of good 

experience too. 

 

E. MEDIA ALAT DAN SUMBE R BELAJAR  

1) Media / Alat 

¶ Gambar-gambar disertai keterangannya yang diacak 

¶ LCD 

2) Sumber Belajar 

S + (Was/Were) + O 

 



 

 

¶ Buku Guru dan Buku Siswa Kelas VIII Bahasa Inggris, When English 
Rings a Bell,  Kementerian Pendidikan dan Kebudayaan, Jakarta : 2014, 

Halaman 176 sampai dengan 192 

¶ Kamus Inggris-Indonesia. 

 

   

F. LANGKAH -LANGKAH PEMBELAJARAN  

Pertemuan Ke-1 (2 x 40 menit) Waktu  

Kegiatan Pendahuluan 

Guru :  

 

Orientasi 

 

 

 

 

 

 

 

Apersepsi 

 

 

 

 

 

 

 

 

 

 

 

Moti vasi 

¶ Melakukan pembukaan dengan salam 

pembuka dan berdoa  untuk  memulai 

pembelajaran (PPK: Religius) 

¶ Memeriksa kehadiran peserta didik sebagai 

sikap disiplin 

¶ Menyiapkan fisik dan psikis peserta didik  

dalam mengawali kegiatan pembelajaran. 

 

¶ Mengaitkan materi/tema/kegiatan 

pembelajaran yang akan dilakukan dengan 

pengalaman peserta didik dengan 

materi/tema/kegiatan sebelumnya ñpada kelas 

VII  

¶ Mengingatkan kembali materi prasyarat 

dengan bertanya.  

¶ Mengajukan pertanyaan yang ada 

keterkaitannya dengan pelajaran yang akan 

dilakukan.  

 

¶ Memberikan gambaran tentang manfaat 

mempelajari pelajaran yang akan dipelajari. 

15 

Menit  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pemberian 

Acuan 

¶ Apabila materi/tema/projek ini kerjakan  

dengan baik dan sungguh-sungguh ini 

dikuasai dengan baik, maka peserta didik 

diharapkan dapat menjelaskan tentang:  

ñFungsi sosial hubungan interpersonal dan 

struktur teks memulai dan menanggapi 

tindakan meminta perhatianò 

¶ Menyampaikan tujuan pembelajaran pada 

pertemuan yang  berlangsung 

¶ Mengajukan pertanyaan.  

 

¶ Memberitahukan  materi pelajaran yang akan 

dibahas pada pertemuan saat itu. 

¶ Memberitahukan tentang kompetensi inti, 

kompetensi dasar, indikator, dan KKM pada 

pertemuan yang  berlangsung 

¶ Pembagian kelompok belajar 

Menjelaskan mekanisme pelaksanaan pengalaman 

belajar  sesuai dengan langkah-langkah 

pembelajaran 

Kegiatan Inti   

Sintak Model 

Pembelajaran 

Kegiatan Pembelajaran  

Orientasi peserta 

didik kepada 

masalah 

Mengamati 

Peserta didik diberi motivasi atau rangsangan 

untuk memusatkan perhatian pada topik  

Memperhatikan fungsi sosial, struktur teks, 

unsur kebahasaan, maupun format 

penyampaian/penulisan teks recount. 

dengan cara :  

50 

Menit  



 

 

× Melihat  (tanpa atau dengan alat)  

Menayangkan gambar/foto/tabel berikut 

ini 

 

× Mengamati 

Lembar kerja, pemberian contoh-contoh 

materi/soal untuk dapat dikembangkan 

peserta didik, dari media interaktif, dsb 

yang berhubungan dengan memperhatikan 

fungsi sosial, struktur teks, unsur 

kebahasaan, maupun format 

penyampaian/penulisan teks recount. 

¶ Peserta didik mengamati gambar dan 

membaca percakapan antara guru 

dan murid  yang terdapat pada buku   

 



 

 

 

 

 

× Membaca (dilakukan di rumah sebelum 

kegiatan pembelajaran berlangsung), 

(Literasi)  materi dari buku paket atau 

buku-buku penunjang lain, dari 

internet/materi yang berhubungan dengan 

¶ Memperhatikan fungsi sosial, struktur 

teks, unsur kebahasaan, maupun 

format penyampaian/penulisan teks 

recount. 

× Mendengar 

pemberian materi oleh guru yang 

berkaitan dengan 

¶ Memperhatikan fungsi sosial, struktur 

teks, unsur kebahasaan, maupun 

format penyampaian/penulisan teks 

recount. 

× Menyimak, 



 

 

penjelasan pengantar kegiatan/materi 

secara garis besar/global tentang materi 

pelajaran  mengenai :  

¶ Memperhatikan fungsi sosial, struktur 

teks, unsur kebahasaan, maupun 

format penyampaian/penulisan teks 

recount. 

untuk melatih kesungguhan, ketelitian, 

mencari informasi. 

Mengorganisasika

n peserta didik 

Menanya 

Guru memberikan kesempatan pada peserta 

didik untuk mengidentifikasi sebanyak 

mungkin pertanyaan yang berkaitan dengan 

gambar yang disajikan dan akan dijawab 

melalui kegiatan belajar, contohnya : 

× Mengajukan pertanyaan tentang :  

¶ Memperhatikan fungsi sosial, struktur 

teks, unsur kebahasaan, maupun 

format penyampaian/penulisan teks 

recount. 

 

 

Membimbing 

penyelidikan 

individu dan 

kelompok 

Mengumpulkan informasi 

Peserta didik mengumpulkan informasi yang 

relevan untuk menjawab pertanyan yang 

telah diidentifikasi melalui kegiatan: 

¶ Siswa mendengarkan dan menyaksikan 

banyak contoh fungsi sosial, struktur teks, 

unsur kebahasaan, maupun format 

penyampaian/penulisan teks recount dalam 

bahasa Inggris dari film, kaset, buku teks, 

 



 

 

dsb. 

¶ Siswa menirukan contoh-contoh fungsi 

sosial, struktur teks, unsur kebahasaan, 

maupun format penyampaian/penulisan 

teks recount dalam bahasa Inggris dengan 

ucapan, tekanan kata, intonasi, dan sikap 

yang benar. 

¶ Dengan bimbingan dan arahan guru, siswa 

mengidentifikasi ciri-ciri (fungsi sosial, 

struktur teks, dan unsur kebahasaan) 

maupun format penyampaian/penulisan 

teks recount. 

Mengembangkan 

dan menyajikan 

hasil karya 

Mengkomunikasikan 

¶ Setiap kelompok siswa saling 

menganalisis (membandingkan) hasil 

kerja kelompok lain. 

¶ Di dalam kelompoknya, siswa 

mendiskusikan  (menentukan dan 

mengurutkan) penggalan cerita acak 

tersebut kembali menjadi penggalan 

cerita yang benar. 

 

 

Menganalisa & 

mengevaluasi 

proses pemecahan 

masalah 

Mengasosiasikan 

¶ Setiap kelompok siswa saling 

menganalisis (membandingkan) hasil 

kerja kelompok lain. 

¶ Di dalam kelompoknya, siswa 

mendiskusikan  (menentukan dan 

mengurutkan) penggalan cerita acak 

tersebut kembali menjadi penggalan 

 



 

 

cerita yang benar. 

¶ Siswa memperoleh balikan (feedback) 

dari guru dan teman tentang fungsi sosial 

dan unsur kebahasaan yang digunakan 

Catatan : 

Selama pembelajaran berlangsung, guru mengamati sikap 

siswa dalam pembelajaran yang meliputi sikap: disiplin, rasa 

percaya diri, berperilaku jujur, tangguh menghadapi masalah 

tanggungjawab, rasa ingin tahu, peduli lingkungan) 

 

Kegiatan Penutup  

Peserta 

didik  

¶ Membuat rangkuman/simpulan pelajaran. 

tentang point-point penting yang muncul 

dalam kegiatan pembelajaran yang baru 

dilakukan. 

¶ Melakukan refleksi terhadap kegiatan yang 

sudah dilaksanakan. 

15 

Menit  

Guru  ¶ Memeriksa pekerjaan siswa  yang selesai  

langsung diperiksa. Peserta didik yang  

selesai mengerjakan projek dengan benar 

diberi paraf serta diberi nomor urut 

peringkat,  untuk penilaian projek. 

¶ Memberikan penghargaan kepada kelompok 

yang memiliki kinerja dan kerjasama yang 

baik 

¶ Merencanakan kegiatan tindak lanjut dalam 

bentuk tugas kelompok/ perseorangan (jika 

diperlukan). 

¶ Mengagendakan pekerjaan rumah. 

Menyampaikan rencana pembelajaran pada 

pertemuan berikutnya 

 



 

 

G. PENILAIAN HASIL PEMB ELAJARAN  

3. Teknik Penilaian 

c. Sikap (spiritual dan sosial) 

¶ Observasi 

Nama Peserta didik : éééééééééé 

Kelas            : ééééééééé.. 

Sikap/Nilai Butir Instrumen 
Rubrik Penilaian 

SL SR KD TP 

sikap beriman dan 

bertakwa dalam 

kehidupan 

masyarakat. 

 

f. Melaksa

nakan ibadah tepat waktu 

g. Melaksa

nakan sholat berjamaah 

dengan tertib 

h. Berdoa 

sebelum belajar dengan 

khusyu 

i. Berdoa 

setelah belajar dengan 

khusyu 

j. Memperi

ngati hari besar agama 

    

 

d. Pengetahuan 

¶ Tes tertulis 

¶ Penugasan  

No Nama 

ASPEK YANG DINILAI  

Pay attention 

of the teacherôs 

explanation 

Understandin

g the material 

Active in 

group 

Score 



 

 

      

      

 

1. Instrumen Penilaian 

¶ Pertemuan pertama mengerjakan butir soal yang terlampir. 

2. Pembelajaran Remedial dan Pengayaan 

c. Remedial 

¶ Pembelajaran ulang 

d. Pengayaan 

¶ Mengidentifikasi topic, ide pokok dari recount text. 
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OBSERVATION SHEET  OF STUDENTSô ACTIVITIES CYCLE 1 

School   : MTs Maôarif 18 Roudhotul Ulum   

Subject  : English 

Class/ Semester : VIII/ I  

Note: (ã) tick  for each positive activity 

No Name 

Indicator  

The students pay 

attention of 

teacherôs 

explanation 

 

The students 

are 

understanding 

the material 

 

The students 

are  active in 

group 

 

The 

students do 

the 

assigment 

 

1 AH ã ã - ã 

2 AS - - ã - 

3 ASM ã - ã ã 

4 AY - - ã - 

5 ACF - ã ã ã 

6 AR ã ã - - 

7 AW - - ã ã 

8 FRP - - ã - 

9 FF ã - - ã 

10 HNA - - ã - 

11 IW ã - ã ã 

12 IW ã - ã - 

13 LOS ã ã - - 

14 MRF - ã - ã 

15 MDS ã - ã ã 

16 NR - - ã  

17 N ã - ã ã 

18 PE - ã - - 

19 RHM ã - ã - 

20 SA ã ã - ã 

21 SL - ã - - 

22 SM - - ã ã 

23 TAA ã - ã  

24 VDJ ã -  ã 

25 W - ã ã  

Frequency 12 9 14 13 

Percentage 48 % 36 % 56 % 48 % 

 



 

 

OBSERVATION SHEET  OF STUDENTSô ACTIVITIES CYCLE 2 

School   : MTs Maôarif 18 Roudhotul Ulum   Subject : English 

Class/ Semester : VIII/ I  

Note: (ã) tick  for each positive activity 

No Name 

Indicator  

The students pay 

attention of 

teacherôs 

explanation 

 

The students 

are 

understanding 

the material 

 

The students 

are active in 

group 

 

The 

students do 

the 

assigment 

 

1 AH ã ã ã ã 

2 AS ã ã ã ã 

3 ASM - ã ã ã 

4 AY ã ã - ã 

5 ACF ã ã ã ã 

6 AR ã - ã ã 

7 AW ã ã ã - 

8 FRP ã ã ã ã 

9 FF - ã - ã 

10 HNA ã - ã ã 

11 IW ã ã ã - 

12 IW ã ã ã ã 

13 LOS ã - ã ã 

14 MRF ã ã ã ã 

15 MDS - ã ã - 

16 NR ã ã ã ã 

17 N ã ã ã ã 

18 PE ã ã - - 

19 RHM - ã ã ã 

20 SA ã ã ã ã 

21 SL - ã ã - 

22 SM ã - ã ã 

23 TAA - ã ã ã 

24 VDJ ã ã ã - 

25 W ã - - ã 

Frequency 19 20 21 19 

Percentage 76 % 80 % 84 % 76 % 

 

 
 



 

  



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 

THE FIELD NOTE  

PRE-

TEST 
September 2

nd 
2019 

The students did not pay much attention 

when the teacher evaluate the common 

mistakes and did not spirit in doing the 

pre-test. 

CYCLE 1 

September 6
th
 2019 

Most of students did not pay much 

attention to teacher explanation. 

September 7
th
 2019 

Most of students that still seemed 

confused of the lesson, and most of 

students were not active in the learning 

process and they still did not fully 

understand the teacher explanation. 

POST-  

TEST 
September 9

th
 2019 

Some students could the task easily. 

 

CYCLE 2 

September 13
th
 2019 

Most of students were interested in 

following the lesson. 

September 14
th
 2019 

Most of students were understanding 

the material. 

September16
th
 2019 

Most of the students could find out the 

main idea, identifying topic based on 

recount text,most of the students were 

active during teaching learning process. 

POST- 

TEST 
Friday 20

th
 2019 

Some students could the task easily. 

 

 

 

 

 

 



 

 

DOCUMENTATION  

Pre-Test 

 

Treatment 

 

 

Post-Test 1 



 

 

 

Treatment 

 

Post-Test 2 

 



 

 



 

 



 

 


