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DEVELOPING ENGLISH LEARNING MATERIALS FOR STUDENTS OF 

HAJJ AND UMRAH MANAGEMENT DEPARTMENT (HUM) OF IAIN 

METRO 

 

ABSTRACT 

By: 

NURUL AZIZAH 

 

This research was aimed at Developing English Learning Materials for 

Students of Hajj and Umrah Management Department it was due to the lack of the 

apropos materials for Hajj and Umrah Department. Conducted using research and 

development design this research including five main steps: Research and 

Information collecting, planning, developing, validating and revising.  

To validate developed materials three validators were involved. The result of 

the validation shows that several aspects of the developed materials are proper 

according to the Aiken’s V which is higher than 0.5. Those aspects covers: title 

suitability, size conformity, language and vocabulary, materials compatibility, 

materials depth, materials accuracy, materials update, conformity with the level of 

development of students, communicative, and demand and unity of ideas. 

Furthermore, some other aspects need to be revise according to the validator 

assessment. They embraces: accuracy, presentation technique, presentation of 

learning, content layout, content illustration and typography of materials. After 

revising the product in accordance with the validator suggestions, it is conclude that 

the developed materials in this undergraduate thesis can be properly use for 

Department of Hajj and Umrah Management. 

 

 

 

Keyword: English materials, Hajj and Umrah Management, materials 

development. 
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PENGEMBANGAN MATERI PEMBELAJARAN BAHASA INGGRIS 

UNTUK MAHASISWA JURUSAN MANAJEMENHAJI DAN UMRAH 

(MHU) IAIN METRO 

 

ABSTRAK 

Oleh: 

NURUL AZIZAH 

Penelitian ini bertujuan untuk Mengembangkan Materi Pembelajaran 

Bahasa Inggris untuk Mahasiswa dari Jurusan Manajemen Haji dan Umrah karena 

kurangnya bahan pembelajaran terkait Manajemen Haji dan Umrah. 

Menggunakan desain penelitian dan pengembangan penelitian ini mencakup lima 

langkah: Penelitian dan pengumpulan informasi, perencanaan, pengembangan, 

validasi dan revisi. 

Untuk memvalidasi produk ini telah melibatkan tiga validator. Hasil validasi 

menunjukkan bahwa beberapa aspek dari materi yang dikembangkan sesuai 

dengan Aiken’s V yang lebih tinggi dari 0.5Aspek-aspek tersebut meliputi: 

kesesuaian judul, kesesuaian ukuran, bahasa dan kosa kata, kompatibilitas materi, 

kedalaman materi, akurasi materi, kemutakhiran materi, kesesuaian dengan 

tingkat perkembangan siswa, komunikatif, dan keruntutan dan kesatuan gagasan. 

Lebih lanjut, beberapa aspek lain perlu direvisi sesuai dengan 

penilaian/saran validator. Hal itu mencakup: akurasi, teknik penyajian, penyajian 

pembelajaran, tata letak isi, ilustrasi isi dan tipografi materi. Setelah merevisi 

produk sesuai dengan saran validator, dapat disimpulkan bahwa bahan yang 

dikembangkan dalam skripsi ini dapat digunakan dengan baik untuk jurusan 

Manajemen Haji dan Umrah. 

 

 

Kata kunci: Materi bahasa Inggris, Manajemen Haji dan Umrah, 

Pengembangan materi. 
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MOTTO 

 

Only the one who are ready can get the opportunity 

  

-Kim Yugyeom- 

 

 

 

 

 

Take a deep breath, look up to the sky, smile, and enjoy your work. If you want to 

cry, then cry.  Be strong, do not pretend to be strong. 
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CHAPTER I 

INTRODUCTION 

 

A. Background of Study 

English is an essential language in the globalizing world. The world 

nowadays developing a rapid growing in every aspect, interaction over countries is 

done in English, not a single country can exclude English as an international 

communication tool. English widely use as lingua franca that used in United Nation 

(UN) among five other languages (Arabic, Chinese, France, Russian, and Spanish) it 

shows the existence of English in global. 

In order to declare its role as an international language, English must get into 

critical aspects such as education. English Language Teaching (ELT) such as 

Teaching English as Foreign Language (TEFL) and Teaching English as Second 

Language (TESL) draw big impacts in the globalizing world. English has its learning 

contexts such as an inner circle (English is used by everyone), outer circle (English 

used as a second language) and expanding circle (English is not used as a mother 

tongue or second language but as the most favorite language to learn). However, in 

teaching English there are several crucial points to pay attention such as learning 

context, how an instruction conducted based on its context, in this case Indonesia 

uses expanding the circle. Next, instruction adjusted to students’ needs, students’ 

ages and students’ background. Moreover, learning materials should be adjusted to 

the previous points. Lastly, teaching method/teaching technique as the key point in 

implementing instruction as expected. 
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English is needed as well as the need for the staple in everyday life in every 

aspect notably education. In University, many of Departments that have no English 

content, but its prospect for the work will draw them to use English. One of them is 

Hajj and Umrah Management (HUM) Department. 

Developing English materials for students of HUM will help them to build 

their English ability related to their field. Based on the result of interview with HUM 

English lecturer on 13 December 2018, in daily, students of this department are not 

thought English intensively and specifically, they only learn about the basics English 

as a freshman. Students’ have less motivation in learning English and it also affects 

learning process. Students usually think that English as a complementary learning 

only. 

In many cases students feel English were not very influential on the prospects 

of the Department they take. On the other hand, this Department will get the 

opportunity to engage with the global world like as when they make a team play in 

the field of management with other countries. There is an obvious difference between 

English that used in daily and English which is used in the field of management. The 

students of HUM must have a mind to English that will be their field (specific 

purpose) and get related materials.  

With reference to TEFL within Indonesian context, developing English 

materials for HUM students is one of the crucial factors in terms to introduce English 

for the specific purpose. 
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B. Problem Identification 

Based on the above phenomenon, some related problems are identified as 

follows: 

1. the lack of ELT acquired by students of HUM Department which is only 

held at the first and second semester; 

2. less motivation in learning English of students of HUM Department; and 

3. developing English learning materials within HUM context can help HUM 

students in terms to seeking more about English within their purpose. 

C. Problem Limitation 

This research was focused on developing appropriate English learning 

materials that comply with the students specific needs of HUM Department.  

D. Problem Formulation  

The problem formulation of this research embraces: 

1. what is the English learning needs of the students of HUM Department?; 

2. what kind of the English learning materials for HUM Department students 

is like?; and 

3. what is the internal validity of the developed the English learning materials 

for HUM Department students? 
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E. Purpose of the Study 

The purposes of this study are: 

1. to delineate the learning needs of students of HUM Department; 

2. to develop appropriate English material for students of HUM 

Department; and 

3. to figure out the internal validity of the developed English learning 

materials for HUM Department students. 

F. Benefit of Product 

The product will be beneficial for: 

1. facilitate the students of HUM Departments in learning English for 

specific purpose. 

2. enrich the availability of relevant and supporting English learning 

materials for students at Islamic higher institutions; and 

3. provide stimulating information for further researches on TEFL within 

specific context like HUM Department. 

G. Product Specification 

1. The product of this research cover 3 units. 

2. Each unit of the developed materials consist of: (a) related text,  (b) 

language study, (c) tasks, (d) vocabulary corner, and (e) answer key. 

3. Each unit equipped with relevant picture to enhance the illustration of the 

developed product. 
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CHAPTER II 

LITERATURE REVIEW 

 

A. Theoretical Review 

To strengthen the arguments conveyed in relation to this study some 

theoretical principles are reviewed as the foundation. 

1. Teaching English as a Foreign Language 

English is a widely used language in the world. According to Broughton et.al, 

among 4.000 to 5.000 languages, English take the first in rank for the most used 

language. As the foreign language, English is being studied at school, often widely, 

but does not take a crucial role in society.1 Moreover, Brown reports that English as 

Foreign Language (EFL) always refers specifically to English taught in countries 

where English is not major language of commerce and education.2 Furthermore, 

Nunan holds EFL is used in contexts where English is neither widely used for 

communication, nor used as the medium of instruction.3 

In addition, Patel and Jain state TEFL is the way to teach English to 

expanding circle countries. EFL is the language which is utilized by the general 

population of other nation or society. Foreign language is where the secondary 

environment is not commented and the people of other countries use such language.4 

                                                 
1 Broughton et.al., Teaching English as a Foreign Language, New York: University of 

London Institute of Education. 2003-1 
2 Brown, Teaching by Principles An Interactive Approach to Language Pedagogy 2nd edition, 

2000-3 
3 Carter and Nunan, The Cambridge Guide to Teaching English to Speakers of Other 

Languages, New York: Cambridge University Press, 2001-2 
4 Patel and Jain, English Language Teaching (Methods, Tools &Techniques), Jaipur: Sunrise 

Publishers & Distributors, 2008-35 
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Nevertheless, Stern argues the term ‘foreign language’ was most widely used in 

contrast to ‘native language. In contrasting ‘second’ and ‘foreign’ language there is 

today consensus that a necessary distinction is to be made between a non-native 

language learnt and used within one country to which the term ‘second language’ has 

been applied, and a non-native language learnt and used with reference to a speech 

community outside national or territorial boundaries to which the term ‘foreign 

language’ is commonly given.5 

Next, Maxom state many factors contribute to the market for Teaching 

English as a Foreign Language The historical factor offers the legacy of the old 

British Empire that took the language around the world. The political factor gives the 

current dominance of the USA. Science and technology have developed with English 

at the forefront. In addition, there’s a need for a global language to make 

international communications smoother, and tools such as the worldwide web truly 

accessible around the world.6 

Lastly, Littlemore and Law add that foreign language learners have the 

advantage over monolingual native speakers that they can call on knowledge and 

experience of other languages or language-use situations, but in other respects, they 

tend to face a more complex set of difficulties when it comes to figurative language.7 

In line with the quotations above, it can be inferred that TEFL is English 

language teaching intended for non-English speakers who use English as particular 

communication and knowledge. Several factors are identified as contributing to the 

                                                 
5 Stren, Fundamental Concept of Language, Oxford University Press, 1983:15-16 
6 Maxom, Teaching English as a Foreign Language for Dummies, England: John Wiley & 

Sons, Ltd, 2009-9 
7 Littlemore and Low, Figurative thinking and Foreign Language Learning, Palgrave 

Macmillan, 2006-6 
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development of TEFL. English foreign learners get advantages and disadvantages in 

terms of ownership of information and experience. 

2. Teaching English at Islamic University 

According to Hidayati, Islamic education will always be chosen as long as it 

facilitates the demands of life nowadays. ELT in Islamic University must include 

Islamic values to fortify the threat of negative influences in the global era. ELT 

should be connected with Islamic values that embedded in the Muslim community to 

avoid issues such as missionarism and westernization.8 

Moreover, Syah argues Islamic University utilizes coordinated educational 

programs to cover the religious perspective and science in education. In the 

instructional practice, Islamic University encourages science in a religious setting 

and embedded some modernist path in showing religious information. English is one 

of the approaches to intercede these objectives.9 Irwansyah, Nurgianto, and Tou 

argue Teaching English with literature will be effective when it utilizes short story 

with various topics such as noble character, self-empowerment, freedom, code of 

conduct, and greed. The stories should be related to Islamic values and equipped with 

glosses of difficult words, phrases and expressions. Meanwhile, the learning needs 

showed that teachers should utilize literature, both simplified and original versions, 

to teach micro-skills, macro-skills, and values within the framework of CTL. 

                                                 
8 Hidayati, “English Language Teaching In Islamic Education in Indonesia: Challenges and 

Opportunities” Englisia. May 2016 Vol. 3, No. 2, 65-82. 
9 Syah, “English Education for Islamic University in Indonesia: Status and Challenge”, 

Qudus International Journal of Islamic Studies Volume 3, Issue 2, August 2015 
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Besides, the texts to be used should represent global, national, and Islamic cultural 

backgrounds.10 

Furthermore, Irwansyah state that ELT within Islamic context ELT has its 

motives in Quranic revelation and prophetic tradition. Next, the Islamic 

epistemology and the Western epistemology ought to be interconnected rather than to 

be put within a contestation skeleton. Then, the Islamic epistemology should be 

combined, explicitly or implicitly, toward the curriculum, teaching materials, 

classroom situation, assessment, educational environment, and research policy. It is 

urged that ELT practitioners responsibly consider the concept of Qur’an as the basis 

of linguistics and language guidance, and creatively hold the issues of locality and 

particularity into their instructional activities.11 Similarly, Hasan urges the text can 

also be presented by raising the issues of the globalizing world in Islamic perspective 

which provide up-to-date information that equips them with strong cultural 

influences.12 

In line with the quotations above, it is safe to say that Islamic values cannot 

be abandoned in teaching English at Islamic University. English learning at the 

Islamic University is actually given to equip students to prepare themselves to face 

the world today. Moreover, the teacher or material developer of English at Islamic 

Education should be rolling out the Quranic content in order to insert the meanings 

contained in instructional activities. 

                                                 
10 Irwansyah, Nurgianto, and Tou, ‘Teaching with Literature: The Needs of Indonesian 

Islamic Universities”, International Journal of Applied Linguistics & English Literature, Published: 

December 01, 2017 Volume: 6 Issue: 7 
11Irwansyah, “Teaching English at Indonesian Islamic Higher Education: An Epistemological 

Perspective” Dinamika Ilmu Vol. 18 No. 1, 2018 
12 Hasan, “English Literary Studies: including Islamic Perspectives in Pedagogy Practice”, 

The American Journal of Islamic Social Sciences 32:1 
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3. Materials Development 

The materials are the main ingredient in every teaching and learning process, 

including the ELT. Furthermore, learning materials must be adapted to the needs of 

students and the times. Therefore developing material is something that is profoundly 

recommended. According to Bellù, development is essentially aimed as something 

positive or acceptable. When pertaining to society or to a socio-economic system, 

“development” regularly implies improvement, both in the general circumstance of 

the system or in any of its component portions. Development may happen due to 

some leisurely activity carried out by single doers or by some officials pre-ordered to 

obtain advancement, to favorable conditions in both. Development policies and 

individual investment, in all their forms, are parts of such things.13  

On the other hand, Tomlinson urges urges that materials development is a 

possible effort including the production, evaluation, adaptation, and exploitation of 

materials designed to facilitate language acquisition and development. It is also a 

course of an academic study reviewing the principles and methods of the design, 

writing, implementation, evaluation, and analysis of learning materials. Ideally, 

materials development practitioners and materials development researchers 

communicate and acquaint each other through conventions, discoveries, and shared 

efforts.  In the antiquity, materials development practitioners were either teacher with 

little experience of implemented linguistics or implemented linguists with little 

experience of teaching and learning. Now there are many materials development 

masters who have substantial experience and expertise as teachers, as materials 

                                                 
13 Bellù, Development and Development Paradigms A (Reasoned) Review of Prevailing 

Visions, EASYPol Module 102, May 2011 
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development practitioners, and as materials development researchers and there have 

been a number of conferences lately in which materials development principles and 

procedures have been both considered in theory and expressed in action.14 

Nevertheless, Carter and Nunan conclude that the study of the design, 

development and exploitation of learning materials is an effective way of connecting 

areas of linguistics such as language acquisition, sociolinguistics, psycholinguistics, 

language analysis, discourse analysis and pragmatics, of developing teacher 

awareness of methodological options, and of improving the effectiveness of 

materials.15 

Epalen, Siburian and Lubis state that The teaching material development like 

learning module is one of supported innovation that support Indonesia language 

learning because of having advantage such as by using module, student can follow 

learning activity based on speed and self-ability, module can be used everywhere, so 

learning activity can be increased, by using teaching material, student can know 

learning result themselves. If the success level is still low, student can learn the 

material that is understood yet. The module will be concept with thinking map.16 

Furthermore, writes that materials development is a process of upgrading 

specification carried out by the instructor based on existing materials.17 

                                                 
14 Brian Tomlinson, Materials development, in Azarnoosh et.el., Issues in Materials 

Development, Rotterdam: Sense Publishers, 2016-2 
15 Carter and Nunan, The Cambridge Guide to Teaching English to Speakers of Other 

Languages, New York: Cambridge University Press, 2001-71 
16 Nopia Epalen, Tiur Asi Siburian and Malan Lubis, “The Development of Teaching 

Material of Writing Complex Procedure Text based thinking map on x grade students of State 

Vocational School 7 Medan”, International Journal of Education, Learning and Development Vol.6, 

no.1, pp.56-70, January 2018 
17 Graves, Designing Language Courses: A guide for Teachers, Canada: Heinle&Heinle 

Publishers, 2000, p 149 
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Moreover, Tomlinson holds that some of the basic principles of second 

language acquisition relevant to the development of materials for the teaching of 

languages.18 

a. Materials should achieve impact.  

b. Materials should help learners to feel at ease. 

c. Materials should help learners to develop confidence. 

d. What is being taught should be perceived by learners as relevant and 

useful 

e. Materials should require and facilitate learner self-investment.  

f. Learners must be ready to acquire the points being taught. 

g. Materials should expose the learners to language in authentic use. 

h. The learners’ attention should be drawn to linguistic features of the input. 

i. Materials should provide the learners with opportunities to use the target 

language to achieve communicative purposes. 

j. Materials should take into account that the positive effects of instruction 

are usually delayed. 

k. Materials should take into account that learners differ in learning styles.  

l. Materials should take into account that learners differ in affective attitudes.  

m. Materials should permit a silent period at the beginning of instruction. 

n. Materials should maximize learning potential by encouraging intellectual, 

aesthetic and emotional involvement which stimulates both right- and left-

brain activities. 

                                                 
18 Brian Tomlinson, Materials development in Language Teaching, Second Edition, UK: 

Cambridge University Press, 2011,7-23 
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o. Materials should not rely too much on controlled practice. 

p. Materials should provide opportunities for outcome feedback. 

In line with the quotation above, it is worth noting that materials development 

is upgrading existing material through processes in order to cover students' need 

which has not been fulfilled in the existing material. The material developed should 

be tailored to the needs of students and the circumstances of the times. Learning 

materials are developed with the aim to facilitate students in the learning process. 

Materials play an important role in order to enrich students’ insight and bounding 

teachers and students. 

4. Curriculum Design 

According to Forbes and Davis,  Curriculum (or curriculum standards) to 

refer to the standards, benchmarks, and outcomes that delineate the content to be 

taught and learned in science classrooms.19  Furthermore, Nichols et al say that 

Curriculum is an area of education that is characterized by a lack of agreement about 

its definition and nature.20  

In addition, Nation and Macalister argue that Curriculum design can be seen 

as a kind of writing activity and as such it can usefully be studied as a process. The 

typical sub-processes of the writing process (gathering ideas, ordering ideas, ideas to 

text, reviewing, editing) can be applied to curriculum design, but it makes it easier to 

draw on current curriculum design theory and practice if a different set of parts is 

                                                 
19 Forbes and Davis in Kattington, Handdook of Curriculum Development, New York: Nova 

Science Publisher, 2010-210 
20 Nichols et al, Managing Curriculum and Assessment: A Practitioner’s Guide, Ohio: 

Linworth Publishing, 2006-1 
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used.21 Moreover Nation and Macalister state Curriculum, or course, design is 

essentially a practical activity. The result is going to be experienced by teachers and 

learners in the classroom.22  

From the above literature review it is safe to state that curriculum design is a 

framework of materials that will be given to the students which is adjusted into 

student’s learning needs and the way student’s learn. 

5. Activities and Tasks  

According to Nunan, a pedagogical task is a piece of classroom work that 

involves learners in comprehending, manipulating, producing or interacting in the 

target language while their attention is focused on mobilizing their grammatical 

knowledge in order to express meaning, and in which the intention is to convey 

meaning rather than to manipulate form.  The task should also have a sense of 

completeness, being able to stand alone as a communicative act in its own right with 

a beginning a middle and an end.23 

Next, Davis states activities, tasks or projects that reflect acknowledged 

assignments, or that take the acknowledged world into the classroom is “real 

life” actions and should also, be involved in the curriculum.24 Furthermore, Willis 

argues that task is a goal-oriented communicative activity with a specific outcome, 

                                                 
21 Nation and Macalister, Language Curriculum Design, New York: Rotledge, 2010-1 
22Nation and Macalister, Case studies in Language Curriculum Design, New York: 

Routledge, 2011-1 
23 Nunan, Task based Language teaching, NY: Cambridge University Press, 2004-4 
24 Davis,  Multiple Voices in The Translation Classroom: activities Task and Projects, 

Amsterdam: John Benjamin Publishing Company, 2004-19 
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where the emphasis is on exchanging meaning not producing specific language 

forms.25  

Moreover Brown states that a task is really a special form of technique. In 

some cases, task and technique may be synonymous (a problem solving 

task/technique; a role play task/technique for example). But in others cases, a task 

may be comprised of several techniques (for example, a problem solving task that 

includes, let’s say, grammatical explanation, teacher initiated questions, and a 

specific turn-taking procedure). Tasks are usually bigger in their ultimate ends than 

techniques.26 

In addition, Nunan reports that that a minimum specification of task will 

include goals, input and procedures, and that these will be supported by roles and 

settings.27  

a. Goals are the vague, general intentions behind any learning task. They 

provide a link between the task and the broader curriculum. They are more 

specific than Halliday’s three macro-skills (interpersonal, transactional and 

aesthetic) mentioned in the last chapter, but are more general than formal 

performance objectives. 

b. Input refers to the spoken, written and visual data that learners work with 

in the course of completing a task. Data can be provided by a teacher, a 

textbook or some other source. Alternatively, it can be generated by the 

learners themselves. 

                                                 
25Jane Willis, A Framework for Task-Based Learning, Addison Wesley Longman Limited, 

1996-36  
26 Brown, Teaching by Principles An Interactive Approach to Language Pedagogy 2nd 

edition, 2000-50 
27 Nunan, Task Based Language Teaching NY:Cambridge University Press 2004, op.cit 41-70 
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c. Procedure specifies what learners will actually do with the input that forms 

the point of departure for the learning task. In considering criteria for task 

selection (and, in the next section, we will look at what research has to say 

on this matter), some issues arise similar to those as we encountered when 

considering input. 

d. Task types. There are as many different task types as there are people who 

have written on task-based language teaching. 

e. Role refers to the part that learners and teachers are expected to play in 

carrying out learning tasks as well as the social and interpersonal 

relationships between the participants.  

f. Setting refers to the classroom arrangements specified or implied in the 

task. It also requires consideration of whether the task is to be carried out 

wholly or partly outside the classroom. A wide range of configurations is 

possible in the communicative classroom, although practical 

considerations such as class size can constrain what is possible in practice. 

According to Willis, there are six types of task.28 

a. Listing, the process involved are:  

1) brainstorming, in which learners draw on their own knowledge and 

experience either as class or in pairs/groups; and 

2) fact finding, in which learners find things out by asking each other or 

other people and referring to books, etc. 

  

                                                 
28 Jane Willis, A Framework for Task-Based Learning, Addison Wesley Longman Limited, 

1996, op.cit 26-27 
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b. Ordering and sorting 

These tasks involve four main processes: 

1) sequencing items, actions or events in a logical or chronological order;  

2) ranking items according to personal values or specific criteria; 

3) categories items in given groups or grouping them under given 

headings; and 

4) classifying items in different ways, where the categories themselves are 

not given. 

c. Comparing 

Broadly, these tasks involve comparing information of a similar nature but 

from different sources or versions in order to identify common points 

and/or differences. The processes involved are:  

1) matching to identify specific points relate them to each other; 

2) finding similarities and things in common; and  

3) finding differences. 

d. Problem solving 

Problem-solving tasks make demands upon people’s intellectual and 

reasoning powers, and, though challenging they are engaging and often 

satisfying to solve. The process and time scale will vary enormously 

depending on the type and complexity of the problem. 

e. Sharing personal experiences 

These tasks encourage learners to talk more freely about themselves and 

share their experiences with others. The resulting interaction is closer to 
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casual social conversation in that it is not so directly goal oriented as in 

other tasks. 

f. Creative tasks 

These are often called projects and involve pairs or groups of learners in 

some kind of freer creative work.  They also tend to have more stages than 

other tasks, and can involve combinations of tasks types: listing, ordering 

and sorting, comparing and problem solving. Out of class research is 

sometimes needed. Organizational skills and team work are important in 

getting the task done. The outcome can often be appreciated by a wider 

audience than the students who produced it. 

Meanwhile, Prabhu states three types of task namely.29 

a. Information Gap Activity 

Information gap activity includes a substitution of given data from 

one to another or from one form to different, or from one place to 

different generally calling for the decoding or encoding of information 

from or into a language. One example is partners work in which each 

member of the pair has a portion of the total information (for example 

an incomplete picture) and tries to convey it orally to the other. The 

activity frequently includes the selection of appropriate information 

as well, and students may have to meet the standards of completeness 

and correctness in making the substitution. 

 

                                                 
29 Prabhu, N. Second Language Pedagogy: a perspective. Oxford: Oxford University Press. 

1987-46 
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b. Reasoning Gap Activity 

Reasoning gap activity includes acquiring some new information 

from given information by processes of inference, deduction, practical 

reasoning, or perception of relationships or patterns. One example is 

determining what course of action is best (for example cheapest or 

quickest) for a given target and within given constraints. The activity 

certainly includes understanding and carrying information, as in 

information-gap activity, but the information to be carried is not 

identical with that initially understood. There is a part of rationalizing 

which attaches the two. 

c. Opinion Gap activity 

Opinion gap activity includes acquiring some new information 

from given information by processes of inference, deduction, practical 

reasoning, or perception of relationships or patterns. One example is 

determining what course of action is best (for example cheapest or 

quickest) for a given target and within given constraints. The activity 

certainly includes understanding and carrying information, as in 

information-gap activity, but the information to be carried is not 

identical with that initially understood. There is a part of rationalizing 

which attaches the two. 

From the quotation above, it is safe to state that tasks and activities 

in the learning process should be related to learning materials. Providing 

good tasks and related activities in delivering material will make students 
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feel at ease in order to receive the information. The instructors are required 

for being creative in providing students' tasks and activities. The activities 

must build students' confidence and understanding. Tasks and activities 

must have a purpose, in this case, the purposes are to make students 

receive information well and able to interpret the information based on 

their understanding. 

6. Assessment 

According to Richards and Schmidt assessment is a systematic approach to 

collecting information and making inferences about the ability of a student or the 

quality or success of a teaching course on the basis of various sources of evidence.30 

In similar, Brown states that assessment is an integral part of the teaching-learning 

cycle. In an interactive, communicative curriculum, assessment is almost constant.31 

Moreover, Rahman urges that assessment in education must, first and foremost serve 

the purpose of effective learning. Assessment has an important role in a self-l 

learning activity using self-learning material. It is a dynamic component of distance 

learning. Due to spatial and temporal separation between teachers and learners, 

assessment provides perhaps the only indication of the student progress in the 

learning process.32 

Then, Jones holds that assessment for Learning is all about informing learners 

of their progress to empower them to take the necessary action to improve their 

                                                 
30 Richard and Schmidt, Longman Dictionary of Language Teaching and Applied 

Linguistics, London, Pearson Education Limited, 2002-35 
31 Brown, Teaching by Principles an Interactive Approach to Language Pedagogy 2nd 

edition, 2000, op.cit, 420 
32 Rahman, “Learning Assessment in a Self-Learning Material”, International Journal on 

New Trends in Education and their Implications, July 2015 volume: 6 issue: 3 
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performance.33 Next, Brindley argues that the term assessment refers to a variety of 

ways of collecting information on a learner's language ability or achievement. 

Although testing and assessment are often used interchangeably, the latter is an 

umbrella term encompassing measurement instruments administered on a 'one-off 

basis such as tests, as well as qualitative methods of monitoring and recording 

student learning such as observation, simulations or project work. 

Assessment is also distinguished from evaluation which is concerned with the 

overall language programs and not just with what individual students have learnt. 

Assessment is carried out to collect information on learners' language proficiency 

and/or achievement that can be used by the stakeholders in language learning 

programs for various purposes.34 These purposes include: 

a. selection: to determine whether learners have sufficient language 

proficiency to be able to undertake tertiary study; 

b. certification: e.g. to provide people with a statement of their language 

ability for employment purposes; 

c. accountability: e.g. to provide educational funding authorities with 

evidence that intended learning outcomes have been achieved and to 

justify expenditure; 

d. diagnosis: e.g. to identify learners' strengths and weaknesses; 

e. instructional decision-making: e.g. to decide what material to present next 

or what to revise; and 

                                                 
33 Jones, Assessment for Learning, London: Learning and Skills Development Agency,  

2005-5 
34 Brindley in Carter and Nunan, The Cambridge Guide to Teaching English to Speakers of 

Other Languages, New York: Cambridge University Press, 2001, op.cit, 137-138 
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f. motivation: e.g. to encourage learners to study harder. 

From the above literature review, it can be concluded that assessment is 

needed to know the extent to which students can receive learning, what problems 

students face in the learning process and what treatments are suitable for them. 

B. Relevant Studies 

Various researchers had conducted research related to this study. 

According to Gultom, who conducted his research about developing English 

Learning Materials for Nursing Students at Borneo University, in the needs analysis 

results, the learning needs were found in the activities, setting, and the teacher and 

students role. Most of students needed various activities for each skill in learning 

English. They are discussing the content of monologue and dialogue (40%), 

practicing dialogue (50%), reading the text correctly (50%), arranging words into 

right sentence (57%), matching words with the pictures (53%), and getting phonetic 

transcription for difficult words (67%).  

These activities are needed to motivate them to learn English better and be 

more creative. In terms of setting, the most preferable and effective way for learning 

English based the students opinion was group discussion (57%). In fact, during the 

implementation of the materials, they were able to learn individually and in pairs. 

The last, most of students (63%) preferred the effective role of the teacher was a 

model.35 

Next, Nurwahida who conducted her research at STIE YPUP found that the 

Development of English Materials for Students of Management Department at STIE 

                                                 
35 Gultom, “Developing English Learning Materials for Nursing Students of Borneo 

University of Tarakan”,LingTera, Volume 3-Number2, October 2016, (224-234) 
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YPUP includes conceptual map, goals, materials sequence, English materials and 

worksheet, and additional task.36 Furthermore, Suyadi had conducted his research at 

a State University in Jambi Province for the student of accounting at the university 

level. The findings revealed that the students of accounting program needs a specific 

material in learning English which has tight relationship with their Department. 

While English skills are need to be combined with the knowledge target of 

accounting, especially reading for enriching their vocabularies in accountancy. 

Writing is also needed to write some report and writing presentation papers.37 

On the other hand, Yunita and Pratiwi who conducted research for 

Elementary School Teacher Education Students at Yogyakarta State University urged 

that English is important especially in developing their knowledge in order to 

comprehend many references which are written in English.38 Rohmah conducted her 

research at Marketing Department of SMK Muhammadiyah 2 Bantul stated that the 

students need English learning materials to support their future job which contain 

English expressions and the responses, technical terms, and simple business letters.39  

Nevertheless, Cahyaningsari and Saleh in their research developing English 

materials using English-Indonesian mixed song lyrics to teach vocabulary noted 

some important point that the students need an attractive textbook to guide them 

because the school provides limited facilities and media in teaching. The writer 

                                                 
36 Nurwahida, Developing English Materials for Students of Management Department: 

Export-Import & Banking at STIE YPUP, A Thesis: Tarbiyah and Teaching Science Faculty Alauddin 

State Islamic University of Makassar, 2017 
37 Suyadi. “English for Specific Purposes for Accounting Students”.  IJIRES. 2016. Vol.3, 

no. 1 
38 Yunita and pratiwi, “Developing English program for Elementary School Teacher 

Education Students”, International Journal of Learning and Teaching Vol. 3, No. 3, September 2017 
39 Rohmah, Developing English Learning Materials for Grade X Students of marketing 

Department at SMK Muhammadiyah 2 Bantul, A Thesis: English Education Department, Faculty of 

Languages and Arts, Yogyakarta State University, 2015 
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thought that the use of various media would attract the students’ attention, and 

motivate them in learning English.40 

From all the quotation above, it is worth to note that developing English 

learning materials is necessary. The existing materials are not fully cover students' 

need. Need analysis is used in order to find out what kind of materials, environment, 

media, methods, techniques, and strategies that students want to encourage their 

learning enthusiasm. English not only studied by students who enrolled in the 

English department but also students from other departments. That is why English 

learning materials should exist and develop adjusted to students' field in order to 

cover their need. 

 

 

  

                                                 
40 Cahyaningsari, V.&M.Saleh. 2016. “Developing English Materials Using English-

Indonesian Mixed Song Lyrics to Teach Vocabulary”.Language Circle: Journal of Language and 

Literature, XI/1 
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C. Framework 

This system illustrates the framework of relevant theories used in this 

research. 
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CHAPTER III 

RESEARCH METHOD 

 

A. Type of Research 

The research type used in this study was Research and Development (R&D). 

According to Borg and Gall, this research aimed at developing and validating 

educational product in this research the educational product implies to learning 

materials.41 Moreover, Sugiono states R & D is a research method to produce certain 

product and examine the product.42 Sudarsono et al., write that R & D is a research 

that produces the educational product. The process this research involve: (a) 

preliminary study, was about what product that will be developed, displayed out in 

contextual conditions, and where will the research take place; (b) design product; and 

(c) validating product by expert judgment, main field testing, and operational field 

testing. In R & D, the educational product can be learning materials, instructional 

tool, educational media, instrument assessment or instructional model.43 

From the quotation above, it is safe to say that R & D is one of research 

methodology which is used in the educational field. This research aims to develop 

and validate the educational product in order to overcome the students' need that has 

not been filled. 

                                                 
41 Gall and Borg, Educational Research An Introduction, Seventh Edition, USA: Pearson 

Education. 2003 
42 Sugiyono, Metode Penelitian Kualitati, Kuantitatif dan R&D, Bandung: Alfabeta. 2014. 

297 
43 Sudarsono et al., MetodePenelitianPendidikan, Editor Siti Irene Astuti Dwi ningrum, UNY 

Press., ISBN 978-602-7981-00-3, Maret 2013, 186. 
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B. Research Procedure 

This research implies the model of Research and Development proposed by 

Borg and Gall. This research actually has teen steps to be applied. As the research 

conducted in a limited period of time, only a few steps that used in this research. 44 

1. Research and Information collecting which covers review of the literature, 

classroom observations, and preparation of the report of state of art. 

2. Planning which embraces defining skills, stating objectives, determining 

course sequence, and small-scale feasibility testing. 

3. Developing a preliminary form of product which involves preparation of 

instructional materials, handbooks, and evaluation devices. 

4. Validating which includes expert and practitioners judgment of developed 

learning materials. 

5. Revising which cover rewriting the learning materials based on the result 

of expert and practitioners judgment of the developed learning materials in 

order to be the appropriate learning materials. 

C. Research Subject 

The subjects of the research will be the students of the second semester of 

HUM Department of IAIN Metro in academic year 2018/2019. Not all students will 

involve as the research subject. Only 6 until 10 students will be involved as the 

representative. 

 

 

                                                 
44Borg and Gall, Educational Research An Introduction: Seventh Edition, ESA: Pearson 

Education, Inc. 2002-573 



27 

 

 

D. Data Collection Technique and Instrument Research 

Interview, questionnaire, and documentation were used in this research to 

collect the data. The type of questionnaire in this research was needs analysis 

questionnaire.  

Need analysis questionnaires were distributed to the students to identify 

the needs of the students, weakness, and the strength of the students.  

The table below show the data collection technique and instrument 

research. 

 

Table 1. Data collection technique and instrument research 

 

No 

 

Phases 

 

Research Instrument 

 

1 

 

Planning 

Needs analysis questionnaire 

Interview guide 

 

2 

 

Validating 

 

Product evaluation sheet 

 

3 

 

Revising 

 

Focus group discussion or interview 

 

E. Data Analysis Technique 

The questionnaires in the stage of needs analysis were analyzed by Likert 

scale.  In a Likert scale, the respondent is asked to respond to each of the statements 

in terms of several degrees, usually five degrees (but at times 3 or 7 may also be 

used) of agreement or disagreement. For example, when asked to express opinion 

whether one considers his job quite pleasant, the respondent may respond in any one 

of the following ways: (i) strongly agree, (ii) agree, (iii) undecided, (iv) disagree, (v) 

strongly disagree.45 

                                                 
45C.R. Kothari, Research Methodology: Methods & Techniques, New Delhi: New Age 

International (P) Ltd., Publishers, 2000, 84. 
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CHAPTER IV 

RESEARCH AND DEVELOPMENT RESULT 

 

A. Result of the Development of Existing Product 

1. The needs of English Learning Materials for Students of HUM 

The needs of English learning materials for HUM were known trough data 

collection. Data collection was done in the following way. 

a. Interview 

Interview was conducted on December 13, 2018, with Agus Trioni 

Nawa M.Pd as an English lecturer for the HUM department as a 

respondent. The results of the interview stated that. 

1) There were still many HUM students who have less motivation to learn 

English as a necessity, but only as a college requirement. 

2) This department is still new, the preparation of the curriculum has not 

been resolved. 

3) Teaching materials that reach the realm of management, Islam and 

matters relating to Hajj and Umrah are expected to exist in English 

learning for HUM students.  

4) English learning in Islamic higher education should involve Islamic 

values to show that it has different characteristic. 
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Picture 1. Interview with English lecturer of HUM 

 

 

 

 

 

 

 

b. Questionnaire 

The questionnaires were distributed to students of HUM department 

who are in their second semester on July 7, 2019, by using Google form 

with 13 statements and 8 students as respondents. The respondents asked 

to respond the questionnaires by five degrees. (1) Strongly disagree, (2) 

Disagree (3) Neutral (4) Agree (5) Strongly agree. Below is the 

percentages’ picture of the questionnaire result. (for more details see the 

appendix)  

 

  



30 

 

 

Table.1 Percentages of questionnaires result 

The data above shows the percentage of statements given to the respondents. 

1) The percentage of statement “I study English for the purpose of learning 

(school)” shows that 37.5% strongly agree, 37.5% agree. It is worth to 

note that 75% of the respondents agree with the statements. 

2) The percentage of statement “I study English for work” shows that 50% 

agree and 50% strongly agree. It is safe to state that 100% of the 

respondents agree with the statements. 

 

No Statements 1 2 3 4 5 

1 
I study English for the purpose of 

learning (school) 
0% 12.5% 12.5% 37.5% 37.5% 

2 I study English for work 0% 0% 0% 50% 50% 

3 I study English for daily activity 0% 25% 12.5% 25% 37.5% 

4 
I study English for (exams, status, 

promotions) 
0% 0% 37.5% 25% 37.5% 

5 
English learning for non-English study 

programs require listening materials 
0% 0% 25% 37.5% 37.5% 

6 
English learning in non-English study 

programs require speaking materials 
0% 0% 25% 37.5% 37.5% 

7 
English learning in non-English study 

programs require reading materials 
0% 0% 25% 37.5% 37.5% 

8 
English learning in non-English study 

programs require writing materials 
12.5% 12.5% 25% 25% 25% 

9 
English learning material for making 

phone calls (work) 
12.5% 37.5% 12.5% 12.5% 25% 

10 
English language learning material to do 

face to face interaction 
12.5% 12.5% 12.5% 25% 37.5% 

11 
in learning English I don't need a 

dictionary 
50% 12.5% 25% 0% 12.5% 

12 
learning material tailored to the 

department/study program taken 
0% 0% 12.5% 25% 62.5% 

13 Learning material embrace Islamic values 0% 0% 12.5% 37.5% 50% 
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3) The percentage of statement “I study English for daily activity” shows 

that 62.5% agree. 

4) The percentage of statement “I study English for (exams, status, 

promotions)” shows that 57.5%. 

5) The percentage of statements 5 until 8 show that the respondents need the 

4 basic skills of English. 

6) The percentage of statement “English learning material for making phone 

calls (work)” shows that 37.5% agree, 12.5 neutral and the rest are 

disagree.  

7) The percentage of statement “English language learning material to do 

face to face interaction” shows that 57.5% agree. 

8) The percentage of statement “in learning English I don't need a 

dictionary” shows that 65% disagree. 

9) The percentage of statement “Learning material tailored to the 

department/study program taken” shows that 87.5% agree. 

10) The percentage of statement “Learning material embrace Islamic values” 

shows that 87.5% agree. 

From the results above, it worth to note that the needs of learning materials of 

HUM students should embraces 4 basics English skills, related materials to 

department, involve Islamic values and use simple word in order to support their 

level (intermediate). 
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2. English Learning Materials for students of HUM 

English learning materials for students of HUM covers three units with the 

following details. 

a. Each unit is embraces four basics English skills (listening, speaking, 

reading and writing). 

b. Each unit is begining with verse/hadith to materials to be delivered. 

c. Each unit is equipped with illustrations that illustrate the materials to be 

studied. 

d. Each unit is equipped with learning outcomes as students’ achievements. 

e. Each unit has a language study as the main learning.  

The table bellows show the details of developed product.  

Table 1. Table of Contents of English Learning Materials for Students of HUM 

 

 

Unit Title Listening Speaking Reading Writing Language 

Study 

1 Is there 

anything 

I can 

Help? 

P 1-10 

Listen to the 

conversation 

read by lecturer 

Practice the 

conversation 

Hajj Make a simple 

sentence about 

administration 

Asking and 

giving 

recommen

dation 

2 Tell me 

P 11-18 

Listen to the 

conversation 

read by lecturer 

Make and 

practice a 

short 

conversation 

by using 

expression 

of making 

and 

responding 

complaint 

Indonesia’

s Smart 

Hajj App 

Makes 

Pilgrimage 

easier. 

Make a reply 

for complaint 

letter 

Making 

and 

responding 

complaint 

3 Flight 

log 

P 19-26 

Listen to the 

conversation 

read by lecturer 

Practice the 

conversation 

Saudi 

envoy 

discusses 

Makkah 

with 

Indonesian 

Officials 

Comparing 

two airlines 

Comparati

ve degree 
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3. Internal Validity of  the Developed English Learning Materials for Students 

of HUM 

The internal validity is the process of product validation by validators. The 

developed product was validated/assessed by three English lecturers of TBI (tadris 

bahasa Inggris) of IAIN Metro. Dr. Umi Yawisah, M.Hum, Dr. Dedi Irwansyah, 

M.Hum and Ahmad Madkur, M.Pd. Two of them have doctoral degrees and have 

published books with ISBNs. 

 

 

 

 

 

 

 

Picture 3. Process of Product Validation 

The validation results were processed using the Aiken’s V validity formula to 

determine the content validity coefficient based on the results of the assessment from 

the validators' panel. The recapitulation of the Aiken’s V values is presented in the 

following table.      
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Table 3. Result of Aiken’s V English Learning Materials for Students of HUM 

No Assessment criteria Aiken’s V Remarks 

1 Title suitability 0.78  

2 Size conformity 0.56  

3 Language and vocabulary 0.56  

4 Material compatibility 0.56  

5 Material depth 0.56  

6 Material accuracy 0.56  

7 Material update 0.56  

8 Conformity with the level of 

development of students 

0.56  

9 Communicative 0.56  

10 Accuracy 0.44 Revise accordingly 

11 Demand and unity of ideas 0.56  

12 Presentation technique 0.33 Revise accordingly 

13 Presentation of learning 0.33 Revise accordingly 

14 Content layout 0.33 Revise accordingly 

15 Content illustration 0.44 Revise accordingly 

16 Typography of material 0.44 Revise accordingly 

 

Table 3. above shows that the developed materials are proper according to 

Aiken’s V which is higher than (<0.5). The table also shows the things that must be 

revise from this product are. (a) Accuracy; (b) Presentation technique; (c) 

Presentation of learning; (d) Content layout; (e) Content illustration; and (f) 

Typography of material. 

Furthermore, the validators gave some suggestions for the developed 

materials, as follows. 

a. Yawisah suggested to add more materials about management and the 

difference between hajj and umrah to get more engage. 

b. Irwansyah suggested to revise the title of the coursebook to reach larger 

audience. 
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c. Madkur suggested to align the illustrations with topic, tidy up the writing, 

font using, spacing and adding vocabulary corners in each unit in order to 

make the product friendly reader. 

The suggestions from the validators are very good, but not all of the 

suggestion can be properly apply in the product. Furthermore, the validated/assessed 

product revised accordingly. 

B. Product Revision  

Product revisions are adjusted to the suggestions given by validators. The 

suggestions are awesome and acceptable unless the addition of materials about the 

differences between hajj and umrah and also about the management itself. It is 

considering that the product developed only cover three units. 

The product revision only embraces the title of the coursebook in order to 

reach larger audience, align the illustrations with topic, tidy up the writing, font 

using, spacing and a vocabulary corners addition in each unit. After revised the 

product looks more friendly reader. 

C. Research Limitations 

Research limitations mainly occur in aspects of validity and quality. 

Validation has not been done by experts in the field of writing English teaching 

materials for HUM Department students. Besides, product quality has not fully met 

the criteria both in terms of content and presentation. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion of the Product 

Here are some conclusions related to the product English Learning Materials 

for Students of Hajj and Umrah Management. 

1. The product has been developed in line to the needs of HUM Department 

students. 

2. The product intensifies materials related to the HUM Department. 

3. The product represents direct instruction learning where students practice 

directly the given theory. 

B. Suggestion for Using Products 

The products of English Learning materials for Students of HUM Department 

are. 

1. Suitable for HUM students in their first year in Islamic-based colleges. 

2.  Able to use to enrich students prior knowledge 

3. Able to use as reference in order to develop more proper learning 

materials. 
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