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ABSTRACT 

THE INFLUENCE OF USING KNOW, WANT, LEARN (K -W-L) 

STRATEGY TOWARD STUDENTSô READING COMPREHENSION 

ABILITY AT THE ELEVENTH GRADE STUDENTS OF SMK KARYA 

WIYATA PUNGGUR, CENTRAL LAMPUNG  
 

By: RESTU UTAMI  

 

The aim of this research is investigating the positive and significant 

influence of using K-W-L strategy toward studentsô reading comprehension 

ability at the eleventh grade students of SMK Karya Wiyata Punggur, Central 

Lampung.  

This research is quantitative research that conducted at the eleventh grade 

students of SMK Karya Wiyata Punggur that involves of 33 students as the 

samples. The sampling technique was purposive sampling. In collecting the data, 

the research used test, observation and documentation. The data were analyzed by 

chi-square formula. 

The result of the data analyzed confirmed that the value of chi-square was 

17,24. Then, the data confirmed that ɢ
2
counted (17,24) was higher than the ɢ

2
table 

(5,991) on the degree of significant 0,05. Therefore, it can be concluded that Ha is 

accepted and Ho is rejected. The conclusions are K-W-L strategy acquire to give 

influence toward studentsô reading comprehension ability including studentsô 

develop their prior knowledge by what their read at the eleventh grade students of 

SMK Karya Wiyata Punggur. 

(Keywords: reading comprehension ability, k-w-l strategy, quantitative research) 
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ABSTRAK  

PENGARUH PENGUNAAN STRATEGI KNOW, WANT, LEARN (K-W-L) 

TERHADAP KEMAMPUAN PEMAHAMAN MEMBACA SISWA KELAS 

XI  SMK KARYA WIYATA PUNGGUR, LAMPUNG TENGAH  

 
 

Oleh: RESTU UTAMI  

 

Tujuan dari penelitian ini adalah untuk menyelidiki pengaruh positif dan 

signifikan dari penggunaan strategi K-W-L terhadap kemampuan pemahaman 

membaca siswa kelas XI SMK Karya Wiyata Punggur, Lampung Tengah.  

Penelitian ini merupakan penelitian kuantitatif yang dilaksanakan pada kelas 

XI SMK Karya Wiyata Punggur yang melibatkan 33 siswa sebagai sampel. 

Teknik sampel yang digunakan adalah purposive sampling. Dalam 

mengumpulkan data, peneliti menggunakan tes, observasi dan dokumentasi. Data 

tersebut dianalisis dengan rumus chi-square. 

Hasil analisis data menyatakan bahwa nilai chi-squre adalah 17,24. 

Kemudian, data tersebut menyatakan bahwa ɢ
2

hiting (17,24) lebih tinggi dari ɢ
2

tabel 

(5,991) pada tingkat signifikasi 0,05. Oleh karena itu, dapat disimpulkan bahwa 

Ha diterima dan Ho ditolak. Kesimpulannya adalah strategi K-W-L dapat 

memberi pengaruh terhadap kemampuan pemahaman membaca siswa serta siswa 

dapat mengembangkan pengetahuan mereka sebelumnya dari apa yang mereka 

baca siswa kelas XI SMK Karya Wiyata Punggur. 

(Kata Kunci : kemampuan pemahaman bacaan, k-w-l strategi, penelitian 

kuantitatif) 
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MOTTO  

 

Х̲Я̲϶ р̴ϻΖЮϜ ̲Щ̵̴Ϡ̲ϼ ̴б̶Ђϝ̴Ϡ ̶ϒ̲Ͻ̶ЦϜ 
ñRead, In the name of the Lord who createdò  

(QS. Al-Alaq Verse: 1) 

ñReading good books means giving good spiritual foodò 

(Buya Hamka) 
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CHAPTER I  

INTRODUCTION  

A. Background of Study 

Language is a tool of communication between two or more people 

that is delivered in the form of spoken or written. Communication is to 

understand and reveal information, idea, feeling, and knowledge, technology, 

and culture. By language people can share the information more effectively. It 

makes people able to communicate the information about something that we 

need. The details about something can ease the people in doing their daily 

activities, for instance reading a book, writing diary, chatting, and so forth. 

English is one of languages in the world. English is one of the 

important languages, because it is an international language in the world. 

English is one of the languages which is used widely. Moreover, English is 

one of the second or formal languages in many countries in the world and 

included in the part of countries in Asia. In this way, English becomes a key 

of knowledge because a big part of important literatures written in English. 

That is why it is called International language. 

English in Indonesia is considered as a foreign language. As an 

international language, Indonesian people should understand English to 

communicate with the other country. Theoretically, Indonesian people are 

necessary to learn English from elementary school until higher education. 
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In teaching English as foreign language teacher must master and 

understand what the suitable method is to be used. As a foreign language, 

learning this English is not as easy as learning Bahasa because it has different 

structure, pronunciation, and others. Therefore, teaching English with suitable 

method can help the students to understand English material well.  

In studying English, there are four skills in English that must be 

mastered by learners. They are listening, speaking, reading and writing. 

Among the four skills, reading is the most important language skill to be 

developed and give a particular stress in the classroom. Reading helps in 

mental development and is known to stimulate the muscles of the eyes.  

Reading is one of the English skills that should be mastered by 

students. Reading is a way of getting the meaning or knowledge from the 

printed page such as textbooks, newspaper, magazine, and novels. Nowadays, 

the scope of reading media is enlarged not only to printed media but also by 

using internet. Reading is about looking for information of the text. To get 

information that is delivered in the text, a reader should understand the 

meaning of the text. 

There are several teaching strategies that can be used to increase 

students reading comprehension ability. K-W-L strategy might be promising 

and beneficial to be applied in teaching and learning process of reading. Its 

aims are more diverse. It helps elicit prior knowledge of the topic of the text, 

set a purpose for reading, monitor their comprehension, asses their 

comprehension of the text and expand ideas beyond the text.  
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Based on the observation to the English teachers of SMK Karya 

Wiyata Central Lampung, it showed that some problems in reading 

comprehension especially at the eleventh grade students of SMK Karya 

Wiyata Central Lampung. These problems such as: Firstly, the students have 

limited vocabulary mastery so they got the problem when they faced 

unfamiliar words and awkward sentences so it made them felt difficult to 

understand the meaning of the text.  Secondly, the students find difficulty in 

obtaining the messages or point of the text because they just read the text 

ineffectively so it made possible the important part of the text could not be 

covered well. Thirdly, the crucial thing was the students felt bored when they 

had to face a long text because they lacked of interest to join English subject. 

Fourthly, another problem which appeared during the learning process was 

the teacher did not implement proper teaching method yet so the students 

became passive during teaching and learning process. From these statements, 

it could be inferred that those problems became the barrier to improve their 

ability in reading comprehension. 

It can be seen the result of the pra-survey data that has been done on 

the January 10
th 

2017, as shown below: 

Table 1 

The Result of The Pra-Survey Data of Studentsô Reading 

Comprehension Ability Score at The Eleventh Grade Students of 

SMK Karya Wiyata Punggur, Central Lampung 

No. Range Frequency Percentage (5%) Category 

1 75-100 2 6 % Good 

2 60-74 6 18 % Fair 
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3 0-59 25 76 % Bad  

Total 33 100 %  

Source: Studentsô Examination at the eleventh grader Studentsô SMK 

Karya Wiyata Central Lampung (Pre Survey on January, 10
th 

2017) 

 

Regarding to the data above, a lot of students get low in test reading 

comprehension ability result. The English minimum passing grade is 75. It 

means that the students who get the score under 75 do not pass the 

examination. In fact, there are only 2 students who get score 75-100 or 6%, 6 

students get score 60-74 or 18%, 25 students get score 0-59 or 76%. It means 

that students have a problem in reading comprehension ability. 

The researcher considers if a problem occurs, can be solved by 

choosing a proper strategy that will build the studentôs initiative and 

motivation in reading in the class. Therefore, to reach successfully in teaching 

reading comprehension ability, the researcher want to use K-W-L strategy 

that is one of the strategies which are suitable with the major purpose in 

teaching reading. 

Based on the case above, the researcher would like to know the 

influence of using K-W-L Strategy and studentsô reading comprehension 

ability. The researcher takes a title: 

ñInfluence of Using K-W-L Strategy toward Studentsô Reading 

Comprehension Ability at Eleventh Grade Students of SMK Karya Wiyata 

Central Lampung in Academic Year 2016/2017.ò 
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B. Identification of The Problems 

Based on the background above, the researcher would like to assume 

that there are some problems as follows: 

1. The students lack of vocabulary mastery. 

2. The students had difficulties to answer the question according to the text. 

3. The students had low reading comprehension ability. 

4. The students felt bored in the reading learning process. 

 

C. Limitation of The Problems 

To prevent misunderstanding and clarify the study, the making of 

limitation of study should be made. The researcher took the problem of this 

research that the studentsô had low reading comprehension ability. So, in this 

research the researcher limits the problem focus on the students had low of 

reading comprehension ability by using K-W-L strategy. 

 

D. The Formulation of Research 

According to the limitation of research, the formulation of research 

is ñIs There any Positive and Significant Influence of Using K-W-L Strategy 

Toward Studentsô Reading Comprehension Ability at Eleventh Grade 

Students of SMK Karya Wiyata Central Lampung?ò 

 

E. Objectives of The Research 
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Based on the problem formulation above this research is intended to 

find out and know whether there is any positive and significant influence of 

using K-W-L strategy toward studentsô reading comprehension ability at 

eleventh grade students of SMK Karya Wiyata Central Lampung. 

 

F. Benefits of The Research 

The benefits of this research are: 

1. Theoretical Benefits 

a. The result of this research can be useful input English teaching 

learning process for teaching reading using K-W-L strategy. 

b. The result of this research can be used as reference for those who want 

to conduct a research in English teaching learning process. 

2. Practical Benefits 

a. For the students, it can be used as an alternative way to improve their 

reading comprehension ability. 

b. For the English teachers, it can be used as an alternative strategy to 

be used or applied in the English teaching learning process 

especially in reading learning process. 

c. For headmaster, it can be used as information to facilitate English 

learning process especially in reading learning process. 

  



 

CHAPTER II  

THEORETICAL REVIEW  

A. The Concept of Reading Comprehension Ability 

1. Definition of Reading 

Reading is useful for language acquisition. Provided that students 

more or less understand what they read. The more they read, the better 

they get on it. Reading also has a positive effect on studentsô vocabulary 

knowledge, on their spelling, and on their writing.
1
 In other word, by 

read besides we get information of the text also can improves our 

knowledge, spelling and writing. 

Reading is a set of skills that involves making sense and deriving 

meaning from the printed word. In order to read, we must be able to 

decode (sound out) the printed words and also comprehend what we 

read.
2
 It means that reading is the process to get inferred meaning of the 

words or phrases that is written.  

Reading is something many of us take for granted. We read with 

what appears to be little effort and little planning.
3
 

By the statement above, it can be said that by reading we can get 

many knowledge which are contained science and technology, social life, 

                                                           
1
Jeremy Harmer, How to Teach English, (Oxford: Pearson Education, 2007), p. 99 

2
Caroline T Linse, Practical English Language Teaching: YoungLearners, (New York: 

McGraw-Hill, 2005), p. 69 
3
William Grabe, Reading in Second Language Moving From Theory to Practice, (United 

States of America: Cambridge University Press, 2009), p.4 
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economic, history, etc. of course, all information that is gained by 

reading is represented in written forms. So, the purpose of reading 

activity is to recognize the meaning of words and phrases of the reading 

passages. 

 

2. Definition of Reading Comprehension Ability 

Parris and Stahl reveal that comprehension is not a simple process 

because it needs delicate interaction of several component processes 

which connect the information in a text with readerôs background 

knowledge and experience.
4
 From these statements, it can be assumed 

that comprehension is a complex process where in comprehending the 

text the reader integrates their prior knowledge and the text to obtain 

meaningful information. 

Moreover, in Oxford Dictionary, the word óabilityô is defined as a 

level of skill or intelligence.
5
 Another definition asserts that óabilityô is 

the quality of being able to do something, especially the physical, mental, 

financial, or legal power to accomplish something.
6
 Based on the 

quotation above, it can be concluded that ability is someoneôs level of 

skill to do something which involves someone physical, mental, financial 

or legal power to achieve particular purpose. 

 

                                                           
4
Scot G Paris and Steven A Stahl, Childrenôs Reading Comprehension and Assessment, 

(New Jersey: Lawrence Erlbaum Associates Publishers , 2005), p.71 
5
AS Hornby, Oxford Advanced Learnerôs Dictionary, (Oxford: Oxford University Press, 

2000), p.2 
6
 http://www.thefreedictionary.com/ability (Acessed on 08-02-2016 21:53) 

http://www.thefreedictionary.com/ability
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Snow states that Reading comprehension is the process of 

simultaneously extracting and constructing meaning through interaction 

and involvement with written language.
7
 It means that the acts from get 

meaning what we read that are relations with written language. 

Furthermore, Oakhil, et.al states reading comprehension is 

important, not just for understanding text, but for broader learning, 

success in education, and employment. It is even important for our social 

lives, because of email, text, and social networking sites. Reading 

comprehension is a complex task, which requires the orchestration of 

many different cognitive skills and abilities. Of course, reading 

comprehension is necessarily dependent on at least adequate word 

reading: readers cannot understand a whole text if they cannot identify 

(decode) the words in that text. Likewise, good reading comprehension 

will depend on good language understanding more generally. This 

requires comprehension of the individual words and the sentences that 

they form. However, comprehension typically requires the comprehended 

to integrate the sense of these words and sentences into a meaningful 

whole.
8
 

Reading comprehension means that understanding whole text or 

sentence to get information containing in the text or sentence. 

                                                           
7
Chaterine Snow and Chair, Reading for Understanding, (Pittsburgh: RAND education, 

2002), p.11 
8
Jane Oakhil, Kate Cain and Carsten Elbro, Understanding and Teaching Reading 

Comprehension, (London and New York: Routledge Taylor and Francis Group 2015), p. 1 
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Understanding the text not only needs to mastered of the reading itself 

but also the other skills and abilities. 

Based on the quotations above it can be inferred that reading 

comprehension ability is the level of readerôs mental activity to grasp or 

to process the meaning both explicit and implied meaning and 

information contained in the text to be clarified or retold by readerôs 

interpretation which involves reader, text, readerôs prior knowledge and 

comprehension activity which are interrelated each others. 

 

3. The Model of Reading 

The reading models are the model which is closely related to the 

process of decoding and interpreting the text which is done by the 

reader.
9
 It means that those processes are the readerôs way to comprehend 

the text respectively to obtain the gist in a text. These models are broadly 

categorized into three types. They are the following: 

a. Top-Down Model 

Top-down model is the opposite direction from the bottom-up 

model where the readers comprehending the text from the highest 

units to lowest units.
10

 Grabe and Stoller assume that top-down 

model is directed by the readerôs goal and expectations where the 

reader is regarded as someone who has the expectation about 

                                                           
9
Stella Hurd and Tim Lewis, Language Learning Strategies in Independent Settings, 

(Bristol: Cromwell Press, 2008), p.68  
10

David Nunan, Introducing Discourse Analysis, (London: Penguin Group, 1993), p. 78-

79  
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information in the text and sample information enough to firm up or 

reject these expectations.
11

 Briefly, the readers need prior 

knowledge, experience, and expectation as a foundation to 

comprehend the text in top down model. 

b. Bottom-up Model 

According to Nunan, bottom up model is the first process 

which is done by the reader by recognizing the text started from 

smallest unit of language until the highest unit of language (complex 

text).
12

 In addition, Brown states that the bottom up model is the 

process of decoding text by identifying the linguistic signals such as 

letters, morphemes, syllables, word, phrases, grammatical cues and 

discourse markers and then uses their linguistic data-processing 

mechanism.
13

 It means that, in bottom up model the reader is needed 

to have deep understanding of the linguistic signals to understand the 

meaning contain in the text. 

c. The interactive Model 

Interactive model is the combination between top-down and 

bottom-up processes which complete each other and function 

interdependently when the reader reads the text.
14

 Meanwhile, Nuttal 

states in Brown that interactive model is the process where the reader 

                                                           
11

William Grabe and Frederica Stoller, Teaching and researching Reading, (New York: 

Routledge, 2013), p. 24  
12

David Nunan, Introducing Discourse Analysis, (London: Penguin Group, 1993), p. 78-

79  
13

Douglas Brown, Taching by Principles: An Interactive Appproach to Language 

Pedagody, (New York: Longman, 2000), p. 299  
14

Hurd and Lewis, Language Learning., p. 70-71 
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continuously shifts from one focus to the other focus while the use of 

top-down process is to predict probable meaning then moving to the 

bottom-up model to check the writerôs intention contains in a text.
15

 

Based on this model, the process of reading involves the 

combination of readerôs linguistic signals understanding, prior 

knowledge, experience and expectation to comprehend the text to get 

the important information or gist that they need. 

The three models have different uses depend on the readersô needs 

or perception. Each model has their own pattern to understand the text or 

sentence. 

 

4. Reading Comprehension Strategies 

According to McNamara reading comprehension strategy is a 

cognitive or behavioral action that is made under particular contextual 

conditions that having a goal to improve some aspects of 

comprehension.
16

 It means that reading comprehension strategy is a 

complex action that involves both cognitive and behavioral aspect of the 

reader in relation to the process of reading comprehension. 

Furthermore, Willis states that to be successful at reading 

comprehension strategies the students need to actively process what they 

read, practice with strategies for monitoring their understanding, 

increasing their intrinsic interest in the text, and creating goals and 

                                                           
15

Brown, Teaching by Principles., p. 299 
16

Danielle McNamara, Reading Comprehension Strategies, (New Jersey: Lawrence 

Erlbaum Associates, 2007), p.6 
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purpose for their reading and to be able to decode words or recognize 

words and access text integration processes to construct meaning and 

retain the content of the words long enough for it to stimulate their stores 

of related information in their longterm memories.
17

 It means that good 

reader must be paid attention on important aspect to build deep 

comprehension. 

Concerning to the reading comprehension strategies that should be 

implemented by the students for their successfulness in reading 

comprehension, Duffy asserts some strategies to comprehend the text as 

follows:
18

 

a. Predicting 

Predicting is fundamental in reading comprehension because 

predicting involves the activation of readerôs prior knowledge. 

Predicting is the strategy in which the reader makes the prediction 

based on purpose for reading, topic clues, and the type of text being 

read. It is done to anticipate what is in the text which entails the use 

of prior knowledge. 

b. Monitoring, re-predicting, and questioning 

Monitoring, questioning, and re-predicting are the strategic 

heart of the comprehension process. First, the process not only 

happens in a very short time, but it also is invisible. Second, it is 
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personal where the students cannot exactly mimic what they do 

because the process depends on individual prior knowledge. Third, it 

is tentative where predictions are made and then must be abandoned 

and replaced by new predictions. 

c. Imaging 

Imaging is a strategy that requires readers to use prior 

knowledge and to predict. In this case, the prior knowledge that the 

reader uses is experience with words and descriptive language. 

Readers use what the descriptive language makes them think to 

create an image. That is, they predict what image the author intends 

to convey. 

d. Inferring 

Inferring is a strategy to read between the lines or to get the 

meaning but it does not state directly in the text. In this case, the 

reader must note text clues, access prior knowledge associated with 

those clues, and then predict (or infer) what the meaning is. 

e. Lock-Backs 

Lock-back is a strategy of fixing the meaning of the text in 

which the reader does not make sense on unusual meanings. 

Therefore, readers search backward and sometimes forward in a text 

to remove a meaning blockage encountered while reading. 

f. Finding main idea 
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Finding main idea is a strategy to determine the main idea 

where the readers must understand that the authors write because 

they have some important ideas to convey. Consequently, 

determining the main idea the readers must question where the 

author is placing value, or emphasis. 

g. Finding theme 

Finding theme is a strategy to determine the theme that the 

authors write. Like main idea determining the theme the reader must 

questioning the author in a search about what the theme maybe and 

reasoning about how the clues go together to convey a theme. 

h. Summarizing 

Summarizing is a strategy to create a brief retelling of a text. It 

includes the main idea or theme and it is focus on brief description. 

It means the summarization result must be connected each other in 

each paragraph that represent the whole paragraph. 

i. Drawing conclusion 

Drawing conclusions is a strategy that requires the readers to 

be proactive in finding the clues in the text, thinking about what 

those clues trigger in prior knowledge, and making a prediction 

about what the author wants us to conclude on the basis of what 

makes sense in terms of past experience. 

j. Evaluating 
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Evaluating is a strategy in making judgment about the message 

contain in the text or what the author saying to decide whether the 

story is fact or fantasy. 

k. Synthesizing 

Synthesizing is a strategy that requires the reader to combine 

information within a source or across several different sources. To 

understand of it all, it is necessary to synthesize, or combine 

information and create a single understanding from a variety of 

sources. 

There are many other strategies that can be used to develop the 

studentôs reading skill. Several strategies are describe above, the 

strategies has different styles to use by the students depend on studentôs 

characteristics. 

In this research the researcher using imaging and synthesizing 

strategy. The imaging strategy is used to develop their prior knowledge 

about what they want to learn and synthesizing is used to combine their 

prior knowledge with the different additional sources. 
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5. Measurement of Reading Comprehension Ability 

There are some indicators to measure the reading comprehension. The 

indicators mean the achievement that must be achieved by the students. 

The indicators of reading comprehension are: 

a. The students are able to find out the facts and the details from the 

text. 

b. The students are able to find out the role learning and to memorize 

the meaning of the texts. 

c. The students must have surface understanding in reading text.
19

 

 

B. The Concept of K-W-L Strategy 

1. Definition of K -W-L Strategy 

The K-W-L (Know, Want to Know, Learned) strategy is originally 

design by Donna M. Ogle on her book entitled ñK-W-L: A Teaching 

Model that Develops Active Reading of Expository Textò. 

Ogle states that this K-W-L strategy can help teachers become 

more responsive to studentsô knowledge and interests when reading 

expository material, and it model for students the active thinking 

involved in reading for information.
20

 

This strategy consists of three phases or steps namely: Know, Want 

to Know, and Learned. The first step is Know, here the students are 
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indentifying what they know about the forthcoming topic. The second 

step is Want to Know; here the students are learning what they want to be 

studied by providing any topics. And the last step is Learned, here the 

students are state or write what they have been read.
21

 

The first two steps are pre-reading activity, while the third step is 

post-reading activity.
22

 In the K-W-L strategy students are asked to think 

of what they already know about the topic of the lesson, raise questions 

about it, and find answers to those questions.
23

 The K-W-L strategy 

directs students to involve in writing their own ideas before, during, and 

after reading a text. These continual stages allow the new concept from 

the passage stay longer in studentsô long-term memory.
24

 

The purpose of this K-W-L strategy is to assist students in making 

explicit connections between prior knowledge and what they read.
25

 It 

makes a big deal of developing studentsô prior knowledge before giving 

any topic to be discussed or read during the lesson. 

On the K-W-L strategy students first preview the text and then 

write what they already know about the topic.
26

 For example, during a 

general brainstorming session on whales, students are likely to provide a 
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wide array of relevant and irrelevant information. However, after 

previewing a reading on endangered humpback whales, teachers can 

guide students to connect what they already know as it relates to 

endangered species and humpback whales. During reading, students 

provide information that confirms or rejects their prior knowledge 

statements. They provide ñproofò of this information by including the 

page number where they read the information. Again, after reading, 

teachers lead a discussion of what was learned in the reading, how it 

connects to prior knowledge, and how the new information adds to, or 

changes, previous understandings about the topic. 

The K-W-L strategy can be done as a whole group, small group, 

partners, or as an individual activity.
27

 

The K-W-L strategy is done by providing a table or chart as shown 

below: 

Table 2 

The K-W-L chart adapted from Ogle (1986) 

Name  : 

Topic  : 

K-W-L 

What I already know? What I Want to 

Learn? 

What I Learned? 
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2. Procedure of K-W-L Strategy 

The procedure of K-W-L strategy is divided into three steps or 

phases included Know, Want to Know, and Learned. Here are the popular 

steps of K-W-L strategy:
28

 

a. Give each student a copy of the reading material and the K-W-L 

chart. 

b. Before reading, teach students to preview the passage by looking at 

such features as headings and subheadings, pictures and captions, 

and words in bold or highlighted print. 

c. Students then use a chart (either individual or whole group) to record 

ñWhat I already knowò about this topic in the first column of the 

chart and ñWhat I want to learnò in the second column. 

d. During reading, students write in the third column of the K-W-L 

chart, ñWhat I knowòðwhat they learned in the text related to what 

they already knew or wanted to learn. 

e. After reading, revisit the chart as a wrap-up to reading. Lead students 

in a discussion in which they review what they already knew, how it 

was addressed in the reading, what they learned that was new, and 

what they still need to confirm or learn more about. 
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Figure 1 

The Implementation of the K-W-L Strategy 

 

During the lesson teacher can modify those steps based on the 

class conditions. 

 

3. Example Teaching by Using K-W-L Strategy 

From the procedures of using K-W-L strategy as describes above, 

here are the example teaching by using K-W-L strategy:
29

 

a) The first step, Know or What I already Know, includes two stages. 

Prior to reading a selection, you provide the students by a topic, in 

this case Japanese internment camps; they think about it; and they 

write down what they already know about it. You might begin the 

class by stating: ñToday we will begin studying Japanese internment 

camps. Take a few moments to think all of the information you 

currently know about the topicò. Next, ask the students to write 

down what they know about Japanese internment camps. One 

students might list the following: 
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1) It occurred during the World War II. 

2) It happened after Japan bombed Pearl Harbor. 

3) It involved the U.S. government placing Japanese Americans in 

remote concentration camps. 

4) It was brought about by Executive Order 9066. 

5) It stripped Japanese Americans of their dignity. 

6) It confused and outraged Japanese Americans because many of 

them were born in the United States. 

Once students have created their list, ask them to develop categories 

for their responses, which is the second stage of this step. 

b) The second step, What I Want to Learn, flow directly from the first. 

Using the lists and categories generated, students identify areas 

about which they want to uncover more information. Different 

students might have different prior knowledge about the given topic, 

so they will want to know different aspect of the topic. Continuing 

with the sample above, a students might have these following 

questions: 

1) How did the U.S. government go about displacing Japanese 

Americans? 

2) How long were detainees held in the camps? 

3) Where were the camps located? Were all camps alike? 

4) Did non-Japanese Americans think this action was justified/ 

5) What were the living conditions like in the camps? 
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6) What happened to Japanese Americans after the Executive 

Order was lifted? 

c) The third and the final step, What I Learn, ask students to describe, 

usually in written form after completion of reading. After reading the 

text, they will find of their curiosity in the text, it is also important to 

encourage students at this stage to describe what they sought to learn 

but did not form the particular selection so that they can pursue 

additional reading on their own. 

The K-W-L strategy is not only can use to teach reading on the 

expository text but also on the Narrative text. While in the narrative text 

the teacher can use various kind of narrative text such as legend, spoof, 

folktales or the other kinds of narrative texts that is familiar to the 

students. 

 

4. Advantages of K-W-L strategy 

KWL strategy serves three basic advantages for students:
30

 

a. Before reading through eliciting their schemata of the topic they are 

about to read; 

b. During reading by setting their purpose for reading as they list some 

issues that they are questioning; and 

c. After reading since they monitor their own learning. 
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5. Disadvantages of K-W-L Strategy 

There are shortcomings of the K-W-L strategy are:
31

 

a. It is difficult for students with no prior knowledge. 

b. It takes time to complete. 

c. It is not effective for reading fiction materials. 

d. Students will give up and get bored easily. 

 

C. Theoretical Framework and Paradigm 

1. Theoretical Framework 

There are two variables in this research. They are Independent 

Variable (X) and Dependent Variable (Y). The Independent Variable (X) 

is K-W-L Strategy and Dependent Variable (Y) is reading 

comprehension ability. 

Reading means a complex process that requires the analysis, 

coordination, and interpretation of a variety of sources of information. K-

W-L is a strategy to develop reading comprehension ability. There are so 

many strategies in teaching reading. In this research, the researcher uses 

K-W-L strategy to teaching reading that focus on studentôs reading 

comprehension ability at the eleventh grader of SMK Karya Wiyata 

Punggur. 
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The researcher assumes that if K-W-L strategy is applied 

appropriately, studentsô reading comprehension ability will good. On the 

other hand, if K-W-L strategy is not applied appropriately, students 

reading comprehension ability will bad. 

2. Paradigm 

The paradigm is the correlation pattern between two variables that 

will be researched. Based on the theoretical framework above, the 

researcher can describe the paradigm as following: 

 

 

 

 

Figure 2 

The Influence of K-W-L Strategy towards Studentsô Reading 

Comprehension Ability 
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From the table criteria of paradigm above, the researcher can 

describe: if the K-W-L strategy is good, the studentôs reading 

comprehension ability will also good. And if the K-W-L strategy is bad, 

the studentôs reading comprehension ability will also bad. So, there is a 

positive and significant influence of using K-W-L strategy toward 

reading comprehension ability as the basic skills in learning English at 

the eleventh grade students of SMK Karya Wiyata Central Lampung in 

academic year of 2016/2017. 

 

D. Hypothesis 

Based on the theoretical framework and the paradigm above, the 

researcher formulates the hypothesis as follows: 

 

1. Hypothesis Formulation 

a. Alternative Hypothesis (Ha) 

There is a positive and significant influence of using K-W-L 

Strategy toward reading comprehension ability at the eleventh grade 

students of SMK Karya Wiyata Central Lampung in academic year 

of 2016/2017. 

b. Null Hypothesis (Ho) 
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There is no positive and significant influence of using K-W-L 

Strategy toward reading comprehension ability at the eleventh grade 

students of SMK Karya Wiyata Central Lampung in academic year 

of 2016/2017. 

2. Statistical Hypothesis 

Based on the explanation above, the researcher can make a 

conclusion that the hypothesis are: 

a. If fo > ft, The Alternative Hypothesis (Ha) is accepted and the Null 

Hypothesis (Ho) is rejected. 

b. If fo < ft, The Alternative Hypothesis (Ha) is rejected and the Null 

Hypothesis (Ho) is accepted. 

 

  



 

CHAPTER III  

RESEARCH METHOD  

A. Research Design 

Based on Yogesh Kumar, research design was a mapping strategy 

which was based on sampling technique.
32

 Research design was all of the 

process that needed in planning and when doing research. It was included of 

sampling, research strategy, tools and techniques for collecting the evidences, 

analyzing the data and reporting the findings. 

Furthermore, research design was a plan of collecting and analyzing 

data in order to match the hypothesis. Then, we could say that research design 

was a guide for the researcher to conduct a scientific research. It gave the 

researcher description of in what ways was collected and analyzed. 

Daniel Muijs described quantitative research as phenomena by 

collecting numerical data that are analyzed using mathematically based on the 

methods (in particular statistics).
33

 Moreover, Donald defined quantitative 

research use objective measurement to collect numeric data that are used to 

answer questions or test predetermined hypotheses.
34
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In this research the researcher used the quantitative research that 

included in descriptive quantitative and in the form of experimental design. 

Therefore, in this research the researcher used one class as the control class 

and experimental class. The researcher chose Computer and Network 

Engineering (TKJ) 1 class of the eleventh grade students of SMK Karya 

Wiyata Central Lampung in the Academic year of 2016/2017 to be studied. 

In this research the researcher used pre-test and post-test. The pre-test 

was used to know studentsô reading comprehension ability before given 

treatment. Then the researcher gave the treatment, the K-W-L (know, want to 

know, learn). At last, the researcher gave the post test to know the influence 

of using K-W-L strategy. This research was intended to investigate whether 

there was any positive and significant effect of using K-W-L strategy towards 

students reading comprehension ability. 

 

B. Population, Sample and Sampling Technique 

1. Population 

According to Donald Ary, a population was defined as all members 

of any well defined class of people, events or object.
35

 

Thus, population was the object of research from which the 

researcher might collect data. Population provided the researcher with 

information or data used to solve the research problems. The population 

in this research was the eleventh grade students of SMK Karya Wiyata 

                                                           
35

Donald Ary, et.al,  Introduction to Research, p.148 



30 

 

Central Lampung. The total population of this research was about 307 

students. 

2. Sample 

A sample was a subgroup of the target population that the 

researcher plans to study for generalizing about the target population.
36

 

While the writer took the eleventh grade students of SMK Karya 

Wiyata Central Lampung as the population, the researcher chooses about 

33 students as the sample, which was eleventh grade of TKJ 1 class. 

3. Sampling Techniques 

Sampling technique was a way to decide the sample which was 

appropriated with data source and gave attention in characteristics and 

distributing population in order to get representative sampling. The 

sampling technique applied in this research was purposive sampling that 

was sample elements judged to be typical, or representative, are chosen 

from the population.
37

  

Furthermore, this technique used in SMK Karya Wiyata Central 

Lampung has classified as Computer and Network Engineering (TKJ) 

Program and Automotive (TSM) Program. So, the researcher chooses the 

XI TKJ 1 as the sample because they have bad reading comprehension 

ability as proved in the pre-survey data. 
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C. Operational Definition of Variables 

Variable was a general class of objects, events, situations, characters 

and attributes that are of interest to the researcher. In the social sciences we 

often interested in variables to do with people.
38

  

According Creswell, Operational definition of variable was the 

specification of how you will define and measure the variable in your study.
39

 

By using operational definitions, researcher can proceed with investigations 

that might not otherwise be possible. There were two kinds of variables, 

namely: 

1. Independent Variable  

Independent variables were those that the researcher chooses to 

study in order to assess their possible effect(s) on one or more other 

variables.
40

 In this research, the independent variable (X) was K-W-L 

strategy.  

In this research, the researcher measured the influence of K-W-L 

strategy toward the studentsô reading comprehension ability. It was 

implemented to the students at the eleventh grade students of SMK Karya 

Wiyata Central Lampung. 

The indicators of independent variable were:  

a. Students could state an idea about their prior knowledge in reading, 
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b. Students could identify areas which they want to uncover more 

information, and  

c. Students could describe what have been read especially in written 

form. 

2. Dependent Variable  

Yogesh kumar defined ñdependent variable was the factor which is 

observed and measure to determine the effect of independent variable.ò
41

 

It means that dependent variable was a variable that depend on the 

independent variable and it is the result of the influence of independent 

variable. 

In this research, dependent variable (Y) was reading 

comprehension ability. To measure the studentsô reading comprehension 

ability, the researcher used a multiple choices test.  

The indicators of dependent variable were: 

a. The students could find the main idea of the text, 

b. The students could answer the following question of the text, and 

c. The students could find the general and specific information of the 

text. 
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D. Data Collection Method 

1. Test 

Test was a set of stimuli which given to the individual to obtain the 

respond based on what is assessed.
42

 Therefore, in this research, test used 

as data collecting method to measure dependent variables. Furthermore, 

the researcher measured teaching reading for the students through K-W-L 

strategy by pre-test and post test as data collecting method. The 

researcher used written test for the instrument. 

a. Pre-test 

First, the researcher used pre-test to know students reading 

comprehension ability, in this case, the researcher gave pre-test 

before the students got treatment by using K-W-L strategy. From this 

result, the researcher knew the studentsô capability in reading and 

knew the weakness of learning process. 

b. Post-test 

Second, post-test was a test given to measure the outcome 

variable after the experimental manipulation was implemented. The 

post-test was given after doing treatment by using K-W-L strategy to 

found out whether the treatments gave any effect to studentsô reading 

comprehension ability in the class or not. The researcher used 

written test. 
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2. Observation 

According to Wallace, observation was data collection 

technique which concerns some form of observation of learning 

processes and it might involves the use of video or audio techniques or of 

checklists or observational schedule.
43

 In this case the researcher used 

observation to obtain the data about studentsô activity or participation. 

The indicators of studentsô activities are explained as follows: 

1) The students paid attention toward the teacher explanation. 

2) The students were active in small-group discussion involved: 

a) The students asked to the teacher. 

b) The students answered or respond direct question from the 

teacher. 

c) The students gave an idea. 

3) The students were able to finish the task timely. 

Observation was also used to get the complete data about the 

profile of the school, the condition of the school, teachers and the 

students, and the facilities in the SMK Karya Wiyata Central Lampung in 

academic year 2016/2017. 

 

3. Documentation 

Cohen et.al, state that documentation or document was data 

collection technique that was useful in rendering more visible the 
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phenomena under study for instance field note, diary and journal, record, 

biography, autobiography, directories, archive, photograph, book, article 

and others.
44

 The researcher used this method to get the data about: 

a. The history of SMK Karya Wiyata Central Lampung. 

b. The condition of teacher and officials employees in SMK Karya 

Wiyata Central Lampung. 

c. The quantity of the students in SMK Karya Wiyata Central 

Lampung. 

d. Organization structure of SMK Karya Wiyata Central Lampung. 

 

E. Research Instrument  

The  research  instrument  in  this  research  held the  test  which  had  

explained as follows:  

The researcher used Pre-test before treatment as a control and Post-test 

instrument after treatment as an experimental. The research was about reading 

comprehension ability that used K-W-L as the strategy of teaching, so the 

research instrument which was used in present research was in the form of 

written test or composing conclusion of collected information. 

 

1. Instrument Blueprint  

Instrument blueprint was a way to get data that useful the write to 

collect information. 
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Here was the blueprint: 

a. The instrument used was included the preïtest and postïtest about 

reading comprehension ability test. The pre-test conducted before 

implementation the treatments. The post-test was used to get the data 

of the studentsô reading comprehension ability after giving treatment. 

Then the researcher found out whether there was an effect of the 

result between the pre-test and post-test. The form of the treatment 

was giving written and multiple choices test to measure their reading 

comprehension ability. 

b. The instrument which was used in observation method as 

observation guidance, as follows:  

1) Observation the location sketch of SMK Karya Wiyata Central 

Lampung. 

2) Observation the establishment of SMK Karya Wiyata Central 

Lampung. 

3) Observation about building SMK Karya Wiyata Central 

Lampung. 

c. The instrument which was used in documentation method as 

documentation guidance, as follow: 

1) Documentation about condition of the teachers and officials in 

SMK Karya Wiyata Central Lampung. 

2) Documentation about the students of SMK Karya Wiyata 

Central Lampung. 
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3) Documentation about the organization structure of SMK Karya 

Wiyata Central Lampung. 

2. Instrument  Calibration  

Instrument calibration was the scale of measurement which used to 

decide the instrument standard which was used.  The test was written 

test. Otherwise, the instrument should be relevant to the focus of the 

research. The researcher used the several ways to measure the using K-

W-L strategy toward the studentsô reading comprehension ability by 

making test based on the indicator of K-W-L strategy. And the measure 

of reading comprehension ability used is multiple choices and essays test 

with scale of measurement was 0-100. 

 

F. Data Analysis Technique 

To investigate whether there was influence of using K-W-L strategy 

toward the studentsô reading comprehension ability at eleventh grader 

students of SMK Karya Wiyata Central Lampung, the researcher used Chi-

square. The researcher analyzed the data by using Chi-Square and to know 

there was an influence of using K-W-L strategy toward students reading 

comprehension ability at the eleventh grade students in SMK Karya Wiyata 

Central Lampung in academic year 2016/2017. The formulation of Chi-

Square was: 
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fe = Expected frequency
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CHAPTER IV  

RESULT OF THE RESEARCH AND INTERPRETATION  

G. Research Setting 

1. The  Brief  History of SMK Karya Wiyata Punggur, Cantral 

Lampung 

SMK Karya Wiyata Punggur, Central Lampung was one of 

Vocational High School which was established since 1992 that always 

tried to do renewal oriented to the progress of science and technology in 

quantity and quality adequate. 

SMK Karya Wiyata Punggur was located on Totokaton Street No. 

27 Punggur, Central Lampung. On 1997 SMK Karya Wiyata Punggur 

occupied the location of SMA Garuda which was located on Totokaton 

Punggur, Central Lampung till now. 

SMK Karya Wiyata Punggur was established with Automotive 

Engineering (TSM) program and on the academic year 2011/2012, SMK 

Karya Wiyata Punggur added a new program. It was Computer and 

Network Engineering (TKJ) program. 
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2. Vision and Mission of SMK Karya Wiyata Punggur, Cantral 

Lampung 

The Vision of this school is "Becoming a Cultural-Environmental 

School." 

The missions are: 

a. Performing a learning based on quality, faith and obedience. 

b. Performing a Product Based Training learing oriented. 

c. Creating conducive school condition. 

d. Completing infrastructure based on national competency 

standard. 

e. Performing studentsô self-development througt talent and 

interest building. 

f. Improving society support to the school. 

g. Improving alumni role in developing the school.  

 

Besides, SMK Karya Wiyata Punggur, Central Lampung has 

purpose such as: 

a. Producing educated, competent, independent alumni and 

developing theirselves and ready to competing. 

b. Producing well behaved, faithful and obedient alumni. 

c. Alumni reserved on the excertion and industrial company. 
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3. The Condition of Teacher and Official Employees at SMK Karya 

Wiyata Punggur, Cantral Lampung  

Condition of Teachers and the Employees in SMK Karya Wiyata 

Punggur, Cantral Lampung, the numbers of teacher and official 

employers in SMK Karya Wiyata Punggur, Cantral Lampung in the 

academic year 2016/2017 are that can be identified as follows:  

Table 4 

The Condition of Teachers and the Official Employees at SMK 

Karya Wiyata Punggur, Cantral Lampung in the academic year 

2016/2017 

No Name Explanation 

01 WIDIANTO, S.T., M.M. Headmaster 

02 LINDA HERLINA, S.T. Chemistry Teacher 

03 WILIS TRIWAHYUNI  Chemistry Teacher 

04 NENNI SUSILOWATI Y, se Enterpreneurship Teacher 

05 IDA TRIWAHYUNI, S.Pd Natural Science  Teacher 

06 RISWATI, SS Mathematics Teacher 

07 IRFAN SHODIQ, S.Pd Civics Teacher 

08 CATUR SETIAWAN, ST Productive Teacher 

09 NOVA CAHYASARI,SS English Teacher 

10 M.TAUFIQ, S.Pd.I Islamic teacher 

11 RAFIQ UDIN HASAN , ST Productive Teacher 

12 DEWI MARLINA, S.Pd Mathematics Teacher 

13 DEWI SULISTIANA, S.Pd Mathematics Teacher 

14 M.ROIN SAFROWI, A.Md Productive Teacher 

15 CH.ISLAMIAH, S.Ag Islamic teacher 

16 S.PUJI SUNARMI, S.Pd Indonesian Teacher 

17 MITA LUSIANA, S.Pd Social Science Teacher 

18 M.SYAHIDI, S.Pd.I Islamic teacher 

19 ADHA DIAN ASYARI  Productive Teacher 

20 HERU SUBHIYANTORO, S.Pd Productive Teacher 

21 ARIS EKA AFRIYANTO, S.Pd Sport Teacher 

22 SRI WAHYUNI, S.Pd Indonesian Teacher 

23 KARTIKASARI, S.Pd Art and Cultural Teacher 
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24 SURONO, S.Pd Productive Teacher 

25 FATKURRAHMAN Productive Teacher 

26 RESI PERMATA A, S.Pd English Teacher 

27 HENDRI YULIANTO Productive Teacher 

28 HERIWAN,S.Kom Productive Teacher 

29 ROHMAD SYAIFUDIN Productive Teacher 

30 LATIF TRIWIBOWO Productive Teacher 

31 IWAN DWI SAPUTRA Productive Teacher 

32 UPIK AGUSTIN., S.Pd Civics Teacher 

33 ANANG WIDAYAT, S.Pd Sport Teacher 

34 ENTRI MARIO, S.Pd Sport Teacher 

35 DIAN ASTRINI, S.Pd Art and Cultural Teacher 

36 ANGGA TRICAHYANTO, S.Pd English Teacher 

37 RIA OCTAVIA, S.Pd Mathematics Teacher 

38 YAYUK WIJAYANTI, S.Pd Natural Science  Teacher 

39 DEFRI RISDIANTO, S.Pd 

Physics/Natural Science  

Teacher 

40 LINDAWATI, S.Pd Art and Cultural Teacher 

41 ETERNA KHOIRUNISA, A,Md KKPI Teacher 

42 RAHMAT ADI LUHUR  Productive Teacher 

43 ISKANDAR ZULKARNAIN  Productive Teacher 

44 M. IMRON ROSADI Islamic teacher 

45 MUJIONO, S.Pd.,M.MPd Social Science Teacher 

46 DWI CITRA PERTIWI, S.Pd Chemistry Teacher 

47 MEILINA SARI, S.Pd English Teacher 

48 HERI SUNARYATIN, A.Md Productive Teacher 

49 MIA RIAWATI, S.Pd Counselour 

50 TIRA RAULA, S.Pd English Teacher 

Source: Result of documentation at SMK Karya Wiyata Punggur on April 

20
th
 2017 
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4. The Quantity of Students of SMK Karya Wiyata Punggur, Cantral 

Lampung 

The quantities of the students at SMK Karya Wiyata Punggur, 

Cantral Lampung that can be identified as follows: 

Table 5 

The Studentsô Quantity of SMK Karya Wiyata Punggur, Cantral 

Lampung in the Academic Year 2016/2017 

No Class 
Total 

Students 

1 X Automotive 173 

2 

X Computer and 

Network 

Engineering 

111 

3 XI Automotive 207 

4 

XI Computer and 

Network 

Engineering 

100 

5 XII Automotive 152 

6 

XII Computer and 

Network 

Engineering 

43 

Total 786 

 

Source: Result of documentation at SMK Karya Wiyata Punggur 

on April 20
th
 2017 
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5. The Building of SMK Karya Wiyata Punggur, Cantral Lampung  

SMK Karya Wiyata Punggur was located on Totokaton Street No. 

27 Punggur, Central Lampung. The condition of facilities and building in 

SMK Karya Wiyata Punggur in the academic year 2016/2017 were 

described as follow: 

Table 6 

The Building of SMK Karya Wiyata  Punggur, Central Lampung in 

the Academic Year 2016/2017 

No Facilities Total 

1. Headmasterô Room 1 

2. Employeesô  Room 1 

3. Teachersô room 1 

4. Studentsô Cooperation 1 

5. Classroom 18 

6. Computer LAB 1 

7. Library 1 

8. LAB 2 

9. Workshop 2 

10. Canteen 1 

11. Toilet 1 

Source: Result of documentation at SMK Karya Wiyata Punggur 

on April 20
th
 2017 
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6. The Organization Structure of SMK Karya Wiyata Punggur, 

Central Lampung 

The Organization Structure of SMK Karya Wiyata Punggur in the 

academic year 2016/2017 can be shown in the figure as follows: 

Figure 3 

The Organization Structure of SMK Karya Wiyata Punggur, 

Central Lampung 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

Source: Result of documentation at SMK Karya 

Wiyata Punggur on April 20
th
 2017 
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7. Location Sketch of SMK Karya Wiyata Punggur, Central Lampung 

Figure 4 

The Location Sketch of SMK Karya Wiyata Punggur, Central 

Lampung 
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H. Description of Research Data 

1. Pre-Test Result 

The purpose of pre-test is to know the studentsô comprehension 

ability in reading before given the treatment. This pre-test is given on 

Friday, April 28
th
 2017. The researcher used two kind of written tests: it 

was multiple choices and essay. The result of pre-test of the studentsô 

reading comprehension ability can be identified as follows: 

Table 7 

The Pre-Test Result of Studentsô Reading Comprehension Ability 

Score at the Eleventh Grade Students of SMK Karya Wiyata 

Punggur, Central Lampung  

No Code Score Category No Code Score Category 

1 ADW 72 Fair 18 IK  40 Bad 

2 AM1 76 Good 19 LR 64 Fair 

3 AV 72 Fair 20 MRA 64 Fair 

4 AS 56 Bad  21 NWW 68 Fair 

5 AM2 32 Bad 22 NASM 64 Fair 

6 AM3 44 Bad 23 RK 48 Bad 

7 CR 48 Bad 24 RP1 40 Bad 

8 DPL 72 Fair 25 RP2 56 Bad   

9 DNFU 64 Fair 26 RLZ 60 Fair 

10 DRS 76 Good 27 SAW 64 Fair 

11 DW 72 Fair 28 SAG 72 Fair 

12 EWS 72 Fair 29 TA 68 Fair 

13 ENK 56 Bad   30 W1 64 Fair 

14 ELD 48 Bad 31 W2 56 Bad   

15 FNAN 68 Fair 32 WSR 36 Bad 

16 FC 52 Bad   33 YM 44 Bad 

17 IP 64 Fair     

The Highest Score 76 

The Lowest Score 32 

Source: Pre-test of the eleventh grade students of SMK Karya Wiyata Punggur, 

Central Lampung on April 21
st
 2017 



48 

 

From the table above can be inferred that the highest score was 76 

and the lowest score was 32. Based on the data, the researcher measured 

the class interval by using the formula
46

: 

The Highest Score is 76 

The lowest Score is 32 

Range (R) = Xmax- Xmin 

  = 76 ï 32 

  = 44 

Number of Classes (b) = 1 + 3,3 Log n 

 = 1 + (3.3) log 33 

 = 1 + 3.3 x 1.518 

 = 1 + 5.011 

 = 6.011 (7) 

The Class Interval (P) = 
Xmax Xmin

b
 

 = 
R

b
 

 = 
44

6
 

  = 7.33 (7) 

The total of class interval (P) for the pre-test score is 7. After 

knowing the class interval, the data that was taken from interval class 

above. Then it was put on the table of frequency distribution, as follows: 

                                                           
46

Donald Ary, et.al, Introduction to Research., p.114-115 
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Table 8 

The Frequency Distribution of the Studentsô Score in Pre-Test 

 

 

Based on the data above, it can be inferred that from 33 students as 

the research samples there were 31 students who got the score below the 

Minimum Mastery Criteria (KKM), which is 75. There was only 2 

students who got the score 75 or above. It can be concluded that most of 

students got low score in reading comprehension ability. It means the 

score was unsatisfied. 

Figure 5 

The Frequency Distribution of Studentsô Reading Score in Pre-Test 
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No 
Class 

Interval  
Frequency Percentage 

1 32-38 2 6% 

2 39-35 4 12% 

3 46-52 4 12% 

4 53-59 4 12% 

5 60-66 8 24% 

6 67-73 9 28% 

7 74-80 2 6% 

Total 33 100% 
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From the result of pre-test above, the researcher found the studentsô 

problems was in reading comprehension ability. These problems can be 

seen by the test that has been given. Many students got score under the 

KKM in this test. 

 

2. Postïtest Result 

Post-test was conducted in the last program of this research after 

giving some treatments and exercises to class in certain period of time. 

The post-test was done on Friday, May 12
th 

2017. The test was about 

reading comprehension test in multiple choices and essay. The result of 

studentsô post-test can be identified as follows: 

Table 9 

The Post-Test Result of the Studentsô Reading Score at the 

Eleventh Grade Students of SMK Karya Wiyata Punggur, 

Central Lampung 

No Code Score Category No Code Score Category 

1 ADW 69 Fair 18 IK  78 Good 

2 AM1 65 Fair 19 LR 67 Fair 

3 AV 64 Fair 20 MRA 72 Fair 

4 AS 82 Good 21 NWW 68 Fair 

5 AM2 69 Fair 22 NASM 77 Good 

6 AM3 56 Bad  23 RK 82 Good 

7 CR 65 Fair 24 RP1 77 Good 

8 DPL 71 Fair 25 RP2 73 Fair 

9 DNFU 69 Fair 26 RLZ 76 Good 

10 DRS 65 Fair 27 SAW 66 Fair 

11 DW 67 Fair 28 SAG 66 Fair 

12 EWS 78 Good 29 TA 64 Fair 

13 ENK 78 Good 30 W1 68 Fair 

14 ELD 62 Fair 31 W2 83 Good 

15 FNAN 68 Fair 32 WSR 66 Fair 

16 FC 80 Good 33 YM 67 Fair 
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17 IP 70 Fair     

The Highest Score 83 

The Lowest Score 56 

 

Source : Post-test of the eleventh grade students of SMK Karya Wiyata Punggur 

on May 5
th
 2017 

 

From the table above can be inferred that the highest score was 83 

and the lowest score was 56. Based on the data the researcher measure 

the class interval by using the formula
47

: 

The Highest Score is 83 

The lowest Score is 56 

Range (R) = Xmax- Xmin 

  = 83-56 

  = 27 

Number of Classes (b) = 1 + 3,3 Log n 

 = 1 + (3.3) log 33 

 = 1 + 5.011 

 = 6.011 (7) 

 The Class Interval (P) = 
Xmax Xmin

b
 

 = 
R

b
 

 = 
27

7
 

  = 3.86 (4) 

                                                           
47

Ibid. 
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 The total of Class Interval (IR) for independent variable of this 

research was 4. After knowing the class interval, the data taken from 

interval above was put on the table of frequency distribution, as follows: 

 

 

 

 Table 10 

The Frequency Distribution of the Studentsô Score in Post-test 

No 
Class 

Interval  
Frequency Percentage 

1 56-59 1 3% 

2 60-63 1 3% 

3 64-67 11 34% 

4 68-71 8 24% 

5 72-75 2 6% 

6 76-79 6 18% 

7 80-83 4 12% 

Total 33 100% 

 

 

From the table above, it can be seen that there was an increase of 

the studentsô reading comprehension ability. 

Figure 5 

The Frequency Distribution of Studentsô Reading Score in Post-Test 
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Based on the result above, it can be inferred that the post-test was 

categorized into good category even though some of students were still 

bad in reading comprehension, but it was good because they had good 

effort in reading. 

 

 

 

I . Hypothesis Testing 

After the researcher doing observation and test, including pre-test and 

post-test, the researcher analyzed the data by using analysis of chi-square in 

order to prove whether there is a significant influence of using K-W-L 

strategy toward students reading comprehension ability at the eleventh grade 

students of SMK Karya Wiyata Punggur, Central Lampung as follows the 

hypotheses are: (Ha) there is a positive and significant influence of using K-

W-L strategy toward students reading comprehension ability at the eleventh 
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grade students of SMK Karya Wiyata Punggur, Central Lampung. And (Ho) 

there is no positive and significant influence of using K-W-L strategy toward 

students reading comprehension ability at the eleventh grade students of SMK 

Karya Wiyata Punggur, Central Lampung. 

After administering the written test, the researcher analyzed the data 

using of Chi-Square (ɢ2
) with the two variables in order to prove whether 

there is a positive and significant of using K-W-L strategy toward students 

reading comprehension ability at the eleventh grade students of SMK Karya 

Wiyata Punggur, Central Lampung as follows: 

 

The formula of Chi-Square was:  

       ɢ
2
 = ×

(Ὢέ ὪὩ)2

ὪὩ
 

Note : ɢ
2 
= Value of chi-square 

fo = Observed frequency 

fe = Expected frequency
48

 

 

 

Table 11 

The Result of the Studentsô Reading Comprehension Ability in Pre-Test 

and Post-Test Based on the Categories 

Variables 
Categories Total 

Bad Fair  Good 
 

Pre-test 14 17 2 Rn = 33 

                                                           
48

Ibid., p.188 
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Post-test 1 22 10 Rn = 33 

Total Cn = 15 Cn = 39 Cn = 12 N = 66 

 

Figure 7 

The Result of the Studentsô Reading Comprehension Ability in Pre-Test 

and Post-Test Based on the Categories 

 

Then the researcher counted the expected frequency (Fe) based on the 

observed frequency (Fo) data above. 

Table 12 

The Contingency Table of the Expected Frequency (Fe) on the Result of 

the Studentsô Studentsô Reading Comprehension Ability in Pre-Test and 
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ὅὲ.Ὑὲ

ὔ
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ὅὲ.Ὑὲ

ὔ
 

Fo 
Fe = 
ὅὲ.Ὑὲ

ὔ
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17 
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Post-test 1 

15.33

80
 =   

7.5 
22 

39.33

66
  = 

19.5 
10 

12.33

66
 = 

6 
33 33 

Total 15 15 39 39 12 12 66 66 

 

Taken from the source of the data above, the researcher put the data to 

determine the valuable of Chi square (ɢ
2
) by orientation on the frequency that 

describe above. To make it clear, it can be looked at the work table as bellow: 

Table 13 

The Testing of the Data 

No Fo Fe Fo-Fe (Fo-Fe)
2
 

(╕▫ ╕▄)

╕▄
 

1 14 7,5 6,5 42,25 5,63 

2 17 19,5 -2,5 6,25 0,32 

3 2 6 -4 16 2,67 

4 1 7,5 -6,5 42,25 5,63 

5 22 19,5 2,5 6,25 0,32 

6 10 6 4 16 2,67 

Total 33 33 0 129 ɢ2
 = 17,24 

 

Based on the table above, it can be inferred that the valuable of Chi-

Square (ɢ
2
) is 17,24. For investigating whether there is a positive and 

significant influence of using K-W-L strategy toward students reading 

comprehension ability at the eleventh grade students of SMK Karya Wiyata 

Punggur, Central Lampung, then the researcher counted the degree of 

freedom (df). The formulation of df is
49

: 

                                                           
49

Ibid., p.191 
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df = (c-1) (r-1) 

Note : df = Degree of freedom 

c = column 

r = row 

df = (c-1) (r-1) 

df = (3-1) (2-1) 

= 2 

 

Table 14 

The Table of Chi-Square (ɢ
2
)  

df 

Critical Value on the Degree of Significant 

(Ŭ) 

0,05 0,01 

1 3,841 6,635 

2 5,991 9,210 

 

The degrees of freedom are 2. So, the values of ɢ
2

table on degrees of 

significant (Ŭ) 0,05 or 5% are 5,991 and on (Ŭ) 0,01 or 1% are 9,210. On the 

research of language and social science, it is used the degree of significant 

0,05 or 5%. 

The ɢ
2

counted was 17,24 and the ɢ
2
table on the degree of significant 0.05 

was 5,991. It means that ɢ
2

counted (17,24) > ɢ
2

table (5,991).  

From the explanation above, it can be concluded that the alternative 

hypothesis (Ha) which explain that ñthere is a positive and significant 
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influence of using K-W-L strategy toward students reading comprehension 

ability at the eleventh grade students of SMK Karya Wiyata Punggur, Central 

Lampungò is accepted and the null hypothesis (Ho) is rejected. It means that 

the K-W-L strategy give any positive and significant influence to the students 

reading comprehension ability at the eleventh grade students of SMK Karya 

Wiyata Punggur, Central Lampung. 

 

J. Interpretations 

The researcher formulated ɢ
2

counted and the ɢ
2

table as follows: 

1. If ɢ
2

counted > ɢ
2
table, Ha is accepted and Ho is rejected. 

2. If ɢ
2

counted < ɢ
2
table, Ha is rejected and Ho is accepted. 

Based on the data above, the value of chi-square was 17,24. Then, the 

data confirmed that ɢ
2

counted (17,24) is higher than the ɢ
2

table (5,991) on the 

degree of significant 0,05. Therefore, it can be concluded that Ha is accepted 

and Ho is rejected. It means that there is a positive and significant influence 

of using K-W-L strategy toward students reading comprehension ability at the 

eleventh grade students of SMK Karya Wiyata Punggur, Central Lampung in 

academic year 2016/2017. 

 

K. Discussions 

In this research the researcher observed the students reading 

comprehension ability at the eleventh grade students of SMK Karya Wiyata 

Punggur in academic year 2016/2017. The researcher chose the eleventh 
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grade students of SMK Karya Wiyata Punggur as the population of this 

research because they had difficulties in reading comprehension ability. The 

total sample of the research was 33 students that were selected based on the 

purposive sampling technique. So based on the problem, the researcher 

applied the K-W-L strategy to help students in learning English especially in 

reading comprehension. 

To collect the data the researcher used test, observation and 

documentation. The test was divided into two phases, the pre-test which was 

conducted before the treatment and the post-test which was conducted after 

the treatment. Observation and documentation was used for collected the 

supporting data of the research. 

The researcher assumed that teaching and learning by using K-W-L 

strategy could help students in learning process, especially reading 

comprehension. By using K-W-L strategy, students can be more motivated 

and active in learning English especially in reading. The students would 

interact with others and it can help them to increase their reading 

comprehension ability. 

After the researcher applied the strategy in the class, from the test that 

the researcher done, it proved that K-W-L strategy could give the influence 

toward studentsô reading comprehension ability result especially for the 

students at the eleventh grade students of SMK Karya Wiyata Punggur, 

Central Lampung. 
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From the result of this research, it can be seen that there is a positive 

and significant influence of using K-W-L strategy toward the studentsô 

reading comprehension ability result. In fact, it showed that the students score 

changes. Before the treatment most of students got score under the KKM 

(76). It was only two students who passed the KKM and after the treatment, 

there are 10 students who passed the KKM. Therefore, it could be inferred 

that the strategy which was applied gave positive influence to the studentsô 

reading comprehension ability score. 

 

L. Limitation  

The research had been done by the researcher at on the eleventh grade 

students in English subject of SMK Karya Wiyata Punggur, Central Lampung 

in the academic year 2016/2017. So if this research is done in different 

school, class, subject, or academic year, the research may give different 

result. So the result of the research could not be generalized as the general 

result of the research. 

  



 

CHAPTER V  

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on the analysis of the  research data, the researcher can generally 

summarize the conclusion of this research. K-W-L strategy can be used as an 

alternative choice teaching reading comprehension. It can help the students to 

develop their reading comprehension ability. Based on the data of pre-test, 

studentsô reading comprehension ability had low. Then, the researcher used 

K-W-L strategy to be used in the research to know the influence of the 

strategy toward studentsô reading comprehension ability. 

The result of the data analysis could be concluded that degree of 

freedom (df) of this research was 2. The value of Chi-Square was 17,24. 

Then, the data confirmed that ɢ
2

counted (17,24) was higher than the ɢ
2

table 

(5,991) on the degree of significant 0,05. Based on the result, K-W-L strategy 

gave positive and significant influence toward studentsô reading 

comprehension ability at the eleventh grade students of SMK Karya Wiyata 

Punggur, Central Lampung in academic year 2016/2017. 

The result of this research could not be generalized as the general result 

of the research. 

 

B. Suggestion 
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1. For students 

The students are suggested to read more text to enhance their reading 

comprehension ability. 

 

2. For English teacher 

The teachers are suggested using K-W-L strategy in teaching 

English, especially in teaching reading with more modification to be more 

interesting. 

3. For headmaster 

The headmaster is suggested to prepare the facilitation of the school 

to support the English learning processes. 
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Documentation  
 

 
Picture 1: studentsô pre test 

 

 
Picture 2: studentsô learning activity 

 



 

 

 
Picture 3: studentsô learning activity 

 

 
Picture 4: studentsô learning activity 

 



 

 

 
Picture 5: studentsô learning activity 

 

 
Picture 6: studentsô post test 

 

 



 

 

RENCANA PELAKSANAAN PEMBELAJARAN  

(RPP) 

 

Satuan Pendidikan : SMK Karya Wiyata Punggur Lampung Tengah 

Mata Pelajaran : Bahasa Inggris 

Kelas : XI  

Materi  : Narrative Text  

Alokasi Waktu : 6 Jam @ 45 Menit 

 

A. Standar Kompetensi 

Membaca 

5. Memahami makna teks fungsional pendek dan esei berbentuk report, 

narrative dan analytical exposition dalam konteks kehidupan sehari-hari 

dan untuk mengakses ilmu pengetahuan. 

 

B. Kompetensi Dasar 

5.1 Merespon makna dalam teks fungsional pendek  (misalnya banner, 

poster, pamphlet, dll.) resmi dan tak resmi yang menggunakan ragam 

bahasa tulis secara akurat, lancar dan berterima dalam konteks kehidupan 

sehari-hari 

5.2 Merespon makna dan langkah retorika dalam esei yang menggunakan 

ragam bahasa tulis secara akurat, lancar dan berterima dalam konteks 

kehidupan sehari-hari dan untuk mengakses ilmu pengetahuan dalam teks 

berbentuk: report, narrative, dan analytical exposition 

 

C. Indikator Pencapaian Kompetensi 

1. Membaca nyaring bermakna wacana ragam tulis yang dibahas dengan 

ucapan dan  intonasi yang benar 

2. Mengidentifikasi topik dari teks yang dibaca 

3. Mengidentifikasi informasi tertentu dari teks fungsional 

pendekMengidentifikasi makna kata dalam teks yang dibaca. 

4. Mengidentifikasi komplikasi dalam sebuah cerita narasi 

5. Mengidentifikasi kejadian dalam teks yang dibaca 

6. Mengidentifikasi ciri-ciri dari benda/orang yang dilaporkan 

7. Mengidentifikasi kasus yang dibahas dalam teks 

8. Mengidentifikasi argument yang diberikan 

9. Mengidentifikasi langkah-langkah retorika dari teks 



 

 

10. Mengidentifikasi tujuan komunikasi teks dibaca 

D. Metodedan Strategi Pembelajaran 

1. Metode  : Small-group Discussion 

2. Strategi  : K-W-L Strategy 

 

E. Sumber, Alat dan Bahan Pembelajaran 

Buku 2 Get Along with English for Vocational School Grade XI Elementary 

Level dan Buku-buku pelajaran bahasa Inggris yang relevan 

 

F. Langkah-Langkah Pembelajaran 

Pertemuan Pertama 

1. Kegiatan Awal (Pendahuluan) 

¶ Guru mengucapkan salam dalam bahasa Inggris untuk menciptakan 

English Environment (a.l. Good Morning, How are you?) 

¶ Menyiapkan peserta didik secara psikis dan fisik untuk mengikuti 

proses pembelajaran 

¶ Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan 

sebelumnya dengan materi yang akan dipelajari 

2. Kegiatan Inti  

¶ Siswa menyimak berbagai contoh teks legenda yang diberikan/ 

diperdengarkan guru  

¶ Siswa mengamati fungsi sosial, struktur dan unsur kebahasaannya  

¶ Siswa mengamati keteladanan dari cerita legenda 

¶ Siswa belajar menemukan gagasan utama, informasi rinci dan 

informasi tertentu dari teks legenda 

¶ Siswa membaca beberapa text legenda dari berbagai sumber.  

¶ Siswa berlatih menemukan gagasan utama, informasi rinci dan 

informasi tertentu  

¶ Siswa melengkapi rumpang dari beberapa teks legenda sederhana 

¶ Siswa secara berkelompok menuliskan /menyalin teks naratif dengan 

memperhatikan fungsi sosial, struktur, dan unsur kebahasaan dengan 

runtut 



 

 

¶ Siswa membacakan teks naratif kepada teman dengan menggunakan 

unsur kebahasaan yang tepat 

3. Kegiatan Akhir (Penutup) 

¶ Memberikan umpan balik terhadap proses dan hasil pembelajaran; 

¶ Thank you very much for your participation.  You did a good job 

today, Iôm very happy with your activity in the class. How about 

you, did you enjoy my class?  

¶ Menginformasikan rencana kegiatan pembelajaran untuk pertemuan 

berikutnya  

Pertemuan Kedua 

1. Kegiatan Awal (Pendahuluan) 

¶ Guru mengucapkan salam dalam bahasa Inggris untuk menciptakan 

English Environment (a.l. Good Morning, How are you?) 

¶ Mengajukan pertanyaan-pertanyaan yang mengaitkan pengetahuan 

sebelumnya dengan materi yang telah dipelajari 

2. Kegiatan Inti  

¶ Guru membagi siswa dalam beberapa kelompok belajar 

¶ Guru membagikan lembar K-W-L Chart 

¶ Guru meminta siswa mengisi kolom K (Know) berdasarkan prior 

knowledge siswa 

¶ Guru memberikan judul narratif teks yang akan didiskusikan 

¶ Siswa megisi kolom W (Want) 

¶ Guru memberikan teks untuk didiskusikan 

¶ Setelah membaca teks, siswa bersama guru mengisi kolom L (Learn) 

3. Kegiatan Akhir (Penutup) 

¶ Guru memberikan test untuk mengetahui pemahaman reading siswa 

¶ Guru memberikan umpan balik terhadap proses dan hasil 

pembelajaran; 



 

 

 

 

 



 

 

SILABUS SMK  
 

Satuan Pendidikan : SMK Karya Wiyata Punggur Lampung Tengah 

Mata Pelajaran : Bahasa Inggris 

Kelas : XI  

Materi  : Narrative Text  

Alokasi Waktu : 6 Jam @ 45 Menit 

 

Standar 

Kompetensi 

Kompetensi Dasar Materi 

Pembelajaran 

Kegiatan Pembelajran Indikator Pencapaian 

Kompetensi 

Penilaian Alokasi 

Waktu 

Sumber 

Belajar 

Membaca 

5. Memahami 

makna teks 

fungsional 

pendek dan 

esei 

berbentuk 

report, 

narrative dan 

analytical 

exposition 

dalam 

konteks 

kehidupan 

sehari-hari 

dan untuk 

mengakses 

ilmu 

pengetahuan 

5.1 Merespon makna 

dalam teks 

fungsional 

pendek  

(misalnya 

banner, poster, 

pamphlet, dll.) 

resmi dan tak 

resmi yang 

menggunakan 

ragam bahasa 

tulis secara 

akurat, lancar dan 

berterima dalam 

konteks 

kehidupan sehari-

hari 

¶  Identifying the 

structure of a  

text 

 

¶ Membaca nyaring 

bermakna teks 

berita/deskrip si/naratif 

secara individu 

¶ Mendiskusikan 

berbagai aspek dari teks 

seperti isi, struktur teks, 

secara berkelompok. 

¶ Berlatih menggunakan 

kalimat simple present 

untuk menyatakan fakta 

dan kalimat pasif untuk 

menyatakan inti berita 

¶ Membaca nyaring 

bermakna wacana ragam 

tulis yang dibahas dengan 

ucapan dan  intonasi yang 

benar 

¶ Mengidentifikasi topik dari 

teks yang dibaca 

¶ Mengidentifikasi informasi 

tertentu dari teks 

fungsional pendek 

Performans 

 

 

 

Tertulis 
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Senior High 
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Kaset/CD 

Tape/CD 

Player 
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Majalah 

Internet 

 5.2 Merespon makna 

dan langkah 

retorika dalam 

esei yang 

menggunakan 

ragam bahasa 

tulis secara 

akurat, lancar dan 

berterima dalam 
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mengakses ilmu 

pengetahuan 
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berbentuk:  

¶ Reading  texts ¶ Membaca nyaring 

bermakna teks 

narrative/report/ 

analytical exposition  

secara individu 

¶ Mendiskusikan berbagai 

aspek dari teks seperti 

isi, struktur  teks, secara 

berkelompok. 

¶ Mengidentifikasi makna 

kata dalam teks yang 

dibaca. 

¶ Mengidentifikasi 

komplikasi dalam sebuah 

cerita narasi 

¶ Mengidentifikasi kejadian 

dalam teks yang dibaca 

¶ Mengidentifikasi ciri-ciri 

dari benda/orang yang 

dilaporkan 
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yang dibahas dalam teks 

¶ Mengidentifikasi argument 

yang  
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(PRE-TEST INSTRUMENT)  

Name   :_________________________________ 

Class   :_________________________________ 

Student Number :_________________________________ 

 

Read the following direction! 

1. In the part A, read the text carefully then answer the following questions based on the 

text. 

2. In the part B, read the text carefully then answer the question by crossing (×) a, b, c, 

d. 

3. You may not open your dictionary. 

4. You may not cheat with your friends. 

5. You have 70 Minutes to finish your task. 

 

Part A 

Sangkuriang 

 
A very long time ago in West Java, there lived a king, named Raden Sungging 

Pebangkara. He was a good ruler. He liked hunting in the forest very much. In the forest, 

there lived a she-pig, actually a cursed goddess.  

One day, she came out of her hiding place looking for water. There, she saw a 

coconut shell fi lled with water. Expecting it to be coconut milk she drank it, having no 

suspicions that it was the king's urine left there the day before when he went hunting. The 

consequence was very strange. She became pregnant. A few months later she gave birth to a 

very pretty girl.  

When the king was hunting again in the forest, he saw the girl and was attracted by 

her beauty. He took her to his palace, then he called her Dayang Sumbi and treated her as his 

own daughter. Time passed and Dayang Sumbi grew up into a beautiful girl. She was fond of 

weaving.  

One morning as she was weaving, her weaving spool flew out of the window to the 

field. Because she was very tired, she mumbled, ñWhoever is willing to help me pick up the 

spool, I'll treat her as my sister if she is a girl. If he is a man, I'll treat him as my husbandò. 

These words were heard by a dog, called Tumang, actually a cursed god too. He immediately 

picked up the spool and gave it to Dayang Sumbi. Seeing the dog had helped her, she fainted. 

The god had decided for her to undergo the fate. She became pregnant and a short time 

afterwards she gave birth to a healthy strong son whom she called Sangkuriang.  

Sangkuriang became a handsome young man, as time went by. Like his grandfather, 

he was fond of hunting in the forest and Tumang was his faithful friend when roaming the 

woods. He didn't realize that Tumang was actually his father.  

One day, when the dog didn't obey him to chase the pig, Sangkuriang was very angry 

and killed the dog and cut up his flesh into pieces and took it home to his mother. For a 

moment Dayang Sumbi was speechless and took a spool and flung it at him. This left a scar 

on the spot. Then Dayang Sumbi sent him away. Sangkuriang left and wandered through the 

woods. He walked for years.  

Finally he returned to his native place, but did not recognise it any longer. At the end 

of a vast rice field, he noticed a house and saw a young girl sitting at her weaving-loom. He 

approached her and was charmed by her beauty. He was unaware that she was his own 

mother.  



 

 

Dayang Sumbi had been given eternal beauty by the gods which was why she looked 

young forever. She looked at him and noticing his good looks, she promised to marry him. 

They made plans for their wedding day, but one day she discovered the scar on his forehead. 

She knew that he was her own son who had come back to his village.  

She made an effort to make him understand that marriage between them was 

impossible, but Sangkuriang refused to accept it. She had an idea and said to him ñAll right, 

you shall marry me if only you can dam up the Citarum river and build a big vessel all in one 

nightò. Sangkuriang agreed and started to work by using his magic powers and his praying to 

the gods for help.  

To prevent the marriage, before Sangkuriang finished his work, she stretched the red 

veil which covered her head over the eastern side of the plain. Through her magic powers, the 

red light spread over the landscape, giving the impression that the sun was rising and that the 

time was up. Angrily, Sangkuriang kicked the vessel which was almost finished, upside 

down.  

Some times later the vessel became the mountain of Tangkuban Perahu on the 

northern side of Bandung. 

Adapted from Folk Tales from Indonesia, 1999 

 

Answer the following questions based on the 

1. Where did the story take place? 

2. Who was Raden Sungging Pebangkara? 

3. How did Dayang Sumbi look like? 

4. Who was Tumang? 

5. Why was Sangkuriang angry with Tumang? 

6. Why did Dayang Sumbi send Sangkuriang away? 

7. What did Dayang Sumbi ask Sangkuriang? 

8. What happened to Sangkuriang at the end of the story? 

 

Part B 

 

The wolf and the crane 

A wolf had been gorging on animal he had killed, when suddenly a small bone in the 

meat stuck in his throat and he could not swallow it. He soon felt terrible pain in his throat, 

and ran up and down groaning and groaning and seeking for something to relieve the pain. 

He tried to induce every one he met to remove the bone. ñI would give anything,ò said he, ñif 

you would take it out.ò At last the crane agreed to try, and told the Wolf to lie on his side and 

open his jaws as wide as he could. Then the crane put its long neck down the wolfôs throat, 

and with its beak loosened the bone, till at last it got it out. ñWill you kindly give me the 

reward you promised?ò said the crane. The wolf grinned and showed his teeth and said: ñBe 

content. You have put your head inside ought to be reward enough for you.ò Gratitude and 

greed do not go together. 

Adapted from English today 3 

9. What happened to the wolf? 

a. He was killed by another wolf  

b. He left the meat  

c. Small bone in the meat stuck in his throat  

d. The crane ate the wolf  



 

 

 

 

10. What did the craneôs mouth bit the wolf?  

a. The craneôs mouth bit the wolf 

b. The craneôs beak loosened the bone 

c. The crane put his leg on he wolfôs throat  

d. The crane flied over the wolf 

 

11. What did the crane get after helping the wolf? 

a. He got a present  

b. He got a reward   

c. He got a meat 

d. He got a pain 

 

12. What kind of text is that? 

a. Descriptive  

b. Explanation 

c. Narrativeô 

d. Hortatory exposition 

 

Questions 13-20 are based on this text 

Queen Aji Bidara Putih 

 

Muara Kaman lies along the Mahakam River, in eastern Borneo. In the past the area 

was a kingdom ruled by Queen Aji Bidara Putih. She was a typical queen of myths: beautiful, 

wise, and sensitive. Many princes and kings proposed to her but she always refused them 

because she was more concerned with ruling her country and guarding her people. 

One day, a Chinese boat came to eastern Borneo. First, the people thought it was a 

merchant ship but the boat was loaded with trade goods and highly trained soldiers. Their 

envoys brought gold and porcelain to announce the marriage proposal from a prince of China. 

The queen didnôt refuse instantly and replied that she had to ponder the proposal fi rst. After 

the envoys left the palace, the queen called a court offi cer and ordered him to infi ltrate the 

Chinese boat to gather information on the prince.  

When night fell the offi cer sneaked onto the boat, got by all the guards, and fi nally 

found the princeôs room. The large door would not open and he couldnôt fi nd a peek hole, so 

the offi cer put his ear to the wall, trying to catch sounds from inside. He heard that the prince 

was having his dinner and the noise of his chewing and slurping surprised the offi cer. It was 

like a boar that he had once heard when he was hunting.  

He quickly left the boat and returned to the palace. He reported that the prince must 

have been a phantom, not a human. He believed that the phantom could be in a humanôs form 

only during the daytime. The queen was so surprised and got angry. On the next day, she 

refused his proposal.  

The enraged prince ordered his troops to raid Muara Kaman. The battle was won by 

the princeôs huge band of troops. As they drew near to the palace, Queen Aji Bidara Putih 

chewed a leaf of betel vine and sang a mantra while holding it. When she threw it at the 

Chinese troops, it turned to giant centipedes. The Chinese troops started to retreat but three 

centipedes chased them and sank the boat. The site of the sunken ship is now known as 

Danau Lipan (Lake of Centipedes), with Chinese treasures hidden on the lakeôs bed. 

Adapted from: www.st.rim.or.jp 

 

http://www.st.rim.or.jp/


 

 

 

 

13. The text tells about é 

a. Queen Aji Bidara Putih 

b. The Mahakam River 

c. The Princeôs Proposal 

d. The Sunken Ship 

 

14. How was Queen Bidara Putih like? 

a. beautiful, sensible, and sensitive 

b. pretty, wise, and indifferent 

c. pretty, sensible, and indifferent 

d. beautiful, wise, and unconcerned 

 

15. Why did the envoys bring gold and porcelain? 

a. to announce the marriage proposal from a prince of China 

b. to load their ship 

c. to share them with the residents 

d. to sell them to the queen 

 

16.  How did Queen Aji Bidara Putih respond to the proposal? 

a. She agreed with the proposal instantly. 

b. She approved the proposal right away. 

c. She did not refuse the proposal immediately. 

d. She refused the proposal. 

 

 

17. Why did the prince raid Muara Kaman? 

a. because the queen was spying on the prince 

b. because the queen did not accept his proposal 

c. because the queen attacked the princeôs kingdom 

d. because the queen returned the princeôs gifts 

 

18. Which statement is NOT true according to the text? 

a. The prince wanted to marry the queen. 

b. The prince had gold and porcelain to announce the marriage proposal. 

c. The prince ordered his troops to attack Muara Kaman. 

d. The prince turned into a giant centipede 

 

19. The word ñheò (paragraph 3, sentence 3) refers to é 

a. The court officer 

b. The envoy 

c. The phantom 

d. The giant centipedes 

 

20. ñTheir envoys brought gold and porcelain to éò The synonym of ñenvoyò is é 

a. Messenger 

b. Troop 

c. Advocate 

d. Squad 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

(POST-TEST INSTRUMENT ) 

Name   :_________________________________ 

Class   :_________________________________ 

Student Number :_________________________________ 

 

Read the following direction! 

6. In part B, Read the text carefully then answer the question by crossing (×) a, b, c, d. 

7. You may not open your dictionary. 

8. You may not cheat with your friends. 

9. You have 70 Minutes to finish your task. 

 

Part A 

Cinderella 

Once upon a time, there was a beautiful girl named Cinderella. She lived with her wicked 

stepmother and two stepsisters. They treated Cinderella very badly. One day, they were 

invited for a grand ball in the kingôs palace. But Cinderellaôs stepmother would not let her go. 

Cinderella was made to sew new party gowns for her stepmother and stepsisters, and curl 

their hair. They then went to the ball, leaving Cinderella alone at home. 

Cinderella felt very sad and began to cry. Suddenly, a fairy godmother appeared and said, 

ñDonôt cry, Cinderella! I will send you to the ball!ò But Cinderella was sad. She said, ñI donôt 

have a gown to wear for the ball!ò The fairy godmother waved her magic wand and changed 

Cinderellaôs old clothes into a beautiful new gown! The fairy godmother then touched 

Cinderellaôs feet with the magic wand. And lo! She had beautiful glass slippers! ñHow will I 

go to the grand ball?ò asked Cinderella. The fairy godmother found six mice playing near a 

pumpkin, in the kitchen. She touched them with her magic wand and the mice became four 

shiny black horses and two coachmen and the pumpkin turned into a golden coach. 

Cinderella was overjoyed and set off for the ball in the coach drawn by the six black horses. 

Before leaving. the fairy godmother said, ñCinderella, this magic will only last until 

midnight! You must reach home by then!ò 

When Cinderella entered the palace, everybody was struck by her beauty. Nobody, not even 

Cinderellaôs stepmother or stepsisters, knew who she really was in her pretty clothes and 

shoes. The handsome prince also saw her and fell in love with Cinderella. He went to her and 

asked, ñDo you want to dance?ò And Cinderella said, ñYes!ò The prince danced with her all 

night and nobody recognized the beautiful dancer. Cinderella was so happy dancing with the 

prince that she almost forgot what the fairy godmother had said. At the last moment, 

Cinderella remembered her fairy godmotherôs words and she rushed to go home. ñOh! I must 

go!ò she cried and ran out of the palace. One of her glass slippers came off but Cinderella did 

not turn back for it. She reached home just as the clock struck twelve. Her coach turned back 

into a pumpkin, the horses into mice and her fine ball gown into rags. Her stepmother and 

stepsisters reached home shortly after that. They were talking about the beautiful lady who 

had been dancing with the prince. 

The prince had fallen in love with Cinderella and wanted to find out who the beautiful girl 

was, but he did not even know her name. He found the glass slipper that had come off 

Cinderellaôs foot as she ran home. The prince said, ñI will find her. The lady whose foot fits 



 

 

this slipper will be the one I marry!ò The next day, the prince and his servants took the glass 

slipper and went to all the houses in the kingdom. They wanted to find the lady whose feet 

would fit in the slipper. All the women in the kingdom tried the slipper but it would not fit 

any of them. Cinderellaôs stepsisters also tried on the little glass slipper. They tried to squeeze 

their feet and push hard into the slipper, but the servant was afraid the slipper would break. 

Cinderellaôs stepmother would not let her try the slipper on, but the prince saw her and said, 

ñLet her also try on the slipper!ò The slipper fit her perfectly. The prince recognized her from 

the ball. He married Cinderella and together they lived happily ever after. 

Adapted from: http//shortstories.com 

 

 

 

Part B 

The fox and the crow 

A fox once saw a crow fly off with a piece of cheese in its beak and settle on branch 

of a tree. ñThatôs for me, as I am a Fox, ñsaid Master Reynard, and he walked up to the foot 

of the tree. ñGood day, Mistress Crow,ò he cried. ñHow well you are looking today: how 

glossy your feathers; how bright your eye. I feel sure voice must surpass that of other birds, 

just as your figure does; let me hear but one song from you that I may greet you as the Queen 

of Birds.ò The crow lifted up her head and began to caw her best, but the moment she opened 

her mouth the piece of cheese fell to the ground, only to be snapped up by Master Fox. ñThat 

will do,ò he said. ñThat was all I wanted. In exchange for you cheese I will give you a piece 

af advice for the future, ñDo not trust flatterers.ò 

Adapted from English Today 3 

1. What did the fox ask the crow to do? 

a. The fox asked the crow to play  

b. The fox asked the crow to sing 

c. The fox asked the crow to go away 

d. The fox asked the crow to be a flatterer 

 

2. Which of these statements is NOT true according to the text? 

a. The crow opened her mouth and the piece of cheese fell to the ground 

b. The cheese was snapped up by Master Fox 

c. The fox said that the crow had glossy feathers 

d. The fox said that it was better to trust flatterees 

 

3. Which the sentence tells us that the fox took the crowôs cheese? 

a. In exchange for your cheese I will give you a piece of advice 

b. The piece of cheese fell to the ground, only to be snapped up to by Master Fox 

c. The crow lifted up her head and began to caw her best 

d. Thatôs for me, as I am a fox 

 

 

 

 

 



 

 

Questions 4-8 are based on this text 

 

The Frog Prince 

 

One fine evening a young princess put on her bonnet and clogs, and went out to take a 

walk by herself in a wood; and when she came to a cool spring of water with a rose in the 

middle of it, she sat herself down to rest a while. Now she had a golden ball in her hand, 

which was her favourite plaything; and she was always tossing it up into the air, and catching 

it again as it fell.  

After a time she threw it up so high that she missed catching it as it fell; and the ball 

bounded away, and rolled along on the ground, until at last it fell down into the spring. The 

princess looked into the spring after her ball, but it was very deep, so deep that she could not 

see the bottom of it. She began to cry, and said, "Alas! If I could only get my ball again, I 

would give all my fine clothes and jewels, and everything that I have in the world."  

Whilst she was speaking, a frog put its head out of the water, and said, "Princess, why 

do you weep so bitterly?" "Alas!" Said she, "What can you do for me, you nasty frog? My 

golden ball has fallen into the spring." The frog said, "I do not want your pearls, and jewels, 

and fine clothes; but if you will love me, and let me live with you and eat off your golden 

plate, and sleep on your bed, I will bring you your ball again." 

Taken from 366 and More Fairy Tales, 1990 

 

4. What is the text about? 

a. A young princess and her bonnet. 

b. A young princess in a cool spring of water. 

c. A young princess with a golden ball in her hand. 

d. The frog prince. 

 

5. What type of text is used by the writer? 

a. Narrative. 

b. Argumentative. 

c. Descriptive. 

d. Hortatory exposition. 

 

6. The communicative purpose of this text is .... 

a. To describe a young princess with a golden ball 

b. To amuse or to entertain the readers 

c. To tell about our opinion about a young princess and her bonnet 

d. To persuade the readers to do something 

 

7. Paragraph 1 .... 

a. Gives an orientation 

b. Poses a thesis 

c. Shows an abstract 

d. Gives a general classification 

 

8. What does ñitò refer to in paragraph 1 line 5? 

a. A golden ball. 

b. A rose. 

c. A cool spring of water. 

d. A wood. 



 

 

Questions 9-12 are based on this text 

 

The Lion and The Mouse 

 

Once when a lion was a sleep, a little mouse began running up and down upon him; 

this soon awoke the lion, who placed his huge paw upon the mouse, and opened his big jaws 

to swallow him.  

ñPardon, o King. Forgive me this time. I shall never forget it: who knows I may be 

able to do you a good turn some of these day?ò The lion was so tickled at the idea of the 

mouse being able to help him. Then he lifted up his paw and let him go.  

One day the lion was caught in a trap. Some hunters who wanted to carry him alive 

the king, tied him to a tree while they went in search of a wagon to carry him in. Just then the 

little mouse happened to pass by and see the sad plight in which the lion was. The little 

mouse went up to him and soon gnawed away the ropes that bound the king of the beasts. 

Soon after the little mouse had finished gnawing away the ropes, he asked the lion to run 

away. 

Taken from UN 2005/2006. 

 

 

9. Who are the main characters of the story? 

a. The lion and the cat. 

b. The lion and the mouse. 

c. The lion and the beasts. 

d. The lion and the king. 

 

10. What is the moral lesson from the text? 

a. Donôt look at someone because of his clothes. 

b. It is best to prepare for the days of necessity. 

c. Common people may prove great ones. 

d. United we stand, divided we fall. 

 

11. Paragraph three mainly tells that.... 

a. The little mouse asked for forgiveness 

b. The hunter carried the lion alive to the king 

c. The lion was tied to tree by the hunter. 

d. The little mouse could prove that he could help the lion 

 

12. What did the little mouse do to prove his words? 

a. He would never forget the lion. 

b. He tried hard to help the lion free. 

c. He ran up and down upon the lion. 

d. He asked for apology to the king of the beast. 

 

 

 

 

 

 

 

 



 

 

Questions 13-15 are based on this text 

 

Rabbit 

 

Once upon a time, a rabbit wanted to cross a river but he could not swim. He had an 

idea. He saw a boss of crocodile swimming in the river. The rabbit asked the boss of 

crocodile, "How many crocodiles are there in the river'?" The boss of crocodile answered, 

"We are twenty here." "Where are they?" the rabbit asked for the second time. "What is it 

for?" the boss of crocodile asked. 

"All of you are good, nice, gentle and kind, so I want to make a line in order. Later I 

will know how kind you are," said the rabbit. Then, the boss of the crocodile called all his 

friends and asked them to make a line in order from one side to the other side of the river. 

Just then, the rabbit started to count while jumping from one crocodile to another: one ... two 

... three ... four ... until twenty, and finally, he thanked all crocodiles because he had crossed 

the river. 

Adapted from UN 2007/2008 

13. The story mainly tells us about....... 

a. the boss of the crocodile 

b. a rabbit and twenty crocodiles  

c. a rabbit and the boss of crocodile     

d. the boss of the crocodile and all his friends 

 

14. We know from the first paragraph that the rabbit actually wanted   ........ 

a. to cross the river              

b. to swim across the river        

c. to know where the crocodiles are            

d. to know the number of crocodiles there 

 

15. All of you are good, nice gentle, and kind ...." (Paragraph 2) The underlined word is 

synonymous with ........ 

a. Wild 

b. Diligent 

c. Easygoing 

d. Honorable 

 

 

 

 

 

 

 

 

 

 



 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 

 

 

 


