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THE IMPLEMENTATION OF ANAGRAM TECHNIQUE IN 

INCREASING STUDENTS’ READING ABILITY AT THE ELEVENTH 

GRADERS OF SMAN 1 SEKAMPUNG EAST LAMPUNG 

 

ABSTRACT 

 

BY 

TIKA RESTI FADILA 

 

This research has aims to present that the reading ability and learning 

activity can be increased through implementing anagram technique. The method 

of this research was Classroom Action Research (CAR) which involved 35 

students in class XI IPA 4 and was conducted in two cycles. Cycle 1 consisted of 

two meetings and cycle 2 consisted of two meetings.  

This research is Classroom Action Research (CAR). The data were taken 

from reading test to figure out the students’ knowledge in reading analytical 

exposition text. Furthermore, the researcher used the observation technique to get 

the data about students’ skill in reading ability, students’ activities while reading, 

and students’ participation in the learning process. Their activities were noted by 

the collaborator. The researcher also used the documentation method to support 

and to obtain the information concerning on the learning English in general. 

 Anagram technique can increase reading ability among the eleventh 

graders at SMAN 1 Sekampung. In cycle I, there were 34 % of students passed the 

test and in cycle II were 74 % of students who get grade ≥ 72. It means that result 

of cycle II had already reached the indicator of success that was >70% students 

fulfill Minimum Mastery Criteria (MMC). In additon, in cycle I, the students’ 

learning activity was 46 %. Meanwhile, in cycle II the students’ learning activity 

was 73 %. It means that the result of learning activity in cycle II had already 

achieved the indicator of success that was >70% students fulfill the MMC. It 

means that anagram technique can increase the student’s learning activity.  

 

 

 

Keywords: Reading, Reading Ability, and Anagram Technique. 
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PENERAPAN TEKNIK ANAGRAM DALAM MENINGKATKAN 

KEMAMPUAN MEMBACA SISWA KELAS SEBELAS SMAN 1 

SEKAMPUNG LAMPUNG TIMUR 

 

ABSTRAK 

 

Oleh: 

TIKA RESTI FADILA 

 

Penelitian ini bertujuan untuk menunjukkan bahwa tingkat kemampuan 

membaca dan aktivitas pembelajaran dapat ditingkatkan melalui penggunaan 

anagram technique. Metode penelitian ini adalah penelitian tindakan kelas (PTK) 

yang melibatkan 35 siswa kelas XI IPA 4 dan dilakukan dalam dua siklus. Siklus 

1 terdiri dari dua pertemuan dan siklus 2 terdiri dari dua pertemuan.  

Penelitian ini merupakan Penelitian Tindakan Kelas (PTK). Data diambil 

dari tes membaca untuk mengetahui tingkat kemampuan siswa dalam membaca 

teks ekposisi analitis. Penulis juga menggunakan teknik observasi untuk 

mendapatkan data mengenai data kemampuan membaca, aktivitas siswa selama 

membaca, serta partisipasi dalam proses belajar. Aktivitas-aktivitas mereka dicatat 

oleh seorang kolaborator. Peneliti juga menggunakan metode dokumentasi untuk 

mendukung dan memperoleh informasi terkait dengan pembelajaran Bahasa 

Inggris pada umumnya.  

Teknik anagram dapat meningkatkan kemampuan membaca siswa kelas 

sebelas di SMAN 1 Sekampung. Pada siklus I, terdapat 34% siswa yang lulus tes 

dan pada siklus II 74% siswa mendapat nilai ≥ 72. Artinya, hasil siklus II telah 

mencapai indikator keberhasilan yaitu > 70% siswa memenuhi syarat Kriteria 

Ketuntasan Minimum (KKM). Selain itu, pada siklus I, aktivitas belajar siswa 

mencapai 46%. Sementara itu, pada siklus II aktivitas belajar siswa mencapai 

73%. Ini berarti bahwa hasil kegiatan belajar pada siklus II mencapai indikator 

keberhasilan yaitu > 70% siswa memenuhi KKM. Ini berarti bahwa teknik 

anagram dapat meningkatkan aktivitas belajar siswa. 

 

Kata kunci: membaca, kemampuan membaca, dan teknik anagram. 
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CHAPTER 1 

INTRODUCTION 

 

A. Background of the study 

 English language teaching is an effective effort that has meaningful aims 

not only to transfer knowledge of English, but also to familiarize the language 

learners to use all language inputs to know English in life both oral and 

written. In Indonesia, English is a foreign language that does not go through 

the language acquisition process, so English teaching is both formal and non-

formal education. English is as a tool for delivering communication and for 

getting information from around the world, so teaching English is very 

important for life from time to time. English language teaching covers four 

main language skills such as speaking, writing, reading, and listening. 

Moreover, reading is defined as a cognitive process that involves 

decoding symbols to arrive at meaning. Reading with a purpose helps the 

reader to direct information towards a goal and focuses their attention. 

Although the reasons for reading may vary, the primary purpose of reading is 

to understand the text. Reading is a thinking process. It enable the reader to 

use what he or she may already know, also called prior knowledge. During 

this processing of information, the reader uses strategies to understand what 

they are reading, uses themes to organize ideas, and uses textual clues to find 

the meanings of new words. Reading ability is the ability to process 
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text, understand its meaning, and to integrate it with what the reader already 

knows. 

In addition, fundamental skills required in efficient reading ability are 

knowing meaning of words, ability to understand meaning of a word from 

discourse context, ability to follow organization of passage and to identify 

antecedents and references in it. Reading ability deals with the ability to draw 

inferences from a passage about its contents, ability to identify the main 

thought of a passage, ability to answer questions answered in a passage, and 

ability to recognize the literary devices or propositional structures used in a 

passage and determine its tone. If word recognition is difficult, students use 

too much of their processing capacity to read individual words, which 

interferes with their ability to comprehend what is read. There are a number 

of reading strategies to increase reading ability and inferences, including 

increasing one's vocabulary, critical text analysis and practicing deep reading. 

However, reading is not an easy matter. In order to read the text in 

English comprehensively, there are many barriers in comprehending the main 

messages of the text. The students have lack ability in understanding the 

meaning of vocabulary. The students also find that it is difficult to find 

keywords in the text. In addition, some students are often lazy to read the 

text. This problem is also often got by the students so they are difficult to get 

the important information from the text they read. 

Moreover, reading problems are influenced by internal aspects of the 

reader which includes aspects of linguistic and non linguistic. Problems in 

https://en.wikipedia.org/wiki/Understanding
https://en.wikipedia.org/wiki/List_of_narrative_techniques
https://en.wikipedia.org/wiki/Tone_(literature)
https://en.wikipedia.org/wiki/Word
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reading English texts are caused by linguistic factors that include of limited 

mastery of English vocabulary, insufficient grammar mastery, difficulty in 

determining main ideas, and supporting ideas for reading. The limited 

mastery of English vocabulary will cause difficulties for the reader to 

understand the contents of the reading message. The insufficient mastery of 

grammar will make it difficult for the reader to grasp the meaning contained 

in the construction of English sentences in the reading. Other problems in 

reading include the confusion of the reader in determining the main ideas and 

supporting ideas for a reading. 

 Furthermore, the problems in reading English texts are also caused by non-

linguistic aspects such as poor reading motivation, insufficient interest in 

reading, and insufficient reading habits. The insufficient motivation to read an 

English text will greatly hinder the process of forming good reading ability. 

Lack of interest in reading English texts will greatly affect the intensity of 

reading, insufficient reading habits also become one of the problems that 

affect a person's success in understanding the English text. 

The problems in reading are also influenced by factors from outside 

the reader or external aspects, among others, uninteresting learning media, 

unappropriate teaching strategy, and limited environmental support. The use 

of learning media that is less attractive in the reading process will affect 

students' interest in the process of learning to read. The application of 

teaching strategy that is less precise in the reading process will hinder the 

effectiveness of the reading process, the insufficient support for reading from 
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the environment that is usually obtained from parents, classmates, and the 

community will worsen the quality of the reading process. 

In line with the problem of reading above, the researcher had 

investigated reading problems of the eleventh grade students of SMAN 1 

Sekampung. Based on the results of the pre-survey carried out on the 19
th

 of 

August 2019, the grade of students‘ reading ability is categorized as being 

complete and incomplete based on the achievement of Minimum Mastery 

Criteria (MMC) of  English subject that is 72. Categorization of the results of 

students reading ability of eleventh graders at SMAN 1 Sekampung is shown 

in the following table. 

Table 1.1 

The Categorization of Reading Ability of the Eleventh Grade at SMAN 1 

Sekampung East Lampung 

 

No. Grade Number Percentage Criteria 

1. ≥72 6 Students 17 % Complete 

2. < 72 29 Students 83 % Incomplete 

Total 35 students 100% 

 

 Based on the results of the pre-survey above, it can be seen that most 

Eleventh Grade students at SMAN 1 Sekampung have insufficient reading 

ability. This is indicated by the number of students who are unable to achieve 

MMC is 29 people (83%), because the number of students who are able to 

achieve MMC is as many as 6 students (17%). It means that the number of 

students who are able to achieve MMC is less than the number of students 

who are unable to achieve MMC. Therefore, it is concluded that the reading 
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ability of the Eleventh Grade Students‘ at SMAN 1 Sekampung is 

insufficient. 

 Reading problems got by the Eleventh Grade students at SMAN 1 

Sekampung due to their limited English vocabulary. Besides that they also 

have a insufficient grammar mastery, so they have difficulty reading English 

texts. The eleventh grade students are students at SMAN 1 Sekampung who 

have difficulty in determining the main ideas and supporting ideas contained 

in the texts they read so that they are unable to capture important information 

from a reading. Reading problems got by the eleventh grade students at 

SMAN 1 Sekampung due to insufficient motivation, interest, and reading 

habits in English. 

 Moreover, reading problems got by the eleventh grade students at SMAN 

1 Sekampung should be completed by applying an appropriate technique. 

One of the teaching techniques in reading is anagram technique. According to 

Richard, an anagram is the rearrangement of the letters of a word, name, 

phrase, sentence, title, or the like into another word or phrase.
1
 

Based on the explanation above, the researcher conducted Classroom 

Action Research (CAR) to improve students‘ reading ability by using 

anagram technique. Therefore, the researcher constructs a research proposal 

entitled ―The Implementation of Anagram Technique in Increasing Students‘ 

Reading Ability at the Eleventh Graders of SMAN 1 Sekampung East 

Lampung‖. 

                                                             
1
Maimunah and Bachtiar, Improving Students’ Vocabulary Achievement in Reading 

Recount Text Through Anagram Technique, (REGISTER Journal of English Language Teaching 

ofFBSUnimed, Vol 3, No 1 (2014), 5 
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B. Problem Identification 

Based on the background of the study, researcher had identified several 

problems in learning English got by the Eleventh Grade students in SMAN 1 

Sekampung as follow: 

1. Students have limited mastery of English vocabulary. 

2. Students have difficulty in determining the main ideas and supporting 

ideas in the reading process. 

3. Students have low reading ability. 

 

C. Problem Limitation 

Based on identification of problem, the researcher limited the problem 

only to ―The students have low reading ability‖. Therefore, the researcher 

used anagram technique at the eleventh graders of SMA N 1 Sekampung East 

Lampung. 

 

D. Problem Formulation 

Based on the problems that have been limited, the researcher formulates 

the research problems as the follow: 

―Can anagram technique increase reading ability and learning activity at 

the eleventh graders of SMAN 1 Sekampung East Lampung?‖ 
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E. Objective and Benefits of the Study 

1. Objective of the Study 

Based on problem formulations, the purpose of this study is to increase 

reading ability and learning activity by using anagram technique at the 

Eleventh Graders at SMAN 1 Sekampung East Lampung. 

2. Benefits of the Study 

 This research is expected to contribute significantly by providing various 

benefits including as the follow: 

a. For the Students 

The application of anagram technique in the form of classroom 

action research is expected to help students to increase their reading 

ability, besides the application of this technique can help students to 

critical thinking because in this technique use words that are 

randomized in each sentence and students must find and change the 

randomized sentence it becomes a true and perfect sentence.  

Furthermore, by applying this technique, students can master a lot 

of vocabulary from the efforts of students to understand the meaning of 

random sentences that was arranged into perfect paragraphs. Moreover, 

with the use of this technique students can also stimulate students' 

creativity in compiling a random sentence into a perfect sentence. 

b. For the Teacher 

This research is expected to be one of the references that inspires 

teachers to apply anagram technique in teaching English especially in 
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an effort to increase students' reading skills. This is because the 

application of anagram technique will help teachers to create an 

atmosphere of learning English that is conducive, effective, interesting 

and fun because the process of composing random sentences into 

paragraphs, and challenging students to be more creative and critical 

thinking to compile random sentences into sentences perfect. 

c. For the Other Researchers 

This research is expected to be one of the references for future 

researcher who will increase the ability to read or speak students using 

the anagram technique. Through this research the next researcher can 

get complete information both theoretically and practically about the 

real implementation of Anagram technique in an effort to 

increasestudents‘ reading. 

 

F. Prior Research 

This research was conducted by considering some prior researches. The 

first prior research was done by Menelaos E. Sarris & Chris T. 

Panagiotakopoulos, did a research in the title ―Linguistic Effects on Anagram 

Solution: The Case of a Transparent Language‖. The first prior research 

mentioned that anagram solution tasks have been frequently used to assess 

word recognition processes and relevant research suggests that anagram 

solution ability is closely related to reading. Recently, the anagram paradigm 

was utilized to compare reading performance in the Greek language and was 



9 

found to share significant positive correlation to reading fluency. The sample 

of their research is 76 Greek-speaking 6th grade students (44 boys and 32 girls) 

was randomly selected from three elementary schools. The aim of the present 

study is to explore theoretical views with regard to the linguistic effects on 

solving anagrams in a transparent language with a simple syllabic structure, 

using custom made software. For the needs of this study a custom application 

was developed using Microsoft Visual Studio, according to the prototyping 

method. Results from 76 children illustrate that anagram solution difficulty is 

influenced by both syllable complexity and grapheme frequency. These 

variables also explain much of the variation in terms of the number of moves 

required for solution and the time spent working on anagrams.
2
 

The first prior research has similarities and differences with this research. 

The similarity between this research and the first prior resesarch is the same 

teaching technique that is anagram technique. That research also has the 

difference between this research that is the different English language skills. 

This research investigated reading ability and the first prior research discuss 

about linguistic effects on the case of a transparent language. The method and 

sample in this research is classsroom action research and in the second prior 

research was using the qualitative research method. The sample in the first 

prior research is 76 Greek-speaking 6th grade student from three elementary 

schools and while the sample of this research is the grade at SMAN 1 

Sekampung with the total number of 35 students. 

                                                             
2
Menelaos E. Sarris and  Chris T. Panagiotakopoulos, Linguistic Effects on Anagram 

Solution: The Case of a Transparent Language, Schiedu Press vol. 3, No. 4; 2013 
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In addition, the second prior research was done by Chris T. 

Panagiotakopoulos and Menelaos E. Sarris, did a research in the title ―Playing 

With Words‖: Effects of an Anagram Solving Game-Like Application for 

Primary Education Students‖. The sample of their research is 76 primary 

school children. The purpose of this game is both to entertain the user and to 

provide teachers with a simple computerized assessment tool. Their research 

method applied was using game-like application entitled ―Playing with Words 

– PwW‖. Summative evaluation results, based on 76 primary schoolchildren 

sample, indicate that the performance of anagram solving tasks explain a 

significant proportion of variance in reading fluency.
3
 

The second prior research has similarities and differences with this 

research. The similarity between this research and their research is the same 

teaching techniques that is anagram technique. Their research also has the 

differences between this research that are the method and sample, in this 

research was using classsroom action research and in the second prior research 

was qualitative research method entitled ―Playing with Words – PwW‖. The 

sample in their research is 76 primary schoolchildren at Primary Education 

Students and while the sample of this research is the grade at SMAN 1 

Sekampung with the total number of 35 students‘. 

Moreover, the third prior research was done by Maimunah and Bachtiar 

did a research in the title ―Improving Students‘ Vocabulary Achievement in 

Reading Recount Text Through Anagram Technique‖. The sample of their 

                                                             
3
Chris T. Panagiotakopoulos and Menelaos E. Sarris, “Playing With Words”: Effects of 

an Anagram Solving Game-Like Application for Primary Education Students, International 

Education Studies; Vol.6, No. 2; 2013 
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research is VIII of the 29 students as the sample at Junior High School 

Pembangun Galang, the research method applied was using action research 

method. The aim their research is to investigate improvement of students‘ 

achievement in vocabulary by applying anagram technique. The result of 

research students‘ score kept improving in every evaluation. In the orientation 

test the mean was 43,2, in the cycle I test the mean was 55,6. In the cycle II test 

the mean was 67,2. The percentage of orientation test was 10,34%, cycle I test 

was 24,13% and cycle II test was 86,20%. The qualitative data show that the 

students were more interested and motivated on vocabulary achievement 

through anagram.
4
 

The third prior research has similarities and differences with this research. 

The similarities between this research and the their prior research is the 

strategies or using teaching technique, English language skills studied, and the 

using research method. The similarity between this research and the third prior 

research was using anagram technique, the English language skills studied in 

their research and this research are reading. The research method in the third 

prior research and the method of this research is classroom action research. The 

third prior research also has the difference between this research, the difference 

is sample. Sample from the third prior research is VIII of the 29 studentsat 

Junior High School Pembangun Galang, while the sample of this research is 

the grade at SMAN 1 Sekampung with the total number of 35 students‘. 

                                                             
4
Maimunah and Bachtiar, Improving Students’ Vocabulary Achievement in Reading 

Recount Text Through Anagram Technique, (REGISTER Journal of English Language Teaching 

of FBSUnimed, Vol 3, No 1 (2014) 
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Based on the explanation of prior researches above, the researcher had 

continued the third prior research that has aims to improve reading by using 

anagram technique. In addition, this research did not only focus on the 

students‘ vocabulary achievement, but also focussed on the students‘ reading 

ability of analytical exposition text. 
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CHAPTER ll 

THEORETICAL REVIEW 

A. Reading Ability 

1. The Concept of Reading 

  This chapter contains some related on reading and anagram 

Technique. It includes concept of reading ability and anagram technique. At 

the same time, it embraces what anagram technique is and how to 

implement anagram technique in reading. 

a. Definition of Reading 

There are many definitions of reading that have been proposed by 

some experts. According to Douglas Brown, reading is likewise a skill that 

teachers simply expects learners that aquire.
5
 The purpose of this 

understanding is that the students are expected to have reading skills as a 

first step in learning. The basic or beginner level is very much needed 

reading skills because reading is the initial level of mastery learning. 

Furthermore, Andrew P. Johns on states that reading is the practice 

of using text to create meaning.
6
 The point is that reading helps us find the 

content of meaning, and reading to find or create meaning is obtained from 

the use of text. From the text can be found the meaning contained in it, so 

that makes the reader must create and understand the meaning in the text. 

                                                             
5
H. Douglas Brown, Language Assessment Principles and Classroom Practice, (Second 

Edition, Pearson Education, 2003), 185 
6
Andrew P. Johnson, Teaching reading and writing, (USA, 2008), 3 
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M.F. Patel states that reading is an important activity in life with 

which one can update his/her knowledge.
7
 It means that reading is a tool 

for updating new knowledge. It can be concluded that reading is a very 

important activity in life, so that by reading someone can update 

knowledge in life. 

Based on the theories above, the researcher interpreted that reading 

is very important for life. By reading, someone will easily get the meaning 

of the text that has been read. Thus, reading activities can also renew our 

knowledge. Reading is very helpful for someone to find and to create the 

meaning contained in the text being read. 

b. Definition of Reading Ability 

According to Robert J. and Elena L. abilities are innate profiles of 

biopsychological potentials representing coordinated profiles of individual 

intelligences.
8
 It means that ability is the potential acquired by someone 

from birth or innate potential. Ability is a talent that is owned by someone 

from birth or natural and has individual intelligence itself. 

Reading ability is usually defined by comparing performance on 

single-word reading tests with what is expected on the basis of either age 

or IQ.
9
 It means that reading ability is assessed to compare performance 

according to IQ based on the age of each reader. One's reading abilities 

                                                             
7
Dr. M.F. Patel, Praveen  M.Jain, English Language Teaching (Methods, Tools, 

Techniques), (Sunrise Publishers Distributors, 2008), 113 
8
Robert J. Sternberg and Elena L. Grigorenko, The Psychology of Abilities, Competencies 

and Expertise, (United Stated of Amerika: Cambridge University Press, 2003), 142. 
9
Ibid., 170. 
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and tests can be adjusted to the age of the reader in order to appropriate IQ 

and expected performance. 

From the definition above, the researcher concludes that reading 

ability is the ability to read someone based on their IQ, the age of the 

reader, and the natural ability of a reader. Therefore, the text and test 

reading can achieve the expected results and performance. 

 

2. Teaching Reading 

Teaching reading is key to helping all students prepare for the 

literacy demands they will face in society. To prevent reading difficulties, 

teachers must monitor students regularly and give them targeted support as 

soon as they begin to fall behind their age-level benchmarks. Once 

students fall behind, intensive and directed support was necessary to help 

them close the gap. Content-area teachers must examine how they make 

meaningful connections for their students. When all teachers take 

responsibility, student success rates will soar.
10

 

Therefore, it is vital that the teachers explicitly teach students how 

to select which strategy to use and how to apply it with specific types of 

text. Not only can the teacher assists our students by providing modeling 

and guided practice on how to use the strategy, but the teacher can also 

model our thinking. In many cases, students need to hear ―thinking aloud‖ 

to understand why we made the choices that we did in our own application 

                                                             
10

Karen Tankersley, Literacy Strategies Reinforcing the Threads of Reading  for Grades 

4-12, (Association for Supervision and Curriculum Development Alexandria, Virginia USA,2005 

),43 
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of reading strategies. After modeling the thinking aloud, we should then 

provide coaching and support for students as they independently apply the 

new strategy to text. The teacher will need to pick and choose strategies 

that are appropriate to the materials being read so we can plan cohesive, 

well-developed instructional lessons for our students that truly develop 

their processing abilities.  

To teach reading effectively, there are activities that should be 

done before reading, during the reading process, and after reading. The 

teacher needs to keep these three time frames in mind when building 

literacy lesson plans for our students. Mini-strategy lessons provided 

before reading will help guide student development so that students can 

practice key skills in context as they read.
11

  

 

3. Reading Assessment 

Assessment is a measurement done by the teacher to know how far 

the students have already understood about the materials that have been 

discussed. In teaching reading, assessment is aimed to know how far the 

students comprehend texts. The teacher usually gives a test to assess the 

students ability. In assessing the students‘ reading, the teacher may refer to 

some techniques for tests. There are some techniques that can be used by 

teachers. Some of them are as follows:
12

 

 

                                                             
11

 Karen Tankersley, The Threads of Reading Strategies for Literacy Development, 

(Association for Supervision and Curriculum Development: USA, 2003),145 
12

 J. Charles Alderson, Assessing Reading, (Cambridge University Press: 2000), 207-232 
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a. Integrative task 

These tests are designed to obtain a much more general idea 

of how well students read a text.  

b. The cloze task and gap-filling task  

Cloze tests are constructed from a collected text arranged 

by applying the random deletion procedure for words. The words 

deleted are between five and twelve. Meanwhile, the gap-filling 

test does not use random deletion, but it uses rational deletion. 

The words which are deleted represent the idea to what the whole 

sentence.  

c. Multiple-choice task  

It is a common technique usually done by teachers in 

assessing reading comprehension. This technique allows the 

students to choose the right answer from some possible answers 

given. 

d. Matching task  

This task allows the students to match two sets of 

components. For example, the testers match the title with 

paragraphs. 

e. Dichotomous task  

This task allows the testers to choose the two possible 

answers given i.e. true and false. The students have two choose 

one of those two choices.  
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f. Short-answer task 

Short-answers task is constructed by giving questions 

requiring a brief response in a few words. It is possibly used to 

interpret and to see whether the students have really understood 

the specific information of the text.   

g. The summary task 

This task allows the students to summarize the main idea of 

each paragraph of the whole text. There are various ways of 

assessing students‘ reading skills. Therefore, teachers should use 

variation of techniques to test students‘ understanding especially 

in reading. Teachers should be aware of adapting their assessment 

techniques to suit the needs of students. 

4. Indicator of Reading 

Some reading indicators are as follows:
13

 

a. Main idea (topic) 

b. Expressions/ idiom/ phrase in context 

c. Inference (implied detail) 

d. Grammatical features 

e. Detail (scanning for a specifically stated detail) 

f. Excluding fact not written (unstated details) 

g. Supporting idea(s) 

h. Vocabulary in context 

                                                             
13

H. Douglas Brown, Language Assessment Principles and Classroom Practice, (Second 

Edition, Pearson Education, 2003), 206 
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Based on several reading indicators above, the researcher involves 

several reading indicators, including: 

1) Main idea (topic) 

2) Inference (implied detail) 

3) Grammatical features 

4) Detail (scanning for a specifically stated detail) 

5) Excluding fact not written (unstated details) 

6) Supporting idea(s) 

7) Vocabulary in context 

8) Reference
14

 

B. Anagram Technique 

1. The Concept of Anagram Technique 

There are many concepts of anagram technique that have been 

proposed by some experts have been described in many ways, and their 

definition depends on their elements. The first definition of anagram 

technique by Argye E. Hillis is anagram are which require the person to 

construct a sentence from given written phrases, may also reveal 

submerged skills with sentences; that is, here the person may show an 

awareness of word order because the burden of speech has been 

removed.
15

 Which mean, anagram is a sentence that is given that was built 

using skills and shows awareness of word order. Some of the sentences 

                                                             
14Ibid, 188 
15

Argye E. Hillis, The Handbook of Adult Language Disorders: Second Edition, (Second 

Edition published: 2015) , 378 
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have been randomized, and the person has to rearrange it so that it matches 

the appropriate sentence. 

Furthermore, anagrams is a fun pen and paper game — simply start 

with a word or sentence and using just those letters (no repeats allowed), 

turn them into another set of words.
16

 Anagram is the use of words or 

sentences that are converted into other words or sentences. Anagram as a 

fun game in the learning process or technique. 

Anagram M.L. was presented with a scrambled set of printed 

words on separate cards. She was instructed to form a complete sentence 

using all of the cards, no time limit was set for each anagram.
17

 In the 

other words, anagram is a sentence that is separated by using a card whose 

contents in it are parts of sentences that are separated or words that are 

separated. Anagram has aim of which is to form complete and correct 

sentences. 

From the explanation of the anagram concept above, it can be 

concluded that anagram technique istechnical diagram is a skill that uses a 

way to form sentences from several words or phrases that have been 

randomized. Anagram uses several cards in which consist of pieces of 

words or phrases, and the task of the anagram is to rearrange the words or 

phrases from the cards provided so that they become the appropriate 

sentences. 
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Denise Sutherland, Word Searches For Dummies, (Wiley Publishing:Canada, 2009), 23 
17

Alfonso Caramazza, Issues in Reading, Writing and Speaking; A Neuropsychological 

Perspective, 1991, 375 
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2. The Benefits of Anagram Technique 

The benefits of anagram technique are: 

a. This technique can help to introduce an element of fun into the session. 

b. It will also help to keep the class active and alert. 

c. This technique can provide an alternative focus that is at least related 

to the subject matter.
18

 

 

3. The Advantages of Anagram Technique 

Anagram technique has several advantages, some of the advantages are as 

follows: 

a. Anagram reflects the simplicity of the syntactic structure of the 

intransitive motion construction.
19

 

b. Anagram training to determine the most effective and efficient method 

for training organizational skills and improving reading ability.
20

 

c. Anagram  is a word grouping strategy, and a training procedure were 

developed to train intra-sentence organizational skills.  

d. Anagram appears to be a suitable task through which to train intra-

sentence organizational skills because sentence anagram performance 

correlates positively with reading comprehension test scores, and 

because anagram solution is facilitated when words are prearranged in 

phrases. 
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Andrew Walsh and Padma Inala, Active Learning Techniques for Librarians: Practical 

examples, (Chandos Publishing,2010), 38 
19

David Kemmerer, Bharath Chandrasekaran, and Daniel Tranel, A case of impaired 

verbalization but preserved gesticulation of motion events, (cognitive neuropsicolhogy: 2007), 106 
20

Phillys A. Weaver, Component Skill in Reading Comprehension an Investigation of  

The Effect of Sentence Organization Instruction, (Harvard University: 1977), 17 



22 

e. Anagram can be solved in brief periods oftime without first organizing 

the words into groups; but attempts to solve longer (10-15 words) 

sentence anagrams in relatively brief time periods appear to 

"overload" short-term memory, unless the words are first grouped into 

phrases or clauses.
21

 

4. The Disadvantages of Anagram Technique 

Anagram technique provides some great disadvantages as follows: 

a. Interpreting performance on anagram tasks can be difficult, mainly 

because the task imposes both input and output demands. For 

example, the person has to produce a sentence, this may be achieved 

largely throug input; that is, by assembling the fragmenta randomly 

and then judging the outcome. 

b. Other subject may fail the anagram task because they cannot read the 

fragmens (although this can be assisted during administration). 

c. No single output sentence anagram task can ―diagnose‖ the production 

impairment.
22

 

d. A strategy could not be explicitly used while reading because of time 

constraints, it was expected that experience with this structural 

strategy would attune the children to structural cues in their reading.
23
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5. Kinds of Anagram Technique 

a. Anagram task with pictures 

The anagram task with pictures. This task has been used to 

evaluate whether negative sentences are more dificult than affirmative 

ones and whether and how negation is used. The cards are presented 

in a semi random order, but never in the grammatical order. Each 

picture shows a person or animal doing something. In each picture two 

objects are depicted to make the negative sentence more plausible. 

b. Anagram task without pictures 

The students are asked to use all cards, so he is obliged to construct 

a sentence, whereas in the anagram test with pictures, not all cards had 

to be used.
24

 

c. Wh-anagram 

Describe two types of questions: constructions in which the wh-

word represents an NP (who and what questions) and constructions in 

which the wh-question word represents a PP (where and when). The 

former structure is derived by argument movement, whereas the latter 

is an adjunct transformation. It is difficult to elicit questions orally in a 

structured way, so anagrams are used. Twenty items are included in 

this task; five items for each wh-question word (who, what, where and 

when).
25
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J. Rispens, R. Bastiaanse, R. van Zonneveld, Negation in agrammatism: a cross-
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In this research, the researcher used anagram task without pictures, 

the steps are as follow: 

1) The students read a passage of text before being taught by 

using anagram technique. 

2) The students read the jumbled words provided by the teacher 

from nthe text they have read. 

3) The students arrange the jumbled words to form the 

sentences.
26

 

 

6. The Implementation of Anagram Technique in Teaching Reading 

Anagram technique was implemented in teaching reading, the 

implementation are: 

a. The anagram technique required students to form a sentence out of a 

jumbled set of between five and fifteen words, each word having been 

written on separate cards. 

b. Students are then taught to construct their sentences by attending to 

the general structure of language. 

c. Consequently, they group words into phrases and grouped phrases into 

sentences, thus providing a structural approach to the construction of 

their sentences (the students are taught to construct the phrases 

                                                             
26

Chris T. Panagiotakopoulos and Menelaos E. Sarris, “Playing With Words”: Effects of 

an Anagram Solving Game-Like Application for Primary Education Students, International 
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themselves by using a verb as the focus and ―enframing‖ it by action 

words).
27

 

In the other words, the steps to use anagram technique in teaching 

reading are as follow: 

1) The students are grouped in to some pairs. 

2) The students read a passage of text before being taught by 

using anagram technique. 

3) The students get the jumbled cards from the researcher taken 

from the text that the students have read. Each cards contain a 

phrase. 

4) The students read the jumbled phrases provided in some cards 

given by the researcher to form the sentence. 

5) The students arrange the cards to be the appropriate sentence. 

C. Action Hyphotesis 

Action hiphotesis of this research is outlined, as follows: 

―The Implementation of Anagram Technique Can Increase Students‘ Reading 

Ability and learning activity at the Eleventh Graders of SMAN 1 Sekampung 

East Lampung‖. 
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CHAPTER III 

RESEARCH METHOD 

A. Variable and Operational Definition of Variable 

1. Variables of Research 

This research consists of two variables; there are independent and 

dependent variables. The independent variable in this research is anagram 

technique that was implemented to increase the students‘ reading ability in 

interesting way. This strategy is useful to build up reading ability and easy 

in develop english ideas, and make students active in the class. 

The dependent variable of this research is reading as one of the four of 

language skills that has to be mastered by the students in order to be able to 

communicate the message effectively. 

2. The Operational Definition of Variable 

a. Dependent Variable 

According to Hatch, dependent variable is the major variable that 

was measured in the research. Dependent variable is a variable that can 

improve by an independent variable. The dependent variable of this 

research is the variable which is noticed and measured to know the effect 

of this variable by using independent variable. 

Dependent variable of this research is students reading ability, the 

improving of students‘ reading ability can the seem after using anagram 

technique. The way of measuring in dependent variable is throught 
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multiple choice test, and measuring instrument is items by range score 

0-100. The indicator of success in reading ability are as follows:
28

 

1) Students can identify the topic/main idea of the text. 

2) Students are able to identify the inference of the text 

3) Students are able to identify grammatical features of the reading text. 

4) Students are able to comprehend the detail information in the text. 

5) Students can identify the excluding fact not written of the text 

6) Students can identify supporting idea of the text. 

7) The students are able to comprehend the meaning of vocabulary in 

the text. 

8) Students are able to identify the reference in the text.
29

 

b. Independent Variable 

According to Laura T. Flannelly an independent variable is a 

variable that is presumed to have an effect on another variable (a 

dependent variable).
30

 In a sense, independent variable is a factor that is 

manipulated in a research. Independent variable of this research is the 

anagram technique which can be defined as the technique that can make 

students‘ easier to study reading ability in the class. Anagram technique 

can make students remember the contents of the text easier. To observe 
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this variable the researcher used observation sheet. The indicators of this 

variable are:
31

 

1) Being able to read and understand the reading text given by the 

teacher. 

2) Being able to rearrange the jumble cards into the appropriate 

sentences. 

3) Being able to read the result of arranged sentences. 

Moreover, based on the explanation above, in this research the 

researcher used anagram technique to observe students‘ reading ability in 

the eleventh graders of SMAN 1 Sekampung. In addition, the researcher 

collected the data by using observation sheet. This test is also to know as 

far as posible in students‘ reading ability by answer the anagram. 

 

B. Research Location 

The researcher conducted the classroom action research at SMAN 1 

Sekampung East Lampung. The school location in Jl. Hargomulyo, Dusun IV, 

Desa Hargomulyo 66C, Kecamatan Sekampung, Kabupaten Lampung Timur. 

E-mail address of this school is smansa.sekampung@yahoo.com. SMAN 1 

Sekampung has a website to give us information about this school, there is the 

website of SMAN 1 Sekampung http://sma1.sekampung.sch.id. 
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C. Subject and Object of Study 

The subject of this research are students at tenth grader of SMAN 1 

Sekampung. The totals of students are 35 students consist of 9 boys and 26 

girls. While, the object of this research is the students‘ reading ability at class 

XI IPA 4 of SMAN 1 Sekampung. 

 

D. Action Plan 

According to Anne Burns, in Action Research a teacher becomes an 

‗investigator‘ or ‗explorer‘ of his or her personal teaching context, while at the 

same time being one of the participants in it.
32

 It means that action research is 

to make the teacher both an investigator and a participant in it. In the other 

words, the researcher can not do the research alone. 

The statement from Carr & Kemmis, Action Research is ‗self-reflective 

enquiry‘ undertaken by participants in order to improve the rationality and 

justice of their own social or educational practices as well as their 

understanding of these practices and the situations in which these practices are 

carried out.
33

 It means that action research is a practice carried out by 

participants used to improve education, rationality and fairness of their social 

practices. Therefore, action research is meaningful because it gives the real 

possitive effect in improving the achievement. 
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According to Daniel R. Tomal, action research is a systematic process of 

solving educational problems and making improvements.
34

 It means that action 

research is the process of solving problems by making systematic educational 

improvements. In the other words, action research is useful in education to 

improve students achievement. 

The researcher divided the research in two cycles in the classroom action 

research. Classroom action research (CAR) has various models but in this 

research, the researcher describes the cycles through the scheme of action 

research design by Kurt Lewin, as follows: 

 

Figure 3.1 

Kurt Lewin’s Action Research Design 

(Adapted from Jean McNiff, 2002)
35

 

From the illustrated of the cycle above,  the explanations about four steps 

of action research are preceded by a preliminary study and followed by 

generally involve some variation on planning, acting, observation, and 
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reflection. The steps in the classroom action research in the cycle are as 

follows: 

1. Cycle 1 

a. Planning  

Planning is the first step in each activity. In this research, the 

researcher conducts some planning as follow: 

1) The researcher prepares the lesson plan, procedure, media and 

material to be applied in the classroom. 

2) The researcher prepares the learning source for the student. 

3) The researcher establishes the strategy. The researcher used anagram 

technique to increase students‘ reading ability. 

4) The researcher collaborates with the students‘ tomake the criteria 

success. 

b. Acting  

 This step is the implementation of planning. This steps must follow 

the steps that had been planned in the planning step. In this case the 

researcher follow the schedule of English language classes or in 

additional classes. The researcher puts the plan into action through the 

following step: 

1) Pre-teaching activity 

a) The researcher starts the lesson by greeting the students. 

b) The researcher and students pray together. 

c) The researcher checks student attendance. 
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d) The researcher informs the students about the competence, the 

indicators, and objectives that should be achieved. 

2) While teaching activity 

a) The students are grouped in to some pairs. 

b) The students read a passage of analitical exposition text before 

being taught by using anagram technique. 

c) The students get the jumbled cards from the researcher taken from 

the text that the students have read. Each cards contain a phrase. 

d) The students read the jumbled phrases provided in some cards 

given by the researcher to form the sentence. 

e) The students arrange the cards to be the appropriate sentence 

f) After success all have matched the phrases in a correct sentence, 

the researcher will call each student to read the results. 

3) Post Activity 

a) The researcher asks students to answer some questions based on the 

material. 

b) The researcher gives conclusions of the material that described. 

c) Researcher provide motivation for students to be diligent in 

reading. 

c. Observing  

Observation was done to observe the learning activity, participation 

of students and situation in the class. By the process of observation, the 
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researcher knows the action achieves the aim of the researcher goals. The 

researcher observes them in every activity and concludes the result. 

d. Reflecting  

By reflecting, the researcher can get information about the strength 

and the insufficientness of the action that the researcher has been done. 

The researcher rethinks about action that has been done, if the researcher 

still finds a problem the researcher will do the next cycle. 

2. Cycle 2 

a. Re-Planning 

When the researcher found the problem in the first cycle, the 

researcher repaired the problem in the next cycle. It was explained asa 

following: 

1) The researcher studies the reflection result in cycle 1 to obtain the 

problem-solving. 

2) The researcher creates the material and revises the lesson plan 

including the media, and teaching procedure based on the problem 

that appears in cycle 1. 

3) The researcher rearranges the observation format and also reform the 

evaluation format to improve the planned indicators that have not been 

achieved yet in the previous cycle. 
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b. Acting  

 In this phase, the researcher applied the same step in the previous 

cycle with collaborating, but the researcher applied the revised plan such 

as lesson plan, material, and instrument for evaluation. The activities are: 

1) Pre-teaching activity 

a) The researcher starts the lesson by greeting the students. 

b) The researcher and students pray together. 

c) The researcher checks student attendance. 

d) The researcher informs the students about the competence, the 

indicators, and objectives that should be achieved. 

2) While teaching activity 

a) The students are grouped in to some pairs. 

b) The students read a passage of analitical exposition text before 

being taught by using anagram technique. 

c) The students get the jumbled cards from the researcher taken from 

the text that the students have read. Each cards contain a phrase. 

d) The students read the jumbled phrases provided in some cards given 

by the researcher to form the sentence. 

e) The students arrange the cards to be the appropriate sentence 

f) After success all have matched the phrases in a correct sentence, the 

researcher calls each student to read the results. 

3) Post Activity 

a) The researcher asks students to answer some questions based on 

the material. 
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b) The researcher gives conclusions of the material that described. 

c) Researchers provide motivation for students to be diligent in 

reading. 

c. Observing 

 In the third phase, the researcher observes students' activity, their 

participation, and makes the note about the learning process. 

d. Reflecting  

 The researcher analyzes the data collected from all activities, then 

compared the scores of the pre-test and post-test. 

 

E. Data Collecting Technique 

In this research, the researcher used the following techniques: 

1. Test  

 In this research, the researcher gave a test to students to evaluate 

students' reading ability. The test is about  text, there are two tests used 

in this study, namely pre-test and post-test. 

a. Pre-test 

 At the first meeting, the researcher gave the students the 

text of the analitical exposition text and asked to answer it. In this 

case the researcher uses multiple choice questions to assess 

students' reading ability. 

b. Post-test 

 In this case, the post test was carried out after treatment. 

post test was carried out to determine students' reading ability in 
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this case the test was conductedthe same as the pre-test, namely 

students are asked to answer multiple choice questions about the 

text. On this test the topic given is different from the pre-test and 

post-test conducted after the process in each cycle. 

2. Observation 

In this study, observations were made to observe student 

activities during the teaching and learning process. 

3. Documentation  

Documentation is a method for obtaining written information or 

others. In this case the researcher uses documentation from the school 

to find out school data such as total students, teachers and school 

conditions. 

4. Field note  

 In this research, researcher used field notes to record student 

activities during the learning process or focus on a particular problem. 

In addition, the researcher conducted field notes to obtain complete 

data from eleventh grader of SMAN 1 Sekampung about class 

situations, class management, interaction between teacher and student 

or student and teacher, learning objectives, study time, and students' 

feelings at school in learning process. 
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F. Data Collecting Instrument 

1. Reading Test 

 To identify the students‘ reading ability of the eleventh grade of 

SMAN 1 Sekampung, the researcher administrated reading test. The test 

measured the ability of the students about the topic of reading subject. 

 The test consists of pre-test and post-test, of this research was in the 

form of multiple choice test that asks the students to read a analitical 

exposition text in English. The table of test specification of multiple choice 

test is provided as follows: 

Table 3.1 

 

The Table of Test Specification of Multiple Choice Reading Test 

 

Outcomes to Assess Item Types (with Item 

numbers) 

Basic Competence Performance Goal Multiple 

choice Test 

Total 

Points 

4.4.1 Capturing 

contextual meaning 

related to social 

functions, text 

structure, and 

linguistic elements 

of oral and written 

analytical exposition 

text, related to the 

actual issues. 

 

Students are able to 

grasp contextual 

meanings related to 

social functions, text 

structures, and 

linguistic elements 

of oral and written 

analytical exposition 

texts, related to 

actual issues. 

Choose the 

best answer of 

each following 

questions 

 

0-100 

Total Point 100 

Source: Sylabus of English Subject Provided in 2013 Curriculum Used by English 

teacher at the Eleventh Grade of SMAN 1 Sekampung East Lampung. 
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2. Observation Sheet 

  In order to observe the learning activity and each cycle, the 

researcher used an observation sheet. It used to observe the following items: 

a. Paying attention to the teacher explanation the students‘ activeness in 

asking and answering the question. 

b. Asking or answering questions to the teacher. 

c. Being active in the class. 

d. Being able to do the task. 

e. Being active in the group activity. 

3. Documentation Sheet 

  The researcher used the documentation sheet to complete the 

research information about: 

a. The history of SMAN 1 Sekampung East Lampung. 

b. The vision and mission of SMAN 1 Sekampung East Lampung. 

c. The condition teachers and officials employes in SMAN 1 Sekampung 

East Lampung. 

d. The quantity of the students of SMAN 1 Sekampung East Lampung. 

e. The condition of building and the sketch of SMAN 1 Sekampung East 

Lampung. 

f. The organization structure of SMAN 1 Sekampung East Lampung. 

g. The reading worksheet, course overviews and classroom materials of the 

students at SMAN 1 Sekampung East Lampung. 

 



39 

4. Field Note Sheet 

  The field note supports the data from the research. It is aimed at 

recording the process of teaching and learning. The field note consisted of 

some notes on students‘ behavior during the teaching learning process and 

the weaknesses and obstacles founded in this research. Therefore, the 

researcher is able to see the students‘ progress on their reading ability. Then, 

it details on the teaching and learning process such as: classroom situation, 

classroom management, classroom interaction, classroom interaction 

between teacher and students, classroom interaction betweeen students and 

students. 

 

G. Data Analysis Technique 

In this research, the researcher used data analysis by taking the average 

and the percentage of the pre-test and post-test. To find out the result, the 

researcher compared the value of the pre-test and post-test. Then, the results 

are matched with the minimum mastery criteria (MMC) in the school. 

To analyze data, the researcher calculated data from the average level of 

pre-test (X-pre) and post-test using the formula as follows: 

 

=ΣX 

N  

 

Notes:  

: Mean of average score 

ΣX: Total score 

X

X
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N: Total Number of Students
36

 

The formula to figure out the percentage of the students who pass the 

passing grade in each cycle as follows:
37

 

P = 
  

 
      

Notes: 

 P = Class percentage 

 F = Frequency 

 N = Number of student 

Moreover, to know the result the researcher compared between pre-test 

and post-test. The result was matched by the minimum standard in this school 

72. If from cycle 1, there are some students not successful, so the researcher 

conducted cycle II. 

 

H. Indicator of Success 

Indicators of the success of this study was declared successful if 70% of 

students get score 72. It is because the grade of minimum mastery criteria 

(MMC) of English subject is 72. In addition, 70% of students are active in the 

learning activity. 70% is determined based on the result of the teacher and 

researcher consideration by analyzing the students reading ability based on the 

pre-survey result (11%). 

                                                             
36

Donald Ary,at all, Introduction To Research Education, (USA: Wadsworth,2010) 8
th
 

Edition, 108 
37

Neil A Weiss, Introductory Statifstics (Boston : Addison-Wesley,  2012), 41 
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CHAPTER IV 

RESULT OF THE RESEARCH AND INTERPRETATION 

A. Result of the Research 

1. Description of SMAN 1 Sekampung 

Before presenting the result of this research, the researcher describes 

SMAN 1 Sekampung that consists of: 

a. The History of SMAN 1 Sekampung 

SMAN 1 Sekampung was established in 2004, which was 

approved by the Minister of National Education led by Mr. Bambang 

Sudibyo. SMAN 1 Sekampung is located at the Jl. Raya Sekampung, 

Desa Hargomulyo. This school has land area of 14.175 m
2
 and building 

area of 1.779 m
2
. 

b. Vision and Mission of SMAN 1 Sekampung 

1) Vision of the School 

The vision of SMAN 1 Sekampung are : 

―DISCIPLINE, ABILITY, MANNERS AND TAQWA‖ 

 The description of above vision is as follows: 

a) Being Discipline in the Teaching and Learning. 

b) Getting Achievement in Intra and Extracurricular. 

c) Being Polite in the Field Relationships. 

d) Being God-Fearing in Religious Spiritual. 
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2) The Mission of the School 

The mission of SMAN 1 Sekampung are stated as follows: 

a) Implementing the learning process optimally. 

b) Encouraging the professional abilities of Teachers, Employees, 

Administration, Laboratory Managers and Librarians. 

c) Fostering self-awareness to the students in order to know their 

duties and obligations. 

d) Fostering the spirit of discipline in all school residents. 

e) Helping students to recognize their potential so they can be polite 

to others. Implement participatory, transparent and accountable 

management. 

f) Developing Extra-Curricular Activities optimally. 

  

3) The Condition of Teacher and Official Employees at SMAN 1 

Sekampung 

Table 4.1 

The Condition of Teacher and Official Employers  

at SMAN 1 Sekampung 

 

No Name Position 

1 Drs. Mujiono, M.Pd Principal 

2 Drs. Margono 
Curriculum Affair/ 

Chemistry Teacher 

3 Sulaiman 
Indonesian Language 

Teacher 

4 Drs. Nyono 
Islamic Education 

Teacher 

5 Turgiarti, S.Pd Sociology master 

6 Kusminah, S.Pd 
Indonesian Language 

Teacher 

7 H. Suwitarjo Islamic Education 
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Teacher 

8 M. Taufik Hidayat Math Teacher 

9 Suhardi, S.Pd 

Physical Education, 

Health and Sport 

Teacher 

10 Ikhwanudin English Teacher 

11 Eni Sukartini, S.Pd Teacher 

12 Purwanto, S. Pd.I 
Islamic Education 

Teacher 

13 Eni Sukartini, S.Pd Teacher 

14 Purwanto, S. Pd.I 
Islamic Education 

Teacher 

15 Eni Sukartini, S.Pd Teacher 

16 Purwanto, S. Pd.I 
Islamic Education 

Teacher 

17 Eni Sukartini, S.Pd Teacher 

18 Purwanto, S. Pd.I 
Islamic Education 

Teacher 

19 Nurlaili Hidayah, S.Pd Biology Teacher 

20 Drs. Sukri Biology Teacher 

21 Sukiyem, S.E Economycs Teacher 

22 Sukatmi, S. Pd Physics Teacher 

23 Rinawati, S.Pd Math Teacher 

24 Pudjiono Sukoco, S. Pd 
Civic Education 

Teacher 

25 Joko Sugiarto, S.Pd 
Indonesian Language 

Teacher 

26 Ratmini, S. Pd English Teacher 

27 Herawati, S.Pd 
Vice Principal/ 

Economycs Teacher 

28 Fitriani D, S. Pd Physics Teacher 

29 Mei Linawati, S.Pd Physics Teacher 

30 Linda Listiani, S. Pd Economycs Teacher 

31 Seger, S. Pd 
Civic Education 

Teacher 

32 Dewi Mustika, S. Pd English Teacher 

33 Desi Triwulandari, S. Pd 
Counseling Guidance 

Teacher 

34 Guretno, S. Pd Economycs Teacher 

35 Juwita Astuti S. Pd Math Teacher 

36 Hendri Winata, S. Pd Officer / TIK Teacher 

37 Dini Saraswati, S. Pd 
Culture and Arts 

Teacher 

38 Agres Duta Linor, S. Pd 
Physical Education, 

Health and Sport 
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Teacher 

39 Misi Paripih, S. Pd Geography Teacher 

40 Noviana, S. Pd Math Teacher 

41 Ketut Martini, S. Pd Teacher 

42 Reno Sumardi Prakarya Teacher 

42 Adi Setiawan, S. Pd Historycal Teacher 

44 Tika Aprianti, S. Pd 

Physical Education, 

Health and Sport 

Teacher 

45 Aulia Rodiah, S. Pd 
Lampungnese 

Language Teacher 

46 Bagus Arianto, S. Pd 
Counseling Guidence 

Teacher 

47 Fajar Romadon, S. Pd 
Counseling Guidence 

Teacher 

48 Nova Rahayu, S. Pd 
Counseling Guidence 

Teacher 

49 Hadi Saputra, S. Pd 

Physical Education, 

Health and Sport 

Teacher 

50 Nina Irama, S. Pd 
Indonesian Language 

Teacher 

51 Novita Mujiati, S. Pd History Teacher 

52 Eka Septiana, S. Pd Life Skill Teacher 

53 Risa Safera, S. Pd Math Teacher 

54 Maulana Yusuf, S. Pd English Teacher 

55 Aris Wantoro, A.Md Officer 

56 Tri Pristia Ningsih S. Pd Officer 

57 Jati Dewanto, S. Pd Officer 

58 Sugianto S. E Officer 

59 Mulyanah S. Pd.I Officer 

60 Nungki Kusumadewi S. Pd Officer 

61 Irwan Budiana S. Pd.I Officer 

62 H. Tukiman H W School Commite 

 Source: Documentation of SMAN 1 Sekampung 

4) The Quantity Students of SMAN 1 Sekampung 

The students‘ quantity at SMAN 1 Sekampung is identified, as 

follows: 

 

 

 



45 

Table 4.2 

The Students’ Quantity of SMAN 1 Sekampung in the Academic 

Year of 2019/2020. 

 

No Class Total 

1 X 288 

2 XI 284 

3 XII 275 

Total 847 

Source: Documentation of Students’ Quantity at SMAN 1 

Sekampung in the academic year 2019/2020. 

 

5) The Building of SMAN 1 Sekampung 

The condition of facilities in SMAN 1 Sekampung in the 

academic year of 2019/2020 that is illustrated on the table below: 

Table 4.3 

The Building of SMAN 1 Sekampung 

 

No Building facility Quantity 

1 Classroom 26 

2 Library Room 1 

3 Administration Room  1 

4 Principal‘s Office 1 

5 Teacher Council Room 1 

6 Computer Laboratory Room 1 

7 Social Science Laboratory 1 

8 Language Laboratory Room 1 

9 Medicine Unit of School 1 

10 OSIS Room 1 

11 Mosque 1 

12 Canteen 4 

13 Principal‘s Toilet 1 

14 Students Toilet 12 

15 Werehouse  1 

16 Werehouse 1 

17 Teacher Toilet 2 

Source: Documentation of SMAN 1 Sekampung. 
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6) The Organization Structure of SMAN 1 Sekampung 

The Organization Structure of  SMAN 1 Sekampung in the 

academic year of 2019/2020 is illustrated in the following figure: 

 

 

 

 

 

 

 

 

 

 

 

Figure 4.1 

The Organization Structure of SMAN 1 Sekampung 
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7) Location Sketch of SMAN 1 Sekampung 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4.2 

The Location Sketch of SMAN 1 Sekampung 

 

Notes : 

1. Teacher‘s parking area 

2. Library 

3. Headmaster office 
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10. Social science laboratory 
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11. Library 

12. Mosque 

13. Toilets 

14. Student‘s parking area 

15. Canteen 

 

2. Description of the Research 

In this chapter, the researcher would like to present the result of 

this research that explains the answer of problem formulation: ―Can 

anagram technique increase reading ability and learning activity at the 

eleventh graders of SMAN 1 Sekampung East Lampung?‖ In conducting 

the research, the researcher used classroom action research. 

This research was conducted in two cycles: cycle I and cycle II. 

Each cycle consists of two meetings and each meeting takes 2x45 minutes. 

Each cycle includes of planning, action, observation and reflection. In this 

research, the researcher is as an English teacher and Mr.Ikhwanudin,S.Pd 

as the collaborator.  

a. Pre-test  

The researcher conducted the pre-test on Tuesday, February 4
th

 

2020 at 08.00 until 09.30. All of the students have already been ready 

when the teaching time came. The researcher greeted the students. The 

researcher told the students that the researcher would conduct the 

research in their class in order to know their reading ability before 

doing the action of the classroom action research. The pre-test is 

administrated to the students to be finished individually. The kind of 
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test is reading test in the form of multiple choice test. Then, the 

students‘ pre-test result is illustrated on the table below: 

Table 4.4 

The Result of Studets’ in Pre Test 

 
No Name Score Criteria 

1 ADW 43 Incomplete 

2 AZ 37 Incomplete 

3 ARN 30 Incomplete 

4 AS 73 Complete 

5 AIS 37 Incomplete 

6 BS 37 Incomplete 

7 DAM 33 Incomplete 

8 DF 27 Incomplete 

9 DAW 37 Incomplete 

10 DF 20 Incomplete 

11 ER 53 Complete 

12 EA 53 Incomplete 

13 FR 47 Incomplete 

14 FL 23 Incomplete 

15 GSK 17 Incomplete 

16 IK 73 Complete 

17 IO 33 Incomplete 

18 IKK 33 Incomplete 

19 JNDS 43 Incomplete 

20 KDR 73 Complete 

21 KEP 50 Incomplete 

22 MW 33 Incomplete 

23 MA 30 Incomplete 

24 MS 40 Incomplete 

25 MR 33 Incomplete 

26 MAW 30 Incomplete 

27 NAS 20 Incomplete 

28 RJ 77 Complete 

29 RF 27 Incomplete 

30 RAA 23 Incomplete 

31 RPD 47 Incomplete 

32 RF 53 Incomplete 

33 TWS 23 Incomplete 

34 TAP 37 Incomplete 

35 WIL 33 Incomplete 
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Total  of all students’ grade 1.378 

Total all of the students (n) 35 

The highestgrade 77 

The lowestgrade 17 

Average 39 

 

Table 4.5 

The Frequency Distribution Based on Reading 

Grade Interval Pre-Test 

 

No Grade Interval Frequency 

1 17-27 8 students 

2 28-38 14 students 

3 39-49 5 students 

4 50-60 4 students 

5 61-71 0 students 

6 72-82 4 students 

Total 35 students 

Table 4.6 

Students’ Grade in Pre-Test 

 

No Grade Frequencies Percentage Explanation 

1 ≥ 72 4 11% Complete   

2 < 72 31 89% Incomplete 

 Total 35 100%  

Source: The Grade Result of Reading pre-test at XI IPA 4 class of 

SMAN 1 Sekampung February, 4
th

 2020. 

 

 
Figure 4.3 

The Percentage of the Students’ Grade in Pre-test 
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Based on the data above, it could be inferred that 31 students 

(89%) were not successful and 4 other students (11%) were 

successful. The successful students were fewer than the unsuccessful 

students. From the pre-test result, the researcher got the average of 39, 

so the result was unsatisfied. Therefore, the researcher implement the 

anagram technique as a teaching technique to increase the students‘ 

reading ability. 

b. Cycle I 

1) Planning 

In the planning stage, the researcher and the collaborator 

prepared several things related to the teaching and learning 

process such as: prepared the lesson plan, made the instrument 

that would be examined as post test in the cycle I, prepared the 

material, made the observation sheet of the students‘ activity, 

identified the problem and found the causes of problem at the 

beginning and the end of learning activities. The researcher also 

planned to give evaluation to measure the students‘ mastery on 

the given materials. 

2) Acting 

a) The first meeting 

The first meeting was conducted on Thursday, 

February 6
th

 2020, 10.30 until 12.00 followed by 35 students. 
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The meeting was started by praying, greeting and checking 

the attendance list. 

In this stage, the condition of the class was effective 

because the collaborator handed the researcher to make sure 

the students‘ effectiveness before the researcher was doing 

research in the class. It showed that most of students gave 

their full nice attention to the researcher when the study time 

came. 

In the beginning, the researcher introduced anagram 

technique to the students.Initially, the researcher introduced 

the anagram technique to students. Students are given an 

analytical exposition text entitled "The Unhealthy Fast Food" 

to read and understand it. Students group general functions of 

analytical text exposition. The researcher guides students to 

make several small groups and in each group consists of 2-3 

students. The researcher shows a random card that will be 

given to each group, and the cards consist of words or 

phrases from sentences in the text. The researcher explains 

the student's task is to rearrange the jumbled cards into the 

appropriate sentences. Students who have finished compiling 

the sentence are instructed to come forward and read the 

results. 
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b) The second meeting 

The second meeting was conducted on Tuesday, 

February 11
th

 2019 at 08.00 until 09.30 for 2x45 minutes 

after the students has been given the action. The researcher 

began the lesson by praying, greeting, checking attendance 

list and asking the students‘ condition. 

In the beginning, the students read the analytical 

exposition text entitled ―Students' Laptop‖ to read and 

understand it. Students group general functions of analytical 

text exposition. The researcher guides students to make 

several small groups and in each group consists of 2-3 

students. The researcher shows a random card that will be 

given to each group, and the cards consist of words or 

phrases from sentences in the text. The researcher explains 

the student's task is to rearrange the jumbled cards into the 

appropriate sentences. Students who have finished compiling 

the sentence are instructed to come forward and read the 

results.  

3) Observing 

 In observation of researcher action, the collaborator 

observed the students‘ activities. While the treatment was being 

executed, the student activities during the learning process were 

also being observed by the observer. The students who were 
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active in discussion would get the point by ticking it on the 

observation sheet for meeting 1 and meeting 2. The result of the 

students‘ learning activities could be seen as follow: 

Table 4.7 

The Frequency of Students’ Learning Activities in Cycle I 

No Students Activities Frequency Percentage 

1 Paying attention on 

teacher explanation 
21 60% 

2 Asking or Answering 

Questions of the Teacher 
9 26% 

3 Being active in the class 13 37% 

4 Being able to do the task 20 57% 

5 Being active in the group 

activity 
17 49% 

Total Students 35 Students 

The Average Percentage 46% 

Source: The students’ learning activity at the Eleventh grade of 

SMAN 1 Sekampung Februay, 2020. 

 

 

 
Figure 4.4 

The Percentage of Students’ Learning Activities in Cycle I 
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attention to the teacher explanation. 9 students (26%) who 

Asking or Answering Questions of the Teacher, 13 students who 

were active in the class (37%), 20 students (57%) who are able 

to do the task, and 17 students (49%) who were active in the 

group activity. 

4) Reflecting 

The process of teaching in reading cycle 1 was conducted 

effectively by applying anagram technique. The students were 

active in learning activity. However, the students were difficult in 

understanding the content of text because they have limited 

vocabulary mastery. 

From the result observation in learning process in cycle I, it is 

concluded that in the learning process has not achieved Minimum 

Mastery Criteria (MMC) that is 72 of the research yet. At the end 

of this cycle, the researcher analyzed and calculated all the 

processes like students‘ pre-test grade and the result of students‘ 

post-test I grade. On Thursday, February 13
th 

2020, the researcher 

gave post test 1 conducted in cycle I with similar task on pre-test 

before. The kind of test is reading test in the form of multiple 

choice test. The result of the students‘ test in post test 1 was better 

than test in pre-test before. 
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Table 4.8 

The Result of students’ Score Post-Test 1 
No Name Score Criteria 

1 ADW 73 Complete 

2 AZ 50 Incomplete 

3 ARN 43 Incomplete 

4 AS 80 Complete 

5 AIS 60 Incomplete 

6 BS 53 Incomplete 

7 DAM 50 Incomplete 

8 DF 43 Incomplete 

9 DAW 57 Incomplete 

10 DF 40 Incomplete 

11 ER 73 Complete 

12 EA 77 Complete 

13 FR 73 Complete 

14 FL 40 Incomplete 

15 GSK 30 Incomplete 

16 IK 77 Complete 

17 IO 60 Incomplete 

18 IKK 47 Incomplete 

19 JNDS 50 Incomplete 

20 KDR 73 Complete 

21 KEP 73 Complete 

22 MW 43 Incomplete 

23 MA 43 Incomplete 

24 MS 73 Complete 

25 MR 60 Incomplete 

26 MAW 57 Incomplete 

27 NAS 60 Incomplete 

28 RJ 77 Complete 

29 RF 40 Incomplete 

30 RAA 30 Incomplete 

31 RPD 73 Complete 

32 RF 77 Complete 

33 TWS 43 Incomplete 

34 TAP 73 Complete 

35 WIL 50 Incomplete 

Total  of all students’ grade 2.021 

Total all of the students (n) 35 

The highest grade 80 

The lowest grade 30 

Average 58 
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Table 4.9 

The Frequency Distribution Based on Reading 

Grade Interval Post-Test 1 

 

No Grade Interval Frequency 

1 30-38 2 students 

2 39-47 9 students 

3 48-56 5 students 

4 57-65 6 students 

5 66-74 8 students 

6 75-43 5 students 

Total 35 students 

 

Table 4.10 

Frequency of students’ grade in Post-test I 

 

No Grade Frequency Percentage Explanation 

1 ≥ 72 13 37% Complete 

2 < 72 22 63% Incomplete 

Total 35 100% 

Source: The Grade Result of reading Post-test I at XI IPA 4 class of 

SMAN 1 Sekampung on February, 13
th

 2020. 

 

 
Figure 4.5 
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students (63%) did not achieve Minimum Mastery Criteria 

(MMC). It was higher than the result of pre-test. Learning process 

was said successful when 70% students got grade ≥72. The fact 

showed that the result was unsatisfied. The comparison between 

pre-test grade and post-test I grade was as follows: 

Table 4.11 

The Comparison of Students’ Pre-Test and Post-Test I in 

Cycle 1 

 

Interval 
Pre-Test Post-Test I 

Explanation 
F P F P 

≥72 4 11% 13 37% Complete 

< 72 31 89% 22 63% Incomplete 

Total 35 100% 35 100%  

 

Then, the graph of comparison students reading pre-test and post-

test I grade in cycle I could be seen as follow: 

 
Figure 4.6 

The Comparison of Percentage of the Students’ Completeness 
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The table and the graphic above, from the pre-test result, 

the researcher got the average of 36, so the result was unsatisfied. 

Meanwhile, based on the graphic of post-test 1, it could be seen 

that 13 students (37%) got grade up to Minimum Mastery Criteria 

(MMC) and 22 students (63%) did not achieve Minimum Mastery 

Criteria (MMC). It was higher than the result of pre-test. The 

criterion of students who were successful in mastering the 

material should get minimum mastery criteria, at least 72. 

Learning process was said successful when 70% students got 

grade ≥72. The fact showed that the result was unsatisfied.  

c. Cycle II 

The action in the cycle I was not successful enough, the cycle 

must be continued to cycle II. Cycle II was used to repair the 

weakness in the cycle I. The steps of cycle II as follows: 

1) Planning 

Based on the activities in the cycle I, the process at cycle II 

was focused on the problem on cycle I. There were some 

weakness on cycle I. Then, the researcher and collaborator 

planned to give the material for students in reading ability by 

anagram technique. 

The researcher and collaborator prepared the lesson plan, 

observation sheet of the students‘ activities, identified the 

problem, and found the causes of problem at the first and the last 



60 

of learning activities. The researcher also planned to give 

evaluation to measure the students‘ mastery on the given 

materials.  

2) Acting 

a) The first meeting 

The first meeting was conducted on Monday, February 

17
th

 2020 at 10.30 until 12.00 followed by 35 students. The 

researcher began the lesson greeting, praying, checking 

attendance list and asking the students‘ condition. 

In the beginning, the researcher introduced anagram 

technique to the students.Initially, the researcher introduced 

the anagram technique to students. Students were given an 

analytical exposition text entitled “The Importance of 

Learning English” to read and understand it. Students 

grouped general functions of analytical text exposition. The 

researcher guided students to make several small groups and 

in each group consists of 2-3 students. The researcher had 

shown a random card that was given to each group, and the 

cards consist of words or phrases from sentences in the text. 

The researcher explained the student's task is to rearrange the 

jumbled cards into the appropriate sentences. Students who 

had finished compiling the sentence were instructed to come 

forward and read the results. 
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b) The second meeting 

The second meeting was conducted on Tuesday, 

February 18
th 

2020 at 08.00 until 09.30 for 2x45 minutes after 

the students have been given the action. The researcher began 

the lesson by praying, greeting, checking attendance list and 

asking the students‘ condition.  

In this stage, the condition of the class was effective 

because the collaborator handed the researcher to make sure 

the students‘ effectiveness before the researcher was doing 

research in the class. It showed that most of students gave 

their full nice attention to the researcher when the study time 

came. 

In the beginning, the students read the analytical 

exposition text entitled ―Garbage Service need 

Improvement‖ to read and understand it. Students groupep 

general functions of analytical text exposition. The researcher 

guided students to make several small groups and in each 

group consists of 2-3 students. The researcher had shown a 

random card that was given to each group, and the cards 

consist of words or phrases from sentences in the text. The 

researcher explained the student's task was to rearrange the 

jumbled cards into the appropriate sentences. Students who 
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had finished compiling the sentence were instructed to come 

forward and read the results.  

3) Observing 

In this step, the researcher presented the material by 

anagram as technique. In learning process, there were also five 

indicators used to know the students‘ activities like in learning 

process previously. 

Based on the result of the observation sheet in cycle II, 

the researcher indicated that learning process in cycle II was 

successful. The grade result of students‘ learning activities 

observation, as follow: 

Table 4.12 

The Frequency Students’ learning activity in Cycle II 

 

No Students Activities Frequency Percentage 

1 Paying attention on teacher 

explanation 
29 83% 

2 Asking or Answering 

Questions of the Teacher 
18 51% 

3 Being active in the class 25 71% 

4 Being able to do the task 27 77% 

5 Being active in the group 

activity 
29 83% 

Total Students 35 Students 

The Average Percentage 73% 

Source: The students’ reading ability at the tenth grade of 

SMAN 1 Sekampung on February, 2020. 

 

Then, the graph of percentage students reading ability in 

cycle II, as follow: 
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Figure 4.7 

The Percentage of Students reading ability in Cycle II 

The table above showed that the students‘ learning activityin 

cycle II was increase. The students‘ learning activity that had high 

percentage were the 29 students (83%) who gave attention to the 

teacher explanation, 18 students (51%) who Asking or Answering 

Questions of the Teacher, 25 students who were active in the class 

(71%), 27 students (77%) who are able to do the task, and 29 

students (83%) who were active in the group activity. Based on the 

result above, the researcher indicated that learning process in cycle 

II was successful because the  students‘ learning activity got 

percentage  > 72%. 

4) Reflecting 

From the result of learning process in cycle II the researcher 

analyzed that generally by implementing anagram as technique, the 

students reading ability would increase.  
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At the end of this cycle, the researcher and the collaborator 

analyzed and calculated all the processes like student‘s post-test II 

grade. On Monday, February 24
th 

2020at 10.30 until 12.00 the 

researcher gave post test 2 conducted in cycle II with similar task 

on pre-test before. The kind of test isreading test in the form of 

multiple choice test. The result of the students‘ test in post-test 2 

was better than test in post-test 1 before. 

Table 4.13 

The Result of students’ Post Test II 

 
No Name Score Criteria 

1 ADW 80 Complete  

2 AZ 73 Complete  

3 ARN 70 Complete  

4 AS 83 Complete  

5 AIS 73 Complete  

6 BS 83 Complete  

7 DAM 73 Complete  

8 DF 63 Incomplete 

9 DAW 80 Complete  

10 DF 63 Incomplete  

11 ER 77 Complete 

12 EA 80 Complete  

13 FR 73 Complete  

14 FL 73 Complete  

15 GSK 53 Incomplete  

16 IK 77 Complete  

17 IO 77 Complete  

18 IKK 73 Complete  

19 JNDS 80 Complete 

20 KDR 83 Complete  

21 KEP 77 Complete 

22 MW 63 Incomplete  

23 MA 70 Complete  

24 MS 80 Complete 

25 MR 73 Complete 

26 MAW 73 Complete 

27 NAS 80 Complete  
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28 RJ 83 Complete  

29 RF 73 Complete  

30 RAA 60 Incomplete  

31 RPD 83 Complete 

32 RF 80 Complete 

33 TWS 60 Incomplete 

34 TAP 80 Complete 

35 WIL 70 Incomplete 

Total  of all students’ 

grade 
2.592 

Total all of the studets 

(n) 
35 

The highest grade 83 

The lowest grade 53 

Average 74 

 

Table 4.14 

The Frequency Distribution Based on Reading 

Grade Interval Post-Test II 

 

No Grade Interval Frequency 

1 53-58 1 students 

2 59-64 5 students 

3 65-70 3 students 

4 71-76 9 students 

5 77-82 12 students 

6 83-88 5 students 

Total 35 students 

 

Table 4.15 

The Frequency of students’ grade in Post-test II 

 

No Grade Frequency Percentage Explanation 

1 ≥72 26 74% Complete   

2 < 72 9 26% Incomplete 

 Total 35 100%  

Source: The Grade Result of reading post test II at Eleventh grade 

of SMAN 1 Sekampung on February, 24
th

 2020. 
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Figure 4.8 

The Percentage of the Students’ Grade in Post-test II 

 

Based on the result above, it could be inferred that 26 

students (74%) were successful and 9 other students (26%) were 

not successful. From the post test 2 results, the researcher got the 

average of 74. It was higher than post test 1 in cycle I. The 

comparison between students post test I grade and post-test II grade 

could be compared on the following table. 

Table 4.16 

The Comparison of Students’ Grade in Post-Test I and Post-

Test II 

Interval 

Post-Test I 
Post-Test 

II 
Criteria 

F P F P 

≥72 13 37% 26 74% Complete 

< 72 22 63% 9 26% Incomplete 

Total 35 100% 35 100%  

 

Then, the graph of students reading ability post-test I and 

post-test II grade in cycle II could be seen as follow: 
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Figure 4.9 

The Percentage of Comparison of Students’ grade on 

Post-test I and Post-test II 

From the table above, it could be seen that the grade of 

the students in post-test II was various. It could be inferred that 26 

students (74%) were successful and 9 other students (26%) were 

not successful. From the post test 2 results, the researcher got the 

average of 74. It was higher than post test 1 in cycle I.It means 

that the indicator of success of this research had been achieved 

that was >70% students got grade 72. It indicated that the 

students‘ reading ability increase. 

Regarding to the result above, it could be inferred that 

this Classroom Action Research (CAR). It was successful and it 

was not continued in the next cycle because of thelearning 

process and the product of learning entirely passed the indicators 

of success. It means that anagram as technique increase the 

students‘reading ability. 
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B. Interpretation 

The researcher assumes that teaching reading ability by using anagram 

technique can increase students‘ reading ability. According to Alfonso 

Caramazza, anagram technique is presented with a scrambled set of printed 

words on separate cards. Therefore, implementing anagram technique in 

teaching in the classroom is very useful to develop students' thoughts and 

opinions and increase memory in the lesson so as to foster students' interest 

and motivation in learning. 

1. Result of Students Learning  

a. Result of students Pre- Test Grade 

In this phase, the researcher presented the pre- test to measure the 

students reading ability before implementing the treatment. The 

researcher obtained the data through reading test in the form of multiple 

choice test which completed for 60 minutes. It was done on February 

4
th

, 2020. From the result of pre-test showed that most of the students 

got difficult for doing the test. Based on pre-test result, it could be 

inferred that 31 students (89%) were not successful and 4 other students 

(11%) were successful. The successful students were those who got the 

minimum mastery criteria at SMAN 1 Sekampungat least 72. 

b. Result of Students Post- Test 1 Grade 

In this research, to know the students reading ability after 

implementing the treatment the researcher conducted the post- test I. It 

was done on February, 13
th

 2020. Based on the result of pot-test 1, it 
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could be seen that 13 students (37%) achieved Minimum Mastery 

Criteria (MMC) and 22 students (63%) did not achieve MMC. It was 

higher than the result of pre-test. The criterion of students who were 

successful in mastering the material should get Minimum Mastery 

Criteria (MMC), at least 72. Learning process was said successful when 

70% students got grade ≥72. The fact showed that the result was 

unsatisfied.   

c. Result of Students‘ Post- Test II Grade 

In this phase, the researcher continued to cycle II, because the 

grade of post test I in cycle I did not fulfill the MMC yet that was only 

37%. The researcher presented the post-test II to measure the students 

ability after implementing the treatment. The researcher obtained the 

data through test in the from of reading test which completed for 60 

minutes. It could be seen that the grade of the students in post-test II 

was various. It could be inferred that 26 students (74%) were successful 

and 9 other students (26%) were not successful. From the post test 2 

results, the researcher got the average of 74. It was higher than post test 

1 in cycle I. It means that the indicator of success of this research had 

been achieved that was >70% students got grade 72. It indicated that the 

students‘ reading ability was increased. 
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2. Comparison of Grade in Pre-Test, Post-Test I in cycle I, and Post-Test 

II in Cycle II. 

English learning process was successfully in cycle I. While, the 

precentage of the students grade in post-test I was higher than pre-test. 

Moreover, in cycle II, the precentage of students‘ grade was higher than 

cycle I.  

Table 4.17 

The Comparison of Students’ Pre-Test, Post-Test I Grade in Cycle 

I and Post-Test II Grade in Cycle II 

Interval 
Pre-Test Post-Test I Post-Test II 

Explanation 

F P F P F P 

≥70 4 11% 13 37% 26 74% Complete 

< 70 31 89% 22 63% 9 26% Incomplete 

Total 35 100% 30 100% 35 100%  

 

The researcher shows the graph of the result of pre-test, post-test I 

and post-test II, as follow: 

 

Figure 4.10 

The Comparison Grade of Students Reading ability in Pre-Test, 

Post-Test I in Cycle I, and Post-Test II in Cycle II 

11% 

89% 

37% 

63% 

74% 

26% 

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

>72 <72

pre test

post test 1

post test 2



71 

Based on the graph above, it could be inferred that anagram 

technique as a teaching technique could increase the students‘ reading 

ability. It is supported by the increasing grade of thestudents from pre-test 

to post-test I and from post-test I to post-test II. 

 

3. The Result of Students’ Learning Activities in Cycle I and Cycle II 

The students‘ learning activity data was gotten from the whole students‘ 

learning activities on observation sheet. The table of enhancement  is as 

follows: 

Table 4.18 

The Presentage of Students Activities in Cycle I and Cycle II 

 

NO 
Students‘  

Activities 

Cycle I Cycle II 
Increasing 

F Percentage F Percentage 

1 

Paying 

attention to 

the teacher 

explanation 

21 60% 29 83% Increased 

2 

Asking or 

Answering 

Questions of 

the Teacher 

9 26% 18 51% Increased 

3 
Being active 

in the class 13 37% 25 71% Increased 

4 
Being able to 

do the task 
20 57% 27 77% Increased 

5 

Being active 

in the group 

activity 

17 48% 29 83% Increased 

The Average 

Percentage 
46% 73%  
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Figure 4.11 

Figure of Learning Activity in Cycle I and Cycle II 

 

Based on the data had gotten, it can be explained as follow: 

a. Paying Attention to the Teacher Explanation 

The students‘ attention to the teacher explanation from the first 

meeting to the next meeting was increased. In cycle I, it was only 60% 

and in cycle II 83%, it is improved 23%. In the teaching and learning 

process, the students show their enthusiasm to the teacher explanation 

in every steps of anagram technique. 

In the beginning of learning process, the students paid attention to 

the researcher‘s explanation about the objective of learning. After the 

researcher had explained the teaching instruction, the students made 

several small groups and in each group consist of 2-3 students. 

Morever, after the researcher had told the students that she gave 

analytical exposition text, the students read and understood it. After the 
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researcher had shown a random card that was given to each group, the 

students rearranged the jumbled cards into the appropriate sentences. 

The students who had finished compiling the sentence come forward 

and read the result.  

b. Asking or Answering Questions of the Teacher 

The students who were active in Asking or Answering Questions 

of the Teacherwere increased from the first meeting to next meeting. It 

showed when the teacher gave the question to the students, they were 

brave to answer although not all the question could be answered well. 

For this activity was improved 25%, from cycle I 26% and cycle II 

51%. 

c. Being Active in the Class 

Based on the data, It could be seen on the cycle I 37% and cycle 

II also 71%, it improved 34%. It could be concluded that the students 

felt comfort and active with the learning process because most of the 

students shown good increasing in reading ability when anagram 

technique was implemented in learning process from cycle I up to cycle 

II. 

d. Being Able to do the Task 

The students who were able to do the task were increased from the 

first cycle to the second cycle. It showed when the students were able to 

do the task given by the teacher. They did the task well. For this activity 

was improved 20%, from cycle I 57% and cycle II 77%. 
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e. Being Active in the Group Activity 

Based on the data, It could be seen on the cycle I 49% and cycle II 

also 83%, it improved 34%. It could be concluded that the students 

were active in the group activity because most of the students shown 

good increasing in group activity when anagram technique was 

implemented in learning process from cycle I up to cycle II. 

 

C. Discussion 

The researcher used anagram technique to organize students‘ idea and 

to make the students more active in reading ability in learning English. 

Therefore, it is proved that the implementation of anagram as the technique 

increases the students‘ reading ability and learning activity. Anagram 

technique hopefully is useful in increasing students‘ achievement in English. 

Based on the explanation of cycle I and cycle II, it can be shown that 

the use of anagram technique as technique could increase the students‘ 

reading ability. There is progress from the students gets grade >72 from pre-

test 11% or 4 students, post-test I 37% or 13 students and post-test II become 

74% or 26 students. It is inferred that there is enhancement on the students' 

complete grade and total of grade of the students who passed the least from 

pre-test, post-test I to post-test II. From the explanation, the researcher 

concludes that the research is successful and it can be stopped in cycle II 

because the indicator of success 70% of students got grade >72 are achieved. 
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The result of the student‘s activities in cycle I and cycle II are 

increased. Paying attention to the teacher explanation from 60% become 

83%, Asking or Answering Questions of the Teacher 26% become 51%, 

being active in the class from 37% become 71%, being able to do the task 

from 57% become 77%, being active in the group activity 49% become 83%. 

The result of students‘ activities in cycle I and cycle II, there is enhancement 

in students‘ learning activity. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion  

Based on the result of the learning process on two cycles, the 

researcher would like to describe the conclusion that the reading ability could 

be increaded through anagram technique among the eleventh graders at 

SMAN 1 Sekampung, as follows: 

Anagram technique can increase reading ability among the eleventh 

graders at SMAN 1 Sekampung. It can be seen on the progress from pre-test 

to cycle I and cycle II. The average Grade from pre test 36 to post test I 54 

became 74 in post test II. In cycle I, there were 34 % of students passed the 

test and in cycle II were 74 % of students who get grade ≥ 72. It means that 

result of cycle II had already achieved the indicator of success that was >70% 

students fulfill the MMC. Anagram technique can increase learning activity 

among the eleventh graders at SMAN 1 Sekampung. In cycle I, the students‘ 

learning activity was 46 %. Meanwhile, in cycle II the students‘ learning 

activity was 73 %. It means that result of learning activity in cycle II had 

already achieved the indicator of success that was >70% students fulfill the 

MMC. It means that Anagram technique can increase the student‘s learning 

activity.  
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B. Suggestion 

Based on the conclusion above, there are some suggestions to be shared 

more attention in teaching and learning process,as follows: 

1. For English Teacher 

a. The teacher should prepare and select appropriate technique and 

materials to produce the effective teaching learning process. Also, the 

teachers should determine the target of the teaching which must be 

achieved. The teacher should be able to create the teaching learning 

process enjoyable, such as selecting text or new teaching media.  

b. It is better for the teacher to use anagram technique in English 

learning especially in reading because it can increase students‘ reading 

ability. 

c. The teacher should give motivation to the students in order to be 

active in learning process. 

2. For the Students 

It is suggested to the students to be more active in learning process in 

the class and increase their reading ability so they can success in English 

learning. 

3. For Headmaster 

It is suggested to support the English teacher to use anagram technique in 

learning process, because anagram technique is so helpful. 
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THE BLUEPRINT OF READING ABILITY 

 Multiple Choice Test 

 

No. Indicators of Reading Question Items 

Pre-Test Post-Test 1 Post-Test 2 

1. Students can identify the 

topic/main idea of the text 

1,12,18,22,28. 7,16,20,28. 1,9,18,24. 

2. Students are able to identify the 

inference of the text 

2,13,23,27. 1,8,19,26. 3,12,15,21,29. 

3. Students are able to identify 

grammatical features of the 

reading text 

7,11,17,25,30. 10,22,30. 4,13,20,25,30. 

4. Students are able to comprehend 

the detail information in the text. 

3,8,14,20. 2,6,21,27. 16,22,26. 

5. Students can identify the 

excluding fact not written of the 

text 

4,24,26. 3,9,18,25. 2,8,19. 

6. Students can identify the 

supporting idea of the text 

6,9,19,21. 4,13,14,24. 7,10,14. 

7. Students are able to comprehend 

the meaning of vocabulary in the 

text. 

5,10,16. 12,15,29. 6,11,23,27. 

8. Students are able to identify the 

reference in the text. 

15,29. 5,11,17,23. 5,17,28. 

Total 30 30 30 
 

 

  



 

  



 

  



 

  



 

  



 

  





 

 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 



 

  



 

  



 

  





 

 

  



 

  



 

  



 

  



 

  



 

  



The Data of Pre-Survey 

Students’ Reading Ability 

The Eleventh Graders at SMAN 1 Sekampung 

East Lampung 

 

N0. 
 

Students’ Name 

 

Grade 

 

Criteria 

1. AZ 45 Incomplete 

2. AS 55 Incomplete 

3. ARN 40 Incomplete 

4. AIS 55 Incomplete 

5. ADW 75 Complete 

6. BS 50 Incomplete 

7. BW 50 Incomplete 

8. DAM 30 Incomplete 

9. DAW 50 Incomplete 

10. DF 55 Incomplete 

11. DF 45 Incomplete 

12. ER 50 Incomplete 

13. EA 45 Incomplete 

14. FR 80 Complete 

15. FL 40 Incomplete 

16. GSK 60 Incomplete 

17. IO 40 Incomplete 

18. IK 75 Complete 

19. IKK 45 Incomplete 

20. JNDS 65 Incomplete 

21. KDR 55 Incomplete 

22. KEP 45 Incomplete 

23. MA 45 Incomplete 

24. MS 40 Incomplete 

25. MR 75 Complete 

26. MAW 75 Complete 

27. NAS 60 Incomplete 

28. OW 75 Complete 

29. RJ 55 Incomplete 

30. RF 50 Incomplete 

31. RF 45 Incomplete 

32. RPD 40 Incomplete 

33. TWS 55 Incomplete 

34. TAP 40 Incomplete 

35. WIL 40 Incomplete 

 



The Result of Studets’ in Pre Test 

 
No Name Score Criteria 

1 ADW 43 Incomplete 

2 AZ 37 Incomplete 

3 ARN 30 Incomplete 

4 AS 73 Complete 

5 AIS 37 Incomplete 

6 BS 37 Incomplete 

7 DAM 33 Incomplete 

8 DF 27 Incomplete 

9 DAW 37 Incomplete 

10 DF 20 Incomplete 

11 ER 53 Complete 

12 EA 53 Incomplete 

13 FR 47 Incomplete 

14 FL 23 Incomplete 

15 GSK 17 Incomplete 

16 IK 73 Complete 

17 IO 33 Incomplete 

18 IKK 33 Incomplete 

19 JNDS 43 Incomplete 

20 KDR 73 Complete 

21 KEP 50 Incomplete 

22 MW 33 Incomplete 

23 MA 30 Incomplete 

24 MS 40 Incomplete 

25 MR 33 Incomplete 

26 MAW 30 Incomplete 

27 NAS 20 Incomplete 

28 RJ 77 Complete 

29 RF 27 Incomplete 

30 RAA 23 Incomplete 

31 RPD 47 Incomplete 

32 RF 53 Incomplete 

33 TWS 23 Incomplete 

34 TAP 37 Incomplete 

35 WIL 33 Incomplete 

 
Total  of all students’ grade 1.378 

Total all of the students (n) 35 

The highestgrade 77 

The lowestgrade 17 

Average 39 

  

 



Calculation of grade interval 

Pre test 

 

 

Jumlah kategori  = 1+3,33 log(n) 

  = 1+3,33 log(35) 

  = 6 

Panjang interval kelas = nilai tertinggi-

terendah/jumlah kategori 

   = 77-17/6 

   = 10 

No Grade Interval Frequency 

1 17-27 8 

2 28-38 14 

3 39-49 5 

4 50-60 4 

5 61-71 0 

6 72-82 4 

Total 35 

 

 

  

No Nilai 

1 17 

2 20 

3 20 

4 23 

5 23 

6 23 

7 27 

8 27 

9 30 

10 30 

11 30 

12 33 

13 33 

14 33 

15 33 

16 33 

17 33 

18 37 

19 37 

20 37 

21 37 

22 37 

23 40 

24 43 

25 43 

26 47 

27 47 

28 50 

29 53 

30 53 

31 53 

32 73 

33 73 

34 73 

35 77 

total 1378 

average 39 



The Result of students’ Score Post-Test 1 
 

No Name Score Criteria 
1 ADW 73 Complete 

2 AZ 50 Incomplete 

3 ARN 43 Incomplete 

4 AS 80 Complete 

5 AIS 60 Incomplete 

6 BS 53 Incomplete 

7 DAM 50 Incomplete 

8 DF 43 Incomplete 

9 DAW 57 Incomplete 

10 DF 40 Incomplete 

11 ER 73 Complete 

12 EA 77 Complete 

13 FR 73 Complete 

14 FL 40 Incomplete 

15 GSK 30 Incomplete 

16 IK 77 Complete 

17 IO 60 Incomplete 

18 IKK 47 Incomplete 

19 JNDS 50 Incomplete 

20 KDR 73 Complete 

21 KEP 73 Complete 

22 MW 43 Incomplete 

23 MA 43 Incomplete 

24 MS 73 Complete 

25 MR 60 Incomplete 

26 MAW 57 Incomplete 

27 NAS 60 Incomplete 

28 RJ 77 Complete 

29 RF 40 Incomplete 

30 RAA 30 Incomplete 

31 RPD 73 Complete 

32 RF 77 Complete 

33 TWS 43 Incomplete 

34 TAP 73 Complete 

35 WIL 50 Incomplete 

Total  of all students’ grade 2.021 

Total all of the students (n) 35 

The highest grade 80 

The lowest grade 30 

Average 58 

 

 

 



Calculation of grade interval 

Post test 1 

No Nilai 

1 30 

2 30 

3 40 

4 40 

5 40 

6 43 

7 43 

8 43 

9 43 

10 43 

11 47 

12 50 

13 50 

14 50 

15 50 

16 53 

17 57 

18 57 

19 60 

20 60 

21 60 

22 60 

23 73 

24 73 

25 73 

26 73 

27 73 

28 73 

29 73 

30 73 

31 77 

32 77 

33 77 

34 77 

35 80 

total 2021 

average 58 

 

  

Jumlah kategori  = 1+3,33 log(n) 

= 1+3,33 log(35) 

= 6 

Panjang interval kelas = nilai tertinggi-

terendah/jumlah kategori 

   = 80-30/6 

   = 8 

No Grade Interval Frequency 

1 30-38 2 

2 39-47 9 

3 48-56 5 

4 57-65 6 

5 66-74 8 

6 75-43 5 

Total 35 

 

 



The Comparison between Pre-Test and Post-Test I Grade in Cycle I 

 
No Name 

Initial 

Pre 

Test 

Post 

Test I 

Deviation Explanation 

1 ADW 43 73 30 Improve 

2 AZ 37 50 13 Improve 

3 ARN 30 43 13 Improve 

4 AS 73 80 7 Improve 

5 AIS 37 60 23 Improve 

6 BS 37 53 16 Improve 

7 DAM 33 50 17 Improve 

8 DF 27 43 16 Improve 

9 DAW 37 57 20 Improve 

10 DF 20 40 20 Improve 

11 ER 53 73 20 Improve 

12 EA 53 77 24 Improve 

13 FR 47 73 26 Improve 

14 FL 23 40 17 Improve 

15 GSK 17 30 13 Improve 

16 IK 73 77 4 Improve 

17 IO 33 60 27 Improve 

18 IKK 33 47 14 Improve 

19 JNDS 43 50 7 Improve 

20 KDR 73 73 0 Constant 

21 KEP 50 73 23 Improve 

22 MW 33 43 10 Improve 

23 MA 30 43 13 Improve 

24 MS 40 73 33 Improve 

25 MR 33 60 27 Improve 

26 MAW 30 57 27 Improve 

27 NAS 20 60 40 Improve 

28 RJ 77 77 0 Constant 

29 RF 27 40 13 Improve 

30 RAA 23 30 7 Improve 

31 RPD 47 73 26 Improve 

32 RF 53 77 24 Improve 

33 TWS 23 43 20 Improve 

34 TAP 37 73 36 Improve 

35 WIL 33 50 17 Improve 

Total 1.378 2.021  

623 
Average 39 58 

The highest grade 77 80 

The lowest grade 17 30 

 

 



The Result of students’ Post Test II 

 
No Name Score Criteria 

1 ADW 80 Complete  

2 AZ 73 Complete  

3 ARN 70 Complete  

4 AS 83 Complete  

5 AIS 73 Complete  

6 BS 83 Complete  

7 DAM 73 Complete  

8 DF 63 Incomplete 

9 DAW 80 Complete  

10 DF 63 Incomplete  

11 ER 77 Complete 

12 EA 80 Complete  

13 FR 73 Complete  

14 FL 73 Complete  

15 GSK 53 Incomplete  

16 IK 77 Complete  

17 IO 77 Complete  

18 IKK 73 Complete  

19 JNDS 80 Complete 

20 KDR 83 Complete  

21 KEP 77 Complete 

22 MW 63 Incomplete  

23 MA 70 Complete  

24 MS 80 Complete 

25 MR 73 Complete 

26 MAW 73 Complete 

27 NAS 80 Complete  

28 RJ 83 Complete  

29 RF 73 Complete  

30 RAA 60 Incomplete  

31 RPD 83 Complete 

32 RF 80 Complete 

33 TWS 60 Incomplete 

34 TAP 80 Complete 

35 WIL 70 Incomplete 

Total  of all students’ grade 2.592 

Total all of the studets (n) 35 

The highest grade 83 

The lowest grade 53 

Average 74 



Calculation of grade interval 

Post test 2 

No Nilai 

1 53 

2 60 

3 60 

4 63 

5 63 

6 63 

7 70 

8 70 

9 70 

10 73 

11 73 

12 73 

13 73 

14 73 

15 73 

16 73 

17 73 

18 73 

19 77 

20 77 

21 77 

22 77 

23 80 

24 80 

25 80 

26 80 

27 80 

28 80 

29 80 

30 80 

31 83 

32 83 

33 83 

34 83 

35 83 

total 2592 

average 74 

 

  

Jumlah kategori  = 1+3,33 log(n) 

= 1+3,33 log(35) 

= 6 

Panjang interval kelas = nilai tertinggi-

terendah/jumlah kategori 

   = 83-53/6 

   = 5 

No Grade Interval Frequency 

1 53-58 1 

2 59-64 5 

3 65-70 3 

4 71-76 9 

5 77-82 12 

6 83-88 5 

Total 35 

 



The Comparison between Post-Test I Grade and Post-Test II 

NO 
Name 

Initial 

Post-

Test I 

Grade 

Post-

Test II 

Grade 

Deviation Explanation 

1. ADW 73 80 7 Improve 

2. AZ 50 73 23 Improve 

3. ARN 43 70 27 Improve 

4. AS 80 83 3 Improve 

5. AIS 60 73 13 Improve 

6. BS 53 83 30 Improve 

7. DAM 50 73 23 Improve 

8. DF 43 63 20 Improve 

9. DAW 57 80 23 Improve 

10. DF 40 63 23 Improve 

11. ER 73 77 4 Improve 

12. EA 77 80 3 Improve 

13. FR 73 73 0 Constand 

14. FL 40 73 33 Improve 

15. GSK 30 53 23 Improve 

16. IK 77 77 0 Constand 

17. IO 60 77 17 Improve 

18. IKK 47 73 26 Improve 

19. JNDS 50 80 30 Improve 

20. KDR 73 83 10 Improve 

21. KEP 73 77 4 Improve 

22. MW 43 63 20 Improve 

23. MA 43 70 27 Improve 

24. MS 73 80 7 Improve 

25. MR 60 73 13 Improve 

27 MAW 57 73 16 Improve 

27 NAS 60 80 20 Improve 

28 RJ 77 83 6 Improve 

29 RF 40 73 33 Improve 

30 RAA 30 60 30 Improve 

31 RPD 73 83 10 Improve 

32 RF 77 80 3 Improve 

33 TWS 43 60 17 Improve 

34 TAP 73 80 7 Improve 

35 WIL 50 70 20 Improve 

Total 2.021 2.592  

621 
Average 58 74 

The highest 

grade 

80 83 

The lowest 

grade 

30 53 

 



The Comparison of Pre-Test, Post-Test I in Cycle I and Post-Test II in Cycle 

II 

 

No 
Grade 

Pre-Test Post-Test I Post-Test II 

1 43 73 80 

2 37 50 73 

3 30 43 70 

4 73 80 83 

5 37 60 73 

6 37 53 83 

7 33 50 73 

8 27 43 63 

9 37 57 80 

10 20 40 63 

11 53 73 77 

12 53 77 80 

13 47 73 73 

14 23 40 73 

15 17 30 53 

16 73 77 77 

17 33 60 77 

18 33 47 73 

19 43 50 80 

20 73 73 83 

21 50 73 77 

22 33 43 63 

23 30 43 70 

24 40 73 80 

25 33 60 73 

26 30 57 73 

27 20 60 80 

28 77 77 83 

29 27 40 73 

30 23 30 60 

31 47 73 83 

32 53 77 80 

33 23 43 60 

34 37 73 80 

35 33 50 70 

Total 1.378 2.021 2.592 

Average 39 58 74 

Complete 4 13 26 

 

  



Field Note Table 

 

No. 

Date Field Note Result 

 

1. 

 

Tuesday, 

February 4
th

 

2020 

Pre-Test 

- Followed by 35 students 

- The students do the task of multiple choice 

about analytical exposition text and the 

researcher gives 60 minutes to do it 

 

 

 

2. 

 

 

 

Thursday, 

February 6
th

 

2020 

Cycle 1 : Meeting 1 

- The researcher give the explanation of 
analytical exposition text 

- After give explanation, the researcher give 
the text “The Unhealthy Fast Food” 

- The researcher and the students read 
together the text 

- The students are asked to understand the 
contents of the text, grammar and generic 

structure 

- Before closing the meeting, the researcher 

give anagram technique to the students 

related to reading topic 

- The situation is quite conducive and the 
students enjoy the learning process 

 

 

 

3. 

 

 

 

Tuesday, 

February 11
th

 

2020 

Cycle 1 : Meeting 2 

- The researcher give the text “Students' 
Laptop” 

- The researcher and the students read 
together the text 

- The students are asked to understand the 
contents of the text, grammar and generic 

structure 

- Before closing the meeting, the researcher 

give anagram technique to the students 

related to reading topic 

- The situation is quite conducive and the 
students enjoy the learning process 

 

4. 

 

Thursday, 

February 13
th 

2020 

Post-Test 1 

- Followed by 35 students 

- The students do the task of multiple choice 
about analytical exposition text and the 

researcher gives 60 minutes to do it 

 

5. 

 

 

Monday, 

February 17
th

 

2020 

Cycle 2 : Meeting 1 

- The researcher give the explanation of 
analytical exposition text 

- After give explanation, the researcher give 



the text “The Importance of Learning 

English” 

- The researcher and the students read 

together the text 

- The students are asked to understand the 
contents of the text, grammar and generic 

structure 

- Before closing the meeting, the researcher 
give anagram technique to the students 

related to reading topic 

- The situation is quite conducive and the 
students enjoy the learning process 

 

 

 

 

 

6. 

 

 

 

 

 

 

Tuesday, 

February 18
th

 

2020 

Cycle 2 : Meeting 2 

- The researcher give the text “Garbage 
Service need Improvement” 

- The researcher and the students read 

together the text 

- The students are asked to understand the 
contents of the text, grammar and generic 

structure 

- Before closing the meeting, the researcher 
give anagram technique to the students 

related to reading topic 

- The situation is quite conducive and the 
students enjoy the learning process 

 

7. 

 

 

 

Monday, 

February 24
th

 

2020 

Post-Test 2 

- Followed by 35 students 

- The students do the task of multiple choice 

about analytical exposition text and the 

researcher gives 60 minutes to do it 
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