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ABSTRACT
By:
KIKI ALAISYA
The purposes of this research are to show that the use of PACE
(Presentation, Attention, Co-construction, and Extension) strategy can improve
the students’ mastery of complex sentence and their learning activities among the
tenth grade of SMA Negeri 1 Rumbia in the academic year 2019/2020. The
researcher had limited the problems in this research that focused on complex
sentence mastery. To improve complex sentence mastery, the researcher used
PACE strategy.
Furthermore, the research method of this research is classroom action
research (CAR) which was conducted in two cycles. Each cycle consists of
planing, acting, observing and reflecting. Object of this research is the students’
mastery of complex sentence. In collecting the data, the researcher used test,
observation, documentation, and field note. This research was conducted in a
collaborative study with an English teacher of the tenth graders at SMA Negeri 1
Rumbia that is Mrs. Naimah, S.Pd.
Finally, the result of this research proves that the use of PACE strategy can
improve the students’ complex sentence mastery. It is because based on the result
of post-test II, 75% of the students can achieve the minimum mastery criteria
(MMC). In addition, the result of post-test II proves that the percentage of
students’ learning activity is 81%. It means that PACE strategy can improve the
students’ learning activity. Therefore, it is concluded that the use of PACE
strategy can improve students’ complex sentence mastery and their learning
activity.
Keywords: Complex Sentence Mastery, PACE (Presentation, Attention, Coconstruction, and Extension) Strategy.

PENGGUNAAN STRATEGI PACE (PRESENTATION, ATTENTION, COCONSTRUCTION, AND EXTENSION) UNTUK MENINGKATKAN
PENGUASAAN COMPLEX SENTENCE PADA SISWA
KELAS SEPULUH SMA NEGERI 1 RUMBIA
LAMPUNG TENGAH
ABSTRAK
Oleh:
KIKI ALAISYA
Tujuan dari penelitian ini adalah untuk menunjukkan bahwa penggunaan
strategi PACE (Presentation, Attention, Co-construction, dan Extension) dapat
meningkatkan penguasaan siswa terhadap complex sentence dan aktifitas
pembelajaran pada siswa kelas sepuluh SMA Negeri 1 Rumbia pada tahun
pelajaran 2019/2020. Peneliti telah membatasi masalah dalam penelitian ini yang
berfokus pada penguasaan complex sentence. Untuk meningkatkan penguasaan
complex sentence, peneliti menggunakan strategi PACE.
Selanjutnya, metode penelitian dalam penelitian ini adalah penelitian
tindakan kelas (PTK) yang dilakukan dalam dua siklus. Setiap siklus terdiri dari
perencanaan, tindakan, pengamatan dan refleksi. Objek penelitian ini adalah
penguasaan complex sentence siswa. Dalam mengumpulkan data, peneliti
menggunakan tes, observasi, dokumentasi, dan catatan lapangan. Penelitian ini
dilakukan dalam studi kolaboratif dengan guru bahasa Inggris siswa kelas sepuluh
di SMA Negeri 1 Rumbia yaitu ibu Naimah, S.Pd.
Akhirnya, hasil penelitian ini membuktikan bahwa penggunaan strategi
PACE dapat meningkatkan penguasaan complex sentence siswa. Karena
berdasarkan hasil post-test II, 75% siswa dapat mencapai kriteria ketuntasan
minimum (KKM). Selain itu, hasil post-test II membuktikan bahwa persentase
aktivitas belajar siswa adalah 81%. Ini berarti bahwa strategi PACE dapat
meningkatkan aktivitas belajar siswa. Oleh karena itu, disimpulkan bahwa
penggunaan strategi PACE dapat meningkatkan penguasaan complex sentence
siswa dan aktivitas belajar mereka.
Kata Kunci : Kemampuan Complex Sentence, Strategi PACE (Presentation,
Attention, Co-construction, and Extension).
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CHAPTER I
INTRODUCTION

A. Background of the Study
English language teaching is a beneficial effort that has purpose not
only to transfer knowledge of English but also to naturalize the language
learners in order to be able to communicate using English in the daily life
both written and oral. That means that English language teaching has the
important role in guiding the language learners to master English as an
international language. In Indonesia, English is a foreign language that is not
obtained since the beginning of birth. Therefore, in Indonesia, English
language teaching plays a very important role in formal and non-formal
institutions. English language teaching includes of four language skills
consisting of listening, speaking, reading, and writing.
Furthermore, grammar instruction is very important in teaching English
process. Grammar is the system of a language or collection of rules governing
the language. Furthermore, grammar is an important aspect for forming words
and building English sentences. Moreover, grammar is a systemic description
of linguistic mastery of native speaker of a language which enable them to
speak. Grammar is the important aspect to communicate with other people
because grammar can show the meaning in communication. In addition,
grammar is central to the teaching and learning of language that also becomes
one of the meaningful aspects of language to teach as well as to learn well.
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In addition, grammar has many great benefits. Grammar improves the
language learners’ listening and speaking skills. Knowing Grammar helps the
language learners to be easier in communication process. When the language
learners meet a new person, the language learners apply the present simple
tense to talk about facts and regular habits. Meanwhile, grammar rules help
the language learners to make the communication to appear coherent and
more logic. English speakers tend to speak very fast with a lot of short
forms and silent sounds. Knowing grammar helps the language learners to
catch these short forms and silent sounds by guessing the idea what the
speaker want to say.
Furthermore, grammar improves the language learners reading and
writing skills. Knowing basic grammar is important in order to be able to
analyze and to improve the language learners’ language performance.
Understanding the use of noun, verbs, adverb, adjective, phrase or clause
helps

the

language

learners

to

write

English

better.

Furthermore, writing requires a lot of mental effort. Most English learners do
their writing tend to make mistake and misuse of grammar rules, which are
very easy to recognize.
Moreover, English grammar mastery is influenced by several aspects
that can be categorized into linguistic aspects and non-linguistic aspects. The
aspects that affect grammar include of vocabulary mastery, writing mastery,
reading mastery, comprehension of the context, punctuation and writing
mechanic. Mastery of high English vocabulary makes language learners
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effectively to extract the sentences using the right word diction. Good writing
mastery sharpens one’s grammar mastery because the writing process
increases the intensity of grammar learning. Good reading mastery provides
input to the language learners in the form of vocabulary and grammar input so
that the quality of the writing is better. The right use of punctuation and
writing mechanic produce quality writing that has quality coherence and
cohesiveness. Comprehension of the context strengthens the results of writing
by using the right grammar.
Moreover, English grammar mastery is also influenced by nonlinguistic aspects which cover learning media, teaching strategy, intensity of
grammar drill, environment support, and psychological aspects. Interesting
learning media in the process of learning grammar increases the motivation
and interest of the language learners. The appropriate teaching strategy in the
process of improving the mastery to learn grammar creates an effective
learning process. Intensity of grammar drill greatly affect the quality of
understanding and application of the concept of grammar material because
more often someone practices grammar, the quality of the result is better.
Environment significantly supports English grammar capabilities that can be
obtained from parents, society, classmate, and learning community.
Psychological aspects also contribute to improve English grammar skills so
the language learners have high motivation, interest, self esteem, and self
confidence.

4

However, grammar is not an easy thing to be mastered by language
learners. There are many problems got by language learners in the process of
understanding grammar in English. Problems in learning grammar are caused
by limitations of the linguistic and nonlinguistic aspects. The linguistic
limitations that become the causes of low grammar mastery include of limited
English vocabulary makes the learners difficult to express the message that is
written. The low writing skills cause the language learners to be unable to
compile the main message correctly. The low reading mastery in English
causes the language learners to have various comprehensive inputs so that
they have limited knowledge. The language learners’ inability to interpret the
context of the situation to be compiled causes them to use the wrong
grammar. The weak mastery to apply the concept of punctuation and writing
mechanic makes the results of the writing to be difficult to understand and
untidy.
The problems in learning grammar are also caused by various
nonlinguistic aspects which include lack of suitable grammar teaching
strategies, less interesting learning media used in learning grammar, lack of
support from the environment, lack of motivation and interest in learning
grammar. The strategies for teaching grammar which are less precise with the
goal become cause the learning process to be ineffective and boring so that
students become less motivated in learning grammar. The less attractive and
monotonous media to learn grammar creates a saturating and difficult
grammar learning process. The limited support from the environment that is
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parents, classmate, and the community to learn grammar causes low
motivation and interest in the process of learning grammar.
Moreover, the researcher has conducted a pre-survey to find out the
students’ grammar problems of X IPA 1 at SMA Negeri 1 Rumbia on March
4th, 2019. The researcher conducted a pre-survey by asking the archive of
students’ grammar assignments to the English teacher of the class. The form
of student assignment is in the form of complex sentence matery assignments.
students’ complex sentence mastery of X IPA 1 in SMA Negeri 1 Rumbia
classified into two criteria namely complete and incomplete based on the
minimum mastery criteria (MMC) for English subjects in that class which is
70. The results of the classification of students’ complex sentence mastery of
X IPA 1 in SMA Negeri 1 Rumbia shown in the following table:
Table 1
The Data of Pre-Survey of Complex Sentence Mastery at X IPA 1
in SMA Negeri 1 Rumbia
NO

GRADE

FREQUENCY

PERCENTAGE

CRITERIA

1.

≥ 70

3 STUDENTS

9%

COMPLETE

2.

< 70

29 STUDENTS

91 %

INCOMPLETE

Source: Archived from the students’ assignment of complex sentence mastery given
by the English teacher on March 4th, 2019

Based on the pre-survey results above, it is known that the number of
students who did not reach MMC were 29 students (91%). While the number
of students who can reach MMC is only 3 students (9%). It means that the
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percentage of students who can reach MMC is less than the number of
students who cannot reach MMC. Thus it can be concluded that the students’
complex sentence mastery of X IPA 1 in SMA Negeri 1 Rumbia is low.
Students’ complex sentence problems of X IPA 1 in SMA Negeri 1
Rumbia are caused by limited English vocabulary they have, poor mastery of
writing, low reading mastery, difficulty in determining the context of the
situation to be written in the right grammar in particular complex sentence.
Besides that the weak students’ complex sentence mastery of X IPA 1 in
SMA Negeri 1 Rumbia are also caused by their low motivation and interest in
learning complex sentence.
In line with the students’ complex sentence problems of X IPA 1 in
SMA Negeri 1 Rumbia efforts are needed to improve their complex sentence
mastery. One of the efforts to improve complex sentence mastery is by
applying the appropriate teaching strategy. A teaching strategy that is suitable
for improving complex sentence mastery is PACE strategy. The PACE
strategy is an effective strategy that stands for Presentation, Attention, Coconstruction, Extension to teach complex sentence at a high school level
because high school teenagers still need to be taught complex sentence rules
explicitly. The PACE strategy is a story based strategy to meaning and form
for standards based language learning. PACE (Presentation, Attention, Coconstruction and Extension) strategy is the most effective strategy to teach
complex sentence at a high school level.

7

In addition, PACE strategy has great benefits in guiding the students
not only to learn complex sentence rules explicitly, but also to have the
opportunity in applying the rules of curtain complex sentence material
practically. Using PACE strategy for teaching complex sentence allows
teachers to explore their students’ innate and provide direct and accurate
scaffolding to meet their specific needs. Through these complex sentence
conversations, dialogues, and interactions, students are more involved in the
learning process and more responsible for their own language learning.
Rather than presenting the complex sentence to the students (didactic
strategy) or requiring them to figure out the concept on their own (inductive
strategy), PACE allows students to engage in an analysis of the language
which requires higher order thinking skills and to understand the logic behind
the construction of the language. In this way, students are no longer
memorizing rules that they do not understand, but rather constructing and
deconstructing the building blocks of the language itself to be able to
construct their own output of the language correctly.
Furthermore, a beneficial effort to improve the students’ complex
sentence mastery of X IPA 1 at SMA Negeri 1 Rumbia is carry out by
implementing classroom action research using PACE strategy. It is expected
that PACE strategy is very effective in improving students’ complex sentence
mastery of X IPA 1 at SMA Negeri 1 Rumbia. Therefore, the researcher
conducted a study entitled: “The Use of PACE (Presentation, Attention, CoConstruction and Extension) Strategy to Improve the Mastery of Complex
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Sentence among the Tenth Graders of SMA Negeri 1 Rumbia Central
Lampung”.

B. Identification of the Problem
Based on the pre-survey results listed on the background of the
problem, research problems identified as follows:
1. The students have limited English vocabulary.
2. The students have poor writing skill.
3. The students have inadequate reading skill.
4. The students have insufficient complex sentence mastery.
5. The students have low motivation.
6. The students have low interest in learning complex sentence.

C. Limitation of the Problem
Based on the problems that have been identified, the researcher limits
the research problem by focusing on the students’ low complex sentence
mastery. This research is in the form of classroom action research by
implementing PACE strategies in improving students’ complex sentence
mastery. Therefore, the title of this research is “The Use of PACE
(Presentation, Attention, Co-Construction and Extension) Strategy to Improve
the Mastery of Complex Sentence among the Tenth Graders of SMA Negeri 1
Rumbia Central Lampung.”
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D. Formulation of the Problem
After limiting the research problem, the researcher formulated the
research problem as follows:
1.

“Can PACE (Presentation, Attention, Co-Construction and Extension)
strategy improve complex sentence mastery among the tenth graders of
SMA Negeri 1 Rumbia Central Lampung?”

2. “Can PACE (Presentation, Attention, Co-Construction and Extension)
strategy improve learning activities among the tenth graders of SMA
Negeri 1 Rumbia Central Lampung?”

E. Objective and Benefits of the Study
1.

Objective of the Study
a.

This study aims to determine whether the use of PACE strategy can
improve students’ complex sentence mastery of X IPA 1 at SMA
Negeri 1 Rumbia Central Lampung.

b.

This study aims to investigate whether the use of PACE strategy can
improve students’ learning activities of X IPA 1 at SMA Negeri 1
Rumbia Central Lampung.

2.

Benefits of the Study
This research has many benefits not only for researcher, but also for
the students, for the English teachers, and for the school.
a.

For the students

10

This research is expected to contribute significantly to
improving students’ complex sentence mastery. Through the
implementation of PACE strategy, students are expected to be
helped in the process of learning complex sentence effectively.
Besides that, through this research students’ motivation and interest
in learning complex sentence is expected to improve.
b.

For the English teachers
This research is expected to be an inspiration for the English
teachers in choosing and applying the right strategy in complex
sentence teaching. The implementation of PACE strategy is expected
to help English teachers in guiding students in the process of
learning complex sentence effectively. In addition, the teacher is
more creative in creating a learning atmosphere that is not
monotonous.

c.

For the other researcher
This research is expected to be useful for other researchers who
will improve students’ grammar skills, especially regarding complex
sentence mastery. Through the results of this study, other researchers
can take information not only related to the concept of PACE
strategy but also about practical steps in improving complex
sentence mastery by using PACE strategy. Therefore, this research
can be a reference for other researchers to improve students’
grammar mastery.

11

F. Prior Research
This research is carry out by considering some prior researches related to
the use of PACE strategies in grammar teaching. The title of the first prior
research is “Investigating Classroom Instruction in Grammar Class using
Inductive strategy” which was conducted by Muhammad Faisal and Misdi. 1
Their research use inductive strategy combined characteristics of both the
guided inductive model and the PACE (Presentation, Attention, Coconstruction, and Extension) strategy in grammar teaching. Their research
sample is the seventh grade students of SMP N 16 Cirebon. Their research
method is quantitative perspective. The results of the first prior research
improved significantly after the treatment.
The first prior research has similarities and differences with this
research. The similarities between the first prior research and this research
include of the language skills studied and the teaching strategies. The
language skills studied is grammar; while, the teaching strategy is PACE
strategy. The differences between the first prior research and this research are
research samples and research methods. The sample from the first prior
research is the seventh grade students of SMP N 16 Cirebon; while, this
research sample is X IPA 1 in SMA Negeri 1 Rumbia. The research method
of the first prior research is quantitative perspective; while, this research
method is Classroom Action Research.

1

Muhammad Faisal and Misdi, “Investigating Classroom Instruction in Grammar Class
using Inductive Approach”.ELT Perspective.4(1) May 2016.
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In addition, the title of the second prior research is “The use of
storytelling in online foreign language learning” which was conducted by Ha
Ngo.2 That research use PACE (Presentation, Attention, Co-construction, and
Extension) strategy in grammar teaching. That research sample is the
Vietnamese. That research method is qualitative research method in the type
of case study. The result of the second prior research is appropriate use in
teaching grammar.
The second prior research has similarities and differences with this
research. The similarities between the first prior research and this research
include the language skills studied and the teaching strategies. The language
skills studied is grammar; while, the teaching strategy is PACE strategy. The
differences between the second prior research and this research are research
samples and research methods. The sample from the second prior research is
the Vietnamese; while, this research sample is X IPA 1 in SMA Negeri 1
Rumbia. That research method is qualitative research method in the type of
case study, while this research method is Classroom Action Research.

2

2018.

Ha Ngo, “The Use of Storytelling in Online Foreign Language Learning”. Master Thesis.

CHAPTER II
LITERATURE REVIEW

A. The Concept of Complex Sentence
Sentence is a sequence of words, starting with a capital letter, and ending
with a full stop.3 It means that a sentence is a sequence of words that has the
beginning and ending part. The sentence is a grammatically self-contained
speech unit consisting of a word, or a syntactically related group of words
that expresses an assertion, a question, a command, a wish, or an exclamation,
which in writing usually begins with a capital letter and ends with period,
question mark, or exclamation mark.4 In the other words, sentence
construction is not simple because it requires many features.
Moreover, the sentence is a fundamental unit of language; text sentences
can be relatively easily identified if the text is marked with clear signals of
sentence-ending, such as punctuation marks in the case of English written
text.5 It means that sentence has important function so it must contain the
appropriate content.

3

Nigel Fabb, Sentence Structure, (New York:Routledge, 2005), 1.
MarjolijnVerspoor and Kim Sauter, English Sentence Analysis, (Amsterdam: John
Benjamins Publishing Company, 2000).
5
Joan Bybee and Michael Noonan, Complex Sentences in Grammar and Discourse,
(Amsterdam: John Benjamins Publishing Company, 2002).
4
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In addition, complex sentence is a type of sentence that consists of two
clauses (independent clause and dependent clause) at the same time units of
information in their own right and elements of a higher unit of information.6
It means that complex sentence can be information if the sentence in own
right. Complex sentence is defined as grammatical constructions that express
a specific relationship between two (or more) situations in two (or more)
clauses.7 It means that complex sentence can have more than two clauses.
Therefore, it is concluded that a complex sentence is a sentence that has
one independent clause (a complete thought that can stand alone) and one or
more dependent clause (a group of words that does not express a complete
thought and cannot stand alone). It contains similar elements: subject, verb,
adverbial, object, and complement. In a simple sentence these elements may
be single words or phrases. In a complex sentence, these elements may also
be clauses.

1.

The Forms of Complex Sentence
Every complex sentence is built on the backbone of an idea that can
stand alone. It is called independent clause. All the other information,
like ribs or leg bones, attaches by way of dependent or subordinate
clauses.8 A complex sentence contains an independent clause that can

6

Rik Van Gijn et al., Information Structure and Reference Tracking in Complex Sentence
(Amsterdam: John Benjamins Publishing Company, 2014), 10.
7
Hogler Diessel, The Acquisition of Complex Sentences (New York: Cambridge University
Press, 2004), 41.
8
Ibid., 72.
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stand alone, the dependent clause that cannot stand alone, and the
subordinating conjunction that connects clause together.
Moreover, the subordinating clause can be in the beginning, end, or
middle of the complex sentence.9 It means that a complex sentence is a
sentence that has one independent clause (a complete thought that can
stand alone) and one or more dependent clause (a group of words that
does not express a complete thought and cannot stand alone). The two
clauses are joined together by conjunctions that are used to connect the
pieces have been borrowed from adverbs and pronouns, and often they
do double duty in a sentence as conjunction + adverb or conjunction +
pronoun. An easy way to recognize these words and the subordinate
clauses they introduce is to remember that they all answer the question
who, which, when, where, how, and why (but not what) such words as;
although, after, before, because, as, unless, if, since, until, while, when.
Furthermore, if the dependent clause introduces the sentence, a
comma is used after the dependent clause.10 In grammatical terms, one
clause in complex sentence is more important than the others and is
described as the main clause.11 The other clauses, the subordinate clause
are grammatically less important and are nearly always introduced by
subordinating conjunction. A complex sentence works in much the same
way as a simple sentence. It contains similar elements: subject, verb,

9

Ibid., 129.
St. Louis and Misouri, Punctuation Style Grammar Proofing Editing Sentence Structure,

10

15.
11

Ibid.
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adverbial, object, and complement. In a simple sentence these elements
may be single words or phrases. In a complex sentence these elements
may also be clauses.

2.

The Elements of Complex Sentence
Complex sentence contains an independent clause, dependent clause,
and subordinating conjunction. The example of complex sentence is as
follows:12
I go to the theater every Saturday night since I enjoy the movies.
The example above contains three elements of complex sentence, as
follows:
a.

Independent clause is complete sentence because independent clause
has subject, verb, and express a complete thought. It means that
independent clause is a sentence that can stand alone.
For example:
I go to the theater every Saturday night since I enjoy the movie.
Hasan managed to smile although he was hurt.
Siti went to the gym after she had finished her homework.
Tomi grabbed a pencil and notepad before he answered the phone.
Toni was absent because he was sick.
She told me that you sent her an email.
She took her cat wherever she went away.

12

Laurie Rozakis, Ph.D., English Grammar for the Utterly Confused (New York: McGrawHill Companies, 2003)
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I went to a market where I saw an artist.
The museum was very interesting as I expected.
They were classmate when they were in senior high school.
He was listening to the music while his mother was watering the
plants.
I will come to your party unless it’s not rain.
I will tell you if I come early to school.
I prefer to eat this rather than drink the milk.
My father drives more carefully than my older sister.
She won the games eventhough she was much younger than me.
My handphone was broken so I borrowed her handphone.
They played basketball until they were tired.
b.

Dependent clause is part of a sentence, so it cannot stand alone
because dependent clause do not express a complete thought, even
though dependent clause have a subject and a verb. Dependent
clause adds additional information to the main clause (independent
clause), but it is not necessary to complete the thought.
For example:
I go to the theater every Saturday night since I enjoy the movie.
Hasan managed to smile although he was hurt.
Siti went to the gym after she had finished her homework.
Tomi grabbed a pencil and notepad before he answered the phone.
Toni was absent because he was sick.
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She told me that you sent her an email.
She took her cat wherever she went away.
I went to a market where I saw an artist.
The museum was very interesting as I expected.
They were classmate when they were in senior high school.
He was listening to the music while his mother was watering the
plants.
I will come to your party unless it’s not rain.
I will tell you if I come early to school.
I prefer to eat this rather than drink the milk.
My father drives more carefully than my older sister.
She won the games eventhough she was much younger than me.
My handphone was broken so I borrowed her handphone.
They played basketball until they were tired.
c.

Subordinating conjunctions link an independent clause to a
dependent clause. Each subordinating conjunction expresses a
relationship between the dependent clause and the independent
clause.
The following chart lists the subordinating conjunctions used most
often and the relationships they express:13

13

Ibid.
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Table 2
Subordinate Conjunctions
Subordinate Conjunctions
Unless, if
Because, as, since
Rather than, than
Although, even though
Where, wherever
So, that
While, when, since, after, before, until

Relationship
Condition
Reason
Choice
Contrast
Location
Result, effect
Time

For example:
I go to the theater every Saturday night since I enjoy the movie.
Hasan managed to smile although he was hurt.
Siti went to the gym after she had finished her homework.
Tomi grabbed a pencil and notepad before he answered the phone.
Toni was absent because he was sick.
She told me that you sent her an email.
She took her cat wherever she went away.
I went to a market where I saw an artist.
The museum was very interesting as I expected.
They were classmate when they were in senior high school.
He was listening to the music while his mother was watering the
plants.
I will come to your party unless it’s not rain.
I will tell you if I come early to school.
I prefer to eat this rather than drink the milk.
My father drives more carefully than my older sister.
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She won the games eventhough she was much younger than me.
My handphone was broken so I borrowed her handphone.
They played basketball until they were tired.
3.

The Measurement of Grammar
According to J.B. Heaton the criteria of each grammar score are:
grammar (0-100). Therefore, the total of the score of grammar students is
100. Here is the writing measurement rubric according to J.B. Heaton:14
Table 3
The Measurement Rubrics of Writing
Writing
Component
Specification

Details
Being able to have effective
language use in complex
construction of sentence
Being able to have few errors of
agreement
Being able to have few errors of
tense
Being able to have few errors of
word order/function
Being able to have few errors of
articles
Being able to have few errors of
pronouns
Being able to have few errors of
prepositions.
Being able to have effective
language use in simple
constructions of sentence
Being able to have minor
problems in complex
construction

14

Criteria

Score

Excellent to
Very Good

88-100

Good to
Average

70-88

J.B. Heaton, Writing English Language Tests (London: Longman Group UK Limited,
1988), 146.
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Being able to have several errors
of agreement
Being able to have several errors
of tense
Language Use Being able to have several errors
of
of word order/function
Conjunctions: Being able to have several errors
although, after, of articles
before,
Being able to have several errors
because, as,
of pronouns
unless, if,
Being able to have several errors
since, until,
while, when, of prepositions
where,
Having major problems in
wherever, even
simple/complex constructions
though, than,
Having frequent errors of
rather than, so,
agreement
that.
Having frequent errors of tense
Having frequent errors of word
order/function
Having frequent errors of
articles
Having frequent errors of
pronouns
Having frequent errors of
prepositions and/or fragments,
Having frequent errors of
deletions
Having frequent errors of
meaning confused or obscured.
Having no mastery of syntax
rule
There are many mistakes and
uncommunicative.

Fair to Poor

44-70

Very Poor

≥0-44
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B. The Concept of PACE Strategy
1.

The Definition of PACE Strategy
PACE strategy is a teaching strategy that is consistent with theories
that underscore the importance of meaning-making, authentic context,
and connected discourse in L2 development.15 It means that meaning
making occurs in PACE strategy because a series of the strategy is
implemented based on learning goals that are developed with creativity
so that the learning is more meaningful. Authentic context in the PACE
strategy still pays attention to the authenticity of the learning material so
that the learning context is accurate. PACE strategy is connected with
discourse because the main purpose of the strategy is related with the
content of discourse in a language.
In addition, PACE strategy furthers sociocognitive principles
through its focus on interaction and discourse between teacher-students
or between students themselves, thereby assigning students an active role
in the learning process.16 It means that the students should be more active
in the learning process.
Moreover, PACE strategy for grammar instruction is a way for
learners to develop concepts about target language structures that
includes form and focus.17 It means that this strategy also challenges

15

Paul Bruthiaux, et al., Directions in Applied Linguistics (Essays in Honor)(Toronto:
Multilingual Matters Ltd, 2005), 61.
16
Carlos Perinan Pascual, Revisiting Language Learning Resources(Newcastle: Cambridge
Scholars Publishing, 2007).
17
Judith L. Shrum and Eileen W. Glisan, Teacher’s Handbook, Contextualized Language
Instruction (Fourth Edition) (Boston: Beth Kramer, 2010), 223-229.
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teachers to reflect upon their own grammatical understandings and learn
new ways of viewing grammar functionally beyond rules of word
formation.
PACE strategy is a strategy for contextualizing lessons with learners
about language form in the context of interesting cultural texts.18PACE
strategy should be viewed as the framework for a unit of study that is
carried out in multiple lessons over several days. In addition to the
opportunities for developing cultural understandings and rich vocabulary,
PACE strategy also allows for learners to construct understandings of
relevant and meaningful form in collaboration with the teacher and each
other.
It means that PACE strategy for grammar instruction is a teacher’s
way to develop concepts about target language structure that strengthen
socio cognitive principles through its focus on interaction and discourse
between the teachers and the students. Therefore, the students should be
active in the learning process.
2.

The Principles of Using PACE Strategy
The Principles of Using PACE Strategy are as follows:19
a. PACE leads the learner to usehigher-level thinking skills and
language before moving to procedural skills. It means that learners
should use thinking skills and language at high level before the
learners moving to procedural skills.

18
19

Ibid.
Ibid.
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b.

Instructional interaction between Teacher (expert) and Learners
(novices). It means that the teacher as the expert should have
interaction that gives an instruction to the learners which is as
novices.

c.

PACE contains dialogic co-constructed explanation. It means that
the teacher should construct the explanation in a dialogical manner.

d.

Learners participate in problem-solving process and higher-order
thinking skills (opportunity for learners’ actions to be made
meaningful).

e.

Language and especially questions must be suitably turned to a level
at which performance requires assistance. It means that the teacher
should give questions which is suitable to a level at which
performance requires assistance.

3.

The Benefits of PACE Strategy
The Benefits of PACE Strategy are as follows:20
a. PACE is consistent with latest findings in the research on foreign
language teaching. It means that PACE strategy is relevant with the
current condition of foreign language teaching.
b. The strategy promotes literacy development. In the other words, the
use of PACE strategy supports the students’ ability progress in
foreign language mastery.

20

Ibid.
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c. PACE

strategy

encourages

students

to

use

language

communicatively from the very beginning of the lesson.It can be said
that PACE strategy can attract students’ interest in communicating
by using the foreign language both in written language and in
speaking.
d. With PACE, the teacher may also focus on literacy development by
engaging students in creative writing activities or in grammar
activities. It means that the students’ writing skill that covers
grammar can be developed by the use of PACE strategy.
e. This strategy acknowledges the role of the teacher in negotiating
new language vocabulary, forms, and explanations. In the other
words PACE strategy is effective in helping the teacher to enrich the
students’ vocabulary and the use of vocabulary based on context.
f. PACE strategy helps the students to put together sentences and
remarked that most of the students were able to compare sentences
easily. It can be said that the use of PACE strategy is appropriate
used to teach complex sentence by combining dependent and
independent clauses.
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C. The Use of PACE Strategy to Improve the Mastery of Complex Sentence
1.

The Procedures of PACE Strategy to Improve the Mastery of
Complex Sentence
The Procedures of PACE Strategy to Improve the Mastery of Complex
Sentence are as follows:21
a. Presentation
This first procedure of PACE represents the “whole” language
being presented in a thematic way. It can be an interesting story. In the
Presentation phase, the teacher presents the story orally, which
facilitates aural comprehension and the acquisition of meaning and
form; students do not see the written script of the story in this phase.
b. Attention
This second PACE procedure focuses learners’ attention on some
aspect of the language used during the Presentation. The attention
phase takes place after the class has understood the story and isready
to move to a conversation about an important grammatical feature of
the story.
c. Co-Construct
Co-construction involves collaborative talk between the teacher
and the students to reflecton, hypothesize about, and create
understandings about the form, meaning, and functionof the new
structure in question.

21

Ibid.
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d. Extension
The Extension activity phase of PACE provides learners with the
opportunity to use their new grammar skill related to the theme of the
lesson in some way.

2.

The Step of PACE Strategy to Improve the Mastery of Complex
Sentence
The Step of PACE Strategy to Improve the Mastery of Complex
Sentence are as follows:22
a.

The teacher presents the story that contains of complex sentence.

b.

In the attention step, the teacher highlights the grammatical feature
of the language to be discussed by asking questions about sentence
which found in the text that contains of complex sentence.

c.

The students and teachers co-construct of grammatical explanations
by doing collaborative talk between the teacher and the students to
reflect on, hypothesizing about, and creating understandings about
the form, meaning, and function of the new structure in question.

d.

The students do extension activities in the form of grammar
assignment by asking them to make some complex sentence.

22

Ibid.
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D. Action Hypothesis
The action hypothesis of this research is stated, as follows:
“Using PACE strategy can improve the mastery of complex sentence among
the tenth graders at SMA NEGERI 1 RUMBIA Central Lampung.”

CHAPTER III
RESEARCH METHOD

A. Research Location
The researcher conducted the research at SMA NEGERI 1 RUMBIA
located in Restu Baru, Rumbia, Central Lampung, Lampung.
B. Research Subject
The subjects of this research are the students of the tenth grade of SMA
Negeri 1 Rumbia especially the students of X IPA 1. The students consist of
11 males and 21 females, so the total is 32 students. Furthermore, the object
of this research is students’ complex sentence mastery.
Table 4
Total Students of the Tenth Grade SMA Negeri 1 Rumbia
Class
X IPA 1

Gender
Male
11

Female
21

Total
32

C. Research Procedures
The method of this research is Classroom Action Research (CAR). The
design applied in this research is a collaborative classroom action research. In
conducting the research, the researcher collaborated with the real English
teacher of SMA Negeri 1 Rumbia as an observer and collaborator. The name
of the observer is Mrs. Naimah, S.Pd. who helped the researcher to observe
the students’ learning activities. Anne Burns states that classroom action
research is kind of research which is done by the teacher as a researcher in

29
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order to bring improvement on the result of teaching learning process.23
Therefore, the main purposes in classroom action research are to solve the
problems in teaching learning process and to improve the students’ learning
result. In addition, Kemmis and McTaggart in Anne Burns explain that CAR
typically involves four steps in a cycle of classroom action research. They are
planning, acting, observing, and reflecting. The first cycle has a possibility to
be continued to the next cycle until the implementation of research increases
outcome of learning. Accordingly, the cycle of this research is spiral process.
The cyclical classroom action research is presented as follow:24

Figure 1: Cyclical Classroom Action Research by Kemmis and McTaggart
From the design above, here are the explanations about procedures that
conducted by the researcher in classroom action research.
23

Anne Burns, Doing Action Research in English Language Teaching (New York:
Routledge, 2010), 2.
24
Ibid., 8-9.
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1. Cycle I
a.

Planning
Planning is the first step in each activity. Without planning, the
learning activity does not achieve the main goal. Here are the steps that
the researcher does in planning:
1) The researcher prepared the material, source, and media of
learning.
2) The researcher prepared the type of the learning.
3) The researcher prepared the instrument of observation.

b.

Acting
The second step in the action research is acting. It is the
implementation of the planning. The general steps conducted by the
researcher are pointed as follows:
1) Pre Teaching Activities
a) The researcher greeted the students and asked them to pray.
b) The researcher checked the attendance list.
c) The researcher chose the appropriate material.
2) While Teaching Process
a) The researcher presented the story that contains of Complex
Sentence.
b) The researcher highlighted the grammatical feature of the
language to be discussed by asking questions about sentence
which found in the text that contains of complex sentence.
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c) The researcher did collaborative talk between the teacher and
the students to reflect on, hypothesized about, and created
understandings about the form, meaning, and function of the
new structure in question.
d) The researcher conducted extension activities; in this research,
the researcher asked the students to do extension activities in
the form of grammar assignment by asking them to make some
complex sentences.
3) Post Teaching Activities
a) The researcher asked the students to ask the questions related
to unclear material mastery.
b) The researcher answered the students’ questions.
c) The researcher gave the feedback.
c.

Observing
The third step is observing. In observing the researcher analyzed
the learning process, the students’ activities, the material and the result
of acting. The important things in teaching learning process are noted
by the observer.

d.

Reflecting
Reflecting is the last step in this process. The researcher analyzed
the observation result during the teaching process. The researcher used
data from the evaluation to make improvement for the second cycle.
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The researcher decided that the next cycle focus to solve the problems
and weakness in previous cycle.
2. Cycle II
a.

Planning
Planning is the first step in each activity. In cycle II, the researcher
focuses on repair the weakness in the cycle 1. Here are the steps that the
researcher does in planning:
1) The researcher continued the activities that have done in the first
cycle.
2) The researcher prepared the lesson plan, media of learning, and
material.
3) The researcher prepared the instrument of observation
4) The researcher determined the evaluation instrument of the test
(pre-test and post-test).

b.

Acting
The second step in the classroom action research is acting. It is the
implementation of the planning. The general steps that doing by the
researcher are pointed as follows:

1) Pre Teaching Activities
a) The researcher greeted the students and asked them to pray.
b) The researcher checked the attendance list.
c) The researcher chose the appropriate material.
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2) While Teaching process
a) The researcher presented the story that contains of Complex
Sentence.
b) The researcher highlighted the grammatical feature of the
language to be discussed by asking questions about sentence
which found in the text that contains of complex sentence.
c) The researcher did collaborative talk between the teacher and
the students to reflect on, hypothesized about, and created
understandings about the form, meaning, and function of the
new structure in question.
d) The researcher conducted extension activities; in this research,
the researcher asked the students to do extension activities in the
form of grammar assignment by asking them to make some
complex sentences.
3) Post Teaching activities
a) The researcher asked the students to ask the questions related to
unclear material mastery.
b) The researcher answered the students’ questions.
c) The researcher gave the feedback.
c.

Observing
In this step, the researcher observed the process of teaching
learning by using instrument of observation. The researcher conducted
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the activities in this step, such as: the students’ activities, vocabulary,
grammar, and content of the students’ complex sentence result.
d.

Reflecting
The researcher corrected and analyzed the result of the action.
The researcher knew the weakness and strength of the action by
reflecting. In the step the researcher compared the score distribution of
pre-test and post-test. The researcher reviewed and reflected on the
students’ attitude whether it is positive or negative. This research was
done in multiple cycles.

D. Data Collecting Technique
The researcher used many techniques to collect the data in this
research. They are observation, test, documentation, and field note. Each
technique is explained below, as follows:
1.

Observation
The researcher used this technique to get the data about students’
activities such as students’ grammar activity and students’ participation
in learning process. The learning activities were observed and noted by
the observer.

2.

Test
The researcher used pre-test and post-test form to see their mastery
before and after give the treatment. Each test includes of two parts. Each
part consists of ten questions. The first part of the test instructs the
students to write ten complex sentences based on ten provided
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conjunction. The second part of the test instructs the students to write ten
complex sentences using past tense.
a.

Pre-test
Pre-test was given in the first meeting before implementing the
strategy, in order to know the level and mastery of students’ complex
sentence mastery before doing the action research.

b.

Post-test
Post-test was given in the last meeting after implementing the
technique, in order to know whether the technique gives good
contribution to the students’ complex sentence mastery at the tenth
graders of SMA Negeri 1 Rumbia. The improvement is known if the
score of post-test is higher than pre-test and the score achieve the
minimum mastery criteria.

3.

Documentation
Documentation is needed to get the information from complex
sentence source or documents such as book, regulation, notes or meeting
and daily report. The researcher used this technique to get data about
students’ complex sentence daily score, history of the school, the sum of
the teachers, official employed and the students of SMA Negeri 1
Rumbia.

4.

Field Note
Field note refers to qualitative note recorded by the researcher in
the field

research,

during

or

after

their observation of

a
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specific phenomenon they are studying. The notes are intended to be read
as evidence that gives meaning and aids in the understanding of the
phenomenon. It was used by the researcher to observe the students in
identifying all condition happened during the teaching learning process.

E. Data Collecting Instrument
1.

Grammar Test
To identify the students’ complex sentence mastery of the tenth
grade of SMA Negeri 1 Rumbia, the researcher applied an essay writing
test. The test measured the students’ grammar about complex sentence.
The test consists of pre-test and post-test form to see their mastery
before and after give the treatment. Each test includes of two parts. Each
part consists of ten questions. The first part of the test instructs the
students to write ten complex sentences based on ten provided
conjunction. The second part of the test instructs the students to write ten
complex sentences using past tense. The table of test specification of
essay writing test is provided as follows:
Table 5
The Table of Test Specification of Grammar Test
Outcomes to Assess
Content
Standard

Indicator

4.6 Compose
transactional,
oral and written
interaction texts,

- Make
sentences with
Past Simple and
Present Perfect

Item Types (with Item
numbers)
Essay Test
Total
Points
- Write ten
complex
sentences based
on ten provided

0-100
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short and
simple, which
involve the act
of giving and
requesting
information
related to
circumstances /
actions /
activities /
events carried
out / occurring
in the past that
refer to the time
of its occurrence
and end, with
due regard to
social functions,
text structure,
and the correct
and contextual
linguistic
element
Total Point

Tense patterns
- Make a short
dialogue about
the situation /
action / activity /
event that was
done / happened
in the past
which refers to
the end
(containing Past
Simple and
Present Perfect
Tense)
- Demonstrating
short and simple
dialogs
containing Past
Simple and
Present Perfect
Tense

conjunction
- Write ten
complex
sentences using
past tense

100

Source: Sylabus of English Subject Provided in 2013 Curriculum Used
by English teacher at the Tenth Grade of SMA Negeri 1 Rumbia Central
Lampung.

2.

Observation Sheet
In order to observe the learning activity and each cycle, the
researcher used an observation sheet. It was used to observe the
following items:
a. The students’ attention on the teacher’s explanation.
b. The students’ activeness in asking and answering the question.
c. The students’ activeness in whole class activity.
d. The students’ ability in doing the task from the teacher.
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3.

Documentation Sheet
The researcher used the documentation sheet to complete the
research information about:
a. The history of SMA Negeri 1 Rumbia Central Lampung.
b. The vision and mission of SMA Negeri 1 Rumbia Central Lampung.
c. The condition teachers and officials employes in SMA Negeri 1
Rumbia Central Lampung.
d. The quantity of the students of SMA Negeri 1 Rumbia Central
Lampung.
e. The condition of building and the sketch of SMA Negeri 1 Rumbia
Central Lampung.
f. The organization structure of SMA Negeri 1 Rumbia Central
Lampung.
g. The grammar worksheet and classroom materials of the students at
SMA Negeri 1 Rumbia Central Lampung.

4.

Field Note Table
The field note supports the data from the research. It was aimed at
recording the process of teaching and learning. The field note consisted
of some notes on students’ behavior during the teaching learning process
and the weaknesses and obstacles founded in this research. Therefore, the
researcher was able to see the students’ progress on their grammar skills.
Then, it details on the teaching and learning process such as: classroom
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situation, classroom management, classroom interaction, classroom
interaction between teacher and students, classroom interaction betweeen
students and students.

F. Data Analysis Technique
The data analysis in classroom action research can be done by the
qualitative and quantitative analysis. The analysis of learning result is taken
from the average score of pre-test and post-test in cycle I and cycle II.
Furthermore, the researcher compared the score of pre-test and post-test after
giving implementation treatment. Then, the result was compared by the
minimum standard in this semester that is 70. In cycle I, there were many
students who are not successful, so the researcher conducted the next cycle,
cycle II.
This research was conducted in multiple cycles by focusing on the
indicator of success.
Furthermore, Donald Ary states that the average score or mean of pretest and post-test are calculated by using the following formula:25
∑

M=

Note:

M = Mean
Âx = Sum of Total Number of Students’ Score
N = Number of Students

25

Donald Ary, Introduction to Research in Education, (Boston: Wadsworth Cengage
Learning,. 2006), 108-109.
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To calculate the percentage of the students’ score, the researcher used
the formula as follows:26
=

100

Note: P

: Class Percentage

F

: Frequency of the Correct Answer

N

: The Total Number of Students

G. Indicator of Success
The indicator of success is needed to know the success of the process
and learning result. This research is categorized successful if 75% of the
students get minimum mastery criteria (MMC) that is 70 and 75% of the
students are active in learning activities.

26

Neil A Weiss, Introductory Statistics (Boston, MA.: Addison-Wesley, 2012), 41.

CHAPTER IV
RESEARCH RESULT AND DISCUSSION

A. RESEARCH RESULT
1. Description of Research Location
a. The History of SMA Negeri 1 Rumbia
SMA Negeri 1 Rumbia is one of the favorite schools in the
eastern region of Lampung province that is located at Jl. SMA Negeri
1 Rumbia, Restu Baru, Rumbia, Lampung Tengah, Lampung. It was
built in November 17th, 2000. The development of SMA Negeri 1
Rumbia is very rapid, this development can be seen both physically
and non-physically or in the academic field. Physically, there are
many new buildings to support the learning process in SMA Negeri 1
Rumbia. Currently there are 23 classes (study group). Even the latest,
SMA Negeri 1 Rumbia has the largest multipurpose building (GSG)
in Lampung. Meanwhile, in terms of academics there are many
students of SMA Negeri 1 Rumbia have been accepted at well-known
universities in Lampung both from the test lane or SNMPTN (without
test). The name of the principles of SMA Negeri 1 Rumbia in
academic year 2019/2020 is I Wayan Wirya Guna, S.Pd.
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b. Vision and Mission of SMA Negeri 1 Rumbia
1) Vision of School
“Realizing all school citizens as learners who are Faithful,
Achieving, Cultured and Working”.
Indicator of vision that is:
a) Carrying out worship according to their respective religion.
b) Being excellent in achievements in the field of intracurric

and extracurricular.
c) Being excellent and highly competitive in continuing to
State Universities.
d) Being excellent and have high discipline and honesty, as
well as noble character.
e) Being clean, neat, beautiful, safe, comfortable, peaceful and
harmonious school environment.
f) Having skills in accordance with the times.
2) Mission of School
Mission is a statement that determines what should be done by the
school so that the school's vision can be achieved and succeeded
well, while the objectives of this mission formulation are: First as a
milestone of strategic planning, second as the foundation of
organizational work and the third as a statement of ideals - school
ideals.
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The mission of SMA Negeri 1 Rumbia are as follows:
a) Increasing religious practice, in accordance with their
respective religions.
b) Improving teacher competence in active, innovative,
creative, effective and fun learning strategies (PAIKEM).
c) Increasing student academic achievement
d) Developing student achievement in non-academic fields.
e) Increasing the work ethic of school personnel by
implementing participatory management.
f) Developing a cultural attitude; work, study, polite, orderly,
honest and clean.
g) Developing a caring attitude towards the environment
h) Developing Management Information System (SIM) and
completing teaching and learning support facilities and
student skills.
3) Purpose of School
a) Situational Objectives (one year):
(1)

Improving the implementation of worship according to his
religion.

(2)

Increasing the achievement of pure test grades on average
+ 0.50.

(3)

Compiling a complete and good learning curriculum for
SMA Negeri 1 Rumbia.
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(4)

At least 85% of teachers are able to operate computers and
implement

ICT

(Information

Communication

and

Technology) based learning.
(5)

The formation of three guided PAISIS classes in an
integrated and sustainable manner.

(6)

The structure of the self-development program is
structured

(7)

Fulfillment of ICT-based learning facilities and internet
network development.

(8)

Building 1 complete and representative study room.

(9)

Development of school SIMs gradually towards ICTbased management.

(10) Holding student skills development facilities
(11) Realizing sustainable learning schools and effective
schools.

b) Middle-term (five-year) School Destinations 2009 - 2014:
(1)

Having the certified and professional teacher.

(2)

Maximazing use of school facilities as a place to study.

(3)

Having students accepted into state universities up to 45%.

(4)

Having

complete

and

good

school

facilities

and

infrastructure.
(5)

Having a science olympic team that can compete at the
provincial and national levels.
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(6)

Having a self-development team that is able to compete at
the district, provincial and national levels.

(7)

Pioneering the implementation of ISO (International
Organization for Standardization) management.

(8)

Becoming a high-quality national standard school and
preparing

as

RSBI

(Rintisan

Sekolah

Bertaraf

Internasional).
c) Long-term school goals (ten years) 2009 - 2019:
(1)

Increasing the quality of learning so that students who are
accepted at state universities at least become 65%

(2)

Guiding the students that have a sense of pleasure, and a
sense of ownership is high because all learning activities
can be carried out in the school environment

(3)

Realizing as a high-quality school learning and effective
school.

(4)

Guiding all teachers to be able to form a curriculum
syllabus well with innovative and varied methods and
strategies.

(5)

Implementing the credit and bilingual learning.

(6)

Being able to meet the implementation of ISO 9001
management.

(7)

Becoming a qualified RSBI in 2014 and SBI in 2019.
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c. The Condition of Teacher and Official Employers at SMA Negeri
1 Rumbia.
Condition of teachers and official employers in SMA Negeri 1
Rumbia is included in appendix 19. The condition of teachers and the
official employers is illustrated in a table. The table consists of the
teachers in each subject and their educational background.

d. The Quantity of the Students of SMA Negeri 1 Rumbia.
There are 718 students of SMA Negeri 1 Rumbia. The tenth
graders consist of eight classes with 260 students. The eleventh
graders consist of seven classes with 225 students, and the twelvth
graders consist of eight classes with 233 students. The quantity of the
students in SMA Negeri 1 Rumbia is included in appendix 20.

e. The Structure Organization and the Sketch Location of SMA
Negeri 1 Rumbia
The structure organization of SMA Negeri 1 Rumbia is
included in appendix 21. The organization structure is illustrated in a
figure. It consists of headmaster, school committee, deputy head of
curriculum, deputy head of student affairs, deputy head of
infrastructure, deputy head of public relations, head of chemistry
laboratory, head of biology laboratory, head of physics laboratory,
head of language laboratory, head of library, salary treasure, assistant
treasure of the school committee, treasure of BOS, teachers.
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To support teaching and learning process, SMA Negeri 1
Rumbia has many buildings and other supporting facilities. The
information about the condition of building and the sketch is stated in
appendix 22. The facilities and infrastructure consist of 22 classrooms,
teachers’ room, principle’s room, the unit of students’ health, physics
laboratory, chemistry laboratory, computer laboratory, library, biology
laboratory, language laboratory, counseling guidance room, OSIS
room, multipurpose building, living room, kitchen, administration
room,

guard house, mosque, pura, security post, canteen, toilet,

teachers’ parking area, and students’ parking area.
2. Description of Research Data
This research used classroom action research. It was conducted in
two cycles: cycle I and cycle II. Each cycle consists of two meetings and
each meeting takes 2x45 minutes. Each cycle comprised of planning,
action, observation and reflection. In relation to manage the class the
researcher made lesson plan. The action of this research was using PACE
(Presentation, Attention, Co-Construction, And Extension) strategy to
improve the students’ mastery of complex sentence.
a. Pre-test Activity
The researcher conducted pre-test on Thursday, July 25th, 2019 at
10.30 until 12.00. All the students had already prepared when the
teaching time came. The researcher greeted the students. The
researcher told the students that the researcher would conduct the
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research in their class in order to know their mastery of complex
sentence before doing the action of the classroom action research. The
pre-test was administrated to the students to be finished individually.
The kind of the test was essay consisted of two parts; each part
consisted of 10 items. Then, the students’ pre-test result can be seen
on the table below:
Table 6
Students’ Pre-test Grade
No.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.

Students’ Name
AFS
ANA
AS
BDP
CM
DS
DGEW
DRN
FFY
GPM
HA
H
IGYA
IP
IGP
KYMS
KEW
LH
MNS
MR
MWM
NKDMSW
NKAM
NSMDAM
NA
RTS
RP
RDS

Grade
20
20
7
27
25
7
20
54
78
36
28
16
88
27
14
20
72
49
36
20
14
20
20
17
20
12
38
5

Category
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
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29. SM
30. SW
31. WNSD
32. WW
Total
Average

76
10
20
35
951
30

COMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE

Source: The pre-test result of complex sentence mastery at X IPA 1 of SMA
Negeri 1 Rumbia July 25th 2019.

Table 7
Frequency of students’ Grade in Pre-test
No

Grade

Frequencies

Percentage

Explanation

1

≥70

4

12 %

Complete

2

< 70

28

88 %

Incomplete

Total

32

100 %

Source: The pre-test result of complex sentence mastery at X IPA 1 of SMA
Negeri 1 Rumbia July 25th, 2019.

pre-test
100%
88%

80%
60%

pre-test

40%
20%
12%
0%
≥ 70

< 70

Figure 2: The Percentage of the Students’ Grade on Pre-test
Based on the data above, it could be inferred that 28 students
(88%) were not successful and 4 students (12%) were successful. The
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successful students were those who achieved the minimum mastery criteria
at SMA Negeri 1 Rumbia at least 70. The successful students were fewer
than the unsuccessful students. From the pre-test result, the researcher
investigated that students’ average grade is 30, so the result was
unsatisfied. Therefore, the researcher used PACE (Presentation, Attention,
Co-construction, and Extension) strategy to improve the students’ mastery
of complex sentence.
b. Cycle I
1) Planning
In the planning stage, the researcher and the collaborator
prepared several things related to the teaching and learning
process such as: prepared the lesson plan, made the instrument
that would be examined as post test in the cycle I, prepared the
material, made the observation sheet of the students’ learning
activity, identified the problem and found the causes of problem
at the beginning and the end of learning activities. The researcher
also planned to give evaluation to measure the students’ mastery
on the given materials.
2) Acting
a) The first meeting
The first meeting was conducted on Thursday, August 1st,
2019 at 10.30 until 12.00 and followed by 32 students. The

52

meeting was started by praying, greeting and checking the
attendance list.
In this stage, the condition of the class was effective
because the collaborator handed the researcher to make sure the
students’ effectiveness before the researcher was doing research
in the class. It showed that most of students gave their full nice
attention to the researcher when the study time came.
For the beginning, the researcher started to introduce the
procedure of method that was used in the learning process, then
started to deliver the material. The researcher presented the
story that contain about complex sentence. Then, the researcher
said “Well class, now I want to ask you. What is the type of the
text?” Some students answered “recount text”. The researcher
said “Good! The type is recount text. But today we will not
discuss about recount text. We will learn about complex
sentence which contained in the recount text”. Next, the
researcher explained about complex sentence. The generic
structure of complex sentence is an independent clause,
dependent clause, and subordinating conjunction. The purpose
of complex sentence is to give information or to entertain the
reader with sentence variety.
Then, a student asked “Ms, what is independent clause?”
The researcher answered “Independent clause is complete
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sentences because independent clause has subject, verb, and
express a complete thought. It means that independent clause is
a sentence that can stand alone”.
Next, the researcher asked the students to pay attention
while the researcher presented the story. Then, the researcher
highlights the grammatical feature of the language to be
discussed by asking questions about sentence which found in
the story that contains of complex sentence.
After that, the students and researcher co-construct of
grammatical explanations by doing collaborative talk to reflect
on, hypothesizing about, and creating understandings about the
form, meaning, and function of the new structure in question.
The last, the researcher ask to students do extension
activities in the form of complex sentence assignment by asking
them to make some complex sentence.
In this stage, the students were actively following the
teaching learning process, because they worked it on one by
one, so they would think when found the difficulties. However,
there were still trouble faced to the students. Such as, some of
the students were not confidence to make sentence because they
are confused that their result true or false.
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b) The second meeting
The second meeting was conducted on Thursday, August
8th 2019 at 10.30 until 12.00 for 2x45 minutes. The researcher
began the lesson by praying, greeting, checking attendance list
and asking the students’ condition. The activity is continued by
giving some explanation more about complex sentence, how to
apply PACE strategy. Next the researcher asked the students do
the extension activities in the form of complex sentence
assignment by asking them to make some complex sentence.

c.

Post-Test I Activity
Post-Test I was conducted on Thursday, August 15th, 2019 at 10.30
until 12.00. The researcher gave post-test I with similar task on pretest before. The post-test I was administrated to the students to be
finished individually. Kind of the test was essay consisted of two
parts; each part consisted of 10 items. The students’ post-test I result
can be seen on the table below:
Table 8
The Students’ Post-Test I Grade
No.
1.
2.
3.
4.
5.
6.
7.
8.

Students’ Name
AFS
ANA
AS
BDP
CM
DS
DGEW
DRN

Grade
100
90
60
77
76
73
53
87

Category
COMPLETE
COMPLETE
INCOMPLETE
COMPLETE
COMPLETE
COMPLETE
INCOMPLETE
COMPLETE
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9.
FFY
10. GPM
11. HA
12. H
13. IGYA
14. IP
15. IGP
16. KYMS
17. KEW
18. LH
19. MNS
20. MR
21. MWM
22. NKDMSW
23. NKAM
24. NSMDAM
25. NA
26. RTS
27. RP
28. RDS
29. SM
30. SW
31. WNSD
32. WW
Total
Average

82
52
28
50
98
75
19
31
90
64
39
31
32
90
63
28
37
81
66
51
95
41
26
89
1974
62

COMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE

Source: The result of post-test I at X IPA 1 of SMA Negeri 1 Rumbia on
August 15th, 2019.

Table 9
The Frequency of Students’ Grade in Post-test I
No

Grade

Frequencies

Percentage

Explanation

1

≥70

14

44 %

Complete

2

< 70

18

56 %

Incomplete

32

100 %

Total

Source: The result of post-test I at X IPA 1 of SMA Negeri 1 Rumbia on
August 15th, 2019.

56

Post-test 1
60%
56%

50%
40%

44%
Post-test 1

30%
20%
10%
0%
≥ 70

< 70

Figure 3: The Percentage of the Students’ Grade on Post-test I
Based on the result above, it could be seen that 14 students
(44%) achieved Minimum Mastery Criteria (MMC) and 18 students
(56%) are not able to achieve MMC. The result of post-test I was
higher than the result of pre-test. Based on the indicator of success,
learning process was categorized success if 75% students achieved
grade of MMC that is ≥70. The fact showed that the result was
unsatisfied.
3) Observing
In observation, the collaborator observed the students’
learning activities. The researcher as a teacher gave material about
complex sentence by using PACE strategy.
While the treatment was being executed, the students’
learning activities during the learning process were also being
observed by the observer. The students who were active in
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discussion would get the point by ticking it on the observation
sheet for every cycle. The indicators of the students’ learning
activities were:
a) Some students paying attention to the teacher’s explanation.
b) Some students asking and answering question from the
teacher.
c) Some students being active in the class.
d) Some students being able to do the task.
The result of the students’ learning activities could be seen as follow:
Table 10
The Students’ Learning Activities Result in Cycle I

No.

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.

Name

AFS
ANA
AS
BDP
CM
DS
DGEW
DRN
FFY
GPM
HA
H
IGYA
IP
IGP
KYMS
KEW
LH

The Indicator of Students’ Learning Activities
Paying
Asking /
attention to answering
Being
Being
the
question
active in able to do
teacher’s
from the
the class
the task
explanation
teacher
√
√
√
√
√
-

-

-

√
√

√

√

-

-

-

-

√
√
√
√
√
√

√
√
√
√
-

√
√
√
√
√
-

√
√
√
√
√
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19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
→

MNS
MR
MWM
NKDMSW
NKAM
NSMDAM
NA
RTS
RP
RDS
SM
SW
WNSD
WW
TOTAL

√
√
√
√
√
√
√
17

√
9

√
8

√
7

Source: The result of students’ learning activity at X IPA 1 of SMA Negeri 1
Rumbia on August 1st, 2019.

Table 11
The Frequency of Students’ Learning Activities in Cycle I
No

Frequency

Percentage

17

53%

9

28 %

3

Paying attention to the
teacher’s explanation
Asking/answering question
from the teacher
Being active in the class

8

25%

4

Being able to do the task

7

22%

1
2

Students Activities

Total of Students

32

Source: The result of students’ learning activity at X IPA 1 of SMA Negeri 1
Rumbia on August 1st, 2019.
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The Student's Learning Activity
60%

53%

the
student's
learning
activity

50%
40%

28%

30%

25%

22%

20%
10%
0%
Activity 1

Activity 2

Activity 3

Activity 4

Figure 4: The Percentage of Students’ Learning Activities in Cycle I
The figure showed that the students’ learning activity did not
achieved the percentage that is 75%.There were 17 students (53%)
who gave attention to the teacher explanation, 9 students (28%) who
understood the materials, 8 students (25%) who were active in the
class, and 7 students (22%) who were able to do the task.
4) Reflecting
From the result observation in learning process in cycle I, it could
be concluded that in the learning process has not achieved Minimum
Mastery Criteria (MMC) of the research yet. At the end of this cycle,
the researcher analyzed and calculated all the processes like students’
pre-test grade and the result of students’ post-test I grade. The
comparison between post-test grade and post-test I grade was as
follows:
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Table 12
The Comparison between Pre-Test andPost-Test I Grade in Cycle I
NO

Name
Initial

1.
AFS
2.
ANA
3.
AS
4.
BDP
5.
CM
6.
DS
7.
DGEW
8.
DRN
9.
FFY
10. GPM
11. HA
12. H
13. IGYA
14. IP
15. IGP
16. KYMS
17. KEW
18. LH
19. MNS
20. MR
21 MWM
22 NKDMSW
23 NKAM
24 NSMDAM
25 NA
26 RTS
27 RP
28 RDS
29 SM
30 SW
31 WNSD
32 WW
Total
Average
High Grade
Low Grade

Pre
Test

Post
Test I

20
20
7
27
25
7
20
54
78
36
28
16
88
27
14
20
72
49
36
20
14
20
20
17
20
12
38
5
76
10
20
35
951
30
88
5

100
90
60
77
76
73
53
87
82
52
28
50
98
75
19
31
90
64
39
31
32
90
63
28
37
81
66
51
95
41
26
89
1974
62
100
19

Improving

Explanation

80
70
53
50
51
66
33
33
4
16
0
34
10
48
5
11
18
15
3
11
18
70
43
11
17
69
28
46
19
31
6
54

Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Constant
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Improved
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Table 13
The Comparison of Students’ Pre-Test and Post-Test I
Interval

Explanation

Pre-

Percen

Post-

Percen

Test

tage

Test I

tage

≥70

Complete

4

12 %

14

44 %

< 70

Incomplete

28

88 %

18

56 %

32

100 %

32

100 %

Total

Then, the figure of comparison students’ mastery of complex
sentence based on the result of pre-test and post-test I in cycle I could
be seen as follow:

30
28

25
20

18

15

pre test
post test

14
10
5
4
0
≥70

<70

Figure 5: The Comparison of Students’ Pre-test and Post-test I Grade
in Cycle I
Based on the data above, in pre-test it could be seen that total from
32 students, it could be concluded that 12% or 4 students were able to
achieve the minimum mastery criteria that is ≥ 70. Then the students
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who did not achieve the minimum mastery criteria were 88% or 28
students among interval < 70. In post-test I, it could be concluded that
44% or 14 students among the interval >70 students, was complete the
minimum mastery criteria. Then those who were not able to achieve
the minimum mastery criteria were 56% or 18 students among interval
<70. The average grade of pre-test was 30 and average grade of posttest I was 62. There was improvement between pre-test and post-test I
but did not fulfill the indicator of success. It could be concluded that
the result was unsuccessful. Because of the indicator of success could
not be achieved yet that was 75% of the total students must pass the
criteria.
Regarding to the result of student’s post-test I grade and the
observation of student’s learning activities in cycle I it caused of give
a subject material was not run well, so some students could not clear
to understanding the material. Some students were not satisfied
because most of the students did not pay attention toward the teacher
explanation and they get difficulties to answer the question and some
students achieved failure in test of cycle I. Therefore, the researcher
had to continue in cycle II which consists of planning, acting,
observing, and reflecting.
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d. Cycle II
The action in the cycle I was not successful enough, the cycle must
be continued to cycle II. Cycle II was used to repair the weakness in
the cycle I. The steps of the cycle II as follows:
1) Planning
Based on the activities in the cycle I, the process at cycle II
was focused on the problem on cycle I. There were some
weaknesses on cycle I. Then, the researcher and collaborator
planned to give the material for students in complex sentence
mastery with PACE strategy.
The researcher and collaborator prepared the lesson plan,
observation sheet of the students’ learning activities, identified the
problem, and found the causes of problem at the first and the last
of learning activities. The researcher also planned to give
evaluation to measure the students’ mastery on the given
materials.
2) Acting
a) The first meeting
The first meeting was conducted on Thursday, August 22nd,
2019 at 10.30 until 12.00 followed by 32 students. The
researcher began the lesson by greeting, praying, checking
attendance list and asking the students’ condition. The
researcher presented the story by giving the students a text that
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contain of complex sentence. Next the researcher continued the
material in the last meeting, explained the generic structure of
complex sentence and tenses in the text. Then, the researcher
asked the students to underline the sentence in the text that
contain of complex sentence. After that, the students and
researcher co-construct of grammatical explanations by doing
collaborative talk to reflect on, hypothesizing about, and
creating understandings about the form, meaning, and function
of the new structure in question.
After that, the researcher asks to students do the extension
activities in the form of complex sentence assignment by asking
them to make some complex sentence. When the time was up,
the researcher asks the students to submit their answer sheet. In
this stage, the students were very active in following the lesson.
It might be caused they could adapt the condition of the class.
The students looked getting more spirit and enthusiasm in
following learning process. It looked from their activeness in
the class. The good condition of the environment of the class
was very helpful in teaching learning process.
Then, the researcher gave the explanation to all of the
students about the problem of complex sentence mastery that
often faced by the students through PACE strategy.
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b) The second meeting
The second meeting was conducted on Thursday, August
29th, 2019 at 10.30 until 12.00 for 2x45 minutes. The researcher
began the lesson by praying, greeting, checking attendance list
and asking the students’ condition. The activity was continued
by giving some explanation more about complex sentence, how
to apply PACE strategy. Next the researcher asks the students
to do the extension activities in the form of complex sentence
assignment by asking them to make some complex sentence.
e. Post-Test II Activity
Post-Test II was conducted on Thursday, September 5th,
2019 at 10.30 until 12.00for 2x45 minutes.The researcher began
the lesson by praying, greeting, checking attendance list and
asking the students’ condition. The researcher gave post test II to
the students. In this meeting almost all of the students could
answer well. It could be seen from the result of the post test II.
There were only 8 of 32 students achieved the grade under the
minimum mastery criteria (MMC) in SMA Negeri 1 Rumbia that
is 70.
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Table 14
The Students’ Post Test II Grade
No.

Students’
Name
AFS
ANA
AS
BDP
CM
DS
DGEW
DRN
FFY
GPM
HA
H
IGYA
IP
IGP
KYMS
KEW
LH
MNS
MR
MWM
NKDMSW
NKAM
NSMDAM
NA
RTS
RP
RDS
SM
SW
WNSD
WW

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
Total
Average

Grade

Category

100
91
75
87
75
90
35
88
88
71
72
59
100
75
27
50
98
74
76
39
32
91
80
31
72
97
77
76
92
76
41
98
2333
73

COMPLETE
COMPLETE
COMPLETE
COMPLETE
COMPLETE
COMPLETE
INCOMPLETE
COMPLETE
COMPLETE
COMPLETE
COMPLETE
INCOMPLETE
COMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
COMPLETE
COMPLETE
INCOMPLETE
INCOMPLETE
COMPLETE
COMPLETE
INCOMPLETE
COMPLETE
COMPLETE
COMPLETE
COMPLETE
COMPLETE
COMPLETE
INCOMPLETE
COMPLETE

Source: The result of post test II at X IPA 1 of SMA Negeri 1 Rumbia on
September 5th, 2019.
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Table 15
The Frequency of students’ Grade in Post-test II
No

Grade

Frequencies

Percentage

Explanation

1

≥70

24

75 %

Complete

2

< 70

8

25 %

Incomplete

32

100 %

Total

Source: The result of post-test II at X IPA 1 of SMA Negeri 1 Rumbia on
September 5th, 2019.

Post-test 2

80%
75%

70%
60%
50%

Post-test 2

40%
30%
20%

25%

10%
0%
<70

≥70

Figure 6: The Percentage of the Students’ Grade on Post-test II
Based on the result above, it could be inferred that 24 students
(75%) were successful and 8 other students (25%) were not
successful. Based on the post-test 2 results, the researcher calculated
the average grade that is 73. It was higher than post test I in cycle I.

3) Observing
In this step, the researcher presented the material by PACE
strategy. In learning process, there were also four indicators used to
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know the students’ learning activities like in learning process
previously.
Based on the result of the observation sheet in cycle II, the
researcher indicated that learning process in cycle II was successful.
The result of students’ learning activities observation, as follow:
Table 16
The Students’ Learning Activities Result in Cycle II
The Indicator of Students’ Learning Activities

No

Name

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.

AFS
ANA
AS
BDP
CM
DS
DGEW
DRN
FFY
GPM
HA
H
IGYA
IP
IGP
KYMS
KEW
LH
MNS
MR
MWM
NKDMSW
NKAM
NSMDAM

Paying
attention to
the
teacher’s
explanation

Asking
/answering
question
from the
teacher

Being
active in
the class

Being
able to do
the task

√
√
√
√
√
√

√
√
√
√

√
√
√
√

-

-

√

√

√
√
√
√
√
√

-

-

-

-

√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
√
-

√
√
√
√
√
√
√
√
√
√
√
√
√
-

√
√
√
√
√
√
√
√
√
√
√
√
√
-

√
√
√
√
√
√
√
√
√
√
√
√
-
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25.
26.
27.
28.
29.
30.
31.
32.

√
√
√
√
√
√
√
√
30

NA
RTS
RP
RDS
SM
SW
WNSD
WW
TOTAL

√
√
√
√
√
√
24

√
√
√
√
√
√
√
25

√
√
√
√
√
√
24

Source: The result of students’ learning activity at X IPA 1 of SMA Negeri 1
Rumbia on August 29th, 2019.

Table 17
The Frequency of Students’ Learning Activities in Cycle II
Students Activities

No

Paying attention to the
teacher’s explanation
Asking/answering question
from the teacher

1
2

Frequency

Percentage

30

94%

24

75%

3

Being active in the class

24

75%

4

Being able to do the task

25

78%
32

Total Students

Source: The result of students’ learning activity at X IPA 1 of SMA Negeri 1
Rumbia on August 29th, 2019.

Learning activities
100%

94%
75%

80%

75%

78%
Learning
activities

60%
40%
20%
0%
Activity 1

Activity 2

Activity 3

Activity 4

Figure 7: The Percentage of Students’ Learning Activities in Cycle II
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The figure above showed that the students’ learning activity in
cycle II was improved. The students’ learning activity that had high
percentage were the students pay attention of the teacher explanation
94%, then, the students ask/answer the question from the teacher 75%
and the students active in the class 75%, and the last the students able
do the task 78%. Based on the result above, the researcher indicated
that learning process in cycle II was success because the students’
learning activity achieved percentage that is 75%.
4) Reflecting
From the result of learning process in cycle II the researcher
analyzed that generally by using PACE strategy, the mastery of
complex sentence was improved.
At the end of this cycle, the researcher and the collaborator
analyzed and calculated all the processes like student’s post-test II
grade and observation of student’s learning activities. The comparison
between students post test I grade and post-test II grade could be
compared on the following table.
Table 18
The Comparison between Post-Test I Grade and Post-Test II Grade
PostPostName
NO
Test I
Test II Improving Explanation
Initial
Grade
Grade
1. AFS
0
Constant
100
100
2. ANA
1
Improved
90
91
3. AS
15
Improved
60
75
4. BDP
10
Improved
77
87
5. CM
-1
Declined
76
75
6. DS
17
Improved
73
90
7. DGEW
-18
Declined
53
35
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8. DRN
9. FFY
10. GPM
11. HA
12. H
13. IGYA
14. IP
15. IGP
16. KYMS
17. KEW
18. LH
19. MNS
20. MR
21. MWM
22. NKDMSW
23. NKAM
24. NSMDAM
25. NA
26. RTS
27. RP
28. RDS
29. SM
30. SW
31. WNSD
32. WW
Total
Average
Lowest Grade
Highest Grade

87
82
52
28
50
98
75
19
31
90
64
39
31
32
90
63
28
37
81
66
51
95
41
26
89
1974
62
19
100

1
6
19
44
9
2
0
8
19
8
10
37
8
0
1
17
3
35
16
11
25
-3
35
15
9

88
88
71
72
59
100
75
27
50
98
74
76
39
32
91
80
31
72
97
77
76
92
76
41
98
2333
73
27
100

Improved
Improved
Improved
Improved
Improved
Improved
Constant
Improved
Improved
Improved
Improved
Improved
Improved
Constant
Improved
Improved
Improved
Improved
Improved
Improved
Improved
Declined
Improved
Improved
Improved

Table 19
The Comparison of Students’ Post-Test I and Post-Test II
Post-

Percen

Post-

Percen

Test I

tage

Test II

tage

Complete

14

44 %

24

75 %

Incomplete

18

56 %

8

25 %

32

100 %

32

100 %

Interval

Explanation

≥70
< 70

Total
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Then, the figure of comparison students’ complex sentence mastery
post-test I grade and post-test II grade in cycle II could be seen as
follow:

25

24

20
15

18
post-test I

14

post-test II

10
8
5
0
≥70

<70

Figure 8: The Comparison of Students’ Post-test I and Post-test II
Grade in Cycle II
Based on the data above, it could be seen that the grade of the
students in post-test II was various. The highest grade was 100 and the
lowest grade is 27. The average grade of post-test II was 73. Besides,
the percentage of students’ success of post-test II grade was 75% or 24
students. 25% or 8 students did not pass the minimum mastery
criteria. It means that the indicator of success of this research had been
achieved because there was 75% students were able to achieve grade
70. It indicated that the students’ mastery of complex sentence was
improved.
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Regarding to the result above, it could be inferred that this
Classroom Action Research (CAR). It was successful and it would not
be continue in the next cycle because of the learning process and the
product of learning entirely passed the indicators of success. It means
that PACE strategy improve students’ mastery of complex sentence.

B. INTERPRETATION
Complex sentence would be easier to understanding when it supported by
the right strategy or technique, because the lesson will take more concrete for
students and the students have to complete understanding. During the
research, the researcher observed that the students were enthusiastic to
attention from teacher explanation in learning process.
The researcher assumes that teaching complex sentence by PACE
strategy can improve students’ mastery of complex sentence. PACE is
complex activity that requires comprehension and selection of information in
written production process. When PACE is done correctly, students are
encouraged to develop their own creativity, motivation, and resourcefulness.
Therefore, it has proved that PACE strategy could be one the interesting
strategy to teaching complex sentence.
1. Result of Students’ Learning
a. Result of Students’ Pre-Test Grade
In this phase, the researcher conducted the pre-test to measure the
students’ mastery before implementing the treatment. The researcher
obtained the data through test in the form of essay which completed for
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75 minutes. It was done on Thursday, July 25th, 2019. From the result of
pre-test showed that most of the students achieved difficult for doing
the test. Based on the table 6 the students average were 30, it showed
that most of the students have not passed yet in achieving the Minimum
Mastery Criteria (MMC) at least 70. In this phase, only 4 students out
of 32 students passed of the MMC.
b. Result of Students’ Post-Test I Grade
In this research, to know the students’ mastery of complex sentence
after implementing the treatment the researcher conducted the post-test
I. It was done on Thursday, August 15th, 2019. Based on the table 8 the
students average was 62 it shows that most of the students have not
passed yet in achieved the MMC at least 70. In this stage there are 14
students out of 32 students passed of the minimum mastery criteria. It
can be concluded that most of the students failed in achieving the
material.
c. Result of Students’ Post-Test II Grade
In this phase, the researcher continued to cycle II because the grade
of post test I in cycle I did not achieve the MMC yet that was only 44%
passed the MMC. The researcher conducted the post-test II to measure
the students’ mastery after implementing the treatment. The researcher
obtained the data through test in the form of essay which completed for
75 minutes. It was done on Thursday, September 5th, 2019. Based on
the table 14 students average were 73, it showed that most of the
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students have achieving the MMC at least 70. In this phase, 24 students
out of 32 students of 75% students passed of the MMC and the research
was successful.

2. Comparison of Grade in Pre-Test, Post-Test I in Cycle I, and PostTest II in Cycle II.
English learning process was successfully in cycle I but the students’
average grade was low. While, the grade of the students in post-test I was
higher than pre-test. Moreover, in cycle II, the students’ average grade was
higher than cycle I. The following was the table of illustration grade in
cycle I and cycle II:
Table 20
The Comparison of Complex Sentence Mastery of
Pre-Test, Post-Test I and Post-Test II
No
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.

Pre-Test
20
20
7
27
25
7
20
54
78
36
28
16
88
27
14
20
72
49

Grade
Post-Test I
100
90
60
77
76
73
53
87
82
52
28
50
98
75
19
31
90
64

Post-Test II
100
91
75
87
75
90
35
88
88
71
72
59
100
75
27
50
98
74

76

19.
20.
21
22
23
24
25
26
27
28
29
30
31
32
Total
Average
Complete

36
20
14
20
20
17
20
12
38
5
76
10
20
35
951
30
4

39
31
32
90
63
28
37
81
66
51
95
41
26
89
1974
62
14

76
39
32
91
80
31
72
97
77
76
92
76
41
98
2333
73
24

Table 21
The Comparison of Complex Sentence Mastery of Pre-Test, Post-Test I
and Post-Test II
Pre-Test
Interval

Criteria

Post-Test I

Post-Test II

frequ

Perce

frequ

perce

frequ

Perce

ency

ntage

ency

ntage

ency

ntage

≥70

Complete

4

12 %

14

44 %

24

75 %

< 70

Incomplete

28

88 %

18

56 %

8

25 %

32

100 %

32

100 %

32

100 %

Total

Based on the result of the pre-test, post-test I and post-test II, it was
know that there was a positive significant increasing of the students’ grade.
It could be seen from the students get grade ≥ 70 from 4 to 14 became 24.
Therefore, the researcher concludes that the research was successful
because the indicator of success in this research had been achieved.
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The researcher shows the figure of the result of pre-test, post-test I and
post-test II, as follow:

28

30
24
25

18

20

pre test

14
15

post test 1
8

10

post test 2

4
5
0
≥70

< 70

Figure 9: The Comparison Grade of Students’ Mastery of Complex
Sentence
in Pre-Test, Post-Test I, and Post-Test II
Based on the figure above, it could be inferred that PACE strategy
could improving the students’ mastery of complex sentence. It is supported
by improving grade of the students from pre-test to post-test I and from
post-test I to post-test II.
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3. The Result of Students’ Learning Activities in Cycle I and Cycle II
The students’ learning activities data was achieved from the whole
students’ learning activities on observation sheet. The table improvement
of it as follow:
Table 22
The Percentage of Students’ Learning Activities in Cycle I and Cycle II
Students’
Activities
Paying
attention to
1 the
teacher’s
explanation
Asking/ans
wering
2 question
from the
teacher
Being
3 active in the
class
Being able
4 to do the
task
The average
percentage

No

F

Cycle I
Percentage

17

53%

30

94%

Improved

9

28%

24

75%

Improved

8

25%

24

75%

Improved

7

22%

25

78%

Improved

32 %

Cycle II
F Percentage

Improving

81 %

-
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94%

100%

75%

80%

78%

75%

53%

60%

cycle 1
28%

40%

25%

cycle 2
22%

20%
0%
Activity 1

Activity 2

Activity 3

Activity 4

Figure 10: The Percentage of Students’ Learning Activities in Cycle I
and Cycle II
Based on the data had achieved, it can be explained as follow:
a) Paying attention to the teacher’s explanation
The students’ attention to the teacher explanation from the
first meeting to the next meeting was increased. In cycle I was only
53% and in cycle II 94%, it was improved 41%.
b) Asking/answering question from the teacher
The students who ask/answered question from the teacher
was increased from the first meeting to next meeting. It showed
when the teacher gave the question to the students, they were brave
to answer although not all the question could be answered well. For
this activity was improved 47%, from cycle I 28% and cycle II
75%.
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c) Being active in the class
The active students in class were improved. It could be seen
on the cycle I 25% and cycle II 75%, it was improved 50%.
Based on the data above, it could be concluded that the
students felt comfort and active with the learning process because
most of the students shown good improving in learning activities
when PACE was applied in learning process from cycle I up to
cycle II.
d) Being able to do the task
The students who had done the task were increased. It could
be seen on the cycle I 22% and cycle II 78%, it was improved 56%.
Then, based on the explanation of cycle I and cycle II, it
could be inferred that the use of PACE strategy improve the
students’ mastery of complex sentence. There was progress
average grade from 30 to 62 and to 73.
From the figure 9, we could be seen that there was an improving on
the average grade and total of the students who passed the test from pretest, post-test I to post-test II. In the graphs above, the average grade in the
pre-test was 30 and only 4 students or (12%) passed the test.
Moreover, in the post-test I there was 14 students or (44%) passed the
test the indicator students get grade >70 with average 62. In the post-test II
there was 24 students or (75%) passed the test the indicator students get
grade >70 with average 73. From the explanation, the researcher
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concluded that the research was successful and it could be stopped in the
cycle II because the indicator of success 75% of students achieved grade
70 was reached.

C. DISCUSSION
In this research, it is proved that the use of PACE strategy improves the
students’ learning activities among the tenth graders at SMA Negeri 1
Rumbia Central Lampung. It is in line with one of the benefits of PACE
strategy stated by Paul Bruthiaux. According to Paul Bruthiaux, with PACE
strategy the teacher may also focus on literacy development by engaging
students in grammar activities.27 It means that the students’ grammar learning
activities can be developed by the use of PACE strategy. In the other words,
PACE strategy improves the students’ learning activities.
In addition, based on the result of this research it was also investigated
that the use of PACE strategy improves complex sentence mastery among the
tenth graders at SMA Negeri 1 Rumbia Central Lampung. It is in line with the
main benefit of PACE strategy stated by Paul Bruthiaux. Paul Bruthiaux
points out that PACE strategy helps the students to put together sentences and
remarked that most of the students were able to compare sentences easily. 28 It
can be said that the use of PACE strategy is appropriate used to teach
complex sentence by combining dependent and independent clauses.

27

Paul Bruthiaux, et al., Directions in Applied Linguistics (Essays in Honor)(Toronto:
Multilingual Matters Ltd, 2005), 61.
28
Ibid.
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Moreover, the minimum mastery criteria (MMC) was 70 in this research,
in the post-test I there is 14 students or 44% passed the test with the average
62 and the post-test II is 24 students or 75% who passed the test with average
73. From the explanation, the researcher concludes that the research is
successful and it can be stopped in the cycle II because the indicator of
success 75% of students achieved grade ≥ 70.
The result of the students’ learning activities in cycle I and cycle II are
improve. Pay attention of the teachers’ explanation from 53% become 94%,
the students’ ask/answer question from 28% become 75%, the students’
activeness in the class from 25% become 75%, Being able to do the task from
22% become 78%. The result of students’ activities in cycle I and cycle II,
there are improvement in students’ learning activities.

CHAPTER V
CONCLUSION AND SUGGESTION

A. CONCLUSION
Based on the result of the learning process on two cycles, the researcher
would like to describe the conclusion that the mastery of complex sentence
that was improved through PACE strategy at the tenth graders of SMA
Negeri 1 Rumbia.
PACE strategy can improve learning activity at the tenth graders of SMA
Negeri 1 Rumbia. the result of post-test II proves that the percentage of
students’ learning activity is 81%. It means that PACE strategy can improve
the student’s learning activity.
Moreover, PACE strategy can improve the complex sentence mastery at
the tenth graders of SMA Negeri 1 Rumbia. The result of post-test II proves
that percentage of students achieving minimum mastery criteria is 75%. It
means that result of post-test II had already achieved the indicator of success
that was 75 % students fulfill the minimum mastery criteria (MMC).
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B. SUGGESTION
Based on the conclusion above, it can be delivered some suggestions to
be shared more attention in teaching and learning process go to:
1.

For English Teacher
a.

The teacher should prepare and select appropriate strategy and
materials to produce the effective teaching learning process. Also,
the teachers should determine the target of the teaching which must
be achieved. The teacher should be able to create the enjoyable
teaching learning process, such as selecting text or new teaching
media.

b.

It is better for the teacher to use PACE strategy in English learning
especially in complex sentence because it can improve students’
mastery of complex sentence.

c.

The teacher should give motivation to the students in order to be
active in learning process.

2.

For the Students
It is suggested to the students to be more active in learning process in
the class and improve their mastery in mastery of complex sentence so
they can success in English learning.

3.

For Headmaster
It is advisable for the headmaster to support the English teacher to use
PACE strategy in learning process because PACE strategy is so
advantageous in the process of English learning.

SILABUS SMA/MA
Mata Pelajaran
Kelas
Kompetensi Inti

: BAHASA INGGRIS - WAJIB
: X
:

KI 1 : Menghayati dan mengamalkan ajaran agama yang dianutnya
KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai),
santun, responsif dan pro-aktif dan menunjukkan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam
berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam
pergaulan dunia
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural berdasarkan rasa ingin tahunya tentang
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan
peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang
spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah.
KI 4 : Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang
dipelajarinya di sekolah secara mandiri, dan mampu menggunakan metoda sesuai kaidah keilmuan
Kompetensi Dasar
1.1.Mensyukuri
kesempatan
dapat
mempelajari
bahasa Inggris
sebagai bahasa
pengantar
komunikasi

Materi Pokok
Tindakan/kejad
ian yang
dilakukan/terja
di di waktu
lampau yang
merujuk waktu
terjadinya
dengan yang

Pembelajaran
Mengamati
∑ Siswa mendengarkan dan
membaca banyak kalimat
Past Simple dan Present
perfect tense, dalam
berbagai konteks.
∑ Siswa berinteraksi
menggunakan kalimat Past

Penilaian
Kriteria penilaian:
∑ Pencapaian fungsi
sosial
∑ Ketepatan unsur
kebahasaan: tata
bahasa, kosa kata,
ucapan, tekanan
kata, intonasi,

Alokasi
Waktu
2 x 2 JP

Sumber
Belajar
∑ Audio CD/
VCD/DVD
∑ SUARA
GURU
∑ Koran/
majalah
berbahasa
Inggris

Kompetensi Dasar

Materi Pokok

internasional
yang
diwujudkan
dalam semangat
belajar.
2.1.Menunjukkan
perilaku jujur,
disiplin, percaya
diri, dan
bertanggung
jawab dalam
melaksanakan
komunikasi
transaksional
dengan guru dan
teman.
3.6.Menganalisis
fungsi sosial,
struktur teks,
dan unsur
kebahasaan pada
pernyataan dan
pertanyaan
tindakan/kejadia
n yang
dilakukan/terjadi

merujuk pada
kesudahannya
(Past Simple
dan Present
Perfect Tense)
Fungsi sosial
Menyatakan
dan
menanyakan
tentang
tindakan/kejadi
an yang
dilakukan/terja
di di waktu
lampau yang
merujuk waktu
terjadinya
dengan yang
merujuk pada
kesudahannya
Struktur teks
I had plowed
into a big green
Buick. I
hollered
farewells to my

Pembelajaran
Simple dan Present perfect
tense selama proses
pembelajaran, dengan
bimbingan guru.
∑ Siswa menirukan contohcontoh kalimat Past Simple
dan Present Perfect tense,
∑ Dengan bimbingan dan
arahan guru, siswa
mengidentifikasi ciri-ciri
kalimat Past Simple dan
Present Perfect tense,
(fungsi sosial, struktur teks,
dan unsur kebahasaan).
Mempertanyakan
Dengan bimbingan dan
arahan guru, siswa
mempertanyakan antara lain
perbedaan antar berbagai
past simple dan present
perfect yang ada dalam
bahasa Inggris, dan
perbedaan ungkapan dalam
bahasa Inggris dengan yang
ada dalam bahasa Indonesia.
Mengeksplorasi

Penilaian
ejaan, dan tulisan
tangan
∑ Kelengkapan dan
keruntutan struktur
teks
∑ Kesesuaian format
penulisan/
penyampaian
Cara Penilaian:
Pengamatan
(observations):
Bukan penilaian
formal seperti tes,
tetapi untuk tujuan
memberi balikan.
Sasaran penilaian
∑ Perilaku jujur,
disiplin, percaya
diri, dan
bertanggung jawab
dalam
melaksanakan
Komunikasi
∑ Ketepatan dan
kesesuaian dalam
menyampaikan dan

Alokasi
Waktu

Sumber
Belajar
∑ www.dailye
nglish.com
∑ http://americ
anenglish.st
ate.gov/files
/ae/resource
_files
∑ http://learne
nglish.britis
hcouncil.org
/en/

Kompetensi Dasar

Materi Pokok

di waktu lampau
yang merujuk
waktu terjadinya
dengan yang
merujuk pada
kesudahannya,
sesuai dengan
konteks
penggunaannya.
4.1.Menyusun teks
lisan dan tulis
untuk
menyatakan dan
menanyakan
tentang
tindakan/kejadia
n yang
dilakukan/terjadi
di waktu lampau
yang merujuk
waktu terjadinya
dengan yang
merujuk pada
kesudahannya,
dengan
memperhatikan

friends and
poured myself
into the car
My friend has
prepared
everything
before we left
Unsur
kebahasaan
(1)
Past
Simple,
Present
Perfect
(2)
Tata
bahasa,
ucapan,
tekanan kata,
intonasi,
ejaan, tanda
baca, tulisan
tangan dan
cetak yang
jelas dan rapi.
Topik
Berbagai hal
terkait dengan

Pembelajaran

Penilaian

menulis teks
∑ Siswa menyatakan dan
menanyakan
∑ Kesungguhan siswa
tindakan/kejadian yang
dalam proses
dilakukan/terjadi di waktu
pembelajaran di
lampau yang merujuk
setiap tahapan
waktu terjadinya dengan
Portofolio
yang merujuk pada
∑ Kumpulan karya
kesudahannya dalam
siswa yang
bahasa Inggris dalam
mencerminkan
konteks simulasi, role-play,
hasil atau capaian
dan kegiatan lain yang
belajar
terstruktur.
∑ Kumpulan hasil tes
∑ Siswa berusaha
dan latihan.
menyatakan dan
∑ Catatan penilaian
menanyakan
diri dan penilaian
tindakan/kejadian yang
sejawat, berupa
dilakukan/terjadi di waktu
komentar atau cara
lampau yang merujuk
penilaian lainnya
waktu terjadinya dengan
yang merujuk pada
kesudahannya dalam
bahasa Inggris selama
proses pembelajaran.
Mengasosiasi
∑ Siswa membandingkan
kalimat Past Simple dan

Alokasi
Waktu

Sumber
Belajar

Kompetensi Dasar
fungsi sosial,
struktur teks,
dan unsur
kebahasaan,
yang benar dan
sesuai konteks.

Materi Pokok

Pembelajaran

interaksi antara
guru dan siswa
selama proses
pembelajaran, di
dalam maupun di
luar kelas.

Present Perfect tense yang
telah dipelajari dengan
ungkapan-ungkapan lainnya.
∑ Siswa membandingkan
antara kalimat Past Simple
dan Present Perfect tense
dalam bahasa Inggris
dengan kalimat tentang
tindakan/kejadian yang
dilakukan/terjadi di waktu
lampau yang merujuk waktu
terjadinya dengan yang
merujuk pada kesudahannya
dalam bahasa ibu atau
bahasa Indonesia.
Mengkomunikasikan
∑ Siswa menyatakan dan
menanyakan tentang
tindakan/kejadian yang
dilakukan/terjadi di waktu
lampau yang merujuk
waktu terjadinya dengan
yang merujuk pada
kesudahannya dengan
bahasa Inggris, di dalam
dan di luar kelas.

Penilaian

Alokasi
Waktu

Sumber
Belajar

Kompetensi Dasar

Materi Pokok

Pembelajaran
∑ Siswa menuliskan
permasalahan dalam
menggunakan bahasa
Inggris untuk menyatakan
dan menanyakan tentang
tindakan/kejadian yang
dilakukan/terjadi di waktu
lampau yang merujuk
waktu terjadinya dengan
yang merujuk pada
kesudahannya dalam jurnal
belajarnya.

Penilaian

Alokasi
Waktu

Sumber
Belajar

RENCANA PELAKSANAAN PEMBELAJARAN
(RPP)
Sekolah
Mata Pelajaran
Kelas/Semester
Materi Pokok
Alokasi Waktu

: SMA Negeri 1 Rumbia
: Bahasa Inggris/Wajib
: X/Ganjil
: Simple Past Tense dan Present Perfect Tense
: 2 x 45 Menit (2 pertemuan)

A. Kompetensi Inti (KI)
KI3

KI4

: Memahami, menerapkan, dan menganalisis pengetahuan faktual,
konseptual,dan prosedural berdasarkan rasa ingin tahunya tentang ilmu
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada
bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk
memecahkan masalah.
: Mengolah, menalar, dan menyaji, dalam ranah konkret dan ranah
abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah
secara mandiri dan mampu menggunakan metoda sesuai kaidah
keilmuan.

B. Kompetensi Dasar (KD) dan Indikator
Kompetensi Dasar
3.6 Menerapkan fungsi sosial,
struktur teks, dan unsur kebahasaan
teks interaksi transaksional lisan dan
tulis yang melibatkan tindakan
memberi dan meminta informasi
terkait
keadaan/tindakan/
kegiatan/kejadian yang terjadi di
waktu lampau yang merujuk waktu
terjadinya dan kesudahannya, sesuai
dengan konteks penggunaannya.
(Perhatikan
unsur
kebahasaan
simple past tense vs present perfect)
4.6 Menyusun teks interaksi
transaksional, lisan dan tulis, pendek
dan sederhana, yang melibatkan
tindakan memberi dan meminta
informasi terkait keadaan/tindakan/

Indikator
- Mengidentifikasi fungsi social, struktur
teks, dan unsur kebahasaan dari teks
percakapan tentang keadaan/tindakan/
kegiatan/kejadian yang dilakukan/terjadi
di waktu lampau yang merujuk waktu
terjadinya dan kesudahannya
- Membedakan fungsi sosial, struktur teks
dan unsur kebahasaan simple past tense
dan present perfect

- Membuat kalimat dengan pola Past
Simple dan Present Perfect Tense
- Membuat dialog pendek mengenai
keadaan/tindakan/kegiatan/kejadian yang
dilakukan/terjadi di waktu lampau yang

kegiatan/kejadian
yang
merujuk kesudahannya (mengandung
dilakukan/terjadi di waktu lampau
Past Simple dan Present Perfect Tense)
yang merujuk waktu terjadinya dan - Mendemonstrasikan dialog pendek dan
kesudahannya,
dengan
sederhana yang mengandung Past Simple
memperhatikan
fungsi
sosial,
dan Present Perfect Tense
struktur teks, dan unsur kebahasaan
yang benar dan sesuai konteks

A. Tujuan Pembelajaran
1.1.1 Siswa dapat menunjukkan kesungguhan belajar bahasa Inggris dalam
berkomunikasi dengan guru dan teman dalam penggunaan simple past
tense.
2.2.1 Siswa dapat menunjukkan perilaku jujur, percaya diri, dan tanggung jawab
dalam melaksanakan komunikasi dalam penggunaan simple past tense.
3.6.

Siswa dapat menganalisis fungsi sosial, struktur teks, dan unsure
kebahasaan pada pernyataan dan pertanyaan tindakan/kejadian yang
dilakukan/terjadi di waktu lampau yang merujuk waktu terjadinya, sesuai
dengan konteks penggunaannya.

4.6.

Siswa dapat menyusun teks lisan dan tulis untuk menyatakan dan
menanyakan tentang tindakan/kejadian yang dilakukan/terjadi di waktu
lampau yang merujuk waktu terjadinya, dengan memperhatikan fungsi
sosial, struktur teks, dan unsur kebahasaan, yang benar dan sesuai konteks.

B. Materi
Tindakan/kejadian yang dilakukan/terjadi di waktu lampau yang
merujuk waktu terjadinya dengan yang merujuk pada kesudahannya
(Past Simple dan Present Perfect Tense)
1. Fungsi sosial
Menyatakan dan menanyakan tentang tindakan/kejadian yang dilakukan/terjadi
di waktu lampau yang merujuk waktu terjadinya dengan yang merujuk pada
kesudahannya
Struktur teks
∑ I had plowed into a big green Buick. I hollered farewells to my friends and
poured myself into the car
∑ My friend has prepared everything before we left

2. Unsur kebahasaan
a. Past Simple, Present Perfect Tense
b. Tata bahasa, ucapan, tekanan kata, intonasi, ejaan, tanda baca, tulisan
tangan dan cetak yang jelas dan rapi.
3. Topik
Berbagai hal terkait dengan interaksi antara guru dan siswa selama proses
pembelajaran, di dalam maupun di luar kelas.
C. Strategi Pembelajaran: PACE (Presentation, Attention, Co-construction, and
Extension)
D. Media, alat, dan sumber pembelajaran
1. Media
2. Alat
3. Sumber Belajar
E. Langkah-langkah kegiatan pembelajaran
Kegiatan
Pembelajaran
Pendahuluan

Inti

Deskripsi

Waktu

1. memberi arahan kepada ketua kelas untuk 5 menit
memimpin do’a,
2. Guru memberi salam kepada siswa,
3. menanyakan kabar siswa,
4. memeriksa kehadiran siswa.
75 menit
Pertemuan 1
Mengamati:
Guru membimbing siswa untuk mengamati
contoh kalimat simple past tense dalam cerita
pada tahap presentation dari PACE strategy.
Mempertanyakan:
Guru membimbing siswa mempertanyakan
fungsi kalimat simple past tense dalam bentuk
complex sentence pada tahap attention dari
PACE strategy
Mengeksplorasi:
Guru menjelaskan penggunaan kalimat simple
past tense dalam bentuk complex sentence

pada tahap co-construction dari PACE strategy
Mengasosiasi:
Guru meminta siswa untuk membuat sebuah
kalimat simple past tense dalam bentuk
complex sentence pada tahap extension dari
PACE strategy.
Mengkomunikasikan:
Guru meminta siswa untuk menyampaikan
hasil tulisannya di depan kelas.
Pertemuan 2
Mengamati:
Guru membimbing siswa mengamati contoh
kalimat simple past tense dalam cerita pada
tahap presentation dari PACE strategy.
Mempertanyakan:
Guru membimbing siswa mempertanyakan
fungsi kalimat simple past tense dalam bentuk
complex sentence pada tahap attention dari
PACE strategy.
Mengeksplorasi:
Guru menjelaskan penggunaan kalimat simple
past tense dalam bentuk complex sentence
pada tahap co-construction dari PACE
strategy.
Mengasosiasi:
Guru meminta siswa untuk membuat beberapa
contoh kalimat simple past tense dalam bentuk
complex sentence pada tahap extension dari
PACE strategy.
Mengkomunikasikan:
Guru meminta siswa untuk menyampaikan
hasil pekerjaan mereka.

Penutup

1. Guru memberi arahan dan bimbingan siswa 10 menit
menyimpulkan materi yang telah dipelajari.
2. Guru memberikan tugas terstruktur individu
3. Guru menjelaskan rencana kegiatan
pembelajaran pada pertemuan selanjutnya.

F. Penilaian
1. Jenis/teknik Penilaian : Penilaian Kognitif
2. Bentuk Instrumen
: Tes Grammar (Essay) Tertulis
3. Pedoman Penskoran
: (terlampir)

Rumbia, ...................2019
Mengetahui,
Guru Pamong

Mahasiswa Praktikan

Naimah, S.Pd.
NIP. 196812111999032002

Kiki Alaisya
NPM. 1501070263

The Measurement Rubrics of Writing
Writing
Component
Specification

Details

Being able to have effective
language use in complex
construction of sentence
Being able to have few errors of
agreement
Being able to have few errors of
tense
Being able to have few errors of
word order/function
Being able to have few errors of
articles
Being able to have few errors of
pronouns
Being able to have few errors of
Language Use prepositions.
of
Being able to have effective
Conjunctions: language use in simple
although, after, constructions of sentence
before,
Being able to have minor
because, as,
problems in complex
unless, if,
construction
since, until,
Being able to have several errors
while, when, of agreement
where,
Being able to have several errors
wherever, even of tense
though, than, Being able to have several errors
rather than, so, of word order/function
that.
Being able to have several errors
of articles
Being able to have several errors
of pronouns

Criteria

Score

Excellent to
Very Good

88-100

Good to
Average

70-88

Fair to Poor

44-70

Being able to have several errors
of prepositions
Having major problems in
simple/complex constructions
Having frequent errors of
agreement
Having frequent errors of tense

Having frequent errors of word
order/function
Having frequent errors of
articles
Having frequent errors of
pronouns
Having frequent errors of
prepositions and/or fragments,
Having frequent errors of
deletions
Having frequent errors of
meaning confused or obscured.
Having no mastery of syntax
rule
There are many mistakes and
uncommunicative.

∑ Skor =

Very Poor

≥0-44

The Condition of Teachers at SMA Negeri 1 Rumbia
THE SUBJECTS’
TEACHER

NO
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20

Islamic Education
Hindu Education
Catholic Education
Christian Education
Indonesian Language
English Language
Local Language
Mathematics
Civic Education
Penjaskes/orkes
Craft and Enterpreneurship
Art and Culture
Chemistry
Physics
Biology
History
Economics
Sociology
Geography
Counseling and Guidance
Total

EDUCATIONAL
LEVEL
SMA
S1
S2
3
1
1
1
1
1
5
4
1
1
8
2
4
3
2
4
3
4
1
4
3
2
2
3
3
58
3

PN
S

HO
NO
R
2
2
1
1

2

5
2

TO
TA
L
4
2
1
1
5
4
2
8
2
4
3
2
4
3
5
4
3
2
2
3
64

2
2
5
1
2
3
2

3
1
2

4
2
4
2
2

1
1
2
1
2

2
3
34

30

Sources: Documentation in SMA Negeri 1 Rumbia in academic year 2019/2020.

The Official Employers at SMA Negeri 1 Rumbia

NO
1
2
3
4
5
6
7
8
9

ADMINISTRATION
Head of Administration
Treasurer
Student Administration
Teacher Administration
Archive Administration
Vocational staff
Librarian
Janitor
Security
Total

EDUCATIO
NAL
LEVEL
SMA
S1
1
1
1
1
1
1
2
2
1
1
3
9

PN
S

HO
NO
R

1
1
1
1

1

4

1
1
1
2
2
8

TO
TA
L
1
1
1
1
1
1
2
2
2
12

Sources: Documentation in SMA Negeri 1 Rumbia in academic year 2019/2020.

The Students Quantity of SMA Negeri 1 Rumbia
No
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23

Name of the Class
X IPS 1
X IPS 2
X IPS 3
X IPS 4
X IPA 1
X IPA 2
X IPA 3
X IPA 4
XI IPS 1
XI IPS 2
XI IPS 3
XI IPA 1
XI IPA 2
XI IPA 3
XI IPA 4
XII IPS 1
XII IPS 2
XII IPS 3
XII IPS 4
XII IPA 1
XII IPA 2
XII IPA 3
XII IPA 4
TOTAL

Total of Student
M
F
Total
12
20
32
19
14
33
16
16
32
14
15
29
11
21
32
14
21
35
16
15
31
20
16
36
16
20
36
17
16
33
12
22
34
12
17
29
11
20
31
12
18
30
13
19
32
14
16
30
13
17
30
14
17
31
7
18
25
9
20
29
8
21
29
16
14
30
14
15
29
311 407
718

Source: Documentation of SMA Negeri 1 Rumbia in academic year 2019/2020.

STRUCTURE ORGANIZATION
SMA Negeri 1 Rumbia
SCHOOL
COMMITTEE

HEADMASTER
I WayanWiryaGuna, S.Pd.

DEPUTY HEAD OF
CURRICULUM

DEPUTY HEAD OF
STUDENT AFFAIRS

DEPUTY HEAD OF
INFRASTRUCTURE

DEPUTY HEAD OF
PUBLIC RELATIONS

I Komang Puspa, S.Pd.

Eman Supriatman, S.Pd.

I Wayan Megra, S.Pd.

Sapto Yuwono, S.Pd.

HEAD OF THE CHEMISTRY
LABORATORY

HEAD OF BIOLOGY
LABORATORY

HEAD OF PHYSICS
LABORATORY

HEAD OF LANGUAGE
LABORATORY

Made Kerta, S.Pd.

Yahya Rohimatusafiah, S.Pd.

Wijil Priyono, S.Pd.

Juminem, S.Pd.
HEAD OF LIBRARY

Drs. Haryanto

SALARY TREASURE

Tri Astuti

ASSISTANT TREASURER OF
THE SCHOOL COMMITTE

TREASURER OF BOS

Tri Astuti

Tukimah, S.Pd.

TEACHERS

The Sketch Location of SMA Negeri 1 Rumbia
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DOCUMENTATION

Picture 1. Pre-Test

Picture 2. Teaching I in Cycle I

Picture 3. Teaching II in Cycle I

Picture 4. Post-Test I

Picture 5. Teaching I in Cycle II

Picture 6. Teaching II in Cycle II

Picture 7. Post-Test II
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