
AN UNDERGRADUATED THESIS 

 

THE EFFECTIVENESS OF THE THINK-TALK-WRITE (TTW) 

STRATEGY IN WRITING DESCRIPTION TEXT AT THE EIGHT 

GRADERS OF SMPN 1 TULANG BAWANG BARAT 

 

 

 

BY : 

TRISA RAMA DEWI 

Student Number: 1801070066 

 

 

 

 

 

 

 

 

 

 

 

 

TARBIYAH AND TEACHER TRAINING FACULTY 

ENGLISH EDUCATION DEPARTMENT 

STATE INSTITUTE FOR ISLAMIC STUDIES OF METRO 

1444 H / 2022 M 

 



  

ii 

 

THE EFFECTIVENESS OF THE THINK-TALK-WRITE (TTW) 

STRATEGY IN WRITING DESCRIPTION TEXT AT THE EIGHT 

GRADERS OF SMPN 1 TULANG BAWANG BARAT 

 

 

Presented as a Partial Fulfillment of the Requirement 

for the Degree of Sarjana Pendidikan (S.Pd) 

in English Education Department 

 

By: 

TRISA RAMA DEWI 

Student Number. 1801070066 

 

 

Tarbiyah and Teaching Training Faculty 

English Education Department 

 

 

   Sponsor : Rika Dartiara, M.Pd 

 

 

TARBIYAH AND TEACHER TRAINING FACULTY 

ENGLISH EDUCATION DEPARTMENT 

STATE INSTITUTE FOR ISLAMIC STUDIES OF METRO 

1444 H / 2022 M 

 



  

iii 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

iv 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

v 

 

  



  

vi 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

vii 

 

THE EFFECTIVENESS OF THE THINK-TALK-WRITE (TTW) 

STRATEGY IN WRITING DESCRIPTION TEXT AT THE EIGHT 

GRADERS OF SMPN 1 TULANG BAWANG BARAT 

 

ABSTRAK 

By: 

TRISA RAMA DEWI 

The purpose of this research was to determine the positive effect and 

effectiveness of the use Think-Talk-Write (TTW) strategy in writing description 

text.The problem faced by students is the difficulty to find ideas and do not have 

self-confidence in writing process. This research was held to discuss how the 

effectiveness of the Think-Talk-Write (TTW) strategy in writing description text.  

This research was quantitative research. The methods used in collecting 

data are tests, documentation and observation.The researcher was using purposive 

sampling technique to select the sample of this research. There are two classes, 

one as the experimental class and the other as control class. The classes were 

selected based on the information provided by the English teacher about the 

students writing skill average scores. This study uses t-test to analyze the data. 

From the data analysis computed by using SPSS version 22. Based on 

Statistical significance was shown by the post-test data analyzed which resulted in 

a p-value or sig (2-tailed) = 0.000 which was lower than the significance level of 

sig = 0.05. Statistical results show that the null hypothesis is rejected and the 

alternative hypothesis is accepted. Therefore, it is implied that there is an effect of 

using the Think-Talk-Write strategy on the students' ability to write descriptive 

texts. It can be concluded that the used of the Think-Talk-Write (TTW) strategy in 

writing description text  was effective to applied at the eighth graders of SMPN 1 

Tulang Bawang Barat. 

 

Keywords:Think-Talk-WriteStrategy,WritingAbility,DescriptiveText 
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EFEKTIVITAS STRATEGI THINK-TALK-WRITE (TTW) DALAM 

MENULIS TEKS DESKRIPSI PADA SISWA KELAS DELAPAN SMPN 1 

TULANG BAWANG BARAT 

 

 

ABSTRAK 

Oleh: 

TRISA RAMA DEWI 

 

 Tujuan dari penelitian ini adalah untuk mengetahui pengaruh positif dan 

keefektifan penggunaan strategi Think-Talk-Write (TTW) dalam menulis teks 

deskripsi. Masalah yang dihadapi siswa adalah kesulitan menemukan ide dan 

kurang percaya diri dalam proses menulis. Penelitian ini diadakan untuk 

membahas bagaimana keefektifan strategi Think-Talk-Write (TTW) dalam 

menulis teks deskripsi. 

 Penelitian ini merupakan penelitian kuantitatif. Metode yang digunakan 

dalam pengumpulan data adalah tes, dokumentasi dan observasi. Peneliti 

menggunakan teknik purposive sampling untuk memilih sampel penelitian ini. 

Ada dua kelas, satu sebagai kelas eksperimen dan satu lagi sebagai kelas kontrol. 

Kelas dipilih berdasarkan informasi yang diberikan oleh guru bahasa Inggris 

tentang skor rata-rata keterampilan menulis siswa. Penelitian ini menggunakan 

uji-t untuk menganalisis data. 

 Dari analisis data dihitung dengan menggunakan SPSS versi 22. 

Berdasarkan signifikansi statistik ditunjukkan dengan analisis data post-test yang 

atau sig (2-tailed) = 0,000 yang lebih rendah dari tingkat signifikansi sig = 0,05. 

Hasil statistik menunjukkan bahwa hipotesis nol ditolak dan hipotesis alternatif 

diterima. Oleh karena itu, tersirat bahwa terdapat pengaruh penggunaan strategi 

Think-Talk-Write terhadap kemampuan siswa dalam menulis teks deskriptif. 

Dapat disimpulkan bahwa penggunaan strategi Think-Talk-Write (TTW) dalam 

menulis teks deskripsi efektif diterapkan pada siswa kelas VIII SMPN 1 Tulang 

Bawang Barat. 

 

Kata Kunci:Strategi Think-Talk-Write, Kemampuan Menulis, Teks Deskriptif 
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CHAPTER I 

INTRODUCTION 

 

A. Background of The Study 

Writing is one of the language skills that plays important roles in 

human communication. Writing is a form of communication where people 

can express their idea, feeling and knowledge. Writing is a kind of activity 

where the students express all their ideas in their mind in the paper from word 

to sentence, sentence to paragraph, and from paragraph to essay. In other 

words, writing is an activity in conveying the ideas, thought and feeling into 

simple paragraph systematically. 

Writing is one of the hardest things that people do because it requires 

thinking. There are several components in writing that should be mastered in 

writing such as content, organization, vocabulary, grammar, and mechanic.
1
 

Those components are related to one another in order to produce a good 

writing. The absence of one those components will produce poor result of 

writing. 

Writing is a progressive activity. This means that when you first write 

down something, you have already been thinking about what you are going to 

say and how you are going to say it. Then after you have finished writing, you 

read it and make a correction of it. Therefore, writing is a never a one-step 

action.
2
 

 

                                                           
1
Schwegler, Pattern in Action, Boston:Little Brown Company. USA:1985, p.120. 

2
 Alice Oshima and Anne Hogue, Introduction to Academic Writing, Third Edition, New 

York: Pearson Education Inc. 2007, p.2. 
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Based on the results of the interview with one of the English teacher in 

SMPN 1 TulangBawang Barat named Mrs. Feny Mei FitriasihS.Pd. 
3
She said 

that most of the students could not write in English well. students find it 

difficult to find ideas and do not have a lot of vocabulary, and students do not 

have self-confidence. 

The students write only for assignments, not to increase their 

knowledge. The students are not interested in writing because they do not 

understand what they want to write. When students are given a writing task, 

they immediately write down the answer without thinking first. 

One of strategies that can be used to improve the students’ writing 

skill is think talk write strategy. This strategy can encourage students to think, 

talk, and then write based on the topic. Think talk write can help students to 

develop their knowledge. Students are also able to communicate or discuss 

with their friends. So, the students can help each other. 

In the preliminary study, the researcher found that some students had 

low writing scores. The data on the grades of the Eighth Grade West 

TulangBawang students are as follows: 

  

                                                           
3
Based on interviews conducted by researchers with teachers at SMPN 1 TulangBawang 

Barat, on Marc 11, 2022 
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Figure 1.1 

Results of Student Value Data in the Pre-Survey of Eighth Grade 

Students of SMPN1 TulangBawang Barat 

 

 Source: English teacher’s archives, taken on the March 24, 2022 

 

Based on the results of the student score data above, it can be 

concluded that the students' writing ability is still low because the Minimum 

Completeness Criteria (MMC) for English subjects at SMPN 1 

TulangBawang Barat is 70. It can be seen that 11 students passed the exam 

and 24 students did not pass because did not reach the standard of 

completeness criteria (MMC). 

Then from the collection of problems and student score data above, 

the researcher is interested in using the Think Talk strategy as a medium to 

help students' understanding of writing texts. 

Finally, the researcher used the Think Talk Write strategy as a 

medium in this study, to make it more effective in encouraging students to 

learn English and also making it more interesting. In this study, the researcher 

wanted to find out whether the Think Talk strategy had a positive effect on 
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the understanding of writing texts by eighth graders of SMPN1 

TulangBawang Barat. 

Based on the explanation above, the writer will conduct a research on 

the title “ The Effectiveness Of The Think-Talk-Write (TTW) Strategy In 

Writing Description Text At The Eighth Graders Of SMPN 1 TulangBawang 

Barat ”. 

 

B. Problem of Identification 

Based on the background of the interview, it can be seen that there are 

several problems that arise in teaching English in writing skills in descriptive 

texts, such as: 

1. Students' writing ability is still low. 

2. The students' vocabulary is lacking. 

3. In understanding the textDescriptive, students still face difficulties. 

4. In finding topics and main ideas students still have difficulties. 

5. Students find it difficult to find ideas and students do not have self-

confidence. 

 

C. Problem Limitation 

From the identification of the problems above, the researcher limits 

the problem to only focusing on students who have difficulty finding main 

ideas and have a lot of vocabulary and difficulties in text descriptive in 

English well in the eight grade at SMPN 1 TulangBawang Barat. 
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D. Problem Formulation 

 Based on the research background and problems above, the researcher 

formulated the problem in this study: Does the Think Talk Write (TTW) 

strategy effective for writing descriptive text skills for class eight students of 

SMPN 1 TulangBawang Barat? 

 

E. The Objectives and Benefit of the Study 

At the end of this research, the researcher hopes that it can provide 

benefits for the teaching and learning process. 

1. Study Objectives 

 In accordance with the formulation of the problem, this study aims 

to determine whether the Think Talk Write strategy is effective for writing 

descriptive text skills in class eight students of SMPN 1 Tulang Bawang 

Barat. 

2. Study Benefits 

a. For Students 

By using the think talk write (TTW) strategy, it is hoped that 

students will be more interested and interested in learning English. 

So that students' writing comprehension skills will increase. 

b. For English Teachers 

1) They can use think talk write (TTW) strategy as an alternative 

strategy in teaching writing. 

2) The results of this study can be used as a starting point to 

become creative students in doing things, especially in writing 

English texts. 
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c. For The Head Master 

The results of this study are as material for consideration in 

the learning process in schools and principals can convey to teachers 

that they must know students' problems in order to achieve an 

effective learning process. 

 

F. Prior Research 

NurMailaKusumaNingrum (2014) wants to know the improvement of 

students taught by Think Talk Write technique and to know the application of 

Think Talk Write technique in learning to write. The result of this research is 

that students' skills in writing narrative texts can be improved by using the 

Think Talk Write strategy. The differences between Nur Maila 

KusumaNingrum's research and this research are: NurMailaKusumaNingrum 

teaches narrative texts, applies the Classroom Action Research (CAR) design 

and uses observation and writing tests. While this study uses the Think Talk 

Write strategy to improve students' writing skills in descriptive text, the 

author applies a quantitative design and uses a writing test.
4
 

Puji Lestari (2015) aims to determine the effect of using the Think 

Talk Write method compared to traditional techniques in learning to find out 

whether there is a relationship between students' beliefs about the Think Talk 

Write method and strategies they prefer to use. Results Based on the research, 

the Think Talk Write method is more effective than traditional writing 

techniques. Puji Lestari teaches narrative texts, she applies the Classroom 

                                                           
4
NurMailaKusumaningrum, The Implementation of Think Talk Write Strategy to Improve 

the Students’ Motivation in Writing Narrative Texts (A Classroom Action Research of the Tenth 

Grade Students of SMA N 3 Sragen in the Academic Year of 2014/2015), Semarang:Semarang 

State University, 2015. 
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Action Research (CAR) design and uses a writing test. Meanwhile, in this 

research, the writer teaches descriptive text, applies quantitative design and 

uses a writing test.
5
 

Nui Takania (2014)wants to know the improvement of students taught 

by Think Talk Write technique and to know the application of Think Talk 

Write technique in learning to write. The result of this research is that 

students' skills in writing recount text can be improved by using the Think 

Talk Write strategy. The differences between Nui Takania's research and this 

research are: Nui Takania teaches recount text, it applies Classroom Action 

Research (CAR) design and uses observation and interviews. While this study 

uses the Think Talk Write strategy to improve students' writing skills in 

descriptive text, the author applies a quantitative design and uses a writing 

test. 

Based on the previous research above, the author uses the Think Talk 

Write method in teaching to compare between using the Think Talk Write 

method and traditional techniques in teaching. In this study, the writer used 

Think Talk Write to improve students' writing skills in descriptive texts.
6
 

 

 

 

 

 

                                                           
5
Puji Lestari, The Use of Think Talk Write Technique to Improve Students’ Creative 

Writing Skills in Narrative Text (A Classroom Action Research in the Eight Grade Students of MTs 

AbadiyahGabus, Pati in the Academic Year 2015/2016), Semarang: University of Walisongo 

Semarang, 2015. 
6

 Nui Takania, The Implementation of Think Talk Write in Teaching Writing (A 

Classroom Action Research for the Eighth Grade Students of SMPN 2 KalinyamatanJepara in 

Academic Year 2013/2014), Kudus:Muria Kudus University, 2014. 
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CHAPTER II 

THEORETICAL REVIEW 

  

A. Concept of Dependent Variabel 

1. Concept of Writing 

a. Definition of Writing 

Writing (as one of the four skills of listening, speaking, 

reading, and writing) has always formed part of the syllabus in the 

teaching of English. However, it can be used for a variety of 

purposes and it is produced in different pattern.
7
 Based on definition 

above, writing is one productive skill through sets of symbols to 

represent the sounds of speech for such things as punctuation and 

numerals. It is important to note that writing is process, not a 

product. The results in a text but the text must be read and 

comprehended. Writing can be defined as the activity to make letters 

or number on a surface, especially using pen or pencil.
8
 

It is an activity in arranging words, phrases, and sentences 

that is grammatically correct and appropriate with its purposes. 

Generally, writing can be interpreted as the act of forming or tracing 

a character on paper or other suitable materials with a pen or pencil. 

Most of people have little time to write. They spend more their time 

to listen, speak, or read. It is because the writing is a conversation 

that is written down, it includes a sequence of sound, from letter, 

                                                           
7
 Jeremy Harmer, How to Teach Writing, Longman:Person Education Limited, 2004, p. 

31. 
8
 Victoria Bull, Oxford Learner’s Pocket Dictionary, New York:Oxford    University 

press, 2003, 4
th

 edition, p. 502. 

8 
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vocabulary, grammatical structures, and punctuation. 

Writing a composition means we compose meaning of 

something what we want to tell through a written material. Writing is 

a major tool for learning. Writing is productive skill. Writing is the 

process of inscribing characters on a medium.
9
Langan said that 

writing is a skill that anyone can learn with a practice. When we 

write, we give full shape to our thought and feelings then put into 

written form.
10

 

In addition, writing is one of language skills in English and 

it is one activity that students should do most in their study. Through 

writing assignment, the students can express their ideas, respond the 

other ideas tell stories and convey information and they are expected 

to be able to compose well organized pieces of writing. Writing is 

the skill to express ideas, feeling opinion and other in the written 

form.
11

 

According to Lingdblom, “Writing is a study to focus our 

mind on important matters, and learning about them.
12

 By this 

activity, a person can find the solution of difficult problem, master 

the fact even by writing, a person can also communicate their mind 

that cannot be done through other way. We can say that writing is the 

act of expressing something through the application of language 

                                                           
9
 Jeremy Harmer, The Practice of English Language Teaching, America:1991,p.54 

10
 John Langan. English Skill, Seventh Edition, New York:AtlanticCapeCommunity 

College, 2000, P.2 
11

 Abdul Rafab, Increasing Students’writing Ability Through Free Topic 

Writing.Makassar:UniversitasMuhammadiyah Makassar, 2008, P.4 
12

Peter Lingdblom, Writing With Confidence, New York. Harper Collins 

Publsher:1983,P.1 
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system. When we are writing, there are two problematic areas rarely 

“what to write and how to write it”. It is then understandable that 

language skills are meant as the skill to manipulate the rules of 

language usage conventionally, while extra linguistic system or 

knowledge of the world refers to what the writer knows about the 

subject to write. 

Writing is not a simple language skill to perform because of 

it is large areas that must be involved. In producing a piece of 

writing, linguistic competence and extra linguistic competence are 

always involved. The fact is that writing is not only a means of 

expression, but it is also an essential of competence in any field. This 

means that to write is to seek expression or to have something to say 

through the application of linguistic system. 

Based on definition above, the writer concludes that writing 

just not writing and speaking but we must think about what you 

write, the writer must have idea, express about some imagination, 

and writer have to usually think about what to say and how to say it. 

b. The Indicators of Writing  

There are five components of writing: contents, 

organization, vocabulary, grammar, and mechanic.
13

 

1) Contents 

The contents of writing should be clear to readers so that 

the reader can understand the message convoyed and gain 

information from it. There are at least think that can be measure 

                                                           
13

 J. B Heaton, Writing English Language Test, New York:1998, p.146 
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in connecting with component, the composition should contain 

one central purpose only, should have unity, should have 

coherence and continuity, and should be adequately developed. 

2) Organization 

In organization of writing concerns with the way he 

writes arrange and organized the ideas or the massage in the 

writing. The purpose of the organizing materials in writing 

involves coherence, order of importance, general to specific, 

specific to general, chronological order which happened from 

the beginning to the end. 

3) Vocabulary 

The effective used of the words will always result good 

writing both specific and technical writing, the dictionary is very 

considerable. Vocabulary is one of the components of writing. 

To express ideas, we always deal with vocabulary. The lack of 

vocabulary makes someone fails to compose what they are 

going to say, because she/he feels difficult to choose what 

appropriate will help the writes to compose the writing and also 

make readers easy to understand. 

4) Grammar 

Language use in writing description and other form of 

writing involves correct language and point of grammar. An 

adequate grammar should be one that is capable of producing 

grammar. We should not be able to do anything more than utter 

separate items of language for separate function. And also 
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grammar can help students improve the use of formal language. 

5) Mechanic 

There are at least two parts of mechanic in writing, 

namely function and capitalization. Function is important as 

they way to clarify meaning. In English, writing capital letter 

has to participles. First, they used to distinguish between. 

Particular and things. Second, it used as first word in quotations, 

a formal statement and proper adjective, act. This aspect is very 

important since it leads readers to understand or recognize 

immediately what the writer means to express definitely. 

Based on the explanation above, the writer conclude that in 

composing writing, the writer firstly have to pay attention of five 

components mentioned above, in order to make our writing be good. 

c. The Characteristic of Good Writing 

There are some characteristic of good writing,
14

 as follows: 

a. Good writing reflects the writing skill to organized the material 

into coherence whole so that it moves logically from a sentence, 

dominate idea, to the supporting and finally to consistent ending, 

conveying to the reason sense of a well thought put plan. 

b. Good writing reflects the writing skill to write to interest readers 

in subject and demonstrate a thought sound understanding of it. 

c. Good writing reflects the writer skill to write to criticize the 

draft and revise it. Revision is the key of effectives writing. 
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d. Good writing reflects the write skill to use the approach vice suit 

the purpose and audience of the occasion. 

Good writing is the result of much practice and hard work. 

This fact should encourage you: it means that the skill to write well 

is not a gift that some people are born with, not a privilege extended 

to only a few. 

d. Type of Writing 

Students will study four main forms of writing as the 

session becomes increasingly writing intense, such as: 

1) Narrative 

A narrative text is a story that deals with a complication 

or a tough situation and strives to solve the difficulties. The 

narrative mode, or the set of techniques utilized to convey the 

story through process narration, is an essential component of 

narrative text. The purpose of narrative writing is to entertain or 

amuse the reader by narrating a story. 

2) Descriptive 

A descriptive text outlines the features of a person or 

thing. Its purpose is to characterize and reveal a certain person, 

location, or thing. 

3) Expository 

Expository writing is direct and factual. Definitions, 

instructions, directions, and other fundamental comparison and 

explanation fall under this type of writing. 
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4) Persuasive 

The goal of persuasive writing is to persuade the reader 

to accept the author's point of view. The author will convey 

personal ideas in the work and use enthusiastic effort to 

persuade the reader to agree with him or her.
15

. 

e. Process of Writing 

Writing is a complex collection of skills that are best taught 

by breaking them down. The writing process is made up of a series 

of steps that must be accomplished in order to generate a finished 

piece of writing. The writing process is divided into four basic 

steps.
16

 These are planning, drafting, editing (editing and rewriting), 

and final version. 

1) Planning 

Students must consider three major topics. The first step 

is for students to determine the goal of their writing. Second, 

students must consider their linguistic style. Finally, pupils must 

think about the topic. 

2) Drafting 

The first version of a piece of writing is referred to as 

drafting. Students should be allowed plenty of time at this phase 

because they need to focus on the creation of ideas and the 

structure of those ideas rather than the development of perfect 

grammar, punctuation, or spelling. 

                                                           
15

Anderson, M & Anderson, K. 2003.Text Types in English 3. Melbourne: Macmillan 
16

Harmer, Jeremy. How to Teach Writing. Harlow: Pearson Education. Ltd. 2004. p. 4 



15  

 

 

3) Editing 

The students reread what they wrote as a draft to see if 

there are any errors. After the kids have spotted any errors, edit 

it. By doing so, errors can be reduced. 

4) Final Version 

After the entire procedure is completed, the students 

create the final edition. It is likely that the final product differs 

significantly from the plan and draft. It occurs as a result of the 

numerous modifications made during the editing process. Any 

unnecessary information in the draft can be removed.
17

 After 

completing that procedure, the finished product is ready to be 

transmitted to the reader. It is different when pupils write on 

their own. As a result, adhering to those practices will improve 

the quality of your writing. 

2. Concept of Descriptive Text 

a. Definition of Descriptive Text 

In broad sense, description as described by Kane is defined as 

in the following sentences and is about sensory experience how 

something looks, sounds, tastes. Mostly it is about visual experience, 

but description also deals with other kinds of perception. So, to 

conclude from the above explanation Kane, writing descriptive text 

is describing the meaning associated with the sensory experience, 

such as what form, sound and taste. Most text is descriptive of the 
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visual experience, but in fact the experience apart from the sense of 

sight can be used in the descriptive paragraph. 

Descriptive text is a type of text that aimed to describe 

something in detail in order to invite readers to feel and to see the 

whole characteristics of a thing without touching it immediately. 

This kind of text is usually used to describe things such 

asanimals,stuff,people or places. An excellent descriptive text 

contains vivid details of a particular thing that enable readers to feel, 

touch, smell,sight,and hear that particular thing. 

Asstated by Choirul from Hegarthy, descriptive text is a text 

which describes details of an object to a reader as clearly as possible. 

Therefore, itdescribes animals, places, people, things, or places in 

detail words so that readerscanimagineand knowwell howthe 

thingslookalike.
18

 

But specifically, descriptive text is a text which says what a 

person or a thing is like. Its purpose is to describe, good shape, 

properties, number and others. Goal of the descriptive paragraph was 

clear, namely to explain, describe or express a person or an object.
19

 

A descriptive text is organized with generic structure of 

identification in the first paragraph to introduce what is exactly going 

to be described. After stating the identification may contain parts or 

physical characteristic, value or quality, usage or function. 
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b. GenericStructure in Descriptive Text 

When writing descriptive paragraph, there are several sets of 

common generic structure, the structure is: 

1) Identification, contains the identification of matter a will be 

described. 

2) Description contains the explanation description of the thing 

person to mention a few properties. 

c. Characteristic of Descriptive Text 

1) Descriptive paragraph using present tense, for example: go, eat, 

fly, etc. 

2) Descriptive paragraph using a variety of adjectives are 

adjectives describing, numbering, and classifying, for example: 

two strong legs, sharp white fangs, etc. 

3) Descriptive paragraph relating verbs used to provide information 

about the subject for example: my mum is really cool, it has 

very thick fur, etc. 

4) Descriptive paragraph using thinking verbs, (believe, think, etc) 

and feeling verbs to express the authors’ personal views about 

the subject for example: police believe the suspect is armed, I 

think it is a clever animal. 

5) Descriptive paragraph adverbs are also used to provide 

additional information regarding the adjective described for 

example: it is extremely high; it runs definitely past, etc. 
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3. Purpose of Descriptive Text 

According to the definition of descriptive text provided above, the 

objective of description is to describe the characteristics of a person, 

location, or specific item as they are. Descriptive text has numerous 

purposes.
20

 

a. To perceive means to aid the reader in visualizing the thing, person, 

or place you are describing; as you might imagine, description is 

essential for all rhetorical aims, not only expressiveness. 

b. Explaining implies educating the reader on the issue. For example, a 

scientific writer will explain the shape of an airplane wing to assist 

readers grasp how mechanical flight is possible. 

c. To persuade, the writer describes something to stimulate the reader's 

interest. An attorney, for example, may describe the damage done to 

a bedroom window in order to prove forcible entry and persuade the 

jury that the accused committed burglary. 

4. Kind of Descriptive Text 

A descriptive text is one that is used to describe anything, such as 

a person, location, or item. As a result, it often takes three forms, which 

are as follows: 

a. Description of a person 

To describe a person, we can use: 
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1) Identification 

Identification is solely based on statistics such as height, 

weight, and age; physical characteristics such as skin, eyes, and 

hair colour and identifying markers such as birthmarks and 

scars.
21

 The children can identify the people based on their 

visual characteristics. 

2) Impression  

An impression, unlike identification, does not identify a 

person but does provide an overall impression of him or her. 

Many specifics may be missing, but the students provide a 

general overview of the subject in a few broad strokes. Although 

impression is less comprehensive and informative than 

identification, it may be more effective in capturing an 

individual'sunique or distinctive features. 

3) Character Sketch 

Character sketches are in-depth descriptions of people; 

they are also known as profiles, literally portraits, and 

biographical sketches. A character profile may be about a type 

rather than a person, displaying characteristics of members of a 

group such as college jocks, cheerleaders, art students, religious 

fanatics, and television addicts. A character sketch, as the name 

indicates, depicts a person's personality. It may include 
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identification and an impression, but it will do more than 

describe how they seem or seem; it will reveal how they are.
22

 

b. Description of a place 

Unlike a historically produced paragraph, there is no 

prescribed pattern for grouping paragraphs in descriptive writing. It 

is not necessary to begin with one area and then go on to another. 

The sentence, however, should not be arranged at random. Provide a 

controlling concept that displays an attitude or perspective regarding 

the area being described to spice up the paragraph.
23

 Furthermore, 

the arrangement of the information in your description is dictated by 

your subject and goal. The description must be written in such a way 

that the reader can readily see the scan being described. 

c. Description of things 

To explain anything, students must have a vivid idea about 

what they are describing. Furthermore, students might employ 

appropriate nouns and powerful verbs to make the subject as exciting 

and vivid to readers as possible. 

1) Using proper nouns 

Students may opt to include a number of proper nouns, 

which are the names of specific persons, places, and things, in 

addition to exact facts and figures of speech. Take, for example, 

Arizona and the University of Tennessee. Incorporating suitable 
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terminology that the reader will recognize can assist them in 

comprehending what the students are describing. 

2) Using effective verbs 

Verbs are essential in storytelling, but they may also be 

employed in description. The verb chiseled also depicts the 

wind's movement more accurately than the term produced.
24

 

Verbs are used to increase a description's specificity, 

correctness, and intrigue. For example, "the wind had etched 

deep grooves into the sides of the cliffs" is more descriptive than 

"the wind had more grooves." 

5. The Generic Structure and Language Features of Descriptive Text 

Identification and description are the two general structures of 

descriptive writing.
25

 The person, location, or thing to be described is 

identified. The description describes an object's pieces, traits, and 

characteristics.
26

 The general structure of descriptive writing is divided 

into two parts. They are known as identification and description." As a 

result, the generic structure of descriptive text is shown in the table 

below: 
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 Table 2.1.General Structure Of Writing Descriptive Text 

Generics' structure Function 

Identification Identification phenomenon to be described 

Descriptions Describe the following structures in ascending 

direction of importance: 

- Components or item (corporeal 

appearance) 

- Characteristics (step of beauty, excellence, 

or worth) 

- Personality (projecting aspect that are 

unique) 

 

Based on the description of the stage of creating the descriptive 

text, the research has reached its own conclusion, which is that a 

descriptive text often consists of two components. The two words are 

identification and description. 

Aside from the social function and general structure, descriptive 

text contains linguistic qualities that aid in the formation of a descriptive 

text. The following linguistic qualities are commonly seen in descriptive 

texts: 

a. Concentrate on only one person. When writing about something, you 

must concentrate on a single subject, such as the Borobudur temple, 

a kitten, my new house, and so on. 

b. The present simple tense is utilized. In descriptive literature, the 

passive voice is frequently used, especially when describing a 

specific region. 

c. The use of attributional and identification techniques. It is about how 

the terms have and has are used. 
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d. The use of common noun epithets and classifiers, such as attractive 

and gorgeous.
27

 

According to the definition above, the researcher may claim that 

there are some constraints associated with the linguistic qualities of 

descriptive writing. A descriptive text must have particular qualities, such 

as the use of the simple present tense, attributive and identifying 

processes, a focus on a specific participant, and the use of descriptive 

adjectives to construct a nominal group. 

 

B. Concept of Think Talk Write Strategy 

1. Think Talk Write Strategy 

a. DefinitionofThink-Talk-WriteStrategy 

Think Talk Write (TTW) is a strategy that facilitates the 

practice verbally speaks and writes the language fluently. The first 

strategy was introduced by Huinker and Laughlinis based on the 

understanding that learning is a social behaviour.
28

 Think Talk Write 

is a learning that begins with thinking through reading material 

(listening, critiquing, and alternative solutions); the results of reading 

communicated through the presentation, discussion, and then make a 

report based on the results of presentation.
29

 TTW strategies 

encourage students to think, talk, and write a specific topic. Think 

means using your mind to form opinions, make decisions etc. talk 
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means say/speak things to give information’s and write means 

produce something in written form so that people can read, perform 

or use it. This strategy is used to develop writing fluently and trains 

the language before written. 

1) Think 

Students identify the reading texts related to everyday 

problems or contextual. At this stage the students individually 

think of an answer, make a note of the ideas contained in 

reading, and things that are not understood by using their own 

language. Make notes enhance the knowledge of students and 

improve thinking and writing skills. One of benefit from this 

process is to make a note will be an important part of learning. 

2) Talk 

After the students think and document the results, the 

next aspect that must be done is talk it’s mean as the stage of 

discussion. Students are given the opportunity to read the results 

of the discussion on the first stage. In this stage the students 

arrange and share ideas in group discussions. The progress 

students of communication will be seen in the dialogue in the 

discussion; be obtained from change the ideas with others 

students or their own reflection are expressed to others. 

Based on the above, the phase to communicate (talk) on 

this strategy enables students to perform talk. Communication 

skills can accelerate the ability of students expressing ideas 
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through writing. Furthermore, communicate or dialogue both 

among students and the teacher can increase understanding. This 

can occur because when students are given the opportunity to 

speak or dialogue, as well as construct a variety of ideas to write 

through dialogue. 

3) Write 

In this stage, the students write down their ideas and 

activities were obtained first and second stages.
30

 This paper 

consists of grounding concepts used, the relation with previous 

material, its completion strategy, and the obtained solution. 

b. The Steps of Think Talk Write Strategy 

1) Think, Think is a student activity to think. This can be seen from 

the process of reading a text or story and then making notes 

about what has been read. In making or writing notes, students 

distinguish and unify the ideas presented in the translated text 

and then translate them into their own language. 

Talk notes means analyzing the purpose of the text and 

examining the written materials. In addition, learning to 

take/write notes after reading can stimulate thinking activities 

before, during and after reading. notes to be able to expand 

knowledge, even improve thinking and writing skills. One of the 

benefits of this process is taking notes that will become integral 

to the learning setting. The ability to read which includes 

                                                           
30

ibid 



26  

 

 

reading line by line or reading only what is important according 

to Wiederhold is generally considered thinking. Sometimes a 

reading text is accompanied by a guide that aims to facilitate 

discussion and develop student understanding.
31

 

2) Talk, Talk is a student activity in communicating by using 

words and language they understand. The benefits of talk are: 

(a) it is a writing, picture, conversation or conversation as a 

human language (b) understanding is built through interaction 

and conversation (roles) between fellow individuals which is a 

meaningful social activity, (c) ways The main part of 

participation is communication of students using language to 

present ideas to their friends and make definitions, (d) formation 

of ideas, (e) internalization of ideas formed through thinking and 

solving problems, (f) improving and assessing the quality of 

thinking. 

Talk can also help teachers to find out the level of 

students' understanding in learning mathematics, so that they can 

prepare the required learning equipment. Communication in the 

Think-Talk-Write model allows students to be skilled in 

speaking. The process of student communication through life as 

individuals who interact with their social environment. The 

communication process can be built in the classroom naturally 

and easily and can be used as a tool before writing. For example, 
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students communicate about mathematical ideas that are done 

with their experiences, so that they are able to write about those 

ideas. In addition, communication in a discussion can help 

collaboration and improve learning activities in the classroom. 

3) Write, Write is a student activity in writing the results of the 

discussion/dialogue on the student activity sheet. Writing 

activity means constructing ideas after discussing between 

friends.
32

 Writing in mathematics can help realize one of the 

learning objectives, namely students' understanding of the 

material that students are studying. Writing activities will also 

help students make connections and also allow teachers to see 

students' conceptual development. In addition, according to that 

students' writing creativity helps teachers to monitor student 

errors, misconceptions and students' conceptions of the same 

idea. 

c. The Advantages and Disadvantages 

There are some advantages and disadvantages from this 

strategy, as follows:
33

 

1) Advantages 

a) The advantages of Think-Talk-Write strategy are to sharpen 

the entire visual thinking skills. 

b) The advantages of Think-Talk-Write strategy are to sharpen 

the entire visual thinking skills. 
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c) Develop a meaningful solution in order to understand the 

teaching materials. 

d) Can develop critical and creative thinking skills of students. 

e) By interact and discuss with the group will engage. Students 

would learn actively. 

f) Allowing the students to think and communicate with 

friends, teachers, and even with themselves. 

2) Disadvantages 

When students work in group, they are easy to lose the ability and 

confidence, because dominated by affluent students. 

 

C. Theoretical Framework and Paradigm 

1. Theoretical Framework 

Think Talk Write (TTW) is a strategy that facilitates the practice 

of speaking and writing languages fluently. Think Talk Write is learning 

that begins with thinking through reading materials (listening, criticizing, 

and alternative solutions); reading results are communicated through 

presentations, discussions, and then make a report based on the results of 

the presentation. The TTW strategy encourages students to think, speak, 

and write on specific topics.  

Thinking means using your mind to form an opinion, make a 

decision, speaking means to say/say something to provide information; 

and writing means producing something in written form so that people 

can read, do or use it. This strategy is used to develop fluent writing and 

practice language before writing. And the researcher believes that it can 
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have a significant effect on students' comprehension ability in writing 

descriptive text. 

In a broad sense, the description is defined as in the following 

sentence and about the sensory experience of how something looks, 

sounds, feels. It's mostly about visual experiences, but descriptions also 

have to do with other types of perception. So, to conclude from the 

explanation above, writing descriptive text is to describe the meanings 

associated with sensory experiences, such as what form, sound, and taste 

look like.  

Most descriptive texts are about visual experiences, but in fact 

experiences other than the sense of sight can be used in descriptive 

paragraphs. Therefore, using the Think Talk Write strategy will be able 

to influence the reading comprehension ability of eighth graders at 

SMPN1 TulangBawang Barat. 

2. Paradigm 

Paradigm is the correlation pattern among variables that will be 

researched. Based on the theoretical framework above the researcher 

describes the paradigm as follows: 
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Based on the description of the paradigm above, the researcher 

explains that the paradigm criteria can describe: if the students' writing 

comprehension scores pass, it means that the Think Talk Write strategy is 

good to implement, so there is a positive and significant effect by using 

the Think Talk Write strategy. However, if the students' writing 

comprehension scores fail, it means that the Think Talk Write strategy 

cannot be applied. So there is no positive and significant effect of using 

Think Talk strategy on students' writing comprehension ability. 

 

D. Hypothesis Formulation 

Hypothesis is a possible answer that we expect after we have carried 

out our research project. Based on the statement above, there are two forms of 

hypotheses.
34

 The first is the alternative hypothesis and the second is the null 

hypothesis. The null hypothesis indicates that the variable does not work. The 

alternative hypothesis means that there really is a correlation between the two 

variables and the two variables work. Therefore, researchers formulate 

hypotheses and alternative hypotheses. It can be used that there is still a 

positive impact or influence on the use of Think Talk Write Strategy on the 

ability to write descriptive text in eighth graders at SMPN 1 TulangBawang 

Barat. 

Then, the researcher formulates a hypothesis, focusing on the 

following conceptual assumptions: 
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1. Alternative Hypothesis (Ha) 

"There is a positive and significant effect of using Think Talk Write 

Strategy on the ability to write descriptive texts in eighth graders at 

SMPN 1 TulangBawang Barat". 

2. The Null Hypothesis (HO) 

 There is no positive and significant effect of using Think Talk 

Write Strategy on the ability to write descriptive texts in eighth graders at 

SMPN 1 TulangBawang Barat. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

A. Research Design  

In this study, researchers used quantitative research with the name of 

the research design being quasi-experimental. The quasi-experiment included 

assignment, but not random assignment of participants to groups. This is 

because experimenters cannot artificially create groups for experiments.
35

 In 

addition, the researcher used a pre-test and post-test design approach in the 

research process. The researcher gave pre-test and post-test to both classes, 

control and experimental classes to determine the difference between the two 

groups. 

In this study, the researcher used two classes, one as the experimental 

class which was treated with the Strategy Think-Talk-Write method and the 

other as the control class which was treated with the Brainwriting method. 

The researcher gave a final writing test in both the experimental class and the 

control class after being given a pre-test. The research design is as follows: 

Table 3.1. 

Quasi-Experimental Design 

 

Select 

Control 

Group 

Pre-test Using Brainwriting Method 

(lecturing, group discussion and 

individual task) 

Post-test 

Select 

Experimental 

Group 

Pre-test Experimental Treatment (lecturing 

and 

using Think-Talk-Write 

Strategy both individually and in 

the group) 

Post-test 
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As shown in the table above, the researcher intends to find out 

whether there is a significant effect of Think-Talk-Write strategy on students' 

descriptive text writing. It involves two classes which are divided into 

experimental class and control class. In the experimental class students were 

given treatment using the Think-Talk-Write strategy while in the control class 

students were not given treatment using the Think-Talk-Write strategy but the 

author used brainwriting method. 

 

B. Definition of Operational Variable  

The operational definition is a definition based on the characteristics 

of something to be defined, and can be observed or measured. Meanwhile, a 

variable can be defined as an attribute of a person or object that 'varies' from 

person to person or from object to object.
36

 A variable is a construct or 

characteristic that can take on a difference.
37

  

Based on the understanding of each of the variables above, the 

operational definitions of variables are as follows: 

2) Independent Variable 

According to Evelyn Hatch, The independent variable is the main 

variable you want to investigate. These are the variables selected, 

manipulated, and measured by the researcher. The independent variable 

in this research is Think Talk Write Strategy. The Think Talk Write 

strategy is used to support the traditional approach used by researchers by 

implementing ability-based descriptive text writing groups. And Think 
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Talk Write will be used by researchers as a strategy to improve students' 

writing comprehension. 

The independent variable (X) in this study is the Think Talk Write 

Strategy. In this study, students can write using Think Talk Write as one 

of the strategies applied by researchers in this study. Then to measure this 

variable the researcher will do it based on the pretest and posttest. The 

researcher will take a class where students are given a pretest before 

being given an explanation and material about Think Talk Write 

Strategy. Furthermore, they will also be given a post test after being 

given treatment. The indicators of this variable are: 

a) Students are skilled at making descriptive texts 

b) The researcher explains what descriptive text is, the characteristics of 

descriptive text, objectives, generic structure, and examples. 

3) Dependent Variable 

According to Evelyn Hatch, the dependent variable is the variable 

that you observe and measure to determine the effect of the independent 

variable.
38

 Furthermore, McNamara as quoted by KarwanSaeed et al. 

defines comprehension as the ability to perform writing tasks beyond 

words and understand the relationship between ideas conveyed in a 

text.
39

 

The dependent variable (Y) in this study is the ability to write 

comprehension which can be interpreted as knowledge to identify texts 

such as: descriptive text characteristics, Generic Structures, and others. In 
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this lesson, students can write descriptive texts and describe things such 

as animals, humans, plants, objects, etc. 

 

C. Population,Sampling and Sample 

SMPN1 TulangBawang Barat. The research location was chosen 

because the location could be reached by researchers to conduct research, 

namely one of the junior high schools in TulangBawang Barat. 

1. Population 

The population is all research subjects. Population is a group of 

individuals who have the same characteristics.
40

 Donald Ary assumes 

that "population is all members of any well-defined class of people, 

events, or objects".
41

 Meanwhile, Jack R. Fraenkel explained that the 

term population refers to all members of a particular group. This group is 

interesting to be generalized by researchers in their research results. This 

means that the population is all members of a group such as people, 

objects, or events determined in a study.
42

 

Therefore, a population is a group of elements or cases, whether 

individuals, objects, or events, that fit certain criteria and for which we 

intend to generalize the results of the study. The population in this study 

was class VIII SMPN1 TulangBawang Barat. Consisting of six classes, 

each class consisting of 35 students, so to simplify and equalize the 
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number of each class, the researcher took a sample of 70 students from 

two classes, namely class VIII(B) and VIII(C). 

2. Sampling Technique 

Sampling is a process carried out to select and take samples 

correctly from the population, so that it can be used as a valid 

representative for the population. Sampling refers to the process of 

selecting individuals who will participate in a research study.
43

In 

determining the sample. To conduct the research, the researcher chose 

two classes, namely VIII(B) as the sample for the control group and 

VIII(C) as the experimental group. The author uses a random sampling 

technique to select the sample for this study. There are 2 classes, one 

class as the experimental class and one as the control class. These classes 

are selected based on the results carried out by lottery. For that 

researchers took samples based on systematic random. 

3. Sample 

The sample is a subgroup of the target population that the 

researcher plans to study to generalize about the target population.
44

 The 

sample is a small group that is observed or part of a population.
45

 The 

sample is each part of the population of individuals whose information is 

obtained. It may, for various reasons, differ from the sample originally 

selected.
46

 The sample of this study will be divided into two classes, 

namely the first class, namely VIII(C) totaling 35 students and as an 
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experimental class that will be taught with Think Talk Write Strategy, 

while the other class is VIII (B), there are 35 students as a control class 

that will be taught. using brainstorming techniques. 

 

D. Data Collecting Method 

In the data collection technique, there are three steps as follows: 

1. Test 

The research instrument is a test. Anderson explained that the 

instruments included tests and questionnaires, observation schedules and 

other tools used to collect data.
47

 The test is an assessment instrument 

used to measure students' abilities. The researcher used a writing test as 

an instrument of this research. The test was given to the experimental 

class and control class before and after treatment or also known as pre-

test and post-test. 

a. Pre-test 

Pre-test is given to measure or know the students' initial 

ability in writing, especially descriptive text. 

b. Post-Test 

The post-test was given to the experimental class and the 

control class after the treatment was given to the experimental class. 

It is intended to compare whether the treatment will affect the 
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students' writing ability. Furthermore, the pre-test and post-test were 

scored using the rubric scoring proposed by Arthur Hughes.
48

 

Table 3.2. 

Rubric for Assessing Students’ Writing 

 

 LEVEL AND 

SCORE 

CRITERIA 

 

 

 

 

 

 

 

 

CONTENT 

Excellent to Very Good 

(30 - 27) 

- Knowledgeable  

- Substantive 

- Thorough development of a 

thesis  

- Relevant to the assigned 

topic 

Good to Average 

(26 - 22) 

- Some knowledge of the 

subject  

- Adequate range 

- Limited development of the 

thesis 

- Mostly relevant to the topic, 

but lack detail 

Fair to Poor 

(21-17) 

- Limited knowledge of the 

subject 

- Little substance 

- Inadequate development of 

the topic 

Very Poor 

(16 - 13) 

- Does not show knowledge 

of subject  Non-Substantive 

- Not pertinent 

- Not to evaluate 

ORGANIZATION Excellent to Very Good 

(20 - 18) 

- Fluent expression 

- Ideas clearly 

stated/supported 

- Succinct 

- Well-organized  

- Logical sequencing  

- Cohesive 

 Good to Average 

(17 - 14) 

- Somewhat choppy 

- Loosely organized  but the 

main idea stand out 

- Limited support 

- Logical but incomplete 

Sequencing 
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 Fair to Poor 

(13 - 10) 

- Non-fluent 

- Ideas confused 

orDisconnected 

- Lacks logical sequencing 

and development 

 Very Poor 

(9 - 7) 

- Does not communicative 

- No organization 

- Not to evaluate 

 Excellent to Very Good 

(20 - 18) 

- Sophisticated range 

- Effective word/idiom 

choice and usage  

-  Word form mastery 

- Appropriate register 

VOCABULARY Good to Average 

(17 - 14) 

- Adequate rangeOccasional 

errors of word/idiom form, 

choice, usage but meaning 

not obscured 

 Fair to Poor 

(13 - 10) 

- Limited range 

- Frequent errors of 

word/idiom form, choice, 

usageMeaning confuse or 

obscured 

 Very Poor 

(9 - 7) 

- Essentially translation 

- Little knowledge of English 

vocabulary, idiom, word 

form 

- Not enough to evaluate 

 Excellent to Very Good 

(25 - 22) 

- Effective complex 

constructions 

- Few errors of agreement, 

tense, number, word 

order/function, article, 

pronoun, preposition 

LANGUAGE USE Good to Average 

(21 - 18) 

- Effective but simple 

construction 

- Minor problem in complex 

construction 

- Several errors of agreement, 

tense, number, word 

order/function, article, 

pronoun, preposition but 

meaning seldom Obscured 

 Fair to Poor 

(17 - 11) 

- A major problem in 

simple/complex 

construction rules 

dominated by error 

- Frequent errors of negation, 

agreement, tense, number, 
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word order/function, article, 

pronoun, preposition and/or 

fragments, run-ons, 

deletions 

- Meaning confused or 

obscured 

 Very Poor  

(10 - 5) 

- Virtually no mastery of 

sentence construction rules  

- Dominated by error 

- Does not communicate - 

Not enough toEvaluate 

 Excellent to Very Good 

(5) 

- Demonstrates mastery of 

conventions 

- Few errors of spelling, 

punctuation, capitalization, 

paragraphing 

 Good to Average 

(4) 

- Occasional errors of 

spelling,punctuation, 

capitalization, paragraphing 

but meaning not obscured 

MECHANICS Fair to Poor 

(3) 

- Frequent errors of spelling, 

punctuation, capitalization, 

paragraphing  

- Poor handwriting = 

Meaning confused or 

obscured 

 Very Poor 

(2) 

- No mastery of conventions 

- Dominated by error errors 

of spelling, punctuation, 

capitalization, paragraphing 

- Handwriting illegible- Not 

enough to evaluate 

 

2. Documentation 

Documentation as a method used to obtain information from 

language or written documents.
49

 Documentation as a method used to 

obtain information from language or written documents. The researcher’s  

uses this method to support and obtain detailed information from 

observational data such as data on English teachers at SMPN1 

TulangBawang Barat about the method in English class. 
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3. Observation 

Observation is a systematic data collection method that is on the 

researcher's ability to collect data through his senses. Observation is also 

defined as a data collection technique that is carried out by making 

observations with detailed and systematic notes. 

Moreover, observation involves more than studying the world 

around us from a scientific point of view to get inspiration for research. 

This strategy is expected to obtain information about the learning 

process, services there and others. In this study, the researcher used non-

participant observation because the researcher only observed and 

recorded.
50

 The researcher’s observes the research location, the condition 

of students directly to get data. Researchers used observation sheets to 

record information in these observations. 

 

E. Research Instruments 

1. The procedure of this research is as follows: 

The data collected after conducting the pre-test and post-test were 

analyzed by comparing the scores obtained in the previous and post-test. 

The score was processed using the statistical calculation of the T-test 

formula with a significant level of 5%. The T-test in this study was used 

to determine the difference in the average obtained between the two tests, 

to obtain empirical results whether there was a significant difference 

between the experimental group and the control group. Meanwhile, the 

scores obtained are between the pre-test and post-test of each class of the 
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experimental and control groups. It also needs to be analyzed to 

determine the effect of Think-Talk-Write. 

Before analyzing the data, it is necessary to test the distribution of 

normality and homogeneity. To analyze the data, the researcher used the 

IBM SPSS Statistics 22 program by performing the following steps
51

: 

a. Data Setup and Entry 

Entering the data correctly is important to prevent any error 

or inappropriate calculation in the following data analysis. The steps 

are: 

1) Open IBM SPSS Statistics 22 program. 

2) The variable view is the page to label the variables and data 

view shows the data labeled. 

3) Click variable view and complete the columns with variables of 

the research to be measured as follow: 

a) Fill in the name column with the variables categories 

(students‟ ID, groups, pre-test score, post-test score, gained 

scores). 

b) Choose numeric in Type column. 

c) Width column is filled with 8 and decimal is changed from 

2 to 0. 

d) Label is left blank and value column is none. 

Except for groups, click value to label different groups by 

inserting “1” in value and “control class” in label then click 
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“add”. Insert “2” in value and “experimental class” in label 

then click “add”. (Do the same step for other sample groups 

that need to be labeled.) 

e) Missing column is none and column is filled with 8. 

f) Choose right for align, leave the measure column unknown 

and role is filled with input. 

g) Click data view, and compute/ insert the data according to 

the names. In “groups”, compute “1” representing 

experimental 

h) Classand “2” representing control class. 

b. Normality Test 

The normal distribution in statistical research is one of the 

important assumptions before the t-test can be performed. With the 

normality test, it is determined whether the samples collected are 

normally distributed or not. The normality test analysis in this study 

used the Kolmogorov Smirnov with α = 0.05. This is defined as, if 

the normality test yields < α = 0.05, then the data is not normally 

distributed. The way it works is the other way around, if the result is 

> α = 0.05, then the data is normally distributed. Using SPSS 22, the 

normality test steps are: 

1) Open the SPSS file of the entered data. 

2) Click Analyze>>Descriptive Statistics>>Explore in the top 

menu. 
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3) In the Explore dialog box, fill in the dependent list with the 

variables to be tested for normality (pretest scores, posttest 

scores). 

4) Then fill in the list of factors with the sample groups (control, 

experiment) to see if they are normally distributed in each group 

or class. 

5) Click plots , then checklist >> normality plot with test, 

histograms and power estimation. 

6) Click Continue and OK to see the results of the normality test. 

Formula:  

a) If sig ≥ α means that the sample data taken is normally 

distributed 

b) If sig ≤ α means that the sample data taken is not normally 

distributed 

c. Homogeneity Test 

G. The assumption of equal variance is as important as the 

normality test. The variances of the data are tested to find out 

whether they are the same or homogeneous. To obtain these 

data, the Levene Statistical test was used in this study with α = 

0.05. Similar to the normality test, if the homogeneity test 

yields < α = 0.05, then the data is not homogeneous. 

Meanwhile, if the result is > α = 0.05, then the data is 

homogeneous or has the same variance. The steps to test 

homogeneity are: 
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H. 1) Open the SPSS file from the research data input. 

I. 2) Click Analyze>>Compare Means>>One-Way Anova on the 

top menu. 

J. 3) In the one-way ANOVA dialog box, fill in the dependent list 

with the variables to be tested for homogeneity (pretest scores, 

posttest scores). 

K. 4) Then fill in the list of factors with the sample group (control, 

experiment) to see the homogeneity of the variants. 

L. 5) Click options, then checklist>>homogeneity of variance test 

checkbox in the statistics area. 

M. 6) Click Continue and OK to see the results of the homogeneity 

test. 

N. Formula : 

O.  (largest variant) 

P. F  =  

Q.        (smallest variant) 

R. The significance level used is α = 0.05. Homogeneity test using 

SPSS with the criteria used to draw conclusions if the 

calculated F is greater than the F table then it has a 

homogeneous variant. However, if F count is greater than F 

table, then the variance is not homogeneous.
52
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a. T-Test 

T-test is the main data analysis process that is purposed to 

test if any significant difference between the two classes can be 

identified. By t-test, it is determined which of the hypotheses 

offered, the null hypothesis or alternative hypothesis, is accepted or 

rejected. The t-test used in this research specifically is independent-

samples T-test with a two-tailed test of significance. If the result 

indicates p-value or sig (2-tailed) higher than sig α= 0.05 (5 %), then 

the null hypothesis is accepted. On the contrary, if p-value is lower 

than sig α= 0.05 (5 %), then the alternative hypothesis is accepted. 

1) Open the SPSS file of the input research data. 

2) Click Analyse>>Compare Means >>Independent-Samples T 

Test on the top menu. 

3) In independent-Samples T Test dialogue box, fill in the test 

variableswith the variable to be tested for normality (pre-test 

score, post-test score). 

4) Then, fill in the grouping variable with the sample groups 

(control, experimental). 

5) Highlight the relevant groups by clicking define groups; then 

enter “1” in Group 1 box and enter “2” in group 2 box and click 

continue button. Note: (insert numbers according to the labels 

given in data). 

6) If the confidence interval percentage required to be changed for 

the research, click options button. 
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7) Click OK to see the independent-samples t-test result. 

After the t-test, the effect size is calculated to measure the 

level of significance effect. As t-test give statistical result of the 

significance, the effect size results a statistic data but at the same 

time determined whether the effect size is strong or weak. In this 

research, the cohen’seffect size formula is adopted as follow:
53

 

  
                              

      
;       

                 

  

To interpret the effect size, the Cohen’s d effect size criterion 

was used as the basis for determining the level of significance. The 

effect size criteria for Cohen's d are: 

a) 0-0.20 = weak effect 

b) 0.21-0.50= modest effect 

c) 0.51-1.00= moderate effect 

d) > 1.00= strong effect 

S. Statistical Hypothesis 

 This study aims to identify whether there are 

significant differences in the use of think-talk-write (TTW) 

strategies by students in writing descriptive texts. The 

hypothesis is formulated with the assumption of the t-test 

results as follows: 

1) Alternative Hypothesis (Ha) = There is an effect of using 

the think-talk-write (TTW) strategy on students in writing 

descriptive texts or if the p-value <sig α= 0.05 (5 %). This 
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means that the alternative hypothesis (Ha) is accepted and 

the null hypothesis (Ho) is rejected. 

2) Null Hypothesis (Ho) = There is no effect of using think-

talk-write (TTW) strategies on students' ability to write 

descriptive texts or if the p-value > sig α = 0.05 (5 %). This 

means that the alternative hypothesis (Ha) is rejected and 

the null hypothesis (Ho) is accepted. 
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CHAPTER IV 

RESEARCH RESULTS AND DISCUSSION 

 

A. Research Result 

1. Description of Research Area 

SMPN 01 Tulang Bawang Barat is located in Tiyuh Marga 

Kencana, Tulang Bawang Udik Regency. In 1973, Tulang Bawang Udik 

Regency was a transmigration area from the island of Java. In 1980, 

Makarti Mukti Tama Middle School was established based on the Decree 

of the Minister of Education and Culture of the Republic of Indonesia 

Number: 0206/01/1980 dated July 30, 1980. And in 1981 based on the 

Decree of the Minister of Education and the Republic of Indonesia 

Number: 1876/I.12.1/IA/ 1981 On August 31, 1981 became SMPN 2 

Dayamurni.  

 During the leadership of Mr. Slumun, S.Pd. In 2001 there 

was a change in the name of the school to SLTPN 2 Tulang Bawang 

Udik (2001 to 2002). In 2003 there was another name change, namely 

SLTPN 1 Tulang Bawang Udik and from 2004 to 2020 SMPN 1 Tulang 

Bawang Udik according to the Decree of the Regent of Tulang Bawang 

Barat. Number : B/33/D1VIII/HK/TB/2004 dated February 3, 2004. And 

congratulations with Mr. Nurhamid, M.Pd. in 2021 the name changed 

again to SMP N 01 Tulang Bawang Barat. 
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B. Result of the Research 

1. Result of Pre-test in Experimental Class 

In this section the author describes the data obtained from the 

results of research in descriptive statistics. Because the test is the main 

data instrument used in data collection, two test results were collected 

from each experimental class and control class. The test results from both 

classes consisted of a pre-test given at the beginning of the study and a 

post-test at the end of the study. 

In addition, secondary data is also presented in the interview as 

supporting data to see the results of students (experimental class) 

perceptions of the Think-Talk-Write strategy during the treatment 

process. In the following, descriptive statistics on the results of tests 

carried out by each class and the results of interviews are presented. 

a. Experiment Class Result Data 

In the experimental class, the results showed that from 35 

students the average score of the pre-test was 65.54 with the highest 

score obtained 80 and the lowest score 40. While the average value 

increased on the post-test results, namely 76.45 with 88 as the score. 

highest score and 60 as the lowest score. Therefore, the data shows 

that the post-test results are higher than the pre-test with an average 

score of 10.91. The results can be seen in Table 4.1. 
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Table 4.1. 

Students’ Scores of Experimental Class 

Students' ID 
Experimental Class 

Gained Score 
Pre-Test Post-Test 

A1 72 83 11 

A2 61 70 9 

A3 73 79 6 

A4 81 88 7 

A5 50 69 19 

A6 63 70 7 

A7 62 78 16 

A8 65 86 21 

A9 71 81 10 

A10 55 73 18 

A11 81 85 4 

A12 65 60 -5 

A13 73 85 12 

A14 43 63 20 

A15 85 83 -2 

A16 61 73 12 

A17 66 75 9 

A18 53 66 13 

A19 74 70 -4 

A20 62 69 7 

A21 66 78 12 

A22 68 80 12 

A23 80 87 7 

A24 40 71 31 

A25 56 72 16 

A26 66 73 7 

A27 78 80 2 

A28 62 79 17 

A29 70 83 13 

A30 50 67 17 

A31 68 85 17 

A32 88 88 0 

A33 58 77 19 

A34 44 64 20 

A35 84 86 2 

∑ 2294 2676 382 

Mean 65.54 76.45 10.91 

Maximum Score 88 88 31 

Minimum Score 40 60 -5 
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Table 4.1 above has a sample of 35,∑ the pre-test is 2294 and 

the Pre-Test has a mean value of 65.54, a maximum value of 88, and a 

minimum value of 40. While the post-test has a ∑value of 2676 and has the 

mean value is 76.45, the maximum value is 88, and the minimum value is 

60. and the gain score has a ∑value of 382, with a mean value of 10.91, a 

maximum value of 31, a minimum value of -5. 

b. Control Class Result Data 

In contrast to the experimental class, the control class 

obtained a higher average score on the pre-test, which was 63.8 out 

of 35 students. The highest score is 83, and the lowest value is 40. 

Similar to the experimental class, the average can also be seen to 

increase in the post-test control class, which is 68. The results are 

shown in the following table: 

Table 4.2. 

Students’ Scores of Control Class 

Students' ID 
Control Class 

Gained Score 
Pre-Test Post-Test 

A1 56 60 4 

A2 44 50 6 

A3 40 46 6 

A4 56 56 0 

A5 77 76 -1 

A6 82 84 2 

A7 77 80 3 

A8 55 60 5 

A9 51 51 0 

A10 73 78 5 

A11 72 78 4 

A12 68 80 12 

A13 50 58 8 

A14 70 74 4 

A15 68 70 2 

A16 66 66 0 
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Students' ID 
Control Class 

Gained Score 
Pre-Test Post-Test 

A17 50 59 9 

A18 56 73 17 

A19 62 69 7 

A20 54 69 15 

A21 82 77 -5 

A22 74 78 4 

A23 74 80 6 

A24 77 88 11 

A25 65 78 13 

A26 63 74 11 

A27 55 56 6 

A28 82 70 -12 

A29 83 80 -3 

A30 40 40 0 

A31 60 66 6 

A32 52 56 4 

A33 72 56 -16 

A34 78 78 0 

A35 49 66 17 

∑ 2233 2380 150 

Mean 63.80 68.00 4.28 

Maximum Score 83 88 17 

Minimum Score 40 40 -16 

 

Table 4.2 above has a sample of 35, the ∑value of in the 

pre-test is 2233 and the Pre-Test has a mean value of 63.80, a 

maximum value of 83, and a minimum value of 40. While the post-

test has a ∑value of 2380 and has a mean value of 68.00, a maximum 

value of 88, and a minimum value of 40. and the lugging score has a 

∑value of 150, with a mean value of 4.28, a maximum value of 17, a 

minimum value of -16. 
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C. Data Analysis of the Treatment 

1. The First Meeting 

The first meeting was held on Tuesday, August 2, 2022. Each 

treatment lasted for 60 minutes. In the first treatment, the students looked 

nervous. Researchers explain the material to students, in this study is 

descriptive text. So, they got some general idea about descriptive text. 

The author explains about descriptive text, especially the theme and 

generic structure of descriptive text. The topic in the first treatment is 

"describe a person". 

The author explains about the Think Talk Write dictation 

strategy used. Here, the researcher explains what the Think Talk Write 

strategy is and how the procedure for the Think Talk Write strategy is. 

After that, the writer started reading the descriptive text about describe a 

person for some time with normal speed and after they listened to the 

descriptive text they had to write from their memory, if necessary they 

could add their own words. After they finished at the end of the lesson 

the writer and students discussed together about their writing. 

2. Second Treatment 

In the second treatment the authors gave it on Tuesday, August 

9, 2022. Like the previous treatment, each treatment lasted 60 minutes. 

The second treatment was better than the first treatment, because the 

students didn't look conspicuous anymore and they enjoyed the material 

provided. The second treatment topic is "my best friend". 
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After giving orders on the topic "My best friend", the writer 

told the students that they did the exercise while doing the Think Talk 

Write strategy like the first treatment. The procedure is the same as the 

previous treatment. After that the writer and discussed together, then the 

writer gave the opportunity to the students to ask if they had any 

difficulties. 

3. Third Treatment 

In the third treatment, the author gives it on Tuesday, August 9 

2022. Like the previous treatment, each treatment lasts 60 minutes. Better 

than before because students feel familiar in the teaching and learning 

process through the Think Talk Write strategy. In this session, the writer 

discusses the topic of "favorite character". 

After giving the command about the topic "favorite character", 

the writer told the students that they were doing exercises based on the 

topics given by using Think Talk Write strategies such as the first and 

second treatments. The procedure is the same as the previous treatment. 

Students look interesting in the teaching and learning process, they enjoy 

the material provided and are enthusiastic in doing assignments. 

 

D. Data Analysis 

In the data analysis section, the pre-test and post-test scores collected 

from both classes were statistically analyzed using t-test. The results of this t-

test are called inferential statistics. However, before calculating the results 

with the t-test, the authors must determine whether the data collected is 
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normally distributed or not and to determine whether the variance of the study 

sample is homogeneous. In the final result of the t-test, the author also tested 

the effect size to determine the intensity of the effectiveness of the Think-

Talk-Write strategy in this study. 

Therefore, the normality test and homogeneity test were carried out 

before the data was analyzed further by t-test and effect size. All forms of 

data analysis and calculations were performed using IBM SPSS Statistics 22, 

except for the effect size test which was calculated manually with the help of 

supporting data obtained from the t-test. 

1. Normality Test 

To calculate the normality test, the authors use the Kolmogorov-

Smirnov as presented in Table 4.3. This shows that the significance of 

the pre-test normality in the control class is 0.138 and the experimental 

class is 0.200. The two results of significance in the pre-test prove that 

the data is normally distributed because the above significance = 0.05 

(0.138 > 0.05; 0.200 > 0.05). 

While the post-test showed a significance of 0.200 for both the 

experimental class and the control class. The results also prove that the 

post-test data is normally distributed because the significance is above = 

0.05 (0.200 > 0.05; 0.200 > 0.05). 
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Table 4.3. 

Tests of Normality 

 

Tests of Normality 

 

Kolmogorov-Smirnov
a
 Shapiro-Wilk 

Statistic Df Sig. Statistic df Sig. 

Pre Test Experimental Class ,096 35 ,200
*
 ,980 35 ,764 

Post Test Experimental Class ,112 35 ,200
*
 ,954 35 ,155 

Pre Test Control Class ,131 35 ,138 ,950 35 ,114 

Post Test Control Class ,122 35 ,200
*
 ,947 35 ,094 

 

1. Pre Test Experimental Class Has a Sig Value of 0.200 > 0.05 so it 

can be said that Pre Test  Experimental Class is normally distributed. 

2. Post Test Experimental Class Has a Sig Value of 0.200 > 0.05 so it 

can be said that Post Test Experimental Class is normally distributed 

3. Pre Test Control Class has a Sig Value of 0.138 > 0.05 so it can be 

said that Pre Test Control Class is normally distributed. 

4. Post Test Control Class Has a Sig Value of 0.200 > 0.05 so it can be 

said that Post Test   Control Class is normally distributed. 

2. Homogeneity Test 

To calculate the homogeneity test, the author refers to the Levene 

Statistic test. The results of the homogeneity test in the pretest of both 

classes showed a data significance of 0.091, higher than = 0.05 (0.091 > 

0.05). Therefore, based on the results of the pretest, both classes have 

homogeneous variance. 
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Table 4.4. 

 Homogeneity Test Result of Pre-Test 

Pre-test 

Levene Statistic df1 df2 Sig. 

2,326 8 12 ,091 

 

The results of the homogeneity test in the pretest of both classes 

showed a data significance of 0.091 greater than = 0.05 (0.091 > 0.05). 

Therefore, based on the results of the pretest, both classes have 

homogeneous variance. 

Table 4.5. 

 Homogeneity Test Result of Post-Test 

Post-test 

Levene Statistic df1 df2 Sig. 

1,287 7 16 ,317 

 

The results of the post-test homogeneity test from both classes 

showed a significance of 0.317 greater than = 0.05 (0.317 > 0.05). 

Therefore, it can be said that the results of the post-test data of the two 

classes are also homogeneous. 

3. Statistical Hypothesis Test 

Because the data collected has been proven normality and 

homogeneity, then the data is analyzed to test the research hypothesis 

using t-test. After testing the hypothesis, the results of the t-test provide 

answers to research questions about the effectiveness of the Think-Talk-

Write strategy in this study. The results of the t-test were also supported 
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by calculating the effect size. In calculating the t-test, the post-test scores 

and the scores obtained for the experimental class and the control class 

were compared. The results are presented in the following table: 

a. Post-test and Pre-Test Results 

Table 4.13 shows the results of the t-test analysis of post-test 

scores in the experimental and control groups after the experimental 

group was treated with the Think-Talk-Write strategy and the control 

group with lectures and group discussions. The same variance 

assumption was used to read the results and refers to a significance 

level of sig = 0.05 (5%). 

Table 4.6. 

T-Test Result of Post-Test Scores  

 

 

Paired Differences 

t df 

Sig. 

(2-

taile

d) 
Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 1 

Pre Test 

Experiment

al Class – 

Post Test 

Experiment

al Class 

10,91429 7,86792 1,32992 13,61701 8,21156 8,207 34 ,000 

Pair 2 

Pre Test 

Control 

Class – 

Post Test 

Control 

Class 

4,20000 7,03270 1,18874 6,61582 1,78418 3,533 34 ,000 

 

Based on the table, the sample test produces a p-value or sig 

(2-tailed) as follows: 
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1. Pre Test Experimental Class – Post Test Experimental Class has 

a sig value of 0.000 < 0.05, this indicates that there is a 

significant difference. 

2. Pre Test Control Class – Post Test Control Class has a sig value 

of 0.000 < 0.05, this indicates that there is a significant 

difference. 

 

b. Effect Size 

Finally, because the results of the t-test proved statistical 

significance in the post-test and obtained a score result, the authors 

analyzed the size of the effect of the t-test results in order to 

determine the level of significance of the effect (weak to strong). 

To obtain the effect size, the calculation refers to the 

calculation of the effect size of Cohen's d. In this calculation, the 

mean and standard deviation of the post-test of the two classes 

(experimental and control) that have been obtained are needed. 

Previously, the results of the t-test from the Group Statistics table 

were needed. The effect size results are summarized in Table 4.14. 

Table 4.7. 

Effect Size Results 

Statistic of Post-test Control Class Experimental Class 

Mean 4,20000 10,91429 

Std. Deviation 7,03270 7,86792 

Effect Size 3,20 

* the results are obtained by manual calculations using the Cohen’s  
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c. Formula 

Calculation 

   
                              

      
;       

                 

  

(1)        
               

 
       

(2)   
                

     
                         

 In Table 4.14.it can be seen that the effect size or the level 

of significance of the effect is 3.20. This indicates that there is a 

moderate effect of the Think-Talk-Write strategy on students' writing 

skills which was carried out in this study. This is based on the 

Cohen's d effect size criterion, where the range of 3.20 in the 

moderate effect scale is only two points close to the strong effect 

scale. 

 

E. Discussion 

The results of this quasi-experimental study indicate that the Think-

Talk-Write Strategy is effective on the ability to write descriptive texts for the 

seventh grade students of SMPN 1 TulangBawang Barat. It also confirms that 

the effectiveness is at a moderate level of significance. Therefore, the data 

that has been processed finally provides answers to the research questions 

posed at the beginning of the study. In addition, the results of the study are 

also in line with previous studies which revealed the Think-Talk-Write 

strategy as one of the effective writing strategies in improving students' 
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writing skills. The following paragraphs summarize the interpretation of the 

overall results. 

The description of the data presents the general results of the two 

sample classes in the ability to write descriptive text through the pre-test and 

post-test given. At first, the results of the pre-test showed that students wrote 

descriptive texts in both the experimental and control classes before 

treatment. The experimental class pre-test resulted in an average of 65.54 and 

63.80 in the control class which only showed a slight difference of 1.74 

points. 

After the pre-test was carried out the treatment process by applying 

the Think-Talk-Write strategy in the experimental class, it produced 

contrasting results in the writing ability between classes. The experimental 

class that was given the treatment was observed to have a higher achievement 

in the ability to write descriptive texts compared to the control class. This is 

indicated by a significant change in the average post-test score of those who 

got 10.91 points, compared to the control class which only got 4.28 points. 

This generally means that after the Think-Talk-Write strategy treatment, 

students in the experimental class experienced a significant improvement, in 

contrast to the control class who were not trained with the same treatment. 

In addition, data analysis using an independent sample t-test showed 

statistically the effectiveness of the Think-Talk-Write strategy used during the 

treatment period. Statistical significance was shown by the post-test data 

analyzed which resulted in a p-value or sig (2-tailed) = 0.000 which was 
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lower than the significance level of sig = 0.05. Statistical results show that the 

null hypothesis is rejected and the alternative hypothesis is accepted. 

Therefore, it is implied that there is an effect of using the Think-Talk-Write 

strategy on the students' ability to write descriptive texts. In addition, the 

effect size is also calculated to determine the level of effectiveness using the 

Cohens’d formula. The result of the effect size value is 3.20 which shows the 

Think-Talk-Write strategy is quite effective in this study. 
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

A. Conclusion 

Based on the results of the research in chapter IV, it is proven that the 

Think-Talk-Write strategy is quite effective in writing students' descriptive 

texts. This is indicated by the results of the independent sample t-test p-value 

(2-tailed) = 0.003 in the post-test and a score is obtained. As the research 

refers to the significance level of sig = 0.05 (5 %), then the obtained p-value 

is smaller than sig = 0.05 (5%) indicating statistical significance or 

effectiveness. In other words, when the p-value <sig = 0.05, the null 

hypothesis of the study is rejected, then the alternative hypothesis is accepted. 

In addition, the effect size is then calculated using Cohen's d which is 

generated from a value of 3,20. It can be interpreted that the level of 

significance ranges at the moderate level. 

Thus, it can be concluded that the null hypothesis of the study was 

rejected and the alternative hypothesis was accepted. In other words, it is 

proven that the Think-Talk-Write strategy is effective in writing descriptive 

text for the seventh grade students of SMPN 1 Tulang Bawang Barat. 

 

B. Suggestion 

Based on the research that has been done, the Think-Talk-Write 

strategy has an effect on students' descriptive text writing. Therefore, the 

64 
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writer would like to give some suggestions to teachers, students and readers 

as follows: 

1. For English Teachers 

Teachers must be able to prepare learning materials and 

strategies. Teachers must also be able to manage time effectively and 

create a conducive atmosphere in the classroom by using Think-Talk-

Write strategies. 

2. For Students 

The students should be active in their team work by developing 

ideas with their vocabulary knowledge while Think-Talk-Write strategy 

is applied. 

3. For other Researchers 

The think-talk-write strategy is interesting to study. Other 

researchers may apply this strategy or even modify this strategy for 

further research. This research can be useful for other studies because it 

can provide an idea of how it is applied to the same population. 
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